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Acronyms

AFAG: Armed Forces and Armed Groups
AP: Additional Protocols

CAAFAG: Children Associated with Armed Forces and

Armed Groups

CAR: Central African Republic

CFSI: Community and Family Service International
CJTF: Civilian Joint Task Force

CPRA: Child Protection Rapid Assessment

CRC: Convention on the Rights of the Child

DDR: Disarmament, Demobilisation and Reintegration

DRC: Democratic Republic of Congo
FARC: Revolutionary Armed Forces of Colombia
FGD: Focus Group Discussion

GAAFAG: Girls Associated with Armed Forces and
Armed Groups

GBV: Gender-Based-Violence
GC: Geneva Convention
ICC: International Criminal Court

ICCPR: International Covenant on Civil and Political
Rights

ICJ: International Court of Justice
ICL: International Criminal Law

ICRC: International Committee of the Red Cross
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IDP: Internally Displaced People

IE: Islamique State

IHL: International Humanitarian Law

IHRL: International Human Rights Law

ILO: International Labour Organisation

IRC: International Rescue Committee

Kll: Key Informant Interview

LRA: Lord Resistance Army

LTTE: Liberation Tigers of Tamil Ealam
MHPSS: Mental Health and Psychosocial Support
MILF: Morro Islamic Liberation Front

MRM: Monitoring and Reporting Mechanism
NPA: Norwegian People’s Aid

OPAC: Optional Protocol to the Convention on the Rights
of the Child on the Involvement of Children in Armed
Conflict

POW: Prisoners of War

SEL: Social and Emotional Learning

SOP: Standard Operating Procedures

UN: United Nations

UNODC: United Nations Office on Drugs and Crimes

YPJ: Kurdish Women’s Protection Unit



Glossary

Crimes against humanity

Crimes against humanity means any of the following acts
when committed as part of a widespread or systematic
attack directed against any civilian population, with
knowledge of the attack:

a) Murder;

b) Extermination;

(
(
(c) Enslavement;
(d) Deportation or forcible transfer of population;
(

e) Imprisonment or other severe deprivation of physical
liberty in violation of fundamental rules of international
law;

(f) Torture;

(9) Rape, sexual slavery, enforced prostitution, enforced
pregnancy, enforced sterilization, or any other form of
sexual violence of comparable gravity;

(h) Persecution against any identifiable group or collectivity
on political, racial, national, ethnic, cultural, religious,
gender as defined in paragraph 3, or other grounds
that are universally recognized as impermissible under
international law, in connection with any act referred to in
this paragraph or any crime within the jurisdiction of the
Court;

(i
(
(k) Other inhumane acts of a similar character intentionally

causing great suffering, or serious injury to body or to
mental or physical health."

) Enforced disappearance of persons;
)

The crime of apartheid;

Customary law: Customary law derives from general
practice accepted as law. Such practice can be found in
official accounts of military operations but is also reflected
in a variety of other documents, including military manuals,
national legislation, and case law. States recognize that
treaties and customary international law are sources of
international law and, as such, are binding.?

Genocide: Genocide means any of the following acts
committed with intent to destroy, in whole or in part, a
national, ethnical, racial or religious group, such as:

(@) Killing members of the group;

(b) Causing serious bodily or mental harm to members of
the group;

(c) Deliberately inflicting on the group conditions of life
calculated to bring about its physical destruction in
whole or in part;

(d) Imposing measures intended to prevent births within the
group;

(e) Forcibly transferring children of the group to another
group.?

International armed conflict: this refers to situations
where two or more States are engaged in armed conflict.

Non-international armed conflict: this refers to
situations where there is protracted armed violence
between Government forces and organised non-state
armed groups, or between such groups. It continues to
exist until a peaceful settlement is achieved.

Participation in hostilities: Covers both direct
participation in combat and also active participation in
military activities linked to combat such as scouting,
spying, sabotage and the use of children as decoys,
couriers or at military checkpoints. It would not cover
activities clearly unrelated to the hostilities such as food
deliveries to an airbase or the use of domestic staff in an
officer’s married accommodation. However, use of children
in a direct support function such as acting as bearers to
take supplies to the front line, or activities at the front line
itself, would be included within the terminology.*

War crimes: War crimes are grave breaches of a treaty or
customary rules of IHL, and are considered to constitute
the most serious violations of IHL.

They include but are not limited to wilful killing, wanton
destruction of private property, torture or inhuman
treatment, wilfully causing great suffering or serious injury
to body or health, unlawful deportation or transfer, taking
of hostages, recruitment and use of child soldiers, and
wilfully depriving a person of the rights of a fair and regular
trial, all occurring in the context of an armed conflict.

Unlike crimes against humanity there is no need to
establish a widespread or systematic practice of
massacres, as one single incident, such as recruiting one
child soldier or one incident of torture during an armed
conflict, would amount to a war crime.®

1 The Rome Statute of the International Criminal Court (1998)

2 ICRC. Customary law. https://www.icrc.org/en/war-and-law/treaties-
customary-law/customary-law (Consulted in February 2021)

3 The Rome Statute of the International Criminal Court (1998)

4 Statute of the International Criminal Court (1998)

5 Diakonia International humanitarian law center. International Criminal

Law. https://www.diakonia.se/en/IHL/The-Law/International-
Criminal-Law1/ (Consulted in February 2021)
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Introduction

The CAAFAG Programme Development Toolkit was
produced by the CAAFAG Task Force of the Alliance for
Child protection in Humanitarian Action, co-led by Plan
International and UNICEF.

The development process of the Programme
Development Toolkit builds on the results of a desktop
review and 16 key informant interviews with researchers,
government representatives, UN agencies and national
and international NGOs.

Additionally, a Capacity Needs and Gaps survey was
conducted with 196 field practitioners implementing
CAAFAG programmes through an online survey. The
findings of the survey informed the content of the toolkit.
The report is available on the Alliance CAAFAG Task Force
webpage.

The toolkit was field-tested in four countries, Central
African Republic, Afghanistan, Iraq, and Burkina Faso with
the involvement of 37 partners. The toolkit was finalized
following feedback from 22 participants, 4 months after
they were trained on how to use the toolkit.

The objective of the CAAFAG Programme Development
Toolkit is to provide field practitioners with the knowledge
and skills to design quality gender-sensitive programmes
for CAAFAG, with the involvement of children, including
former CAAFAG.

The content of Programme Development Toolkit
includes:

+ Guidelines on how to design a CAAFAG project with
practical guidance using a step-by-step approach

+ Training Resources to train managers’ and other
positions in charge of project development

+ Tools to collect and analyse data to contextualize

The Toolkit is intended for field practitioners working
with CAAFAG, who are interested in designing and
implementing quality, gender-sensitive and participatory
programming.

Field practitioners include national and international
Non-Governmental Organisations, National Disarmament,
Demobilisation and Reintegration Commissions,
government actors and United Nations agencies.

This Toolkit is specifically suitable for managers and
those in other positions in charge of project proposal
development and project implementation.

The training package is particularly useful to Child
Protection technical advisors, programme quality
managers and Child Protection Cluster coordinators to
promote the development and implementation of quality
projects.

The following Guidelines start with Background
Information on CAAFAG and then focus on the Steps to
Design a Project, following the project cycle, namely

1) Background information, 2) Context analysis,

3) Programme design and Strategic planning, 4)
Implementtion and Monitoring, and 5) Learning and
Evaluation.

The following diagram summarizes the content of the
toolkit following the project cycle model.

Please note that the tools identified with

the paper clip icon can be found in the
attachments of this PDF. Click on the small
arrow on the left of this document and then on
the paper clip icon to open the list of tools.

% BOITE A OUTILS POUR
LE DEVELOPPEMENT DE
PROGRAMMES EAFGA

GUIDE DE FORMATION

Attachments X

=]

@ E=- & 1 &
H

: .
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A. Introduction to CAAFAG

Recruitment

The reasons why girls and boys become associated with
armed groups and armed forces vary significantly based
on the context, the armed actors involved, as well as
community and family dynamics.

The involvement of children, including girls, may be forced
or may appear “voluntary”. This distinction may have

legal significance for the armed force/group involved,
depending on the treaties to which a State is a party.”

For example, the African Children’s Charter (Art. 22)
prohibits all recruitment of children under age 18, forced or
voluntary, by armed forces and armed groups. By contrast,
the Optional Protocol on the Involvement of Children in
Armed Conflict prohibits all recruitment of children under
18 by armed groups (Art. 4) and prohibits compulsory
recruitment of children under 18 by armed forces (Art. 2),
but permits voluntary recruitment by States under certain
conditions (Art. 3). Additional Protocols | and Il to the
Geneva Conventions, and the Convention on the Rights of
the Child prohibit all child recruitment under the age of 15.

In practice, the lines between the various forms of
recruitment are blurred, and purely voluntary recruitment is
challenging to determine, as various factors influence child
recruitment. Similarly, some children tend to move in and out
of armed forces or armed groups, and association may be
difficult to define. It is essential to recognise boys and girls
agency in the recruitment process and avoid considering
them only as passive victims. Doing so disempowers children
who may have taken a well-thought-out decision in the
context of limited options, for example, to seek protection.
Acknowledging their decision-making power is critical for
their future reintegration, particularly for girls.

Pathways to association

Forced recruitment can be through abduction from

their homes, schools or other locations, or they may be
intimidated into joining through threats or acts of violence.
In some contexts, girls seem to be particularly targeted
through abduction, as armed forces and armed groups
(AFAG) perceive them as more obedient and flexible than
boys. This was the case in Mozambique.®

Abduction can be done in small groups or en masse. In
2014 in Nigeria, Boko Haram abducted 276 girls at one
time in a secondary school in Chibok.

7 United Nations Office on Drugs and Crime (2019)
8 Barth (2002)

9 Paris Principles Steering Group (2022)

10  Wood (2014)

In other contexts, families and communities may have to
give up their children as part of a quota system imposed
on communities, as part of non-age-bound conscription
laws, or as an exchange in return for protection.®

Propaganda is another commonly used tool to recruit girls
and boys. Some armed groups and armed forces spread
misleading ideas, information or rumours specifically
targeting young people for the purpose of recruiting new
members. Armed groups can use videos on social media,
story books with heroic male and female fighters, and
western style military recruitment commercials such as

in North East Syria.’® Adolescents in charge of recruiting
their peers can disseminate propaganda when they return
to their community or as a dedicated task. Schools,
madrasas, and public and religious gatherings and social
media are preferred entry points to communicate about
the ideology of the group and identify future recruits.

Economic incentive

In contexts where families face extreme poverty, the
prospect of access to a regular income, clothes, food

or toiletries to cover basic needs can lead to child
association. Promises of access to money and non-food
items that are not easily accessible are often used to
encourage children to enrol.

Family ties

Sometimes, family ties with an armed group serves as a
motivating or facilitating factor for children’s association.
Some children’s parents are already part of an armed
group. Children help their parents or follow in their
footsteps through support roles for the armed force or
armed group and/or as combatants. In the Philippines,
almost all children who were associated with MILF (Moro
Islamic Liberation Front) had parents who are part of the
armed group or were sympathizers of the group. Children’s
association happened gradually and their parents
considered it as a normal process of socialisation."

Community pressure

The involvement of communities in armed conflict
significantly influences the recruitment of girls and boys,
particularly in self-defence groups. Community ties with
an armed group or defence militia can lead to pressure

on families to let their girls and boys participate in the
protection of the community.'? Children may be part of the
self-defence groups while still living with their families and
going to school. Armed groups can also benefit from a
very strong support base in the community.'®

11 UNICEF Philippines (2017)
12 International Labour Organization (2003)
13 The Alliance for Child Protection in Humanitarian Action (2020)
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A close relationship with an armed group fighter can
also lead to the recruitment of children, including girls.
In contexts of armed conflict where girls are exposed to
violence in the community, they may choose to be in a
relationship with a combatant as a form of protection. In
Colombia, 10% of the girls were recruited in the FARC
(Revolutionary Armed Forces of Colombia) through their
relationship with guerilleros.™

Child marriage is another preferred form of recruitment
of girls, with some girls forcibly married to fighters under
the threat of releasing explicit videos or pictures that will
ruin the reputation of the girl and her family. Some armed
groups institutionalised child marriage as a recruitment
strategy for the purpose of sexual exploitation, to fulfil
support roles for the armed group or force, or as a reward
to the fighters.® In Syria, the Islamic State’s Hisbah female
police force was in charge of finding girls to forcibly
marry foreign fighters under the threat of rape, abduction
or destroying the honour of the girl."® Family members
may also force girls to marry fighters to benefit from the
protection of an armed group, in return for the release

of a prisoner, in a repsonse to a physical threat, or as a
payment for “tax”."”

Risk factors

Risk factors are environmental factors, experiences or
individual traits that increase the probability of a negative
outcome.’® There are commonalities amongst young
people in their trajectories to recruitment related to risk
taking, reliance on peers, finding themselves, as well as
other risk factors. However the journey to association
seems to be fairly individual, influenced by family,
community, societal factors.

During adolescence, young people are particularly
vulnerable to recruitment. They are often full of energy,
they go through a period where they build their identity

and look for opportunities to give meaning to their life
and to have new experiences. Research on adolescent
brain development highlights how biological changes
may contribute to hypersensitivity in the brain when
they are exposed to an opportunity to gain a reward.
This hypersensitivity can lead adolescent brain systems
to respond impulsively to get the reward. As a result,
adolescent girls and boys can experience increased
tendencies to explore and take risks. If supported by
adults through healthy learning opportunities, this period
can lead to a spiral of positive growth. If not positively
supported, it can lead to a negative spiral with problematic
patterns of behaviour. Adolescents have the capacity to
take decisions, however, they cannot consistently apply
these abilities across all domains.™®

In addition, girls and boys are most often influenced

by multiple risk factors which combine to increase the
likelihood of their association with AFAG. Risk factors
vary significantly according to socio-cultural context

and therefore should be identified at the location and
community level. Risk factors at the individual, family,
community and societal levels of the socio-ecological
framework interact with one another and influence boys’
and girls’ association with AFAG. It is the accumulation of
risk factors and the lack of protective factors to counteract
these risks that cause a specific harmful outcome, such
as association with an AFAG. Resilience factors may also
counteract a particular risk or need. Resilience factors
can be individual qualities such as flexibility, tenacity,
self-esteems; or external such as supportive home
environment, peers and communities. Literature from
Nigeria?® and Sierra Leone?' shows that food security may
also contribute to the prevention of recruitment.

