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Introduc�on

The Learning and Development Working Group of the Alliance for Child Protec�on in
Humanitarian Ac�on is pleased to present this collec�on of case studies which iden�fy
promising prac�ces and innova�ve ways to provide remote skills-building opportuni�es
in the context of COVID-19.

The examples highlight how child protec�on prac��oners have adjusted tradi�onal
approaches to training to meet the capacity building needs of frontline workers, youth
and caregivers within the constraints posed by the pandemic.

Our thanks to all the individuals and organisa�ons who have shared their own
knowledge and experiences, in support of this opportunity for capacity sharing. We are
par�cularly grateful for the honest sharing of both challenges faced, and
recommenda�ons to others looking to adapt their capacity building during Covid-19,
which strongly support peer learning and the development of new capacity building
ini�a�ves.
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Each of the case studies in this collec�on includes reflec�ons and recommenda�ons
for others who may be adap�ng capacity building to remote approaches. A summary
of the recommenda�ons made is as follows:

Consider your context and your audience:
• Where possible, select technology which is already familiar and easily available

to your target par�cipants.
• Decide whether live or self-paced sessions are most appropriate for your

audience. If delivering live sessions, carefully consider the most appropriate
�ming and make this clear well in advance, as well as through regular
reminders.

• Deliver the sessions to smaller groups, to ease the full par�cipa�on of all group
members.

Plan ahead!
• Invest �me in working out the structure of your approach before you start

designing the content. This will save �me in the longer run.
• Allow �me to develop and contextualize your remote capacity building.
• Consider language and transla�on needs from the beginning, and factor in �me

for tes�ng in other languages, especially when using new technology.

Engage your facilitators:
• Ensure a minimum of two facilitators in your WhatsApp group, online session or

program. This will help to ensure par�cipants are engaged and supported
throughout.

• Train your facilitators in how to use your chosen pla�orm, and how to support
par�cipants to use it to its full poten�al.

Keep it simple:
• Streamline and priori�ze your content: reduce the number of topics. Involve

your target audience in priori�zing topics.
• Simplify messages so they are clear, short and succinct.
• Keep video and audio files short (under 3 minutes), especially if they will be

shared to mobile devices.
• Signpost to addi�onal content and resources. Do not try to cover everything at

once.

Summary of recommenda�ons
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Acronyms

CPHA -Child Protec�on in Humanitarian Ac�on
CSO - Civil Society Organiza�on
CPWG - Child Protec�on Working Group
HRS - Hurras Network
INEE - Inter-Agency Network for Educ�on in Emergencies
SC - Save the Children
UNICEF - United Na�ons Interna�onal Children’s Emergency Fund
WCH - War Child Holland
WV - World Vision
CP - Child Protec�on
CPIE - Child Protec�on in Emergencies
EIE - Educa�on in Emergencies
GBV - Gender Based Violence
PwV - Paren�ng without Violence
CSI - Caregiver Support Ini�a�ve
SM - Social Mobilizers
BLP - Blended Learning program
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AVSI Founda�on, Lebanon, Life Skills
Programming, via WhatsApp

AVSI, a non-profit organiza�on founded in 1972, implements development and
humanitarian aid projects in 33 countries, including Italy. AVSI’s vision is to work for a
world where the person is the protagonist of his own integral development and that of
his community, even in crisis and emergency contexts. In 2019, AVSI helped more than
five million people in need, including 23,872 children, through the Distance Support
Program.

Descrip�on of capacity building need and context

In March 2020, due to the lockdown measures imposed by the Government of Lebanon
(GoL) to contain the spread of the coronavirus disease (COVID-19), most of the field
ac�vi�es carried out by the Lebanon Crisis Response Plan (LCRP*) partners have been
put on hold.

To adapt to the evolving situa�on and respond to the emerging psychosocial needs of
the vulnerable youth, AVSI decided to propose an online Life Skills course. The pilot
ini�ally targeted youths who previously took face-to-face Life Skills courses with AVSI,
having in mind how important and helpful it can be to refresh their knowledge on these
skills during this specific period.

* The LCRP is a joint plan between the Government of Lebanon and its interna�onal and na�onal
partners. It aims to respond to Lebanon’s situa�on and challenges in a holis�c, comprehensive and
integrated manner through longer term, mul�-year planning.



7

Given the need to react quickly, AVSI relied on its extensive organiza�onal experience
and on some ar�cles, highligh�ng youths’ needs during this pandemic to design the
content.

In this framework, AVSI decided to priori�ze their responses to the youths’ needs of:

- Crea�ng opportuni�es to talk to someone from another network than their
immediate family;

- Engaging in developmental ac�vi�es to help pass the �me while confined at home;
- Focusing on known strengths (self-awareness) and discovering other strengths that
can support them to face the unusual, current situa�on;

- Thinking about their emo�ons and how important it is to recognize them;
- Discussing the stresses of the current situa�on; that is, how they feel on a physical
level and on a psychological level, how this affects their behaviors and how they can
manage it in a healthy way;

- Thinking about �me management and how to use their �me efficiently;
- Thinking about their network of rela�onships; for instance, how their communica�on
processes are challenged by the context of physical distancing and how important it
is to be empathe�c to con�nue communica�ng effec�vely, including answering
others’ needs and not reac�ng;

- Developing problem-solving and decision-making skills, par�cularly for use during
the current situa�on; and

- Finally, reviewing each person’s resilience to overcome this period in a posi�ve way.

By par�cipa�ng in this distance learning Life Skills path, youths will be able to:

- Refresh and/or discover life skills in an engaging and ac�ve way;
- Deepen their knowledge about themselves, their capaci�es, their resources, their
a�tudes and their behaviors;

- Prac�ce essen�al competencies to cope with and manage stressful circumstances;
and

- Connect with others, having a chance to communicate, through this path, with
peers they cannot see or interact with in person, and with a facilitator.

Capacity building adapta�on
Delivering online learning courses for youths between 15 and 25 years old was quite a
challenge: some youths had never experienced distance learning and/or lacked devices
that allowed them to properly follow courses. Some alsomay have had low digital literacy
and/or limited connec�vity since electricity wasn’t always available, and internet data
packages were not always affordable. In this context where a proper educa�onal
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pla�orm (i.e., Microso� teams) was not accessible, using social media applica�ons
and/or communica�on applica�ons became part of the solu�on.

Since WhatsApp was a very commonly used applica�on between youths, was already
installed on their devices and something with which they were already familiar, it was
chosen as the solu�on to facilitate this e-course. The design was done in a way to
maximize the youths’ engagement in terms of both �ming and reflec�ng and thinking
about themselves.

Building the tool was a team effort that engaged all five Life Skills facilitators in AVSI
Lebanon with the child protec�on specialist, from choosing the key messages of each
session to the design of each ac�vity. The design phase took a month and a half. As for
youths’ engagement, Life Skills officers contacted youths who previously took Life Skills
courses. A�er having received the consent of 128 youths, these youths referred 38 who
had never a�ended any Life Skills courses as well. They were siblings, rela�ves or
neighbors interested in being part of this e-course. Common days and �mes available
were coordinated with them. The frequency of sessions was set usually for three non-
consecu�ve sessions per week.

An innova�ve and mixed modality was adopted. During the day of each session, at a
precise �me, the facilitator would send an introduc�on message to the youth group
along with a visual support (picture or video) and an instruc�on, allowing them to think
for themselves about the topic/skill to be discussed during the session. This was the
“offline part” since youths were not interac�ng with each other but were seeing the
material individually, at their convenience.

During the a�ernoon, at a scheduled �me, the online por�on of the session would begin
during which all youths were connected on their phone. The interac�on on the
WhatsApp group happened through:

- Audio sharing
- Emo�cons sharing
- Taking and sending pictures of exercises completed

The content was adapted mainly from the Facilitator’s Manual for Life Skills published by
AVSI in 2017, with inputs from the Posi�ve Leadership Module and the Posi�ve
Employability Module published by UNICEF and SERRANO99. Since all the Life Skills
facilitators were already familiar with these resources, no addi�onal training was needed
at this stage.

In terms of related costs, it was important to distribute internet recharge cards for
par�cipants to ensure they were able to access the content.
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Challenges and mi�ga�on measures
Life Skills programs usually need a high degree of interac�on and sharing of each other’s
opinions, views and ways of thinking to enable learning that is grounded in experience.

An online se�ng imposes restric�ons on par�cipa�on first through lack of electricity,
internet costs and network unreliability. For the internet accessibility barriers, it was
possible to address this issue through distribu�ng internet recharge cards for some
groups of par�cipants. As for the network inaccessibility during the �me of the session,
par�cipants were able – even if they weren’t par�cipa�ng during the “online part” – to
review the content (the audios/pictures/emo�cons that were sent) on the WhatsApp
group conversa�ons once they were connected again.