The table below highlights some of the key risk factors
to recruitment organized by socio-ecological framework
levels adapted from the desk review on prevention from
the Alliance for CPHA.

14 Moreno et al (2010)

15  Gustavsson et al (2017)

16 Information collected from key informant

17  lbid

18 Benard, 2004; Rutter, 1987; Werner & Smith, 1992
19  UNICEF (2017)

20 UNICEF - Nigeria Stability and Reconciliation programme (2017)
21 Delap (2005)

22 Mazurana & Carlson (2006)

23 Douglas et al (2004)

24 United Nations Development Programme (2017)
25  De la Soudiere (2017)

28  Doosje et al (2013)
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29  UNICEF - Nigeria Stability and Reconciliation programme (2017)
28  UNU (2018)

29  United Nations Development Programme (2017)
30 Moreno et al (2010)

31 UNU (2018)

32 International Labour Organization (2003)

33  Vargas-Baron (2007)

34 International Labour Organization (2003)

35 Information collected from key informant interviews
36  Save the Children (2005)

37  Johnson et al (2018)

38 Information collected from key informant interviews
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Socio-ecological
framework level

Individual level

Family level

Community level

Societal level

Risk factors

Need for protection: girls and boys may seek protection from violence and abuse from an armed group??23

Empowerment: girls and boys may be attracted to weapons, as these are often a sign of power. Looking
for adventure and fun experiences, wearing a military uniform can be attractive to both boys and girls

Revenge: children who have lost a close relative or who are orphans are in some contexts, expected to
avenge the death of their parents.?*2% Other grievances include a feeling of persecution of a particular
group, experiences of injustice,?® perception of government corruption®”

Quest for personal significance: fighting for a cause, desire for meaning, glory or contributing to
something larger®®

Poverty: the prospect of access money including a regular income in some context, clothes, food or
toiletries to cover basic needs®®

Family violence: poor relationships with caregivers, neglect, domestic violence, sexual abuse or forced
marriage can lead children to seek protection from AFAG and escape violence

Alcohol and substance abuse and mental disorders of their caregivers, as well as the absence of affection
and care® 3!

Separated, unaccompanied or orphaned children are also at greater risk of recruitment??

Family ties: parents who are part of an armed force or group may encourage their children to associate with
AFAG® to seek revenge, fight against inequalities and discrimination, or to promote an ideology they believe in

Community self-defence groups: community ties with an armed group or defence militia can lead to
pressure on families to allow their children to participate in the protection of the community3

Lack of strong community level protection mechanism: the community puts pressure on families
at community level to satisfy the request of the armed group in return for “peace” or protection for the
community3®

Refugee or displaced population: they are more vulnerable to recruitment and camps may be an entry
point to recruit children3®

Presence of a conflict: conflicts exacerbate existing hardships and reduce a child’s options for remaining
unaffiliated with an armed group

Low presence of State: the absence of governance structure, basic services, livelihood options and
strong inequalities at societal level in remote areas, can leave a population at the mercy of armed groups®’

Lack of economic opportunities: the lack of opportunities in remote areas pushes children to seek
opportunities with armed groups instead

Marginalisation of a minority group whose rights are denied by the State can be used by armed groups to
“justify” their action and recruit children to fight for a cause®®

Complementary reading:
« Paris Principles Steering Group (2022) Paris Principles Operational Handbook Chapter 1
- How and Why Children Become Associated with Armed Forces and Armed Groups
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Roles

Girls and boys are involved in a variety of roles which are
often multiple and fluid. They may have been involved in
direct participation in hostilities such as combat roles in
some contexts and in others, they have been indirectly
involved, playing support roles, and been used for sexual
purposes.® In many AFAG, the roles of children are
dictated by commanders, while in other AFAG, children
exhibit more agency over their roles.*°

Indirect participation in hostilities

Support roles

Roles are often in line with the gendered roles girls and
boys fulfil in the society, although not in every context.
Some AFAG, have a high proportion of girls who directly
participate in hostilities.

In many AFAG, roles played by girls and boys include a
variety of responsibilities such as cooking, being a porter,
washing clothes, fetching water or firewood, looking

after the children of the combatants or guarding other
abductees. Children may also serve as spies, scouts,
messengers, drug dealer, tax collectors, radio-operators,
recruiters, translators, weapon cleaners, medical
assistants, nurses, midwives, bursars or logisticians.
Children can also work on farms and fields, as well as in
mines of AFAG.

In Sri Lanka, the LTTE (Liberation Tigers of Tamil Ealam)
taught girls to read maps and use a compass, how to tie
knots, engage in detective work and do relief work for
civilians to gain support from the communities.*

Sexual abuse and exploitation

There are no global statistics on the prevalence of sexual
abuse of girls associated with armed forces and armed
groups, and it varies significantly based on the context.
However, research shows that girls who were abducted
are at greater risk of sexual abuse.® In some cases, girls
have been sexually exploited by multiple fighters or been
married to a fighter or commander. In some contexts,
there are reports of girls who have been designated as

a “bush wife” to a fighter which can be considered as a
form of protection. In these circumstances “only” one man
would have the right to abuse the girl as opposed to other
scenarios where the girls were not seen as the exclusive
property or spouse of one man and were vulnerable to
being preyed on by multiple men a day. In some contexts
such as Syria or Nigeria*, girls could be married multiple
times. If their “husband” died during combat, they would
be immediately remarried to another fighter. In Mali,
several fighters could collect money to contribute to a
dowry which would give them “rights” to sexually abuse
the girl.*

Certain AFAG take different stances on the age of girls that
can be married or used for sexual purposes. Sometimes,
fighters prioritise young girls for sexual abuse while in
other cases they target only girls over 15.

Not all armed forces and armed groups engage in the
sexual abuse or exploitation of girls. A study suggests

that AFAG with a Marxist ideology that promotes gender
equality tend to better protect girls from sexual violence by
other group members.*6

Boys associated with armed forces and armed groups
are also exposed to sexual violence, although girls are
disproportionately affected.

Sexual violence against boys is often categorised as
“torture, inhumane acts or cruel treatments”, without
recognizing sexual violence as a specific violence on its
own. Boys are often reluctant reporting sexual abuse
because of the stigma related to homosexual acts.

Sexual violence against boys can take the form of rape,
including gang rape, sometimes using objects, genital
violence and forced witnessing of sexual violence on other
men and boys. For instance, in CAR, some boys who were
captives of armed groups and boys associated with armed
groups were sexually abused as a form of punishment.*

Bacha baazi

In Afghanistan, some members of the armed
forces and armed groups exploit and sexually
abuse boys. It is known as the practice of
‘bacha baazi’ (boy-play) where boys dress like
girls and dance and are used for sexual and
social entertainment by warlords and other
armed groups’ leaders. Former CAAFAG boys in
detention are also vulnerable to sexual abuse.

Van Engeland A (2019) The voiceless child soldier of
Afghanistan. Research handbook on child soldier

Report of the Secretary-General on children and armed conflict
in Afghanistan, S/2008/695, 10 November 2008, para. 48 - 50

Save the Children. (2021) Weapon of war. Sexual violence
against children in conflict.

CAAFAG Programme Development Toolkit | Guidelines | 15



Direct participation in hostilities
Girls and boys can be engaged in direct participation in
hostilities.

Boys are used in the battlefield as soldiers, executors,
suicide bombers and commandos. They can also be used
at checkpoints. In Syria, the Islamic State taught boys how
to enter a property, how to ambush moving targets and
they trained them as snipers.*®

In Uganda, the LRA taught them how to operate and
dismantle arms, lay land mines, how to target the enemy
and how to march. They learn military strategies and
tactics. Some children are selected as bodyguards

for commanders and are taught how to protect their
superior.*®

Girls have been reported to directly participate in hostilities
in Latin America, Asia, the Middle East, and Africa. Their
roles are multiple and include surveillance of checkpoints,
money extortion, suicide bombing and combat. In some
groups, girls can access management or command roles.
Groups with a Marxist ideology tend to have a higher
proportion of girls who directly participate in hostilities as
they promote gender equality in all functions, including in
fighting. Some of these groups have female-only brigades,
such as the Kurdish Women’s Protection Unit (YPJ) in
Northeast Syria. Girls who directly participate in hostilities
are trained to use weapons of all kinds.®® In African
contexts such as Democratic Republic of Congo (DRC)
and Central African Republic (CAR), some armed groups
have used girls as guardians of religious idols meant to
protect the fighters and make them invincible.5

Age influences the use of girls and boys in hostilities,
although physical and emotional maturity seems to have
more influence than age.*

Complementary reading:

+ Paris Principles Steering Group (2022) Paris
Principles Operational Handbook Chapter 2 - The
Impacts on Children of Child Recruitment and Use
by Armed Forces and Armed Groups

B © UNICEF

39 For more information on the distinction between direct and indirect
participation in hostilities, see the International Committee of the
Red Cross Interpretive guidance on the notion of direct participation
in hostilities under humanitarian law

40  Wessells (2006)

41 Van Engeland (2019)

42 Spellings (2008)

43  Wessells (2006)

44 Information collected from key informants
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45
46
47
48
49
50
51
52

Information collected from key informants

Alliance for Child protection in Humanitarian Action (2020)
All Survivors Project Foundation (2018)

Harper (2018)

Vermeij (2011)

Alliance for Child protection in Humanitarian Action. (2020)
Ibid

Vermeij (2011)



B. Legal and normative
framework

Child recruitment and use by armed forces and armed
groups is prohibited by international human rights

law (IHRL), international humanitarian law (IHL) and
international criminal law (ICL)%. The age under which
recruitment is prohibited varies depending on what treaty
a State is party to and domestic legislation. It generally
varies between age 15 to 18. Some treaties prohibit
recruitment and use below the age of 15% and others
raise that age®. For example, the Optional Protocol to the
Convention on the Rights of the Child on the Involvement
of Children in Armed Conflict (OPAC) and the African
Charter expressly set the age at 18%.

Since the ground-breaking Graga Machel report in 1996,
and the establishment of the mandate of the Special
Representative for Children and Armed Conflict, preventing
and responding to child recruitment and use “has been
placed firmly on the international agenda”®. “ The urgency
to address the recruitment and use of children by armed
forces and armed groups has gained recognition by the
international community.”%®

Prior to this, States have agreed to prohibit child
recruitment under a certain age, in the 1977 Additional
Protocols to the Geneva Conventions followed by the
Convention on the Rights of the Child in 1989. With
increasing momentum over time, a substantial body of
international law, UN Security Council resolutions and
interagency standards has been developed to prevent and
respond to the issue.

The international legal framework to prevent child
recruitment and use and support release and reintegration,
recognize children as rights-holders while also according

them special protection as persons who are particularly
vulnerable and are entitled to special respect and
protection. However, there are differences in terms of age
of recruitment between the IHRL, IHL and ICL. IHL in the
additional Protocols to the Geneva Conventions and ICL
through the Rome Statute consider the minimum age of
recruitment to be 15. IHRL in the CRC indicates 15 as well.
However, the age of recruitment has increased over the
years as the legal framework is becoming more protective.
Thus, compulsory recruitment by State armed forces (not
voluntary), and any recruitment by armed groups has
been raised to 18 through the OPAC. Beyond the CRC
and OPAC, regional human rights instruments including
the African Charter on the Rights and Welfare of Children,
or the Covenant on the Rights of the Child in Islam, may
also apply to contexts where the Vancouver Principles are
implemented®. In addition, these legal instruments are
applicable only to signatory States.

Besides legal instruments, non-binding standards or
principles apply to the recruitment of children associated
with armed forces and armed groups.

An understanding of relevant international and national
law, customary law and practices of community law
and standards is essential in order to lobby parties

to the conflict and the international community to

fulfil their legal responsibilities and also to guide the
protection of children. A good, basic understanding of
the major provisions on child recruitment, use, release
and reintegration and key documents is also essential
when developing effective policy and programming for
preventing and addressing the phenomenon.®°

The legal and normative framework related to children
associated with armed forces and armed groups is
organised around the International Legal Framework, the
Security Council Framework, and related International
Standards.

53 Paris Principles Steering Group (2022)

54 Treaties that fix the minimum age for recruitment and participation
in hostilities at 15 are notably the CRC (Articles 38(2) and 38(3));
Additional Protocol | to the Geneva Conventions of 1977 (Article 77(2));
and Additional Protocol Il to the Geneva Conventions of 1977 (Article
4(3)(2)-

55  OPAC obliges States Parties to raise the minimum age for the
voluntary recruitment of persons into their national armed forces
from 15, see Article 3(1).

56  The African Charter on the Rights and Welfare of Children fixes a
minimum age of 18, see Article 22(2). OPAC prohibits armed groups
from recruiting or using persons under the age of 18, see Article 4(1).
The ILO Convention 182 on the Worst Forms of Child Labour, which
addresses the unlawful recruitment of children in Article 3(a), applies to
persons under the age of 18 (Article 2).

57  Office of the Secretary- General for children and Armed Conflict,
Virtual library: International law

58 Fifth Ministerial Follow-up Forum to the Paris Commitments and
Paris Principles on Children Associated with Armed Forces or Armed
Groups (2012)

59 Article 22(2) of the African Charter on the Rights and Welfare of
Children provides that “States who are Parties to the present Charter
shall take all necessary measures to ensure that no child shall take
a direct part in hostilities and refrain in particular, from recruiting any
child.”. Article 17(5) of the Covenant of the Rights of the Child in
Islam states that States Parties shall take necessary measures “to
protect children by not involving them in armed conflicts or wars.”