On the other hand, the online se�ng cannot guarantee a full interac�on and a real group
dynamic/teamwork for exercises during the course. Indeed, even if youths are there with
their phones a�ending the session, the interac�on is s�ll limited since they are not on a
phone call or a video call. They are only hearing the audio messages sent by the group’s
facilitator, answering them by registering their own audios and sending them back. The
facilitator takes the �me to hear everyone’s audio and so does every par�cipant in order
to hear peers’ audios. According to the ac�vity proposed, there might be pictures and
emo�cons shared by each par�cipant with the audios. In this scenario, par�cipant
interac�on is limited to listening to audio (with no possibility of seeing each other’s non-
verbal communica�ons or having a real-�me conversa�on or doing any kind of group
exercise).

This significant challenge was par�ally mi�gated by the facilitator’s presence and skills.
He/She was asked to revise all the answers sent during the offline part, to always be
present during the online part, to already have pre-defined recorded audios prepared
that included explana�ons and/or the key messages and to place maximum a�en�on on
the youths’ inputs.

Conclusions and recommenda�ons

Life Skills are psychosocial skills helping children develop their resources and build their
resilience. These skills will allow youths to:

- Think about their own a�tudes and behaviors, including if/when they resort to
violence, and to what extent it can be harmful, irrita�ng or disrespec�ul of others;

- Be more prepared to face violence if/when they are vic�ms of it, having developed
important skills helpful in such a situa�on, including effec�ve communica�on,
problem solving, decision making, interpersonal rela�onships, empathy and stress
management (without resor�ng to self-harm prac�ces); and
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- Be engaged in an ac�vity for a dura�on of �me during the day, thereby being less
exposed to the person who might commit abuse in the nuclear family.

According to the evalua�on conducted, the Life Skills course proved to be very useful to
cope with the challenges of the current situa�on (COVID-19, lockdown, financial crisis,
etc.) for the majority of the respondents (61%). The vast majority of respondents also
found that the Life Skills course was useful to expand their knowledge and skills (73%).

From experience and through the evalua�on of this pilot, AVSI observed that this e-path
was helpful even for youths who did not previously par�cipate in a Life Skills program.
For them, it was a way of being introduced to these skills, which was both engaging and
entertaining, while they needed to remain at home.

A�er the pilot, AVSI complemented the e-path with some ac�vi�es taken from The
Adolescent Kit for Expression and Innova�on Adapted Resource Package for COVID-19
published by UNICEF. These ac�vi�es, taken from the ac�vi�es guide and the
inspira�onal cards, were proposed a�er the sessions for the youths. They were self-
paced and linked to the session subjects. Once completed, par�cipants would share
what they had done with other peers in the group, taking the interac�on beyond the live
session part of the program.

Now that the period of confinement is decreasing and people are being asked to return
to “normality” while s�ll respec�ng preven�ve measures, youths have other ac�vi�es to
a�end during the day. In this context revising the feasibility of the “offline part” and the
ac�vi�es a�er the session might be necessary.

In addi�on, knowing the importance of engaging the youths from the beginning, and
having inmind the importance of seeing each other’s faces and expressions in the launch
phase, it could be valuable to use a Zoom mee�ng for the first session. In this way,
facilitators would be able to interact with the youths while observing their a�tudes in a
more accurate way, and youths would be able to put faces to names and voices and
meet, even if virtually, with new persons.
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HURRAS Network, Syria, Community
Volunteers capacity strengthening, via
Google Meet

Hurras manages more than 335 employees in addi�on to a growing number of
volunteers and contracted trainers. Through their commitment to working inside Syria
during the worst stages of the conflict, Hurras staff members developed excep�onal
prac�cal experience and succeeded in delivering full-range and mul�sectoral child
protec�on services to more than 40,000 Syrian children.

Descrip�on of capacity building need and context
In Syria before the conflict, the community’s understanding of child protec�on principles
was weak. A�er the rise in hos�li�es and given the chronic nature of the crisis, it has
become evident that strengthening child protec�on systems requires efforts in building
local child protec�on commi�ees to sustain the protec�on of Syrian children within an
unstable context (UNICEF, 2018). Hurras Network (HRS) has been providing training to
community groups and commi�ees in North Syria since 2013 in an a�empt to
strengthen child protec�on systems and has focused on establishing and strengthening
child protec�on networks since 2018.

With the announcement of COVID-19 emergency response in northwest Syria at the
beginning of March 2020, HRS started to shi� its ac�vi�es to conduc�ng them online,
remotely, and taking precau�onary measures in line with the World Health
Organiza�on’s and health directorate’s recommenda�ons in the area. To reduce physical
and group gatherings, the recommenda�on was to conduct training online and via
online pla�orms, although the first confirmed case of COVID-19 was not un�l July of the
same year.
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Capacity building adapta�on
Child protec�on commi�ees in Syria consist of community members who volunteer
their �me in the groups to build be�er protec�on systems within their communi�es.
Usually, the members are influencers and hold leadership roles or are par�cularly ac�ve
in their communi�es. Volunteers within these commi�ees are trained on a variety of
topics, including child protec�on in emergencies, safe iden�fica�on and referral,
communica�on skills with children, conduc�ng psychosocial support ac�vi�es and other
topics. The commi�ee has an important role to play in awareness raising within the
communi�es, and it became even more important, with the pandemic unfolding
globally, to con�nue to strengthen these groups given the even more limited access
available.

The informa�on technology expert within HRS recommended Google Meet as the safest
pla�orm to use online. It was already available to the organiza�on and therefore had no
addi�onal cost associated with its use. Google Meet offered the possibility to organize
calls for up to 50 users for free.

All training records usually obtained face to face (pretest and pos�est, a�endance
sheet, final test and final evalua�on) were collected and analyzed using Formera, which
tracks par�cipants’ registra�on, a�endance, improvement rates, and knowledge gains.
Formera also allows tracking of which sessions par�cipants have a�ended with HRS to
help in analyzing and assessing needs for capacity building in each commi�ee.

Later in the process, it became evident that it would have been good to have addi�onal
features, such as breakout rooms. Luckily, however, Google Meet also updated its
features to include beyond breakout rooms and a Q&A func�on.

Capacity building packages for community volunteers were already set prior to
switching to an online modality, so these were adapted by facilitators to online delivery.
At first the facilitators were thrown into the ac�vi�es with almost no prepara�on, but a
training on remote delivery was organized in May. While facilitators were really
op�mis�c at the beginning about being able to switch to an online modality very swi�ly,
they later realized the process requires a lot of work, and they did not have all the tools
necessary to keep volunteers engaged and ac�ve in this new modality. Support to
facilitators is now constantly available so that they are able to troubleshoot challenges
faced in maintaining par�cipants’ engagement.

Challenges and mi�ga�on measures

As training par�cipa�on experienced a big drop due to the shi� in delivery modality, HRS
immediately tried to troubleshoot by conduc�ng a study with three groups. The
following measures were put in place:
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- Volunteers were introduced to the instructor informally prior to the training to help
build a rela�onship that would encourage par�cipa�on and reten�on.

- A brief manual was created to facilitate the download and use of the pla�orm, as it
was found that many volunteers were struggling with the use of the pla�orm.

- It was also important to build more trust in the use of online applica�ons given that
many volunteers feared par�es to the conflict could poten�ally spy on them.
Gradually, as working online became a more “normal” experience and as volunteers
grew more capable in using the pla�orms, their safety fears decreased.

- HRS communicated to volunteers that cer�ficates of comple�on would only be
awarded to those volunteers who completed the whole training series.

- A number of reminders were regularly sent to ensure volunteers did not overlook
the �me and date set for each training session.

Through these measures, HRS was able to increase par�cipa�on by 60%.

Other training challenges included the lockdown meant women had a lot more chores
to tend to due to closure of schools and therefore had limited �me to par�cipate in
other ac�vi�es. HRS a�empted to organize training sessions in a variety of �me slots,
but all were not suitable for substan�ally increasing women’s par�cipa�on. This should
be further researched. In addi�on, weak internet infrastructure remained an issue in
some parts of the country; however, this is not something Hurras has the possibility of
influencing.

Conclusions and recommenda�ons
The process of building capaci�es requires more inputs than solely the content of the
training. Mo�va�onal support and other social and economic factors should be sought
and considered to complement capacity building ini�a�ves and reach be�er learning
outcomes. This would, in turn, result in be�er protec�on outcomes for children in their
communi�es.

It is worth no�ng that during face-to-face training, a lot of volunteers had a vested
interest in the benefits associated with par�cipa�ng in the training itself (such as
refreshments). The ones engaged in online training now, however, are truly commi�ed
to the protec�on of children.

Before engaging in an online facilitated training session:

- Take your �me to prepare appropriately: staff should be trained on remote
facilita�on and be acquainted with troubleshoo�ng minor technical issues;
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- volunteers should receive instruc�on on how to use the selected pla�orm.

- Support the volunteers through appropriate means in accessing the online pla�orms
(i.e., provide an internet card with a suitable data package).

- Ensure the calendar of ac�vi�es is clear for volunteers and send regular reminders.
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Plan Interna�onal, Lebanon, Life Skills
Training, via WhatsApp

Plan Interna�onal has been present in Lebanon since 2017 and obtained formal
registra�on in 2019. Plan Interna�onal Lebanon works in partnership with community-
based, local, na�onal, and interna�onal organiza�ons to address the needs of
vulnerable children and youth in Lebanon, enabling them to realize their rights and
par�cipate meaningfully in society.

They also advance gender equality by addressing the root causes of discrimina�on
against girls and young women. Their key areas of work include:

- Promo�ng accessible, safe and quality educa�on;

- Ensuring children are protected from all forms of violence;

- Advancing girls’ sexual and reproduc�ve health and rights; and

- Providing vulnerable children and youth with opportuni�es to lead change within
their communi�es.

Descrip�on of capacity building need and context
Lebanon is home to 1.5 million Syrian refugees and other displaced groups, of which
55% are children and adolescents under the age of 18 years. A Plan study in 2018 found
that Syrian refugees and Lebanese adolescents in already vulnerable households face
significant risks of school dropout, lack of access to services, physical and sexual
violence, child labor and child marriage. The COVID-19 pandemic and the related
restric�ons exacerbate these risks for adolescents.
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Life skills programs are a key interven�on in Plan Interna�onal Lebanon’s broader
programs aimed to support adolescents in crisis se�ngs. Paren�ng programs can be
designed to target the parents and caregivers of at-risk adolescents.

In Lebanon, the life skills and paren�ng programs run in parallel, which means that
facilitators work with both adolescents and their parents/caregivers. This is an effec�ve
approach to providing family-level support, as important informa�on, knowledge and
skills can be reinforced. In Lebanon, life skills and paren�ng sessions are facilitated by
implemen�ng partners and community facilitators, and supported by technical staff
from Plan Interna�onal Lebanon.

Life skills programs focus on psychosocial support that builds competencies in
adolescents to enable them to cope with adversity, stay safe and adopt healthy
behaviors. In Lebanon, par�cipants are involved in selec�ng 12 sessions out of a broader
curriculum. These sessions are then delivered in weekly, two-hour, face-to-face sessions.

Paren�ng programs support parents and other caregivers of adolescents to prac�ce self-
care and strengthen posi�ve paren�ng skills in crisis se�ngs. In Lebanon, the weekly
two-hour paren�ng sessions are implemented parallel to the life skills sessions.

Capacity building adapta�on

The onset of the COVID-19 pandemic inMarch 2020 and associated lockdown prevented
the face-to-face running of these programs, despite psychosocial support and paren�ng
programming being listed as essen�al services by the Child Protec�onWorking Group in
Lebanon. In response, Plan Interna�onal Lebanon adapted the programs for remote
delivery via conference call and WhatsApp.

To fit with this new delivery method, the number of sessions was reduced from 12 to 10,
and sessions were reduced from two hours to 45minutes each. Only ac�vi�es that could
be delivered online were included, which shi�ed the nature of the sessions somewhat
from skills building and behavioral change toward interac�ve awareness raising.
Sessions were delivered once a week for a period of 10 weeks.

Exis�ng adolescent and parent groups of 15-20 persons were divided into smaller
groups of five par�cipants maximum, and these par�cipants were called by the
facilitator to join the session. During and in between sessions, WhatsApp was used by
facilitators to stay in contact with the groups or to share informa�on. Facilitators also
recorded short videos of 30-60 seconds with key messages for par�cipants to watch
before or a�er sessions.
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The groups were led by already trained community facilitators, who had been trained by
Plan Interna�onal Lebanon prior to COVID-19, to implement the regular life skills and
paren�ng package. The facilitators received a one-hour online refresher training session
facilitated by Plan Interna�onal Lebanon technical specialists and covered the following
topics:

- Online facilita�on skills;

- Child and young people safeguarding, including online safety;

- Safe online iden�fica�on and referral; and

- Updated service mapping.

The well-being of the facilitators is taken very seriously, and Plan staff regularly check in
with them.

Challenges and mi�ga�on measures
The main challenge was the limited prepara�on and implementa�on �me available for
the adapta�on of both the content and delivery mode. Further addi�ons to the
approach were made during the implementa�on phase, based on learning gained from
the ini�al weeks of the program, such as adding the recorded voice notes of key
messages and providing the recorded version of sessions and DVD equipment to those
unable to join live online.

Online and remote delivery of sessions can become challenging for families with limited
communica�on means (e.g., mobile phones, TV, internet connec�on) and the costs
associated with suppor�ng individual families to access the online groups. Those
without mobile phones must not be le� without support. For some adolescents, it is
necessary for parents to be home for them to access mobile phones. However, this has
impacted the adolescents’ privacy and freedom to express themselves and share their
experiences during sessions.

Although nomajor cases were reported, having safeguarding and feedback mechanisms
in place is key in preven�ng and responding to the safeguarding risks and sexual
harassment and/or cyber bullying.

During implementa�on, a new feature was added to the program: recorded sessions
with key ac�vi�es and clear instruc�ons were provided to adolescents and parents/
caregivers who were not able to join the online sessions. These sessions were shared on
DVD, along with a DVD player, with families to watch and apply at home.
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Conclusions and recommenda�ons
The experience and humanitarian response capacity of Plan Interna�onal and
implemen�ng partners in Lebanon enabled a rapid adapta�on process from the very
onset of the COVID-19 pandemic.

A key success in the adapta�on process was the ini�al consulta�on of adolescents,
parents and caregivers about the available and preferred ways of communica�on, as
well as the preferred day and �me for them to join the sessions. This ac�vity led to the
selec�on of effec�ve, accessible online modali�es and a high a�endance rate
throughout the program.

The remote delivery modality enabled Plan Interna�onal and partners to con�nue
essen�al services and support with adolescents and avoid losing connec�on with at-risk
families.

A conference call proved to be an effec�ve tool to deliver the sessions, as it was free of
charge for families. It was also the most feasible modality as even the most vulnerable
families had at least one mobile phone in the household, and phone coverage was
available in most remote areas.

For some groups, WhatsApp was an effec�ve means of communica�on between the
facilitator and the groups, as well as between group members, in between the sessions.
It created a more informal and trus�ng space for the group to exchange informa�on
using different tools: emoji, voice note, cha�ng.

The success of the remote delivery may be partly due to the fact that at the onset of the
COVID-19 crisis, some groups had already formed, and par�cipants and facilitators had
already met each other in person. They had worked through a few sessions together
before sessions con�nued online.

When movement restric�ons are par�ally li�ed, Community Based Child Protec�on
Commi�ee members will play a key role in outreach and iden�fica�on of vulnerable
adolescent girls and boys for par�cipa�on in the program.

Prior to forming WhatsApp groups, all par�cipants were informed about the purpose of
the group, and an informed consent was obtained. A guidance tool for facilitators on
how to safely and effec�vely use WhatsApp was produced.

When suppor�ng at-risk adolescents, the psychosocial needs of both facilitators and
suppor�ng staff must not be forgo�en. The COVID-19 crisis affects everyone, so it is key
to priori�ze the staff’s well-being.
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INEE, Global, Minimum Standards Online
Training, via Zoom

The Inter-agency Network for Educa�on in Emergencies (INEE) is an open, global
network of members working together within a humanitarian and development
framework to ensure all individuals have the right to a quality, safe, relevant, and
equitable educa�on. INEE’s work is founded on the fundamental right to educa�on. To
find out more, please visit inee.org.

Descrip�on of capacity building need and context
The “INEE Minimum Standards for Educa�on: Preparedness, Response, and Recovery”
is the global framework for delivering quality educa�on in emergencies (EiE). In an effort
to con�nue suppor�ng EiE actors’ use of the standards during the COVID-19 pandemic,
INEE offered training on this global framework via Zoom. The training has been
conducted in Arabic, English, French and Portuguese, and 224 par�cipants from 63
countries have par�cipated to date. During the training, par�cipants develop knowledge
and understanding of the INEE Minimum Standards and their purpose, while also
developing skills to adapt and apply the standards in EiE program design,
implementa�on and monitoring. The lessons learned from this experience will inform
INEE’s approach to capacity building well beyond the global health crisis.