60  ARC Resource pack (2009)
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International Legal
Framework

International Human Rights Law

International Criminal Law

Resolutions on children
and armed conflict

Refugee law

International Counterterrorism Law

International Legal Framework

The international legal frameworks are made up mainly
of laws contained within International Human Rights
Law (IHRL), International Humanitarian Law (IHL), and
International Criminal Law. In some contexts, provisions
of Refugee Law and Counter-terrorism Law are also
relevant. The international legal framework refers to
both international and internal (also referred to as ‘non-
international’) armed conflicts, and the international and
regional instruments apply to Member States who have
signed them as well as the application decree if relevant.®’

International Humanitarian Law (IHL)

IHL is a set of rules that seeks to limit the effects of armed
conflict. It protects persons who are not or are no longer
participating in the hostilities and restricts the means and
methods of warfare. The main rules of IHL are found in the
Geneva Conventions (1949) and their Additional Protocols
(1977), and customary international law.®?

They apply in times of armed conflict, both international
armed conflict and non-international armed conflict.

International armed conflict (IAC) refers to situations
where two or more States are engaged in armed conflict. In
such conflicts, IHL applies, in the form of the four Geneva
Conventions and Additional Protocol | to the Geneva

Conventions, customary IHL and fundamental human rights.

Non-international armed conflict (NIAC) refers to
situations where there is protracted armed violence
between Government forces and organised non-state
armed groups, or between such groups. It continues to
exist until a peaceful settlement is achieved, similarly to
international armed conflict. In such conflicts, IHL, in the
form of Common Article 3 to the Geneva Conventions for
States parties thereto, Additional Protocol Il for States
which are parties to relevant conflicts, customary IHL, and
human rights law.®® There are less legal provisions in NIAC,
however the development of international customary law
tends to minimize the difference between NIAC and IAC.
The majority of armed conflicts worldwide are NIAC.%

The parties to a conflict must, at all times, distinguish
between the civilian population and combatants (in an IAC)
or fighters and persons directly taking part in hostilities

(in a NIAC). IHL sets core principles: (i) the principle of
distinction between civilians and combatants, (i) the
prohibition to attack those not fighting or no longer fighting
is another fundamental rule, (jii) the prohibition to inflict
unnecessary suffering, (iv) the principle of proportionality,
(v) the principle of military necessity, (vi) the principle of
humanity®® and (vii) the principle of precautions.®®

Who does IHL apply to?
All parties to a conflict are bound by IHL.

+ States armed groups

+ Organized non-state armed groups

61 Paris Principles Steering Committee. 2022

62  The ICRC’s 2005 Study on Customary International Humanitarian Law
identified a number of rules of IHL that apply to all States regarding
children. See in particular rules 135, 136, and 137 available online
here: https:/ihl-databases.icrc.org/customary-ihl/eng/docs/v1 _rul

63  Office of the Special Representative of the Secretary General for
Children and armed conflict (2011)

64  UN DPKO (2017)
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65 Diakonia International Humanitarian Law Centre. Basic Principles
of IHL. https://www.diakonia.se/en/ihl/the-law/international-
humanitarian-law-1/introduction-to-ihl/principles-of-international-
law/ (Consulted in March 2021)

66  Rule 15. Principle of precaution in attacks https://ihl-databases.icrc.
org/customary-ihl/eng/docs/v1 rul rulel15
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https://www.diakonia.se/en/ihl/the-law/international-humanitarian-law-1/introduction-to-ihl/principl
https://www.diakonia.se/en/ihl/the-law/international-humanitarian-law-1/introduction-to-ihl/principl
https://www.diakonia.se/en/ihl/the-law/international-humanitarian-law-1/introduction-to-ihl/principl
https://ihl-databases.icrc.org/customary-ihl/eng/docs/v1_rul_rule15 
https://ihl-databases.icrc.org/customary-ihl/eng/docs/v1_rul_rule15 

All States and the international community must “respect
and ensure” the IHL. Respect means that parties to IHL
treaties must apply these treaties in good faith. Ensure
respect has a broader meaning. States which are parties
to IHL treaties, whether or not engaged in a conflict, and
the international community, must take all possible steps
to ensure that rules are respected by all, and in particular
by parties to conflict.?”

International Human Rights Law (IHRL)

Human rights law is a set of international rules, established
by treaty or custom, on the basis of which individuals and
groups can expect and/or claim certain rights that their
States must respect and protect. The body of international
human rights standards also contains numerous non-
treaty-based principles and standards (‘soft law’) such as
the Convention on the Rights of the Child (CRC) and OPAC.

IHRL applies in both times of war and peace to all human
beings and they are fundamental human rights. Human
Rights are universal and no one can take away a person’s
human rights.®

Who does IHRL apply to?

Human rights law, developed primarily for peacetime,
applies to all persons under the jurisdiction of a State.
Unlike IHL, it does not distinguish between combatants and
civilians or provide for categories of ‘protected person’.®®

International Criminal Law (ICL)

International criminal law is based, among other treaties,
on the Geneva Conventions and Additional Protocols and
the Rome Statute. ICL deals with the criminal responsibility
of individuals for the most serious violations of human
rights and international humanitarian law.

The Geneva Conventions and Additional Protocol

| establish that certain violations of IHL are to be
considered “grave breaches”. Other serious violations
of IHL, established by customary international law and
by international criminal law treaties together with grave
breaches, constitute war crimes.™

The Rome Statute includes the establishment of the
International Criminal Court (ICC), a permanent institution

that has the power to exercise jurisdiction over persons
for serious international crimes.” The four categories

of international crimes are war crimes, crimes against
humanity, genocide and the crime of aggression.

Additional international jurisdictions have been established
to try individuals who have committed international crimes,
such as the international penal tribunals for ex-Yugoslavia
and Rwanda or the Extraordinary Chambers in the courts
of Cambodia.

Moreover, some countries have adopted Universal
Jurisdiction laws™ that allow states or international
organizations to prosecute individuals for serious crimes
against international law regardless of where the alleged
crime was committed and regardless of the accused’s
nationality, country of residence or any other relationship
with the prosecuting entity. The crimes prosecuted under
universal jurisdiction are crimes against international law
such as crimes against humanity, war crimes, genocide,
and torture.”™

Countries include Australia, Belgium, Canada, Finland,
France, Germany, Ireland, Israel, Malaysia, Senegal, Spain,
the United Kingdom and the United States.

International criminal law is a relatively new and constantly
developing branch of international law. ICL criminalises the
most serious violations of human rights and international
humanitarian law (IHL), and exposes perpetrators of such
conduct to criminal liability.™

Who does ICL apply to?

ICL provides for criminal sanctions that apply to all
perpetrators. This includes individuals who are involved
in the planning and authorisation of such acts as well as
those who directly commit the crimes. As such, those
at the highest political and military levels can be held to
account for international crimes.”

Those individuals can be nationals of one of the States
which are parties to the Rome Statute or the crime
was committed on the territory of a State Party, or the
State involved submits a declaration allowing the ICC’s
jurisdiction regarding the alleged crime.”

67  ICRC Blog Who is bound by IHL ? 13/08/2017. https://blogs.icrc.
org/ilot/2017/08/13/who-is-bound-by-ihl/ (Consulted in February
2021)

68  ICRC. What is the difference between IHL and human rights law ?
January 2015. https://www.icrc.org/en/document/what-difference-
between-ihl-and-human-rights-law (Consulted in February 2021)

69 Customary IHL Rule 156, definition of war crimes: https://ihl-
databases.icrc.org/customary-ihl/eng/docs/v1_rul_rule156

70 ICRC. Grave breaches. https://casebook.icrc.org/glossary/grave-
breaches (Consulted in February 2021)

71 Article 1 Rome Statute of the International Criminal Court.

72 Customary IHL Rule 157. States have the right to vest universal
jurisdiction in their national courts over war crimes. https://ihl-
databases.icrc.org/customary-ihl/eng/docs/v1 rul rule157

73 International Justice Resource Center. Universal Jurisdiction. https://
ijrcenter.org/cases-before-national-courts/domestic-exercise-of-
universal-jurisdiction/ (Consulted in March 2021)

74 ICC. Understanding the International Criminal Court.

75 Diakonia International Humanitarian Law Centre. International
criminal law. https://www.diakonia.se/en/IHL/The-Law/International-
Criminal-Law1/ (Consulted in February 2021)

77  International Criminal Court (2019)
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In addition, several States have adopted “Universal
Jurisdiction Laws”, laws that allow prosecution of
individuals for grave violations of IHL and IHRL committed
abroad. Thus jurisdiction of these countries can try
individuals, even if there is no connecting factor to

the State.

International Refugee Law

The 1951 Convention relating to the Status of Refugees
and its 1967 Protocol are the core of the international
refugee protection system, complemented by regional
treaties and declarations that also address the rights of
refugees. International refugee law operates in conjunction
with international human rights law, starting with the

1948 Universal Declaration of Human Rights, and with
international humanitarian law.

The 1967 Protocol is integrally related to the 1951
Convention. It removes the temporal and geographic limits
found in the Convention. Thus, signatory States agree to
apply the core content of the 1951 Convention (Articles
2-34) to all persons covered by the Protocol’s refugee
definition, without limitations of time or place.’

Refugee children are at high risk of recruitment by
armed groups. International refugee law applies to
refugee children if the host state has signed the relevant
convention and protocol.

The unlawful recruitment or use of children is a form of
persecution that may justify the granting of refugee status,
if acts are related to one of the 1951 Convention grounds.
The Convention Grounds for persecution encompass race,
religion, nationality, membership of a particular social
group or political opinion.™

The principle of non-refoulement (the practice of not
forcing refugees or asylum seekers to return to a country
in which they are liable to be subjected to persecution)
also applies to CAAFAG. Children must not be returned to
where there is a risk of unlawful recruitment.®

Where former or active child combatants are identified in
a country of asylum, child-friendly procedures must be
in place to ensure that their best interests are a primary
consideration in all decisions relating to their protection
and care, usually through a “Best Interests” procedure.®'

International Counter Terrorism Law

Since 1963, the international community has elaborated
19 international legal instruments to prevent terrorist acts.
In 2006, the UN Security Council has adopted a resolution
60/288, including the UN Global Counter Terrorism
Strategy and a Plan of Action, which was revised in 2021
(A/RES/75/291).%2 This was the first time that the United
Nations Membership had agreed and adopted a common
strategic approach and framework to fight terrorism.

The Counter Terrorism Strategy is a unique global
instrument to enhance national, regional and international
efforts to counter terrorism, including by strengthening
cooperation between all key actors. Its adoption
demonstrated a resolve to take practical steps individually
and collectively to prevent and combat terrorism.

Those practical steps include measures ranging from
strengthening state capacity to counter-terrorist threats, to
better coordinating the United Nations system’s counter-
terrorism activities.8®

However, National Counterterrorism Laws are rarely
protective of child rights and may not take into
consideration the needs of children associated with armed
groups designated as terrorists.

Security Council Framework

According to the UN Charter, the Security Council has the
primary responsibility for the maintenance of international
peace and security.

Security Council Resolutions on children and armed
conflict

The Security Council has issued several resolutions related
to Children and Armed Conflict to request the UN to:

+ gather and verify information detailing where and how
armed conflict affects children,

+ use this information in the annual report of the
Secretary-General on children and armed conflict
presented to the Security Council,

* name parties to conflict who commit violations that are
triggers for listing,

+ engage dialogue with listed governments and armed
groups to develop action plans to halt and prevent
violations affecting children.®*

78  UNHCR (2017)
79 1951 Convention relating to the Status of Refugees. Art A (2)
80 UNHCR (2013)
81 UNHCR (2008)
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82  UN Office of Counter-Terrorism. International Legal
Instrumentshttps://www.un.org/counterterrorism/international-legal-
instruments (Consulted in February 2021)

83  UNODC. Module 3 : Overview of the International Counter-
TerrorismLegal Framework. https://www.unodc.org/e4j/en/terrorism/
module-3/key-issues/un-global-ct-strategy.html (Consulted in
February 2021)
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Resolution 1612 » _ International standards

This resc_)Iunon sets up the Monitoring _and Reporting International standards and principles are based on an
Mechar.usm.that monitors and repqrts msta.nces Of the 6 international legal framework that regulates the obligations
grave violations. The 6 grave violations against children of the State towards its citizens and other persons in that
include: State. The main International Standard related to CAAFAG

is the Paris Principles.
» Recruitment or use of children in armed forces and P

armed groups
group International standards that have been endorsed by

States in one form or another but are not legally binding
are referred to as “soft” law. In other words, they
cannot trigger State responsibility. Nevertheless, they
are considered as morally binding, they represent a
commitment of the signatory States, and they provide
important guidance.®

+ Killing and maiming of children
+ Rape and other grave sexual violence
+ Attacks on schools and hospitals

» Abduction of children
Here are some of the main international laws and

standards relevant to children associated with armed
forces and armed groups.

» Denial of humanitarian access for children

Monitoring and reporting is done in strictly confidential
manner to protect children and communities as well as
agencies who are reporting. Information collected is used
in advocacy by a country-level task force on monitoring
& reporting (CTFMR) led by the UN to advocate to
governments and parties to conflict to end violations and
to release children who have been recruited.

Information collected through MRM is available in an
annual report from the UN Secretary General on the 6
grave violations, including recruitment and use of boys
and girls. The UN through UNICEF and the Office of the
Special Representative of the UN Secretary General

for Children and Armed Conflict, are responsible for
negotiating with listed parties to the conflict Action Plans
to end and prevent grave violations.

Are resolutions legally binding?

The effect of resolutions differs according to the type

of resolution. Resolution is a generic term, it includes
recommendations and decisions. Decisions are binding
resolutions, while recommendations are non-binding.

A resolution is binding when it is capable of creating
obligations on those to whom it is addressed?®® and when

it is based on Chapter VIl of the Charter of the United
Nations. The resolutions related to children associated with
armed forces and armed groups are not legally binding.

84  Office of the Special Representative of the Secretary-General
for Children and armed conflict. The mandate of the Special
Representative. https://childrenandarmedconflict.un.org/about/the-
mandate/ (Consulted in February 2021)

85  Marko Divac Oberg (2006)

86  The Alliance for Child Protection in Humanitarian Action. (2019)

© UNICEF/UNI338432/Gabreez
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Relevant bodies of law/
norms (not exhaustive)

Type of
international
law/norm

Comments Country
ratification and
application
decree: (name of

the country) *

International Legal Framework

The Four Geneva Conventions
(GC) (1949)

Geneva conventions | and Il are
related to the sick and wounded
Geneva Convention lll is related to
prisoners of war

Geneva Convention IV is related to
the protection of civilians

Additional Protocols | and |l to the
Geneva Conventions (1977)

+ Additional protocol | (API):
applicable to international
armed conflicts

+ Additional protocol Il (APII):
applicable to non-international
armed conflicts

International
Humanitarian Law

(IHL)

Customary IHL Law — Rules
relevant to child recruitment and
use

» Rule 120: Accommodation of
children deprived of their liberty

» Rule 135: Children

» Rule 136: Recruitment of child
soldiers

» Rule 137: Participation of Child
Soldiers in Hostilities

The four Geneva Conventions are universally
ratified.