With traveling and in-person mee�ngs restricted for the foreseeable future, INEE made
the decision to adapt its tradi�onal, in-person Minimum Standards training to a remote
format.

Capacity building adapta�on

https://inee.org
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The INEE team chose the Zoom pla�orm for the trainings, as this is the pla�orm used
most frequently by the network and allows for a high level of interac�vity.

To gauge interest, INEE sent surveys to see howmanymembers would be interested and
available to par�cipate in the first pilot training sessions. More than 400 members
expressed interest in the pilot session alone. A�er the pilot workshops, INEE updated
the training, and then a series of trainings rolled out in various languages and �me zones
between August and December 2020.

This training meets Level 1 of the EiE competency framework, allowing par�cipants to:

- Learn the importance, purpose and structure of the INEE Minimum Standards;

- Begin to adapt and apply the INEE Minimum Standards for their own work; and

- Connect with EiE colleagues who are using the INEE Minimum Standards in other
contexts.

How does the training work?

- The training is facilitated by two experienced EiE prac��oners.

- The training is hosted via Zoom for four hours each day over three consecu�ve days
(12 hours total). Note: A steady internet connec�on and access to a device with a
camera is required. Google Jamboard and Google Docs are also used to support
collabora�ve working during the trainings.

- The training is par�cipatory and interac�ve, with par�cipants expected to
collaborate in group work, work on real-life case studies and share their own
experiences and perspec�ves.

Who can take part?

- The training is open to all INEE members and is free of charge.

- The training is conducted in Arabic, English, French, Portuguese and Spanish.

- Classrooms are limited to ~20 par�cipants per training to allow for a high level of
interac�vity.

What happens a�er the training?

- Par�cipants will be expected to develop a short case study a�er the training to
demonstrate how they are applying their new knowledge in their work. Upon
successful comple�on of the post-training task, a cer�ficate is awarded

- Par�cipants are also able to access peer support a�er the training.
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At the end of 2020 an extensive evalua�on was conducted, along with a lessons learned
exercise. Drawing on these findings, INEE now plans to offer the training to the INEE
network on a monthly basis (including beyond the travel restric�ons).

This modifica�on was to ensure the training can be regularly available to all INEE
members and become integrated into staff onboarding and ongoing professional
development ini�a�ves. INEE will also be using the lessons learned to develop and run
thema�c trainings in a similar way, and to provide tailored trainings for specific country
contexts.

Challenges and mi�ga�on measures
The majority of the challenges reported by par�cipants revolved around technology and
other remote-working challenges. Even s�ll, many par�cipants reported that the
challenges were “really worth the effort” in the end and that the facilitators “did a very
good job of compensa�ng for the difficul�es of a virtual pla�orm.”

Connec�vity

In its remote format, the training can be offered to a variety of INEE members across the
globe. However, some par�cipants were unable to take part fully in the training due to
limited network connec�vity. The need for a steady internet connec�on and a device
prevented some members from par�cipa�ng at all. This barrier is a significant concern,
par�cularly in EiE se�ngs where connec�vity may be more limited. To address this
issue, INEE is pilo�ng the training in mul�ple formats to increase their reach, including
an offline e-learning module and a peer-to-peer approach using WhatsApp.

New technologies

Similarly, par�cipants’ experience with the technology varied. The team predominantly
used Zoom breakout rooms and Google Jamboard and Google docs to allow for
interac�vity (with par�cipants taking part in brainstorming sessions, matching ac�vi�es
and co-developing presenta�ons). However, the facilitators tried to avoid using other
applica�ons.

The INEE teammodeled all of the approaches on day 1 of the training and provided one-
on-one support as much as possible. In the future, INEE would like to provide an
op�onal “Introduc�on to Zoom” session for par�cipants who would like to learn about
it before the training.

Time restric�ons

The training content was significantly condensed to allow for the remote approach;
however, the course is s�ll a considerable �me commitment.
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Some par�cipants reported it was hard to be on Zoom for four hours a day and stay fully
engaged, some were pulled into emergency mee�ngs by managers and others joined
a�er working hours (some�mes in the middle of the night). INEE adapted the training
plan to include appropriate breaks and increased their repertoire of energizers. While
full par�cipa�on was necessary for cer�fica�on, INEE tried to be as flexible as possible
as emergencies arose (e.g., allowing par�cipants to make up the �me on another
training).

Interes�ngly, at the same �me, par�cipants also requested more �me to spend on the
ac�vi�es and to explore their fellow par�cipants’ different experiences and context-
specific stories in more depth. When asked to offer feedback on how the training could
be improved, par�cipants suggested that INEE could assign offline pre-work beforehand
or between training sessions, with a follow-up training at a later date.

Country context but a global community

Lastly, one of the primary concerns has been the use of a “global approach” for training
that is normally heavily contextualized for specific contexts and teams. The open
applica�on process encouraged par�cipants from a diverse range of contexts,
organiza�ons and roles. However, there were some interes�ng posi�ves to this
approach. Par�cipants frequently reported the benefit of being able to “meet and
collaborate with other EiE professionals around the globe” at a �me when many are
feeling isolated.

In addi�on, interes�ng linkages weremade across organiza�ons and sectors, which have
con�nued a�er the trainings. The sense of global community was an unintended benefit
and was supported by the development of peer groups a�er the training. At the same
�me, INEE is beginning to plot contextualized trainings for specific country contexts,
beginning with a pilot for the Syria Cluster in January 2021.

To date, 224 par�cipants have par�cipated in the INEE Minimum Standards training
from over 130 organiza�ons and 63 different countries. Through the evalua�ons, it
became clear that par�cipants experienced an increase in their confidence using the
INEE Minimum Standards (i.e., 93.5% of trainees reported an increase upon comple�on
of the training). In fact, on average, par�cipants reported an 85% increase in their
confidence. When asked about posi�ve aspects of the training, par�cipants highlighted
the applicability of the training to their work, as well as their enjoyment of connec�ng
with colleagues in very different contexts. One par�cipant said, “[The training] really
made me see the presence of the standards in pre�y much everything I do at work! I
think it was both informa�ve and very learner-centered…. (Cont on page 23)

Conclusions and recommenda�ons
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By the end of the three days, it seems like my perspec�ve has changed.”

INEE expressed many takeaways from this experience:

A remote approach allows us to reach many members who otherwise wouldn’t be able
to access in-person trainings. We plan to con�nue this delivery approach, even once we
resume our in-person training work. To reach as many member[s] as possible, we hope
to offer our trainings in mul�ple formats to meet the different needs of EiE actors around
the globe.

With careful planning and prepara�on, remote approaches can s�ll allow for learner-
centered trainings and effec�ve pedagogical approaches. Building in �me for
collabora�ve working, sharing of experience and open discussion is key. A team of at
least two facilitators supports this effort and ensures the training is more dynamic.

At a �me of isola�on, feeling part of a global community can be very powerful. This sense
of being part of a team is s�ll possible via Zoom. We would recommend giving the �me
and space for making connec�ons and building rela�onships during the training and in
follow-up.
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Save the Children India, CPIE learning, via
video series

Save the Children is India’s leading independent child rights’ non-governmental
organiza�on and works in 18 of the country’s states. Beginning its journey in 2008 in
India, and registered as “Bal Raksha Bharat,” they have changed the lives of more than
10 million children. In India and across the world, Save the Children works on-the-
ground – every day and, especially, in �mes of crisis.

Their pioneering programs address children’s unique needs: giving them a healthy start,
an opportunity to learn as well as protec�on from harm. When crisis strikes, they are
always among the first to respond and the last to leave. Save the Children comprises the
outspoken champions for children, ensuring their voices are heard and their issues are
given top priority. Drawing on a century of leading exper�se, Save the Children takes on
the toughest challenges facing the hardest-to-reach children – especially those unfairly
excluded from the world’s progress.