GC IV art 68, para. 4, APl art 77 para. 5 and APII
art 6, para. 4 prohibit the pronouncement or
execution of a death sentence against anyone
under 18 at the time of the offence.

AP | art 77 to the Geneva Conventions sets out
the principle of special protection for children:
“Children shall be the object of special respect
and shall be protected against any form of
indecent assault. The parties to the conflict shall
provide them with the care and aid they require,
whether because of their age or for any other
reason.” States should take all feasible measures
to prevent children under 15 from taking a direct
part in hostilities. These provisions apply to both
international and internal conflicts.

AP |l art 4 stipulates that: “Children shall be
provided with the care and aid they require,” lists
special measures devoted only to children and that
states shall take legislative measures to prohibit
the recruitment of children under 15 and their
participation in internal conflicts.

Art 4(3)(d) specifies that captured children i.e.
detained children are entitled to special protection.

Additional information can be found in the Legal
Protection of Children in Armed Conflict factsheet

The ICRC has identified the following three
customary IHL rules that are particularly relevant to
child recruitment and use:

» Rule 120: Children in detention should be
separated from adults

* Rule 135: Children affected by armed conflict
are entitled to special respect and protection

+ Rule 136: Children must not be recruited into
armed forces or armed groups

* Rule 137: Children must not be allowed to take
part in hostilities

87
(Consulted in February 2021)

if relevant.
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ILO. Children associated with armed forces and armed groups. https://www.ilo.org/ipec/areas/Armedconflict/lang--en/index.htm

Add the name of your country and check whether the State has ratified the relevant legal and normative instruments and adopted application decrees


https://www.icrc.org/en/doc/assets/files/publications/icrc-002-0173.pdf
https://www.icrc.org/en/doc/assets/files/publications/icrc-002-0173.pdf
https://www.un.org/en/genocideprevention/documents/atrocity-crimes/Doc.34_AP-I-EN.pdf
https://www.un.org/en/genocideprevention/documents/atrocity-crimes/Doc.34_AP-I-EN.pdf
https://www.icrc.org/en/document/legal-protection-children-armed-conflict-factsheet
https://ihl-databases.icrc.org/customary-ihl/eng/docs/v1_rul_rule120
https://ihl-databases.icrc.org/customary-ihl/eng/docs/v1_cha_chapter39_rule135
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Type of Relevant bodies of law/ Comments Country
international norms (not exhaustive) ratification and
law/norm application
decree: (name of
the country) *

The Universal Declaration of Although not a binding treaty, it is generally
Human Rights (1948) held to be the foundation of IHRL

The United Nations Convention Relevant CRC articles

on the Rights of the Child Article 1 Definition of a child
(CRC 1989) Article 2 Non discrimination

Article 3 Best interest of the child
The Convention on the Rights  Article 6 Right to life
of the Child is considered by Article 12 Right to participation

many to have achieved jus Article 20 Protection of children without

cogens status as it has been families

ratified by all countries but Article 37 Prohibition of torture and the

one. The CRC is at a minimum  deprivation of liberty

customary international Article 38 The protection of children in armed

law due to almost universal conflict

support. Article 39 Recovery and social reintegration
Article 40 Treatment in the juvenile justice
system

Optional Protocol to the The Protocol prohibits:

Convention on the Rights of Article 1 The recruitment of anyone under 18 into

armed forces to take direct part in hostilities

the Child on the Involvement . .
. . . Article 2 The compulsory recruitment of anyone
of Children in Armed Conflict under 18 into national forces

International OPAC) (2000 Article 4 The recruitment and use in hostilities of

:'II::S“ Rights Law anyone under 18 into armed groups

ILO Conventions 182 on the Worst  Article 3 It defines forced and compulsory
Forms of Child L abour (1999) recruitment of children in armed conflict as one of
the worst forms of child labour.®”

Convention against Torture The Convention requires states to take effective
and Other Cruel, Inhuman measures to prevent torture in any territory under
or Degrading Treatment or their jurisdiction and forbids states to transport
Punishment (1984) people to any country where there is reason to

believe they will be tortured.

CRC General Comment No. 24 The General Comment provides leading principles
(2019) Children’s rights in the child of comprehensive policy on child justice system

justice system

Regional human rights instruments

African Charter on the Rights and  Article 22.2 of the African Charter prohibits that
Welfare the Child (1999) any child takes part in hostilities and is recruited.

The African charter on the rights and welfare of
General Comment on Art 22 of the the child is legally binding countries which have
African Children’s Charter ratified it.

Protocol to the African Charter on.  The general comments to art 22 include specific

Human and Peoples’ Rights on the protection of CAAFAG including prevention of

Rights of Women in Africa (2003) detention, trial in specialized child justice systems
and support for reintegration.
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https://www.ohchr.org/en/udhr/documents/udhr_translations/eng.pdf
https://www.ohchr.org/en/udhr/documents/udhr_translations/eng.pdf
https://www.ohchr.org/Documents/ProfessionalInterest/crc.pdf
https://www.ohchr.org/Documents/ProfessionalInterest/crc.pdf
https://www.ohchr.org/Documents/ProfessionalInterest/crc.pdf
https://childrenandarmedconflict.un.org/tools-for-action/optional-protocol/
https://childrenandarmedconflict.un.org/tools-for-action/optional-protocol/
https://childrenandarmedconflict.un.org/tools-for-action/optional-protocol/
https://childrenandarmedconflict.un.org/tools-for-action/optional-protocol/
https://childrenandarmedconflict.un.org/tools-for-action/optional-protocol/
https://www.ilo.org/dyn/normlex/en/f?p=NORMLEXPUB:12100:0::NO::P12100_ILO_CODE:C182
https://www.ilo.org/dyn/normlex/en/f?p=NORMLEXPUB:12100:0::NO::P12100_ILO_CODE:C182
https://www.ohchr.org/en/professionalinterest/pages/cat.aspx
https://www.ohchr.org/en/professionalinterest/pages/cat.aspx
https://www.ohchr.org/en/professionalinterest/pages/cat.aspx
https://www.ohchr.org/en/professionalinterest/pages/cat.aspx
http://docstore.ohchr.org/SelfServices/FilesHandler.ashx?enc=6QkG1d%2FPPRiCAqhKb7yhsqIkirKQZLK2M58RF%2F5F0vEnG3QGKUxFivhToQfjGxYjV05tUAIgpOwHQJsFPdJXCiixFSrDRwow8HeKLLh8cgOw1SN6vJ%2Bf0RPR9UMtGkA4
http://docstore.ohchr.org/SelfServices/FilesHandler.ashx?enc=6QkG1d%2FPPRiCAqhKb7yhsqIkirKQZLK2M58RF%2F5F0vEnG3QGKUxFivhToQfjGxYjV05tUAIgpOwHQJsFPdJXCiixFSrDRwow8HeKLLh8cgOw1SN6vJ%2Bf0RPR9UMtGkA4
http://docstore.ohchr.org/SelfServices/FilesHandler.ashx?enc=6QkG1d%2FPPRiCAqhKb7yhsqIkirKQZLK2M58RF%2F5F0vEnG3QGKUxFivhToQfjGxYjV05tUAIgpOwHQJsFPdJXCiixFSrDRwow8HeKLLh8cgOw1SN6vJ%2Bf0RPR9UMtGkA4
https://www.un.org/en/africa/osaa/pdf/au/afr_charter_rights_welfare_child_africa_1990.pdf
https://www.un.org/en/africa/osaa/pdf/au/afr_charter_rights_welfare_child_africa_1990.pdf
https://www.acerwc.africa/general-comments/
https://www.acerwc.africa/general-comments/
https://www.un.org/en/africa/osaa/pdf/au/protocol_rights_women_africa_2003.pdf
https://www.un.org/en/africa/osaa/pdf/au/protocol_rights_women_africa_2003.pdf
https://www.un.org/en/africa/osaa/pdf/au/protocol_rights_women_africa_2003.pdf

Type of Relevant bodies of law/
international norms (not exhaustive)
law/norm

The Ibero-American Convention
on the Rights of Youth (2005)

Covenant on the Rights of the
Child in Islam (2005). adopted by
the Organization of the Islamic

Conference (OIC)

International
Human Rights Law
(IHRL)

ASEAN Human Right Declaration
(2012)

The Convention Relating to the
Status of Refugees (1951)

Protocol relating to the Status of

Refugee (1967)

International
Refugee Law (IRL)

African Union’s Convention for
the Protection and Assistance of
Internally Displaced Persons in

Africa (2009)

African Union Convention
Governing Specific Aspects of
Refugee Problems in Africa (1974)

The Four Geneva Conventions

Comments

Article 11.4 of the protocol on Human and
Peoples’ Rights on the Rights of Women in Africa
prohibits any child, especially girls, from taking
part in hostilities and being recruited as a soldier.

The unlawful recruitment or use of children is a
form of persecution that may justify the granting of
refugee status.

Convention |, article on Grave breaches

(1949)

Additional Protocols | and |l to the

Convention Il, article 51 Grave breaches
Convention lll, article 130 Grave breaches
Convention 1V, article 147 Grave breaches

Geneva Conventions (1977)

International The Rome Statute of the

Additional protocol |, article 11 protection of
persons

Additional protocol |, article 85 repression of
breaches of this protocol

(oL EINENYA([6/B International Criminal Court (1998)

Universal Jurisdiction Laws

General Assembly resolution
75/291 on the United Nations
Global Counter Terrorism Strategy

Review (2021)

International
Counter-terrorism
Law
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Article 8 of the Rome Statute War crimes 2. b)
(xxvi) states that conscripting or enlisting children
under 15 years into national armed forces or
groups or using them to take an active part in all
kinds of hostilities, is a war crime.

The strategy is a unique global instrument to
enhance national, regional and international efforts
to counter terrorism. The General Assembly
reviews the Strategy every two years, making

it a living document attuned to Member States’
counter-terrorism priorities.

Article 18 reiterates that children accused of or
recognized as having infringed the law should be
treated according to international law, in particular
according to the CRC. It also urges Member States
to take relevant measures to effectively reintegrate
children formerly associated with armed groups,
including terrorist groups.

Article 44 calls upon member states to prevent
recruitment of foreign terrorist fighters, including
children.

Country
ratification and
application
decree: (name of
the country) *


https://www.refworld.org/pdfid/4b28eefe2.pdf
https://www.refworld.org/pdfid/4b28eefe2.pdf
https://www.refworld.org/docid/44eaf0e4a.html
https://www.refworld.org/docid/44eaf0e4a.html
https://www.refworld.org/docid/44eaf0e4a.html
https://www.refworld.org/docid/44eaf0e4a.html
https://asean.org/asean-human-rights-declaration/
https://asean.org/asean-human-rights-declaration/
https://www.unhcr.org/4ca34be29.pdf
https://www.unhcr.org/4ca34be29.pdf
https://www.oas.org/dil/1967_Protocol_relating_to_the_Status_of_Refugees.pdf
https://www.oas.org/dil/1967_Protocol_relating_to_the_Status_of_Refugees.pdf
https://www.unhcr.org/about-us/background/4ae9bede9/african-union-convention-protection-assistance-internally-displaced-persons.html
https://www.unhcr.org/about-us/background/4ae9bede9/african-union-convention-protection-assistance-internally-displaced-persons.html
https://www.unhcr.org/about-us/background/4ae9bede9/african-union-convention-protection-assistance-internally-displaced-persons.html
https://www.unhcr.org/about-us/background/4ae9bede9/african-union-convention-protection-assistance-internally-displaced-persons.html
https://www.unhcr.org/about-us/background/45dc1a682/oau-convention-governing-specific-aspects-refugee-problems-africa-adopted.html
https://www.unhcr.org/about-us/background/45dc1a682/oau-convention-governing-specific-aspects-refugee-problems-africa-adopted.html
https://www.unhcr.org/about-us/background/45dc1a682/oau-convention-governing-specific-aspects-refugee-problems-africa-adopted.html
https://www.icrc.org/en/doc/assets/files/publications/icrc-002-0173.pdf
https://www.icrc.org/en/doc/assets/files/publications/icrc-002-0173.pdf
https://www.un.org/en/genocideprevention/documents/atrocity-crimes/Doc.34_AP-I-EN.pdf
https://www.un.org/en/genocideprevention/documents/atrocity-crimes/Doc.34_AP-I-EN.pdf
https://www.icc-cpi.int/resource-library/documents/rs-eng.pdf
https://www.icc-cpi.int/resource-library/documents/rs-eng.pdf
https://ihl-databases.icrc.org/applic/ihl/ihl.nsf/ART/365-570061?OpenDocument
https://ihl-databases.icrc.org/applic/ihl/ihl.nsf/Article.xsp?action=openDocument&documentId=14F60F779A9C29F2C12563CD0051A8FF
https://ihl-databases.icrc.org/applic/ihl/ihl.nsf/Article.xsp?action=openDocument&documentId=DD77A07DBDF8B9A2C12563CD0051B5EC
https://ihl-databases.icrc.org/applic/ihl/ihl.nsf/ART/380-600169?OpenDocument
https://ihl-databases.icrc.org/applic/ihl/ihl.nsf/Article.xsp?action=openDocument&documentId=28D300B20C31500CC12563CD0051D79F
https://ihl-databases.icrc.org/applic/ihl/ihl.nsf/Article.xsp?action=openDocument&documentId=28D300B20C31500CC12563CD0051D79F
https://ihl-databases.icrc.org/applic/ihl/ihl.nsf/Article.xsp?action=openDocument&documentId=73D05A98B6CEB566C12563CD0051E1A0
https://ihl-databases.icrc.org/applic/ihl/ihl.nsf/Article.xsp?action=openDocument&documentId=73D05A98B6CEB566C12563CD0051E1A0
https://www.un.org/counterterrorism/un-global-counter-terrorism-strategy
https://www.un.org/counterterrorism/un-global-counter-terrorism-strategy
https://www.un.org/counterterrorism/un-global-counter-terrorism-strategy
https://www.un.org/counterterrorism/un-global-counter-terrorism-strategy