Descrip�on of capacity building need and context
Before the coronavirus (COVID-19) pandemic, Save the Children India was planning to
conduct capacity building training ini�a�ves on Child Protec�on in Emergency (CPiE) for
partners and Save the Children India front-line staff in various parts of the country. This
set of recurring trainings is par�cularly important, from a preparedness perspec�ve, to
allow local partners and Save the Children India front-line staff to respond to crises as
they emerge and unfold, taking into account protec�on outcomes for children. As the
pandemic was declared and it became evident that access would be a challenge for a
prolonged period of �me, Save the Children decided to proceed with the development
of a video series.
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Capacity building adapta�on
Save the Children decided the video series would need to be very simple and the
contextualized version of the Child Protec�on Minimum Standards Working Group
would be the founda�on of the video series. Six topics were selected based on their
relevance to the context and a�er consulta�on with field teams:

- Introduc�on to CPiE

- CPiE Rapid Needs Assessment

- Child Protec�on in Humanitarian Ac�on Mainstreaming and Integra�on

- Child Protec�on System Strengthening in India

- Mental Health and Psychosocial Support and Psychosocial First Aid

- Coordina�on in Humanitarian Ac�on

Over the course of about one month, the Save the Children India team developed the
script for each of the six videos, and a technical agency was hired to develop the
animated videos, which also include pictures from previous emergencies in the country.
Each video is about five to six minutes in length and recorded in English and Hindi. The
video anima�on cost for all six videos amounted to about 9000 USD. Save the Children
also plans to translate the videos into addi�onal languages relevant to Save the Children
India’s opera�onal context.

Videos were made available on the Save the Children India website. Through internal
Save the Children networks, a more compact version was developed to be circulated via
WhatsApp and other social media or through an external hard drive. While these six
videos are certainly not expected to replace an en�re face-to-face training experience,
the video series is a “ready-to-go” tool to use as a refresher and orienta�on in the wake
of new emergencies. The videos are enriched with contextualized examples that make
it easily diges�ble for end users building on experiences of other emergencies in similar
contexts.

Save the Children also plans to use this video series as part of more intensive capacity
building experiences, providing the first building block.

Conclusion and recommenda�ons
The video series is scheduled to launch in mid-January 2021, and Save the Children India
plans to learn more about the use of the videos in the first quarter of the year. One of
the challenges experienced in the development phase was contextualiza�on, as it took
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longer than originally envisioned. The recommenda�on is therefore to always take this
into account while planning. It is also recommended to conduct a capacity gaps analysis
involving the target audience of the planned capacity building ini�a�ve.
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Save the Children Interna�onal, Nepal,
Paren�ng without Violence Program, via
radio

In Nepal and across the world, Save the Children (SC) works on-the-ground – every day
– and especially in �mes of crisis. Their pioneering programs address children’s unique
needs, giving them a healthy start, an opportunity to learn as well as protec�on from
harm. When crisis strikes, they are always among the first to respond and the last to
leave. SC comprises the outspoken champions for children, ensuring their voices are
heard and their issues are given top priority. Drawing on a century of leading exper�se,
SC takes on the toughest challenges facing the hardest-to-reach children – especially
those unfairly excluded from the world’s progress.

Descrip�on of capacity building need and context
Too many children in Nepal are subject to violence and abuse. As per the latest official
data, 81.7% of children aged 1-14 years experienced physical punishment or
psychological aggression, while some forms of corporal punishment, such as the use of
force in rela�on to teaching, instruc�on or training, are widely accepted by the
community.

SC Nepal has an established Paren�ng without Violence (PwV) course, which is usually
delivered through face-to-face sessions to parents and children by trained para-social
workers, as well as engagement with influen�al community members.

COVID-19 led to na�onwide lockdown and movement restric�ons in Nepal, which
exacerbated difficul�es in reaching many remote communi�es. This prevented SC Nepal
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from delivering regular ac�vi�es in the standard ways, including the PwV course, despite
its increased relevance in the current context.

In response to the movement restric�ons, to reach remote communi�es and in
recogni�on of the large-scale appeal of radio as a form of messaging, SC Nepal adapted
all sessions of the PwV course to become radio sessions.

Violence against children in the home is a global phenomenon that cuts across
geographical, cultural, social, economic, and ethic boundaries. Children’s first
experience of violence typically happens in their homes and most o�en consists of
physical and humilia�ng punishment. Physical and humilia�ng punishment of children is
a viola�on of their rights and undermines their dignity, protec�on, development and
well-being. Thus, the PwV common approach/course is designed as a universal
preven�ve program that targets all parents and caregivers in both development and
humanitarian contexts with the aim of improving posi�ve paren�ng capaci�es to
support posi�ve behavior change.

Through implementa�on of this approach, fathers, mothers and caregivers, including
expectant new parents, increase their understanding of child development, child rights
and posi�ve paren�ng, as well as ensure partner and parent-child rela�onships based on
the principles of non-violence, non-discrimina�on and gender equality are
strengthened. Girls and boys are empowered to express their views and feelings in the
home, and they know how to seek help when they feel unsafe.

The program engages with influen�al stakeholders in communi�es, including through
community dialogue and social and media campaigns, to shi� that drive or sustain the
physical and humilia�ng punishment of children in homes. The program does not
directly address all types of violence against children in the home, such as sexual
violence, but it does strengthen knowledge on protec�on risks for children, informs
where and how to seek help should such support be needed by children, parents and
caregivers, and iden�fies and refers at-risk children. Broader system strengthening and
advocacy are also undertaken to increase children’s protec�on from all forms of violence
in the home.

Capacity building adapta�on
Radio is s�ll generally recognized as a key means of rural households in accessing
informa�on in Nepal. Recogni�on exists of drama as a delivery modality that has large-
scale appeal to communi�es and as a means of implemen�ng social and behavioral
change ini�a�ves. Good government coopera�on is already established, as well as
specific collabora�on in adap�ng the PwV sessions to radio.

The script for radio drama was prepared based on the sessions of PwV, and voice overs
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were then recorded. As part of the prepara�on, some distance mee�ngs were held with
the radio journalists and radio sta�ons tomake them fully aware of the objec�ve and the
content of the sessions.

In parallel, a team of Social Mobilizers (SMs) was established, with responsibility to carry
out monitoring on the effec�veness of the radio sessions. The SMs have been in regular
contact with parents and children via phone calls.

A posi�ve response has been received from both parents and children, as the radio
sessions in the form of drama proved to be very appealing. Moreover, the SMs’ role has
been proven quite effec�ve due to regular follow-up with parents and children via phone
calls on the objec�ves and key learnings of the sessions.

Challenges and mi�ga�on measures
Not all communi�es had access to radios (or electricity in some cases), so this needs to
be taken into considera�on. Even more so, many communi�es have very poor phone
connec�vity or intermi�ent access, which make it difficult to conduct follow-up sessions
with households via telephone. This issue was addressed primarily by a�emp�ng to
conduct more group follow-up sessions to provide a group of households with access to
one working telephone and/or via face-to-face follow-ups if possible.

Conclusions and recommenda�ons
This approach was a new and posi�ve experience for SC Nepal. It is cost-effec�ve and has
delivered the content in an appealing and consistent way. SC Nepal is planning to
conduct a small study of the adapted ac�vi�es, including the PwV radio sessions, that
were implemented during this crisis. The purpose of the study is to know the
effec�veness and efficiency of the adapted ac�vi�es and thereby to inform prepara�ons
for future ac�vi�es and proposals.

Recommenda�ons for others developing remote skills-building approaches include:

- Regular monitoring and follow-up with the par�cipants is necessary when ac�vi�es
are conducted through digital pla�orms.

- Make sure calls are at convenient hours for respondents. For example, take into
account peak hours of household chores when trying to reach women. Also, ensure
radio sessions are aired at a convenient �me for the target audience.

- In remote areas with connec�vity or electricity issues, consider providing solar-
powered radios and/or reaching communi�es with recorded sessions.

- Promote smaller groups for interac�on sessions as a means of promo�ng scale and
reach.
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War Child Holland, Gaza, Using WhatsApp
Safely Training, via text message course

War Child works to protect, educate and stand up for the rights of children caught up in
war. Founded in 1993, War Child works in 17 countries to directly support more than
250,000 children and adults every year. The work of War Child Holland focuses on child
protec�on, educa�on and psychosocial support.

Descrip�on of capacity building need and context
To manage their emergency response to COVID-19, War Child Holland set up a
coordina�ng group of technical leads. From this group, capacity building priori�es were
iden�fied. Given the restric�ons on movement and gathering, online and remote
learning op�ons needed to be found. Developing new online learning modules is a �me-
consuming process; with limited capacity, alterna�ve op�ons were required as well as
newly developed courses. War Child Holland collated and shared a list of War Child and
external online learning opportuni�es related to the iden�fied needs.