Relevant bodies of law/
norms (not exhaustive)

Type of
international
law/norm

Country
ratification and
application
decree: (name of
the country) *

Comments

Security Council legal framework

UN Security Council Resolutions
on Children in armed conflict
1261 (1999), 1314 (2000),1373
(2001)1379 (2001), 1460 (2003),
1539 (2004), 1612 (2005), 1882
(2009), 1998 (2011), 2068 (2012),
2143 (2014), 2225 (2015), 2427
(2018)

UN Security Council Resolutions
on Maintenance of international
peace and security 2250 (2015)

UN Security
Council

Resolutions

Sustainable Development Goals

(SDGs)

Paris Commitments to Protect
Children Unlawfully Recruited or
Used by Armed Forces or Armed

Groups (2007)

1261: protection of children during conflict and
peace negotiations

1314: ensure full and safe access of humanitarian
personnel

1373: ensure that all States refrain from supporting
entities or persons involved in terrorist acts,
including by suppressing the recruitment of
members of terrorist groups

1379: discourage corporate actors from
maintaining commercial relationships with parties
to the conflict

1460: highlight the consideration of the specific
needs of girls

1539: emphasize the inclusion of children in DDR
process

1612: set up of the Council’s Working group on
Children and Armed Conflict and the Monitoring
Reporting Mechanism

1882: set up of action plan with parties to the
conflict

1998: action against parties listed for multiple
violations

2068: increase pressure on perpetrators of
violence and abuse against children

2143: no impunity for perpetrators of war crimes
against children

2225: security sector reform to mainstream child
protection

2427: prevention of recruitment, early warning
signs, treatment primarily as victims, handover
protocols and alternatives to judicial proceedings
for detained children

2250: youth participation in peacebuilding

Target 8.7 Take immediate and effective measures
to eradicate forced labour, end modern slavery
and human trafficking and secure the prohibition
and elimination of the worst forms of child labour,
including recruitment and use of child soldiers, and
by 2025 end child labour in all its forms.

Target 16.2 End abuse, exploitation, trafficking and
all forms of violence and torture against children.

The Paris Principles supersede the Cape Town
Principles and Best Practices on the Recruitment
of Children into the Armed Forces and on
Demobilization and Social Reintegration of Child
Soldiers in Africa that were established in 1997.
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https://www.securitycouncilreport.org/atf/cf/%7B65BFCF9B-6D27-4E9C-8CD3-CF6E4FF96FF9%7D/CAC SRES 1261.pdf
http://unscr.com/en/resolutions/doc/1314
https://documents-dds-ny.un.org/doc/UNDOC/GEN/N01/557/43/PDF/N0155743.pdf?OpenElement
http://unscr.com/en/resolutions/doc/1379
http://unscr.com/en/resolutions/doc/1460
http://unscr.com/en/resolutions/doc/1539
http://unscr.com/en/resolutions/doc/1612
http://unscr.com/en/resolutions/doc/1882
http://unscr.com/en/resolutions/doc/1998
http://unscr.com/en/resolutions/doc/2068
http://unscr.com/en/resolutions/doc/2143
http://unscr.com/en/resolutions/doc/2225
http://unscr.com/en/resolutions/doc/2427
http://unscr.com/en/resolutions/doc/2250
https://sustainabledevelopment.un.org/content/documents/21252030 Agenda for Sustainable Development web.pdf
https://sustainabledevelopment.un.org/content/documents/21252030 Agenda for Sustainable Development web.pdf
https://www.icrc.org/en/doc/assets/files/other/pariscommitments_en.pdf
https://www.icrc.org/en/doc/assets/files/other/pariscommitments_en.pdf
https://www.icrc.org/en/doc/assets/files/other/pariscommitments_en.pdf
https://www.icrc.org/en/doc/assets/files/other/pariscommitments_en.pdf

Type of
international
law/norm

Relevant bodies of law/
norms (not exhaustive)

Paris Principles and Guidelines on

Children Associated with Armed
Forces or Armed Groups (2007)

Vancouver Principles on
Peacekeeping and the Prevention

of the Recruitment and Use of
Child Soldiers (2017)

Rules relevant to child justice
systems

“The Beijing Rules” for the
administration of juvenile justice

(1985)

“The Tokyo Rules” for non-
custodial measures (1990)

“The Riyadh Guidelines” for the
prevention of juvenile delinquency

(1990)

“The Havana Rules” for the
protection of Juvenile Deprived of

their Liberty (1990)

The Bangkok Rules” for the
Treatment of Female Prisoners
and Non-Custodial Measures for
Women Offenders (2010)

The Guiding Principles on Internal

Displacement (1998)

The Minimum Standards for Child

Protection in Humanitarian Action

(2019).
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Comments

The “Paris Commitments” lay out detailed
guidelines for protecting children from recruitment
and for providing assistance to those already
involved with armed groups or forces. They
complement the political and legal mechanisms
already in place at the UN Security Council, the
International Criminal Court and other bodies trying
to protect children from exploitation and violence.

The Vancouver principles prioritize the prevention
of recruitment and use of children and support
the identification of and response to early warning
signs.

The Beijing Rules affirm member States’
commitments to “endeavour to develop conditions
that will ensure for the juvenile a meaningful life

in the community, which, during that period in life
when she or he is most susceptible to deviant
behaviour, will foster a process of personal
development and education that is as free from
crime and delinquency as possible.”

The Tokyo Rules are intended to promote greater
community involvement in the management of
criminal justice, specifically in the treatment of
offenders, as well as to promote among offenders
a sense of responsibility towards society.

The Riyadh Guidelines affirm the importance of
the part which reducing juvenile delinquency plays
on reducing crime, the necessity of implementing
the guidelines according to a child-centred
approach, and the communal responsibility for
children’s well-being as from the earliest possible
age.

The Havana Rules establish minimum standards
for juveniles under arrest or awaiting trial and the
management of juvenile facilities.

The Bangkok Rules gives attention to the impact
of parental detention and imprisonment on children
and promotes good practices.

The Guideline Principles state that in no
circumstances shall displaced children be recruited
nor be required or permitted to take part in
hostilities

Standard 11 Children Associated with Armed
Forces and Armed Groups

Country
ratification and
application
decree: (name of
the country) *



https://www.unicef.org/mali/media/1561/file/ParisPrinciples.pdf
https://www.unicef.org/mali/media/1561/file/ParisPrinciples.pdf
https://www.unicef.org/mali/media/1561/file/ParisPrinciples.pdf
https://www.international.gc.ca/world-monde/assets/pdfs/issues_development-enjeux_developpement/human_rights-droits_homme/principles-vancouver-principes-english.pdf
https://www.international.gc.ca/world-monde/assets/pdfs/issues_development-enjeux_developpement/human_rights-droits_homme/principles-vancouver-principes-english.pdf
https://www.international.gc.ca/world-monde/assets/pdfs/issues_development-enjeux_developpement/human_rights-droits_homme/principles-vancouver-principes-english.pdf
https://www.international.gc.ca/world-monde/assets/pdfs/issues_development-enjeux_developpement/human_rights-droits_homme/principles-vancouver-principes-english.pdf
https://www.ohchr.org/documents/professionalinterest/beijingrules.pdf
https://www.ohchr.org/documents/professionalinterest/beijingrules.pdf
https://www.ohchr.org/documents/professionalinterest/beijingrules.pdf
https://www.ohchr.org/documents/professionalinterest/tokyorules.pdf
https://www.ohchr.org/documents/professionalinterest/tokyorules.pdf
https://resourcecentre.savethechildren.net/library/united-nations-guidelines-prevention-juvenile-delinquency-riyadh-guidelines-ares45112
https://resourcecentre.savethechildren.net/library/united-nations-guidelines-prevention-juvenile-delinquency-riyadh-guidelines-ares45112
https://resourcecentre.savethechildren.net/library/united-nations-guidelines-prevention-juvenile-delinquency-riyadh-guidelines-ares45112
https://juvenilejusticecentre.org/wp-content/uploads/2018/08/UNGA-United-Nations-Rules-for-the-Protection-of-Juveniles-Deprived-of-their-Liberty.pdf
https://juvenilejusticecentre.org/wp-content/uploads/2018/08/UNGA-United-Nations-Rules-for-the-Protection-of-Juveniles-Deprived-of-their-Liberty.pdf
https://juvenilejusticecentre.org/wp-content/uploads/2018/08/UNGA-United-Nations-Rules-for-the-Protection-of-Juveniles-Deprived-of-their-Liberty.pdf
https://www.unodc.org/documents/justice-and-prison-reform/Bangkok_Rules_ENG_22032015.pdf
https://www.unodc.org/documents/justice-and-prison-reform/Bangkok_Rules_ENG_22032015.pdf
https://www.unodc.org/documents/justice-and-prison-reform/Bangkok_Rules_ENG_22032015.pdf
https://www.unodc.org/documents/justice-and-prison-reform/Bangkok_Rules_ENG_22032015.pdf
https://www.unhcr.org/protection/idps/43ce1cff2/guiding-principles-internal-displacement.html
https://www.unhcr.org/protection/idps/43ce1cff2/guiding-principles-internal-displacement.html
https://alliancecpha.org/en/CPMS_home
https://alliancecpha.org/en/CPMS_home
https://alliancecpha.org/en/CPMS_home

Relevant bodies of law/
norms (not exhaustive)

Type of
international
law/norm

Basic Principles and Guidelines
on the Right to a Remedy and
Reparation for Victims of Gross
Violations of IHRL and Serious
Violations of IHL (2005) UN
General Assembly Resolution
60/147

UN Guidance Note of the
Secretary-General on the
UN approach to Transitional

Justice (2010)

UN Economic and Social
Council, Updated Set of
Principles for the protection
and promotion of human rights
through action to combat
impunity, E/CN4./2005/102/

Add.1 (2005)

United Nations Model
Strategies and Practical
Measures on the Elimination
of Violence Against Children in
the Field of Crime Prevention
and Criminal Justice

How does international law apply to the
signatory States?

There are two principal systems. The dualist and the
monist.

Comments Country
ratification and
application
decree: (name of

the country) *

The purpose of the Resolution is to assist
victims and their representatives to access
their right to reparation and to guide and
encourage States in implementing public
policies on reparations.

This note provides the guiding principles and
framework for transitional justice processes
and mechanisms. It outlines key components
of transitional justice, and ways to further
strengthen these activities.

This updated report highlights the principles
of the victims’ right to know, right to justice
and right to reparation.

The Model Strategies were adopted by the
General Assembly through resolution 69/194.
Paragraph 14 (a) calls for specific prevention
measures to prevent the recruitment, use and
victimization of children by criminal groups,
terrorist entities or violent extremist groups.

There are some countries, such as the United States,
where there is a hybrid model. Some treaties are
considered municipal law, but not all of them.#

As a result, it is important to identify which model country

The dualists consider international law and municipal law
as separate, and municipal law can apply international
law only when it has been incorporated into municipal
law. Incorporation can result from an act of parliament or
other political act, or given effect by the courts. England
is an example of the dualist model of international law. A
treaty has no effect in English domestic law, unless it is
incorporated into English Law.

The monists consider international law and municipal law

as parts of a single legal system. According to this system,

municipal law is subservient to international law. The

Netherlands legal system is an example of a monist model.
International law operates automatically within the national

legal system.

applies, to know how the various legal instruments are
enforced in each context and if international law takes
precedence over national law.

In some countries, international law is complemented
with national law that prohibits the recruitment and use
of children. It does not necessarily prevent recruitment,
however it provides legal instruments to prosecute
recruiters. Below are two examples of how national law
may contribute to the prevention of recruitment.

88 UN. International Law and national Frameworks. https://www.un.org/
esa/socdev/enable/discom101.htm (Consulted in February 2021)
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https://www.ohchr.org/en/professionalinterest/pages/remedyandreparation.aspx
https://www.ohchr.org/en/professionalinterest/pages/remedyandreparation.aspx
https://www.ohchr.org/en/professionalinterest/pages/remedyandreparation.aspx
https://www.ohchr.org/en/professionalinterest/pages/remedyandreparation.aspx
https://www.ohchr.org/en/professionalinterest/pages/remedyandreparation.aspx
https://www.un.org/ruleoflaw/files/TJ_Guidance_Note_March_2010FINAL.pdf
https://www.un.org/ruleoflaw/files/TJ_Guidance_Note_March_2010FINAL.pdf
https://www.un.org/ruleoflaw/files/TJ_Guidance_Note_March_2010FINAL.pdf
https://www.un.org/ruleoflaw/files/TJ_Guidance_Note_March_2010FINAL.pdf
https://documents-dds-ny.un.org/doc/UNDOC/GEN/G05/109/00/PDF/G0510900.pdf?OpenElement
https://documents-dds-ny.un.org/doc/UNDOC/GEN/G05/109/00/PDF/G0510900.pdf?OpenElement
https://documents-dds-ny.un.org/doc/UNDOC/GEN/G05/109/00/PDF/G0510900.pdf?OpenElement
https://documents-dds-ny.un.org/doc/UNDOC/GEN/G05/109/00/PDF/G0510900.pdf?OpenElement
https://documents-dds-ny.un.org/doc/UNDOC/GEN/G05/109/00/PDF/G0510900.pdf?OpenElement
https://documents-dds-ny.un.org/doc/UNDOC/GEN/G05/109/00/PDF/G0510900.pdf?OpenElement
https://documents-dds-ny.un.org/doc/UNDOC/GEN/G05/109/00/PDF/G0510900.pdf?OpenElement
https://digitallibrary.un.org/record/787466?ln=fr
https://digitallibrary.un.org/record/787466?ln=fr
https://digitallibrary.un.org/record/787466?ln=fr
https://digitallibrary.un.org/record/787466?ln=fr
https://digitallibrary.un.org/record/787466?ln=fr
https://digitallibrary.un.org/record/787466?ln=fr
https://www.un.org/esa/socdev/enable/discom101.htm
https://www.un.org/esa/socdev/enable/discom101.htm

Democratic Republic of Congo (DRC)

DRC is a monist country, however, a number of texts of
law that prohibit the recruitment of children complements
the international legal framework.

This includes:
+ The military legal code (Law No 023/2002) that prohibits
the recruitment of children below 18 in armed forces

» The Law 066 decree from the 9th of June 2000 that
considers forced recruitment of children in armed
forces as a worst form of child labour®®

+ The law of the 10th of January 2009 article 53 on
child protection prohibits the recruitment of children
in armed forces and armed groups. The law provides
for 20 years of imprisonment for the recruitment of
children.

South Sudan

In South Sudan, the Child Act article 31(1) signed in
2008 stipulates that the minimum age of compulsory
and voluntary military recruitment is 18 as well as for the
recruitment by other armed actors, including militias.®

Complementary reading:
+ Paris Principles Steering Group (2022) Paris
Principles Operational Handbook Chapter 3
- The Legal and Normative Framework & Annex

How does international law apply to
children associated with armed forces and
armed groups?

Based on the signature of the relevant legal instruments,
the system selected in each country (monist or dualist),
and the incorporation into a municipal law for dualist
States, the following paragraphs may or may not apply.

Children associated with armed forces and armed groups
should be considered as victims by international and
national jurisdictions and should not be subjected to
criminal proceedings.®! If children are accused of crimes
under national or international law, prosecution should be
regarded as a measure of last resort, and the purpose of
any sentence should be to rehabilitate and reintegrate the
child into the society. The CRC Article 40(3)(b) requires that
States should seek alternatives to judicial proceedings for
children at the national level such as “care, guidance and
supervision orders, counselling, probation, foster care,
education and vocational training programmes.”?

89  Baro (2005)
90  US Bureau of International Labor Affairs (2016)

91 UN Security Council Resolution 2427 paras 19-21; UNSCR 2427 OP
21; Paris Principles Art 3.6, and CRC General Comment 24.

92 UN. Convention on the Rights of the Child. Article 40 3. b1989
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Detention of children

International Armed Conflict

In the case of international armed conflict, IHL allows the
internment of prisoners of war (POWs) as well as civilians
for reasons of imperative security. POWs are “combatants
captured by the opposite party. A “combatant” is a
member of the armed forces of a party to a conflict, who
has « the right to participate directly in hostilities ». As
such, a POW may not be prosecuted by their captor for
lawful acts of violence committed during the hostilities but
they can be tried and punished for violation of IHL or other
serious international crimes. A child may become a POW if
he or she is a combatant above 15.

The detention of POWs in regular prisons is forbidden®
and POWSs must be released and repatriated “without
delay following the cessation of hostilities.”®* Under IHL,
children who have been detained as POWs must be
held in quarters separate from adult detainees, except
where accommodated with adult family members. They
also benefit from special protection. (See paragraph on
Detention). In practice, child POWs are very rare and no
cases have been registered since the Second World War.

Non-international armed conflicts

Children associated with armed forces and armed groups
who surrender or are captured in non-international armed
conflicts are not considered POWs nor combatants, as the
status of POW does not exist in NIAC.

Common article 3 of the Geneva Conventions applies to
children in detention in a NIAC. The Additional Protocol
Il art 4 and 5 apply to detention and imprisonment of
children in conflicts to which they apply, however they
do not contain the relevant procedural safeguards for
children. In most cases of detention in non-international
armed conflict, human rights law and national law may
provide some or all of the protection needed.®

Article 37(b) of the Convention on the Rights of the

Child (CRC)and Article 9 of the ICCPR (International
Covenant on Civil and Political Rights) both provide that
children shall not be deprived of liberty unlawfully or
arbitrarily. Detention is recognised as legitimate in some
circumstances, but only if it is “lawful” under national law,
and if some procedural guarantees for children are put in
place.® In addition, detention must not be “arbitrary”, but
necessary and proportionate to the end sought.

93 Article 22 Geneva Convention llI
94 Article 18 Geneva Convention lll.

95  Office of the Special Representative of the Secretary General for
Children and armed conflict (2011)



Children who are in contact with the law, should access

a fair, specialized and child-friendly justice system. The
threshold for demonstrating that detention is necessary
and proportionate is higher than for adults, due to the
CRC requirement that detention of children must only

be used as a measure of last resort, and for the shortest
appropriate period.®” Alternative measures to detention or
diversion should always be preferred.®® The best interest of
the child must be a primary consideration in the decision
whether to place a child in detention,*® and if detained, the
State should provide the following legal safeguards:

+ Civilian-juvenile justice systems must be used for
children who have reached the minimum age of
criminal responsibility.'®

* No child shall be subjected to torture or other cruel,
inhuman or degrading treatment or punishment.
Neither capital punishment nor life imprisonment
without possibility of release shall be imposed for
offences committed by persons below eighteen years
of age.!”

Every child alleged to have or accused of having infringed
the law must:'%

+ Be presumed innocent until proven guilty according
to law.

+ Be informed promptly and directly of the charges
against her/him, and, if appropriate, through her/
his parents or legal guardians, and to have legal or
other appropriate assistance in the preparation and
presentation of her/his defence.

+ Have the matter determined without delay by a
competent, independent and impartial authority or
judicial body in a fair hearing according to law, in the
presence of legal or other appropriate assistance and,
unless it is considered not to be in the best interests
of the child, in particular, considering her/his age or
situation, her/his parents or legal guardians.

+ Be compelled to give testimony or to confess guilt; to
examine or have examined adverse witnesses and to
get the participation and examination of witnesses on
his or her behalf under conditions of equality.

+ Have this decision and any measures imposed in
consequence thereof reviewed by a higher competent,
independent and impartial authority or judicial body
according to law.

+ Have the free assistance of an interpreter if the child
cannot understand or speak the language used.

» Have his or her privacy fully respected at all stages of
the proceedings

+ The right to be informed of the reasons for detention;'%

+ The right to be brought promptly before a judge and to
a judicial review of the legality of detention;'%

* The right to release or to a trial within a “reasonable
time” where a child is accused of a crime;®

» The right to have the detention acknowledged by the
authorities and to communicate with relatives and
friends;1%®

Detention should never be used as an alternative to a
criminal charge, or where there is insufficient evidence to
charge a child with a criminal offence. Neither should it be
used for gathering intelligence. Further, detention should
“not continue beyond the period for which the State can
provide appropriate justification.”"” If it does, then it will
cease to meet the criteria for lawful detention.'%®

Children held in detention during armed conflict are some
of the most invisible children. Few children have access

to a lawyer or are given the reasons why they have been
detained. Many are held for long periods of time without
charge, and often with no contact with their family. Evidence
abounds that such children are particularly vulnerable.

96 Bolanos v. Ecuador, Communication No. 238/1987; United Nations
Human Rights Committee, Domukovsky v. Georgia, No. 623, 624,
626 and 627/1995.

97  Article 37(b) CRC

98  Art 37(3)(b) and 37 (4) CRC, Art 6 OPAC on reintegration of child
recruits, Paris Principles at 8.9, UNSCR 2427 para 21: 21

99  Article 3 CRC

100 Article 40(3)(a) CRC

101 Article 37 a of CRC;

102  Article 40 2 b (j) to (vii) of CRC, Paris Principles, which raise these
standards, UNSCR 2427 paras 19-21

103 Article 9(2) of ICCPR. See also Human Rights Committee, General
Comment No. 8 (1982). The Human Rights Committee noted that

while this requirement appears only to apply to persons charged with
a criminal offence, it also applies to persons held in administrative
detention.

104 Article 37(d) of CRC; Article 9(4) of ICCPR.

105 Article 9 (3) of ICCPR.

106 Article 1 of International Convention for the Protection of All Persons
from Enforced Disappearance, 2006; Human Rights Committee,
General Comment No. 29 (2001), U.N. Doc. CCPR/C/21/Rev.1/
Add.11, para. 13(b).

107 A.v. Australia, 1997, para. 9.4; C. v. Australia, Communication No.
900/1999 2002, para. 8.2.

108 A.v. Australia, 1997
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Criminal prosecution

In international armed conflicts, a child combatant can be
brought before a tribunal for the alleged commission of
war crimes, such as killing civilians, looting and burning
villages, and rape or other forms of sexual violence.

In situations of non-international armed conflict, States
can prosecute children for acts regarded as crimes in
national or international law while being associated with
armed forces or armed groups. This should, however,
remain a measure of last resort and judicial safeguards
should be provided. The best interest of the child and his
or her reintegration into society should at all times be the
primary concern.

When a State or one of the international courts considers
prosecuting a child, the two key questions are: (1) whether
the child has criminal responsibility; and (2) whether the
court has jurisdiction to try a case against the child.

Criminal responsibility

The CRC art 40 (3) requires all States to establish a
minimum age of criminal responsibility but does not
specify the age. However, the Committee on the rights

of the child highlights in General Comment No 24 that,
based on developmental and neuroscientific evidence,
adolescent brains continue to mature well beyond the
teenage years, affecting their decision-making. As a result,
the Committee commends to States an increase in the age
of criminal responsibility to 15 or 16.%°

IHL does not establish a minimum age of criminal
responsibility for international crimes. It has been argued,
however, that Article 77(2) of Additional Protocol | does

in fact set a minimum age for war crimes at 15 years old.
This conclusion is based on the idea that this Article,
which now forms part of customary IHL, sets the minimum
age for recruitment into armed forces or armed groups,
and the active participation in hostilities at 15. However,
the text itself makes no direct reference to a minimum age
of criminal responsibility of child soldiers.°

The Paris Principles provide that “children who are
accused of crimes under international law allegedly
committed while they were associated with armed
forces or armed groups, should be considered primarily
as victims and not as perpetrators.” If a prosecution
goes forward and the child is convicted, both the Paris

Principles and the CRC require that “the purpose of

any sanction imposed on a child should be to promote
rehabilitation and reintegration into the community and not
to punish.”

International court

Under ICL and according to the decisions of the
international criminal court such as in the case of Thomas
Lubanga or in the case of Bosco Ntaganda, children
recruited and used by armed groups during an armed
conflict should be considered as victims of war and should
not be prosecuted." In addition, the International Criminal
Court has no jurisdiction to try any person who was under
the age of 18 when the crime was committed.'?

National court

If a child is to be prosecuted in a domestic court for

the alleged commission of a crime under national or
international law, several judicial safeguards should be
put in place (See Detention section) and that international
standards, including the CRC (signed by all States but
USA) apply.

International law places restrictions on the types of
sentences that may be imposed by a State, a national
criminal court, a military tribunal or a State executive body,
such as the police or the military:

+ Capital punishment of children is prohibited in
all circumstances,'® as is the im- position of life
imprisonment without the possibility of release;!™*

+ Any form of corporal punishment as a sentence would
constitute degrading treatment contrary to article 37 of
the CRC;"®

+ Sentences that may involve torture or other cruel,
inhuman or degrading treatment, or punishment may
not be ordered.!®

Limitations to the prosecution

The Paris Principles and the UN resolution 2427 call for
prosecution of these children as a matter of last resort.
Although not legally binding, they reflect the commitment
of signatory States to end recruitment of children and their
use in hostilities.

109 Committee on the right of the child (2019)

110 Happold (2005)

111 UNODC (2019)

112  ICC. Understanding the International Criminal Court.

113  Article 37(a), CRC; Article 6(5) ICCPR; Rule 17.2 Beijing Rules.
114 Article 37(a), CRC; CRC, General Comment No 10, para. 77
115 Article 40(3)(a) CRC
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116  Article 7 of ICCPR,; Article 37(1) of CRC; Convention against Torture
and Other Cruel, Inhuman or Degrading Treatment or Punishment,
adopted and opened for signature, ratification and accession by
General Assembly Resolution 39/46 of 10 December 1984.

117  Office of the Special Representative of the Secretary General for
Children and armed conflict (2011)

118 UNODC (2019)

119  Watchlist (2020)



Paris Principles

+ Article 8.7 Children who have been associated
with armed forces or armed groups should not be
prosecuted or punished or threatened with prosecution
or punishment solely for their membership of those
forces or groups

+ Article 3.6 and 3.7 Children who are accused of crimes
under international law allegedly committed while
they were associated with armed forces and armed
groups should be considered primarily as victims,
not as perpetrators. These children should be treated
with rehabilitation in mind and alternatives to judicial
proceedings should be sought wherever possible, with
the consequences that justice measures are a measure
of last resort.

UN Resolution 2427

+ Article 19 Children who commits acts of terrorism
should be handed over to child protection actors

+ Article 20 CAAFAG should be treated as victims of
violations of international law

« Article 21 Members States should consider alternatives
to prosecution and detention

Article 40 of the CRC encourages States to find
appropriate and effective ways for dealing with

children in conflict with the law without resorting to
judicial proceedings. Rather than using purely punitive
approaches, alternative methods may contribute to
reparation and reconciliation, and may prevent relapse in
the future. Complementing the CRC, the OPAC stipulates
that States should support and provide assistance to
former child soldiers in order to reintegrate into their
families and communities. However, it is often in the child’s
best interest to understand the moral consequences of
their actions. This can be best achieved through the use
of restorative justice mechanisms and local community-
based programmes. Such initiatives seek to recognise
actions which have been perpetrated under command of
adults, but also support the child in becoming an effective
member of the community. Such measures focus on
reintegration and rehabilitation, rather than punishment.!”

It may include:

+ Education or vocational training aimed at preventing
relapse;

+ Repair of harms done or restitution of losses suffered;

+ Community service for the most vulnerable in society.

Complementary reading:

- Office of the Special Representative of the Secretary
General for Children and armed conflict. Working
paper n°3 Children and Justice During and in the
Aftermath of Armed Conflict. September 2011

How does international law apply to
children associated with armed groups
designated as terrorists?