For field staff and partner organiza�ons, challenges of connec�vity and �me availability
made online courses difficult to access. Country Offices had already started to respond
to this by se�ng up very quick responses using WhatsApp. This, however, was raising
ques�ons about both the security of the pla�orm and the users’ awareness of ways to
safely engage and share informa�on in line with child safeguarding protocols. The team
in Gaza iden�fied a specific learning need around how to safely communicate online
using professional WhatsApp groups. This became the basis of the skills-building
adapta�on.
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Capacity building adapta�on
War Child recognized the importance of offering a range of op�ons in a response such
as this. So, along with exis�ng online op�ons, it sought to develop a text-based training
course �tled “Safe Online Communica�on Using WhatsApp.”

Introduced to Arist – creator of a text messaging learning pla�orm already set up as a
COVID-19 text messaging course – War Child learned more about the pla�orm and its
func�ons and were then offered 12 months of free use. Once a service agreement was
developed and signed, work on the course could begin. Communica�ons were
developed internally to gain buy-in and raise awareness. This also helped to iden�fy a
pilot loca�on.

Arist provides a pla�orm to build and manage text messaging courses. The length and
content of the courses can be designed based on your iden�fied learning needs.
Learners can sign up and start a course at any �me a�er its launch and will receive a set
piece of learning content each day for the dura�on of the course. Learners can decide at
what �me of day they want to receive their texts and can also be engaged in knowledge
checks and feedback processes through open, mul�ple-choice, or fill-in-the-blank
ques�ons within the course. Internet access is required for the ini�al sign-up to a course,
and course delivery can then be via SMS or WhatsApp.

The Arist pla�orm provides a range of templates and guidance for the development of a
course, as well as some suggested flows. For example, as in this case, War Child started
with key messages and then used a case study to consider the applica�on of these ideas.
War Child’s Gaza team drew on their recent experience of using WhatsApp to develop a
case study to incorporate into the course. Organiza�onal guidance on using WhatsApp
in professional se�ngs was also used as a key resource in the development process.

Following development of the content, a process of review, transla�on and tes�ng has
been taking place. Using the pla�orm, the course owner will be able to monitor
engagement and responses to the knowledge check ques�ons.

Arist is a rela�vely new pla�orm, and this project has brought up some new
requirements that had not yet been fully explored by them. While it has been possible
to translate the course into Arabic for the Gaza pilot, certain components had to remain
in English to enable the required func�onality. For example, learners must text the word
“start” in English to begin and then “next” in English to request each subsequent day of
the course. In response to this issue, War Child is developing guidance to support
learners and clarify the steps they need to take.

Challenges and mi�ga�on measures
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An addi�onal challenge has arisen in the reliance onmobile service providers for delivery
of the messages. In par�cular, for delivery to interna�onal mobile numbers, this is
connected through the United States. Arist recommends using WhatsApp, rather than
SMS, for interna�onal (non-US) phone numbers. This is largely an acceptable alterna�ve;
however, it does create a data or WiFi need that does not exist with the SMS op�on. The
Arist team has been and con�nues to be commi�ed to finding solu�ons, and War Child
expects most of the challenges will be resolved in the near future.

As with the development of any learning interven�on, �me is required to develop the
content. In this case, refining content down to short, simple messages that would fit into
the text messaging structure was key. Review and tes�ng proved more �me consuming
than an�cipated, but this step was also par�cularly important given the newness of the
approach.

Conclusions and recommenda�ons
The pilot and launch of the course is not yet complete, so conclusions and
recommenda�ons are not yet fully available. What is known so far is that this approach
has real poten�al as a low-tech solu�on that can poten�ally help us to reach large
numbers of learners in remote communi�es. Arist reports that text messaging courses
are accessible to 90% of the world’s popula�on and reports a 94% comple�on rate for
their courses.

In addi�on, this approach provides a real opportunity to drill down into the keymessages
and essen�als of content related to the topic at hand. As the delivery method has strict
character count limita�ons, those developing the course are forced to be very clear on
its purpose and key learning points.

The following recommenda�ons have also been iden�fied from the War Child
experience:

- Consider languages and transla�on from the beginning and be sure to include �me to
test in any translated languages;

- Spend �me on the templates and think very clearly about the structure of your course
before you start developing content. Making sure the template and storyboard are
right will save �me in the long run and will ensure detailed content development is
aligned with the course objec�ves and format; and

- Find a balance between being on top of new developments and approaches and
managing the risks of working with a new pla�orm. For War Child, the free use of the
pla�orm for 12 months reduced the level of risk associated with using a new,
unknown approach. This path has not been without challenges, so it is important to
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this before embarking on a new project like this one. Remember that technical
hiccups may delay you or present unexpected ques�ons and challenges.
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War Child Holland, Lebanon, Caregivers
Support Interven�on, via WhatsApp

War Child works to protect, educate and stand up for the rights of children caught up in
war. Founded in 1993, War Child works in 17 countries directly suppor�ng more than
250,000 children and adults every year. The work of War Child Holland focuses on Child
Protec�on, Educa�on, and Psychosocial support.

Descrip�on of capacity building need and context
War Child Holland (WCH) has an established Caregivers Support Ini�a�ve (CSI), a
psychosocial support methodology that addresses the well-being of caregivers. It has
tradi�onally been delivered face-to-face, in Lebanon and other loca�ons, and aimed at
both mothers and fathers.

The program is designed to help reduce stress and improve the well-being of adults who
are raising children. More specifically, the aim is to help parents and other caregivers
reduce their own stress and find greater support so that they feel be�er emo�onally and
have more energy to be the kind of parents they wish to be. Through the program, War
Child also aims to:

- Strengthen paren�ng indirectly by reducing parental stress and improving parental
well-being; and

- Strengthen paren�ng directly through training in effec�ve paren�ng techniques.

The COVID-19 pandemic, as well as the socioeconomic situa�on in Lebanon, meant that
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support for parents remained a high priority in WCH’s programming. In an assessment
with caregivers and children, most caregivers expressed that they were feeling very
stressed and not able to deal with the uncomfortable feelings, nor with their children.
This iden�fied an immediate need to provide support to caregivers, alongside the work
being done directly with children. Gathering and distancing restric�ons put in place in
response to COVID-19 prevented the CSI program from running face-to-face, so theWCH
Lebanon team undertook an adapta�on to enable remote delivery.

Capacity building adapta�on
The CSI face-to-face programmanual was used as a basis for the remote program design.
War Child consulted with the community and caregivers to iden�fy the highest priority
topics to include in a remote version, which by its nature and due to �me restric�ons of
caregivers could not include every aspect of the face-to-face version.

Fi�een mp3 audio files were developed on seven agreed-upon priority topics and based
on the content in the program manual. WhatsApp groups were created for cohorts of
caregivers, who then received two audio files, one topic per week, and were encouraged
to interact with the group and facilitators by reflec�ng on the week’s content, asking
ques�ons and providing feedback.

War Child had previously completed an assessment on readiness for the use of devices
and internet, so they were able to quickly select WhatsApp as a preferred approach for
the target audience. Furthermore, since the Lebanon team had extensive knowledge of
the exis�ng CSI program and were leading detailed research into the approach, they
were able to quickly and crea�vely come up with a remote adapta�on.

A high priority in the adapta�on was providing a self-paced approach, which learners
can engage with at a �me of their choice. This flexibility is par�cularly important for
those with caregiving responsibili�es who find fixing a set �me for a session is very
challenging. The use of WhatsApp groups as cohorts ensured the opportunity to interact
with others and with facilitators who remained available despite the remote and offline
context.

Feedback from par�cipants has been very posi�ve (see one example below). In terms of
content, par�cipant feedback has highlighted its relevance, and they expressed
par�cular apprecia�on for the relaxa�on techniques shared. In terms of approach, the
fact that parents can listen at any �me is highly commended. In addi�on, drop-out rates
from the WhatsApp groups are very low.

The first two recordings were describing what I was going through, as if you knew what
I am struggling with. I tried the techniques and was impa�ently wai�ng for the other
audios. (CSI par�cipant)
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Challenges and mi�ga�on measures
Three main challenges have been iden�fied:

- First, access to internet. In some areas, caregivers were not able to download the
material. Alterna�ves were put in place, such as providing internet cards or
downloading the materials in MP3 and delivering them to caregivers.

- Second, due to the challenging socioeconomic situa�on in Lebanon, high needs for
basic assistance emerged and affected the caregivers’ well-being. Mul�ple responses
were put in place to address this, such as interagency referrals, advocacy with donors
to shi� temporarily and respond accordingly.

- Third, some of the caregivers were facing specific challenges in paren�ng that
needed the support of the case management team. The CSI cannot address high-risk
cases, but linking with internal and external case management services has been
crucial for early detec�on.