International legal frameworks and norms apply the same
way to children associated with armed groups designated
as terrorists. As a result, according to ICL, children
recruited and exploited by violent extremist and terrorist
groups during an armed conflict who were recruited before
the age of 15 should be considered as victims of war.'8

Children who participated directly in hostilities and who are
captured should benefit from the protection of Common
Article 3 of the Geneva Convention and be treated

with humanity, protected from killing, torture and cruel
treatments. Children who are below 15 should benefit from
special protection according to the Additional Protocol

Il including education, family reunification, evacuation
from conflict zones. All children detained should benefit
from protection according to the CRC, including age-
appropriate treatment, and dedicated juvenile justice
rehabilitation centres. In addition, the Paris Principles and
all other international norms protect all children associated
with armed forces and armed groups, including children
associated with armed groups designated as terrorists.

Girls and boys should not be detained or prosecuted
solely for their suspected association with or membership
of designated terrorist groups and in contexts where
designated terrorist groups are operating. In addition,
children should not be detained or prosecuted for crimes
committed by family members. Many children come into
contact with armed groups, including groups listed as
terrorist by the UN through family links but it should not be
assumed that these children are members of the groups or
have carried out acts to support these groups, and such a
determination should be made on a case-by-case basis.
Regardless of their status vis-a-vis groups designated as
terrorists, all children have a right to receive humanitarian
assistance without discrimination and according to the
humanitarian principles.!®

However, in practice they are often treated differently
according to their active or indirect participation in hostilities.

International law

The victimization of children, together with their
developmental characteristics and specific vulnerabilities,
are recognized as justifying limitations to their prosecutions.
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https://childrenandarmedconflict.un.org/publications/WorkingPaper-3_Children-and-Justice.pdf
https://childrenandarmedconflict.un.org/publications/WorkingPaper-3_Children-and-Justice.pdf
https://childrenandarmedconflict.un.org/publications/WorkingPaper-3_Children-and-Justice.pdf
https://childrenandarmedconflict.un.org/publications/WorkingPaper-3_Children-and-Justice.pdf

For instance, in the case of child victims of trafficking, there is
a principle of non-punishment of offenses directly connected
or related to the trafficking situation they have experienced.
The trafficking framework is especially relevant, as many
children have been trafficked for the purposes of exploitation
by terrorist and violent extremist groups.'?

When children associated with armed groups designated
as terrorists have committed serious violations, customary
law prioritizes adults and does not prosecute children
below 18. The International Criminal Court applying

the Rome Statute is not competent to prosecute

minors. However, it does not prevent national courts of
countries who are not signatory of the Rome Statute
from prosecuting them. Common article 3 of the Geneva
Convention applies regardless of active or indirect
participation to hostilities. Therefore, children who
indirectly participated in hostilities benefit from the same
guarantees of the Geneva Convention and IHL."?!

Competent court

The Universal counter terrorism instruments do not
determine which court within a State should be competent
to adjudicate on terrorist acts. States often introduce
different models for the prosecution and adjudication of
terrorism offences. For example, some States have created
specialist terrorist courts or specialized investigatory and
judicial authorities. However, specialized justice systems
should not be competing. Children’s cases should always
remain within the specialized system for children in
coordination with terrorism-related offence specialized
justice systems.

The Neuchatel Memorandum on Good Practices for
Juvenile Justice in a Counterterrorism Context, developed
by the Global Counterterrorism Forum, provides 13 good
practices for Governments and justice professionals to
consider when dealing with children as follows:

1. Address children alleged to be involved in terrorism-
related activities in accordance with international law
and in line with international juvenile justice standards

2. Assess and address the situation of children in a
terrorism-related context from a child rights and child
development perspective

3. Address children’s vulnerability to recruitment and/or
radicalization to violence through preventive measures

4. Develop targeted prevention strategies with a strong
focus on the creation of networks to support children
at risk

120 UNODC. (2019)
121 Baulieu (2020)
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5. Address children prosecuted for terrorism-related
offenses primarily through the juvenile justice system

6. Apply the appropriate international juvenile justice
standards to terrorism cases involving children even in
cases that are tried in adult courts

7. Consider and design diversion mechanisms for
children charged with terrorism-related offenses

8. Consider, and apply where appropriate, alternatives
to arrest, detention, and imprisonment, including
during the pre-trial stage and always give preference
to the least restrictive means to achieve the aim of the
judicial process

9. Apply the principle of individualization and proportionality
in sentencing

10. Hold children deprived of their liberty in appropriate
facilities; support, protect, and prepare them for
reintegration

11. Develop rehabilitation and reintegration programs for
children involved in terrorism-related activities to aid
their successful return to society

12. Design and implement specialized programs for
terrorism cases to enhance the capacity of all the
professionals involved in the juvenile justice system

13. Design and implement monitoring and evaluation
programs to ensure the effective implementation of
international juvenile justice standards

Besides the international legal framework, it is crucial to
document the national legal framework, which treaties
have been ratified and enforced, what is the national legal
framework related to children associated with armed
forces and armed groups and national counterterrorism
law if applicable.

Complementary reading:
« UNODC (2019) Justice for Children in the Context of
Counter-Terrorism: A training manual

+ UNODC (2017) Handbook on children recruited and
Exploited by terrorist and Violent Extremist Groups the
Role of the justice system

» Watchlist. Countering Terrorism and Violent extremism:
The Erosion of Children’s Rights in Armed Conflict.
Policy Note January 2020

+ Paris Principles Steering Group (2022) Paris Principles
Operational Handbook Chapter 28 - Recruitment of
Children by Armed Groups Designated as Terrorist Groups


https://resourcecentre.savethechildren.net/document/neuchatel-memorandum-good-practices-juvenile-justice-counterterrorism-context/
https://resourcecentre.savethechildren.net/document/neuchatel-memorandum-good-practices-juvenile-justice-counterterrorism-context/
https://digitallibrary.un.org/record/3825844
https://digitallibrary.un.org/record/3825844
https://www.unodc.org/documents/justice-and-prison-reform/Child-Victims/Handbook_on_Children_Recruited_and_Exploited_by_Terrorist_and_Violent_Extremist_Groups_the_Role_of_the_Justice_System.E.pdf
https://www.unodc.org/documents/justice-and-prison-reform/Child-Victims/Handbook_on_Children_Recruited_and_Exploited_by_Terrorist_and_Violent_Extremist_Groups_the_Role_of_the_Justice_System.E.pdf
https://www.unodc.org/documents/justice-and-prison-reform/Child-Victims/Handbook_on_Children_Recruited_and_Exploited_by_Terrorist_and_Violent_Extremist_Groups_the_Role_of_the_Justice_System.E.pdf
https://watchlist.org/publications/countering-terrorism-and-violent-extremism-the-erosion-of-childrens-rights-in-armed-conflict/
https://watchlist.org/publications/countering-terrorism-and-violent-extremism-the-erosion-of-childrens-rights-in-armed-conflict/
https://watchlist.org/publications/countering-terrorism-and-violent-extremism-the-erosion-of-childrens-rights-in-armed-conflict/
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Implementing a context analysis is a key step in

quality programme development. The context analysis
corresponds to the steps 1) Preparedness and 2)
Needs assessment and situation analysis of Standard
4: Programme Cycle Management of the Minimum
Standard for Child Protection in Humanitarian Action.
The information collected will inform the design of
CAAFAG programmes. The more quality information

is collected from multiple sources and using diverse
methods, the better quality the programme design will
likely be. The context analysis can be implemented by one
organization, or preferably by multiple field practitioners
and coordinated by the Child Protection Working Group
at national level, or at regional level. It involves NGOs,
UN agencies, CBOs, government actors working with
CAAFAG, as well as other sectors as relevant.

The context analysis includes 3 phases outlined below:

1. Planning: defining the goal and scope of the context
analysis, the data collection plan, the timeline and
budget for implementation.

2. Getting ready: selecting and adapting data collection
tools and training of data collectors.

3. Implementation: collecting, coding and analysing data.

1 P

Planning Getting ready

Objective

The context analysis will contribute to a better
understanding of the current situation of recruitment, use,
release and reintegration of children in a given location.
The information collected is essential to design quality
gender-sensitive programmes that respond to the needs of
CAAFAG, without doing further harm.

Key principles
The context analysis includes three key principles: do no
harm, child participation, and gender and age sensitivity.

Do no harm Working with children associated with
armed forces and armed groups can expose staff, parents
and children to risks. Children may be arrested if identified
as a former CAAFAG; family members, including boys
and girls may be a target for retaliation or discrimination.
Involving children in data collection can also potentially
expose them to safeguarding risks, lead to disclosure of
violence and abuse, cause distress and anxiety or lead

to disappointment if their expectations are not met. Field
practitioners should assess potential harms and benefits
to children if they participate in data collection' and risk
mitigation measures. The risk should be balanced with the
risk of programming blind without taking into consideration
the needs of children. Data collectors collecting
information from children should have experience

working with children such as caseworkers, child
protection officers, youth club facilitators trained in child
safeguarding. Additional training on how to communicate
with children and close supervision can compensate for
the lack of experience with children. A referral pathway
should also be in place in case of disclosure during

data collection or signs of distress. The risk analysis
provides the tools to conduct this assessment and identify
mitigation measures including at minimum staff training

on child safeguarding and age and gender sensitive data
collection. (See Phase 2 — E. Training)

Child participation Every data collection tool includes
the participation of children, boys and girls, including
CAAFAG. Participation of children is not only their right,
but their opinions are critical to contribute to more relevant
responses. They know best what they need and how
these needs can be addressed. Experience shows that
not engaging with at-risk children, particularly girls, often
leads to incorrect assumptions that will limit programme
reach and impact'?® and that may do harm. Participating in
consultation can give children a sense of control over the
situation and agency, particularly for girls, to contribute to
their own recovery'?’.

The participation of children should be voluntary and
require prior informed consent from the child and from
her/his parents, caregivers or other relevant gatekeepers
such as husband, or community leaders. You will find a
sample of informed consent script in each tool that can
be adapted.

Gender and age sensitivity: Data collection should
be gender and age sensitive. This includes equal
representation of women and men, girls and boys in
focus group discussions, key informant interviews, and
during workshops. Every data collection approach should
be conducted with female and male groups separately
and with same sex data collectors or facilitators when
culturally relevant. Specific tools are designed for adults
and for children, often shorter for children. Data should
be disaggregated by sex and age, using the following age
groups: 0-5, 6-11, 12-17 (children) and 18+ (adults). Every
data collector should be trained on gender sensitization.

125 Graham (2013)
126 Claessens (2016)
127  Plan International (2020)
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PHASE 1 - PLANNING

The planning phase of the context analysis will contribute to defining the goal and scope of the context analysis,
data collection plan, human resources needed, and establish a timeline and budget for implementation.

A Research B Methodology

questions & scope selection C Timeline

© UNICEF/UNO185847
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A. Research questions and scope

The objective of the context analysis is to answer a series of questions that will drive the planning process.
This will help to determine the purpose of the context analysis and how the data collected will be used.

The Research questions

At the start of the planning exercise, it is key to define (collectively, if relevant) the questions

you seek to answer with the context analysis.

The first questions to ask yourselves are:

+ What is the main problem?

+ What can we do to address this problem?

Once you have answered these two questions, you can go more
in depth with more specific questions. These specific questions
will guide the process, the scope and the selection of relevant
methodologies and tools.

Here is a list of suggested questions. You can select questions
from the list below, reword, or add questions.

Programme risks

1. What are the risks organizations may face implementing a
CAAFAG project in this location?

2. What are the risks former CAAFAG boys and girls may
face implementing a project in this location? Are any faced
particularly by boys or by girls?

3. What are the mitigation measures to mitigate the risks?

Prevention

4. Who are the armed groups and armed forces recruiting?

5. What are the processes of recruitment of boys and girls,
who is involved in the decision making, are there differences
according to their age or gender?

6. What are the risk and protective factors for recruitment of
boys and for girls, are there differences according to their
age and gender?

7. How can the humanitarian community support existing
practices from families and communities and help prevent
recruitment of boys and girls?

Release

8. What are the roles and responsibilities of boys and girls
during the period of association, are there differences
according to their age/gender/ ethnicity or other
characteristics?

9. How are boys and girls released (formal vs informal modes
of release), are there differences according to their age/
gender/ ethnicity or other characteristics?

10. How can the humanitarian community support existing
practices from families and communities and contribute to
the safe release of boys and girls?

Reintegration

11. What are the challenges and risks faced by boys and girls
during their reintegration at the individual, family, community
and society levels, are there differences according to their
age or gender?

12. How can the humanitarian community contribute to the safe
and successful reintegration of boys and girls, considering
safety and care, social reintegration, health and mental
health and economic reintegration?

13. What are the criteria of a successful reintegration for boys
and girls (status, relationships) and what is needed to
achieve it?

14. How do access to and control of resources impact the
prevention of recruitment and use, the release and the
reintegration of girls and boys?

15. How do safety concerns impact the prevention of
recruitment and use, the release and the reintegration of girls
and boys?

16. How do social and cultural norms for girls and boys impact
the prevention of recruitment and use, the release and the
reintegration of girls and boys?
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The scope

Defining the scope of the context analysis will help to
determine the size and depth of the context analysis that
field practitioners want to undertake.

Geographic scope — What is the geographic area of
interest? Will data collection be in one single location,

or in multiple locations? If it covers a large geographic
area, such as a district or region, consider the selection of
representative communities where recruitment is believed
to be happening.

Population scope — What populations are relevant for the
proposed programming (e.g., clients, recipient communities,
conflict-affected communities)? What groups of people
should be asked to participate in data collection? Which
ethnic group or nationality are they from? What are their
ages? How are we including diverse perspectives?

Consider the following gender and age groups:

+ Girls 0-5 + Girls 12-17

* Boys 0-5 + Boys 12-17

+ Girls 6-11 + Women (above 18)
* Boys 6-11 + Men (above 18)

B. Methodology selection

The context analysis includes the following methodologies:
desk review, risk assessment, needs assessment,
consultation with CAAFAG, gender analysis and
stakeholder analysis. Each component includes tools

such as key informant interviews, household survey,

focus group discussion questionnaires or workshop.
Based on the research questions, the scope and the

desk review (see below), you will need to select relevant
methodologies.

Context Analysis Methodologies

r

Needs
assessment

Stakeholder
analysis

Desk review

<

CAAFAG
consultation

Inl ﬁ
Gender
analysis
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The first step is to conduct a desk review in order to
know what information already exists and what additional
information you will need to collect.