Conclusions and recommenda�ons
The specific context in Lebanon supported the interven�on. The COVID-19 response in
Lebanon included joint efforts between the coordina�on bodies led by UNICEF and
Ministry of Health to ensure complementary well-being packages between the
interna�onal non-governmental organiza�ons responding to the pandemic. A lot of
interagency-level work was taking place related to caregivers and adap�ng remotely,
which complemented this ini�a�ve.

Integra�on with other programs supported the recep�on of the program. The CSI was
delivered to parents of children who are par�cipa�ng in War Child’s remote distance
learning. It was not intended or used as a standalone interven�on.

Use of offline methods was also crucial. Designing the approach to allow for offline and
self-paced par�cipa�on closely met the target audience’s need for flexibility with �ming
of their engagement. War Child intends to build on this experience and con�nue to
provide offline op�ons for other interven�ons happening remotely.

There may be a posi�ve gender aspect associated with the remote delivery approach,
wherein fathers are more able to par�cipate than during a face-to-face delivery at set
�mes. This will be further inves�gated by War Child in the evalua�on of the program.

Recommenda�ons for others developing remote skills-building approaches include:

- Focus on the key elements: Quick and straigh�orward messages;



37

- Select topics with high relevance to the audience and context.

- Use simple language;

- Keep it short - audio recordings were not more than three minutes each;

- Follow up with learners; and

- Signpost to other resources and sources of support.
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World Vision Interna�onal, Global, CPHA
Simula�on-bases training, via Zoom and
Teams

World Vision (WV) is a Chris�an relief, development and advocacy organiza�on founded
in 1950 dedicated to working with children, families and communi�es in close to 100
countries to help them reach their full poten�al by addressing the causes of poverty and
injus�ce. WV’s nearly 40,000 staff and volunteers support worldwide implementa�on of
child-focused, community-based mul�-sector ini�a�ves, including educa�on, health,
economic development, microfinance, child protec�on, peacebuilding, climate change,
food security and water and sanita�on.

Descrip�on of capacity building need and context
In early 2020, WV launched its first global Child Protec�on in Humanitarian Ac�on
Blended Learning Program (CPHA BLP), aiming to enhance the knowledge and skills of
WV staff in CPHA programming through mixed capacity building methodologies. The
CPHA BLP is a founda�onal training program that covers the knowledge on core child
protec�on (CP) interven�ons in humanitarian se�ngs. The course is designed based on
the sector’s standards, the Alliance CPHA competency framework, the common
approaches defined in the inter-agency guidelines and tools so that the trained
par�cipants are not only the CPHA champions within WV, but they are also qualified as
sector specialists externally.

The program targeted a total of 25 par�cipants, priori�zing the technical staff who work
in fragile or humanitarian se�ngs. Par�cipants enrolled in the course were expected to
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complete the seven modules of distance learning and a�end the various virtual
mee�ngs as well as a 5-day face-to-face workshop. With the outbreak of COVID-19
pandemic and the large-scale response ac�vi�es, the dura�on of the training was
extended from the ini�al sevenmonths (March – September 2020) to 11months (March
2020 – January 2021). The planned face-to-face workshop was redesigned and delivered
through a four-and-a-half-day virtual workshop, including online simula�on.

Capacity building adapta�on
Despite the strong desire of the par�cipants to a�end in-person training, it became
evident that it was impossible to run a global face-to-face workshop due to the COVID-
19 restric�ons. The facilita�on team therefore had to transform the face-to-face
component to synchronous online sessions.

To make the e-workshop engaging and
interac�ve, as well as to meet par�cipants’
expecta�ons, this adapta�on required a good
degree of prepara�on work, including:
conver�ng face-to-face simula�on to online
simula�on through developing five scenario-
based videos, providing step-by-step guidance
and an observa�on checklist for facilitators for
the role-play and remote facilita�on and an
update of the agenda to suit online delivery and different �me zones. A dry run was
organized with all facilitators to test the different technology pla�orms and to walk
through the workshop agenda. Considering the language barriers for some par�cipants,
the five videos used for the simula�on and discussions are accompanied by a script to
ensure the learners will be able to follow the narra�ons.

Prior to the e-workshop, mul�ple communica�ons were done to prepare the “virtual
deployment” of the par�cipants to a fic�onal country, “Zuzuland,” in which the
simula�on would take place. A separate email was sent to all supervisors of the
par�cipants to secure their support on special work arrangements and internet access
for the learners. Informa�on, such as “Par�cipant Joining Instruc�on” and two videos on
the background of the emergency scenarios, was sent as pre-reading materials.

This is par�cularly important to ensure par�cipants understand what is expected of
them and to be ready to engage in the different tasks throughout the four-and-a-half-
day event. In addi�on, par�cipants were grouped and placed in five fic��ous non-
governmental organiza�ons as the Child Protec�on Advisors. A pre-workshop
assignment was given to each group with support from a facilitator. This proved to be a
cri�cal step in allowing par�cipants and their facilitator(s), who have never met before
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to form collabora�ve rela�onships ahead of the online workshop.

The simula�on scenario unfolded throughout the four-and-a-half-day workshop. Each
day’s session was about three hours online with different simula�on exercises injected
in between sessions (i.e., a fic�onal Child Protec�on Working Group (CPWG) mee�ng,
CP rapid assessment in a disaster-affected community and a mee�ng with a European
Civil Protec�on and Humanitarian Aid Opera�ons representa�ve). Facilitators had to
observe individuals’ behaviors and reac�ons using the adapted CPHA competency
framework. A�er each simula�on, facilitators for the five groups who also role-played in
the simula�on supported par�cipants in reflec�ng on the scenario in a short debriefing
session. It is worth highligh�ng that the par�cipants’ engagement, however, extended
beyond the formal three-hour session as they were also required to complete some
“homework assignments” on the documents/tools to be used in the simula�on on the
following day. Groups were organized to conduct their tasks onMS Teams and requested
to use a tracking sheet to record “who is doing what” within the group to ensure the
workload was fairly balanced among the members.

Sample of the Agenda

Challenges and mi�ga�on measures
Delivering training online for a global audience presents �ming challenges in trying to
cater to a broad range of �me zones. Limi�ng the synchronous component of each day
to three hours mi�gates this to some extent, but the addi�onal post-session debriefing
and “homework assignments” were problema�c for some par�cipants who had to work
on these tasks at inconvenient �mes of the day or night. Although, it can also be
considered as an important learning experience for those having to work in emergency
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or fast-paced contexts. For future itera�ons, possible mi�ga�on op�ons could include
either running the online workshop at regional level or spreading the session over more
days/in different weeks so that group work can be completed at more convenient �mes
on days when they are free from the formal sessions.

All facilitators were given a role in observing par�cipants during the simula�on exercises
to assess their technical and behavioral competencies. However, this was very
challenging in an online environment, par�cularly for behavioral competencies. There
was not enough �me or spaces to allow par�cipants to demonstrate their different
competencies during the short simula�ons. Facilitators also expressed concerns about
being biased or one-sided in their observa�ons. The virtual se�ngs made it difficult for
some learners to take the simula�on as seriously as they would in a face-to-face se�ng,
thus affec�ng the quality of learning. It was suggested to form the groups and assign
facilitator(s) to each group as early as possible to increase opportuni�es for virtual
engagement and individual observa�ons.

Par�cipants were most interested in the face-to-face training when they signed up for
this program. When this was not possible, many of them felt disappointed or even
demo�vated, thinking that their learning objec�ves would not be met. It was also a
significant challenge for the facilita�on team to design and develop a virtual workshop
that s�ll included all key CPHA topics within much shorter sessions (from a full-day
workshop to a three-hour session). The lead facilitator had to invest extra effort and �me
to adapt the workshop while considering virtual logis�c arrangements, technology
requirements for different ac�vi�es, coordina�on with external speakers and virtual
prepara�on with the global facilita�on team. In spite of that, it is important to recognize
the synchronous e-workshop provided us an opportunity to learn using virtual
facilita�on and management, which became increasingly important in the context of
COVID-19.

Conclusions and recommenda�ons
Regarding the organiza�on of the workshop more broadly, it was fairly difficult to
organize it at global level considering �me differences across the globe. For future
programs, it would be easier to consider organizing this type of workshop at a regional
level. If resources do not allow, it is recommended to plan for the e-workshop over
several weeks (i.e., a two-day session in one week and a three-day session in the other
week) to address the �ming challenges.

Building the workshop around a fic�onal emergency context, including simula�on
exercises throughout the sessions, has proven to be successful as it presents another
op�on for training methodology apart from presenta�on and breakout group work,
which tends to be predominant in online workshops.
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The use of the video anima�ons to introduce the simula�on scenario, and the evolving
changes or updates in an unfolding emergency context throughout the week, allows
learners to apply different knowledge and skills to the specific problems/situa�ons, as
well as to take ac�ons based on their decisions.

If videos are developed for simula�on or discussion sessions, it is important to consider
the length and the use of videos. Those videos containing the background informa�on
of the scenario should be shared with par�cipants (along with scripts) prior to the
workshop as pre-reading materials. Some may need to view the anima�ons more than
once to familiarize themselves with the newly created fic�onal context. For videos that
will be used within the sessions, it is recommended to keep them under five minutes.
Please remember to count the minutes in your script before making the videos in a
so�ware.

As noted above, virtual observa�on of par�cipants’ competencies, par�cularly
behavioral competencies, is very difficult. Assigning facilitators to support and coach
individual par�cipants at the beginning of any training program of three months or more
is advisable. Meanwhile, addi�onal and innova�ve ways to conduct observa�ons in
online se�ngs need to be explored further.

As for face-to-face simula�on, it takes a li�le while for learners to get acquainted with
the fic�onal environment and become comfortable playing a role. This takes even longer
in virtual se�ngs, which should be factored in when planning for the workshop. In the
online environment, it is even more important that instruc�ons are crystal clear.
Developing detailed session plans and scheduling a “dry run” of the sessions with all
facilitators using the pla�orms you have selected will help the facilita�on team to
iden�fy and work out poten�al problems and points of confusion. It will also ensure
smooth transi�on between the main room and the breakout rooms in Zoom. Sufficient
�me needs to be factored in to develop clear instruc�ons as well as the full rehearsal.
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Amane, Morocco, Child Protection
Capacity Building via E-learning

Amane is a Non-Governmental Organiza�on founded in February 2009 based in Rabat,
Morocco. Its mission is to combat all forms of violence against children, including
gender-based violence. Amane focuses on three main areas of interven�on:

- Capacity building of child protec�on actors to improve preven�on and care for
vulnerable children and survivors of violence.

- Sensi�zing the general public on issues of violence.
- Advocacy with power holders to improve mechanisms to protect children against all
forms of violence.

Descrip�on of capacity building need and context
From March to June 2020, an extremely strict lockdown was put in place, including the
closure of schools, a ban on going out, the closure or slowing down of the main public
ins�tu�ons, and a ban on public gatherings. In this context, Amane could no longer
organize face-to-face training sessions for child protec�on professionals or sensi�za�on
sessions for children.

Civil Society Organiza�ons (CSOs), however, were able to rapidly adapt to maintain their
rela�onship with vulnerable people. They played a crucial role in informa�on sharing,
detec�on of child protec�on cases and referral to essen�al services. They also had to
organize very quickly for the management and distribu�on of basic necessi�es such as
food basket, distribu�on of masks, provision of internet connec�on to ensure access to
online school, or contac�ng public services, foster care and emergency shelters. Amane,
therefore, decided to support CSOs with capacity building ini�a�ves.
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Capacity Building Adapta�on
At the beginning of the lockdown, a telephone survey was conducted among child
protec�on actors working in different regions of Morocco to iden�fy their capacity
building needs and to understand the technical contribu�on Amane could make.

The capacity building needs that emerged from these ques�onnaires were as follows:

– Understanding the consequences of COVID-19 on child protec�on and knowing how
to deal with children during the pandemic, especially those in foster care and
shelters.

– Learning to conduct remote interviews with child survivors of violence.
– Learning to manage 'child protec�on professionals' distress during the lockdown,
especially those working in child protec�on shelters and care homes that remained
open (such as charitable associa�ons hos�ng orphans and children from vulnerable
families). With these associa�ons, the professionals worked even harder during this
period because children stayed home without going to school.

– Adap�ng tools to provide capacity building remotely.

In addi�on to other projects carried out by AMANE, capacity building ac�vi�es for CSOs
working in child protec�on took place as part of the project called "Strengthening the
protec�on of children against violence during the COVID-19 health crisis in Morocco".
This project was conducted in partnership with UNICEF and had the overall objec�ve of
mi�ga�ng the risks of violence against children, par�cularly gender-based violence,
during the COVID-19 pandemic.

The capacity building program included the five steps detailed below. They were all
conducted online, mainly through the Zoom pla�orm:

Individual e-learning training via Amane's e-learning pla�orm available in Arabic and
French.

The training covers the following topics: Violence against children, in par�cular, gender-
based violence (GBV);consequences of GBV; the impact of COVID-19 on the protec�on
and wellbeing of children and social workers' prac�ces; iden�fica�on of GBV signs;
listening to and suppor�ng a child vic�m/survivor of GBV. At the end of each module,
par�cipants had to validate it through an online test.

Training in small groups of 20 professionals per region via the Zoom pla�orm: 60
professionals from 30 CSOs in 10Moroccan ci�es were trained. The key concepts of the
individual online training were reviewed and then applied through case studies and
role-playing in groups. This training was spread over two months, at the rate of 5
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sessions of two hours and 30 minutes. At the end of this training program, each CSO
receives a reference guide containing themain aspects covered during the training. This
training was evaluated through a pre/post-test to measure the knowledge acquired by
the par�cipants and through a general evalua�on of par�cipants' level of sa�sfac�on in
the following areas: content, methodologies, resources and logis�cs.

Cascade training. In the second phase, CSOs were trained and equipped to facilitate
sensi�za�on sessions on violence for children and parents/adults, at a rate of 2 sessions
of 2 or 3 hours per group. At the end of this training program, each CSO receives a
facilitator's guide for sensi�za�on sessions.

Individualized support for child protec�on professionals in the prepara�on,
organiza�on, and evalua�on of sensi�za�on sessions for children and parents/adults.

Informa�on and discussion workshop between CSOs and ins�tu�onal partners on the
repor�ng and monitoring cases of violence by region. The purpose of these workshops
was to improve the knowledge of CSOs regarding the care system and the referral of
child vic�ms of violence to facilitate the networking of local child protec�on partners.
At the end of these regional workshops, a detailed list of child protec�on actors was
created to establish a referral system.

Challenges and Mi�ga�on Measures
Amane observed lower par�cipa�on of professionals in online training. Several reasons
can be provided to explain this. Due to this project's short �meframe, the professionals
had li�le �me to complete the individual training modules on the pla�orm before the
start of the group theore�cal online training (7 to 10 days). Also, experience with
previous users of the pla�orm has shown that most of them carry out these trainings
during their personal �me.

Therefore, it is advisable to allocate the necessary �me for online training depending on
working hours and to think about a follow-up approach, especially when it is a small
group.

– Technical difficul�es/lack of mastery of digital tools: pla�orms, filling in online tests,
connec�on problems or low internet speed.

–
Difficulty in assessing the impact of training for several reasons:

– The low rate of comple�on of pre/post tests and online evalua�on ques�onnaires.
– Amane has used the same evalua�on methodologies used for face-to-face training,
even though it is aware that skills could not be assessed in a similar manner at the
end of online training. It would be useful to have guidelines on how to evaluate
distance training courses.
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– Limited dura�on of the training and its remote format: it was difficult for Amane to
evaluate the real impact of the concepts discussed. It would be useful to share
feedback on the evalua�on of skills acquired during a distance learning program
conducted over a short period of �me.

– On several occasions, the par�cipants disconnected themselves to be able to
respond to professional emergencies; others had to use their own phones with a
connec�on that was some�mes very unreliable.

Conclusions and recommenda�ons
• At the end of the small group training, several par�cipants a�ended the individual e-
learning training retrospec�vely. This reverse approach would be interes�ng to
experiment in the future. Small group training could encourage par�cipants to
deepen their knowledge through individual e-learning.

• Choice to use two approaches: capacity building of professionals and cascade
training with simplified tools to facilitate sensi�za�on sessions for children and
parents. CSOs were o�en the only organiza�ons to have direct contact with these
audiences at the height of the lockdown due to the closure of state services or their
focus on managing COVID.

• Online training allows for rapid mobiliza�on over a reduced �meframe and is
affordable (no travel costs, accommoda�on, meals) for a large number of CSOs
spread across the country.

• Since the training is short, it is important to select the main message to be
communicated and adapt it to the online format. It would be useful to get more
informa�on on adap�ng the content of the modules to an online training format.

• The online training provided an opportunity to create a network and promoted
experience sharing among professionals working in different regions who would not
otherwise have the opportunity to meet.

• The a�en�on and apprecia�on given to local CSOs have affirmed the importance and
relevance of their work.
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