The objective of the desk review is to collect existing
data that could feed into the context analysis. The desk
review will prevent practitioners from re-collecting data
that has been already collected, and thus contributing to
assessment fatigue. Likewise, it will help reduce the costs
and timeframe and thus be more efficient with targeted
data collection.

Data collection

The desk review includes research, MRM reports, needs
assessments from selected location(s), CAAFAG projects
evaluations, existing gender analysis, UN, government and
NGO reports about the conflict/situation, movements of
population, socio-economic context, the level of access
to services, protection risks of civilians and of minority
groups, and any other relevant information to the context.
Not all sources are created equal, and you may need to
weigh the findings based on the quality of the source.

A desk review report will organise the data collected
around the research questions selected. Some questions
may be more documented than others. This will inform the
selection of methodologies and data collection tools to
collect data on missing information.

The objective of the risk assessment is to assess the risks
to implementing CAAFAG programmes. Working with
CAAFAG in a conflict setting can be highly sensitive and
may expose the organisation and the beneficiaries to risks
that should be identified and mitigated whenever possible.

More specifically, it will contribute to answering to the
following questions:

1. What are the risks organizations may face when
implementing a CAAFAG project in this location
(in terms of reputation, access, staff security)

2. What are the risks former CAAFAG boys and girls may
face implementing a project in this location?

3. What are the mitigation measures to mitigate the
risks?



In addition, the risk assessment analysis Excel table can
be used to assess the risks of implementing a context
analysis. The question to answer would be:

+ What are the risk data collectors and participants may
face in the implementation of a context analysis and
the mitigation measures?

In this case, there are no data collection tools.
The assessment is based on the knowledge of staff and
the security sector.

The risk assessment is implemented through two main
tools, key informant interviews (KII) with adults and focus
group discussions (FGD) with adults in gender and age
segregated groups. Select members of the population
who have frequent contact with children and who know
about the risks children and their families may face. This
may include: teachers; women and youth group leaders;
health care practitioners and traditional birth attendants;
social workers; shopkeepers; etc. Focus on individuals
within the population who have the most insight into the
lives of children at risk, marginalised, or isolated.

Each KIl and FGD should not last more than 1 hour. In
each location, you will need to conduct at least 2 FGD

(1 with men and 1 with women) and 4 KilI (2 with men and
two with women). (See the sample of data collection plan
Phase 2 — A. Data collection plan)

The FGD facilitates discussions with community
members, regarding the threats and safety issues they
perceive for children who were formerly associated with
armed forces/armed groups and their families, to inform
a potential humanitarian response. The questions are
used as guidance to lead the discussion on general
safety concerns for children, gradually and where
deemed appropriate, steering the conversation towards
safety concerns, stigma and risks for children formerly
associated with armed forces/armed groups.

Tools:
Risk Assessment — Focus Group Discussion Adults

The Kll is used to facilitate an individual interview
with adult men and women in the community who have
a particular vantage point of the situation and who
have broad information on the risks children face in the
community.

Tool:
Risk Assessment - Key Informant Interview Adult

© PLAN//Childraw-171
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‘.l.'.l.‘ Needs assessment 9. How are boys and girls released (formal vs informal
W‘M'F modes of release), are there differences according to

The objective of the needs assessment is to have an
overview of the scale of recruitment and the needs of girls
and boys at all levels of the socio-ecological framework.
The socio-ecological framework includes the individual,
family and peers, community and societal levels based on
the diagram below.

Socio ecological framework

Society

2

o:,..go

Community
A3
de

Family/friends

The needs assessment includes a rapid assessment and a
comprehensive assessment.

The data collected will contribute to responding to the
following questions:

*  The scale of recruitment and use

4. Who are the armed groups and armed forces
recruiting?

5. What are the processes of recruitment of boys and
girls, who are involved in the decision making, are
there differences according to their age and gender?

6. What are the risk and protective factors for
recruitment for boys and for girls, are there differences
according to their age and gender?

7. How can the humanitarian community support
existing practices from families and communities and
help prevent recruitment of boys and girls?

8. What are the roles and responsibilities of boys and

girls during the period of association, based on their
age and gender?
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their age and gender?

11. What are the challenges and risks faced by boys and
girls during their reintegration at the individual, family,
community and society levels, are there differences
according to their age and gender?

12. How can the humanitarian community contribute to
the safe and successful reintegration of boys and
girls, considering safety and care, social reintegration,
health and mental health and economic reintegration?

Data collection

The rapid needs assessment is usually conducted

at the onset of an emergency to get an overview of

the protection risks children face in a given location.

It includes a household survey (HHS) on multiple child
protection risks, (not just in association with armed forces
and armed groups), with adult community members.

It can be included in a Child Protection Rapid Needs
Assessment (CPRA) if no CPRA has been implemented
yet. These additional questions for a standard CPRA are
useful in a context where there is already suspicion of
recruitment that needs to be confirmed.

The HHS should not last more than 20 min and can be
administered through a randomized door-to-door
campaign. The sampling should be determined in each
context based on the total number of inhabitants in a
given location. (See the sample of data collection plan,
including sampling methodology Phase 2 — A. Data

collection plan)

Household survey

The HSS is used to facilitate individual interviews
with adult men and women community members and
gather information on the scale and modes of recruitment.
The tool provided is focused only on child recruitment.
It is recommended to integrate it with a Child Protection
Rapid Assessment that includes questions on other
relevant child protection issues.

Tool:
Rapid Needs Assessment - Household Survey Adults

The comprehensive needs assessment is implemented
through KIl with adults and gender segregated focus
group discussions (FGD) with 15-17 years old children and
adults. Kll may contribute to distil some themes that can



be further explored during FGD through prompts. Gender
specific questionnaires are available for boys and girls,
focusing almost only on one gender, in order to collect
more in-depth information and reduce the length of the
FGD with children. It is preferable to implement both KiI
and FGD, however, based on the sensitivity of the topic,
you may prioritize Kll over FGD to avoid tensions.

Select members of the population who have frequent
contact with children, who know about the risks

children and their families may face. This may include
teachers; women and youth group leaders; health care
practitioners and traditional birth attendants; social
workers; shopkeepers; etc. Focus on individuals within
the population who have the most insight into the lives of
children at risk, marginalised, or isolated.

Each Kll and FGD should not last more than 1 hour for
adults and 45 min for children.

In each location, you will need to conduct at least 4 FGD
(1 with girls, 1 with boys, 1 with men and 1 with women)
and 4 KIlI (2 with men and 2 with women). (See the sample

of data collection plan Phase 2 — A. Data collection plan)

. Key informant interview
Q\ ~= The Kil is used to facilitate an individual interview
with adult men and women community members and
gather information on the modes of recruitment, the
reasons for enrolment, the role of CAAFAG during the
period of association and the challenges they face upon
their return, including any gendered dimensions.

Tool:
Comprehensive Needs Assessment - Key Informant
Interview Adults

222  Focus group discussions
“~ — The FGD is used to facilitate discussions with
community members (adults and children), regarding
the modes of recruitment, the reasons for enrolment,
the role of CAAFAG during the period of association and
the challenges they face upon their return, including any
gendered dimensions.

Tools:
Comprehensive Needs Assessment — Focus Group
Discussion Adults

Comprehensive Needs Assessment — Focus Group
Discussion Children

The objective of the consultation of former CAAFAG is

to get a deeper understanding of the needs of girls and
boys CAAFAG, to give them an opportunity to express
themselves and to contribute to the design of programmes
for CAAFAG and thus design better projects that respond
to their needs.

The findings from the workshop will inform project design
and prevent further harm from programme interventions.

Prioritize this methodology if do not have a lot of time and
resources. It will allow you to collect quickly very precise
data.

The data collected will contribute to respond to the
following questions:

7. How can the humanitarian community support existing
practices from families and communities and help
prevent recruitment of boys and girls?

8. What are the roles and responsibilities of boys and
girls during the period of association, are there
differences according to their age/gender/ ethnicity or
other characteristic?

9. How are boys and girls released (formal vs informal
modes of release), are there differences according to
their age/gender/ ethnicity or other characteristic?

10. How can the humanitarian community support
existing practices from families and communities and
contribute to the safe release of boys and girls?

11. What are the challenges and risks faced by boys and
girls during their reintegration at the individual, family,
community and society levels, are there differences
according to their age or gender?

12. How can the humanitarian community contribute to
the safe and successful reintegration of boys and
girls, considering safety and care, social reintegration,
health and mental health and economic reintegration?

13. What are the criteria of a successful reintegration
for boys and girls (status, relationships) and what is
needed to achieve it?

CAAFAG Programme Development Toolkit | Guidelines | 41



Data collection

The consultation of CAAFAG is conducted through a
workshop with boys and girls and/or through a key
informant interview. Gathering CAAFAG may not be safe
and expose them to harm. In this case, prioritize individual
key informant interviews.

N

Workshop

-/ The workshop is implemented over the course

of 3 half days with a series of participatory activities and
games. It is recommended to implement activities with
gender segregated groups in order to allow boys and

girls to express themselves freely. The total number of
participants should not exceed 20 young people. This can
be done through a mixed gender workshop with gender
segregated activities or a gender segregated workshop,
with only boys or girls.

The participants are boys and girls aged between 13 and 17
years old who have been associated with armed forces and
armed groups and who are currently accessing reintegration
services. The service provider should have built a trusting
relationship with the children, and the facilitators should be
known to the children. Participants can also include older
young people above the age of 18 who have benefited from
reintegration support in the past few years.

You need 2 facilitators for a group of 20 young people with
facilitators of the same sex of the participants. In case of a
mixed gender workshop, ensure you have one female and

one male facilitator to support group activities. In addition,
a data collector will be present to document the results of

each activity, as well as a caseworker to provide emotional
support if needed.

Tool:
Consultation of former CAAFAG — Workshop session plan

( ) Key Informant Interview
The KIl is used to facilitate an individual interview
with adolescent boys and girls and to gather information
on the risk and protective factors to recruitment, their
experience of release, the challenges they face upon their
return and their criteria of successful reintegration.

This tool should be used if the organization of workshop
with CAAFAG is not feasible or may expose children to

harm.

Tool:
Consultation of former CAAFAG — KII children
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wﬁ Gender analysis'®

The objective of the gender analysis is to collect qualitative
information on women/girls and men/boys around four core
areas of impact: access and control of resources, social and
cultural norms, and safety.

Social &
cultural norms

Gender
analysis

Access
& control
of resources

The findings will be used to identify ways to adjust
existing projects or design gender-sensitive or gender-
transformative CAAFAG projects.

The data collected will contribute to responding to the
following questions:

11. What are the challenges and risks faced by boys and
girls during their reintegration at the individual, family,
community and society levels, are there differences
according to their age and gender ?

12. How the humanitarian community can contribute to
the safe and successful reintegration of boys and
girls, considering safety and care, social reintegration,
health and mental health and economic reintegration?

14. How do access and control of resources impact the
prevention of recruitment and use, the release and the
reintegration of girls and boys?

15. How do safety concerns impact the prevention of
recruitment and use, the release and the reintegration
of girls and boys?

16. How do social and cultural norms for girls and boys
impact the prevention of recruitment and use, the
release and the reintegration of girls and boys?

28 The gender analysis is adapted from the IRC Comprehensive Gender Analysis



Data collection

The gender analysis is implemented through FGD and Kil

in each location with men and women separately and with
girls and boys in separate groups. Each FGD and Kil should
not last more than 1 hour for adults and 45 min for children.

Each FGD is implemented with the Girls Empowerment
Star.

In each location, you will need to conduct at least 2 FGD
(1 with girls, 1 with boys) and 4 Kl (men and 2 with
women). (See the sample of data collection plan Phase 2
— A. Data collection plan)

FGD Girls Empowerment Star

The Girls Empowerment Star is a useful tool to
understand boys’ and girls’ perspectives about girls’
safety and inclusion in their community and in their home.
This tool collects information about safety of girls, access
and control of resources through their opportunities of
participation and social and cultural norms. It captures
both qualitative and quantitative data on the perception
of girls and boys, it can also serve as a baseline and can
inform programming. It is exclusively used with boys and
girls and not with adults.

Tool:
Gender Analysis - Girls Empowerment Star

() Key Informant Interview
Q Q The Kll is used to facilitate an individual interview
and gather broad information on each of the Core Areas of
Impact with adult community members. It contributes to
develop a holistic overview of men and boys’ and women
and girls’ lives in the community, in three core areas:
Social and Cultural norms, Access and Control and Safety.
Data gathered can be used to identify the larger Social and
Cultural Norms that influence and dictate the behaviours,
decisions and actions talked about and highlighted
through the KII.

@JTooI:

Gender Analysis — Key Informant Interview adults

}kﬁ Stakeholder analysis

A stakeholder analysis is used to identify the actors and
the relationships that will influence project outcomes. It
helps to determine the actors to partner and collaborate
with. It builds on existing information as well as on data
collected through the various methodologies of the context
analysis.

The data collected will contribute to analyse the major
power centres in the community, know who can influence
recruitment, release and reintegration with the aim to
respond to the following questions:

7. How can the humanitarian community support existing
practices from families and communities and help
prevent recruitment of boys and girls?

10. How can the humanitarian community support existing
practices from children, families and communities and
contribute to the safe release of boys and girls?

12. How can the humanitarian community contribute to
the safe and successful reintegration of boys and
girls, considering safety and care, social reintegration,
health and mental health and economic reintegration?

Data analysis

The stakeholder analysis is implemented through a
workshop during which field staff and data collectors
organize the data collected to identify key stakeholders.

5
1‘.\.‘7

Al Workshop
V" The workshop is implemented during half a day
with a series of participatory activities where participants

will identify stakeholders to engage with on prevention,
release and reintegration. These stakeholders are
identified based on their level of influence and their
support to CAAFAG. Through the workshop, participants
will determine best strategies to engage with each

stakeholder.

Tool:
Stakeholder analysis workshop (session plan)
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Summary of the data collection tools per methodology

Desk review

A » Key informant interview (KII) — Adults

e * Focus group discussion (FGD) — Adults

Needs
assessment

OIC:))-

CAAFAG
consultation

)
Gender
analysis

>

Stakeholder
analysis
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Methodology selection summary table

Research questions Desk Needs Consultation Gender Stakeholder

review assessment of CAAFAG analysis analysis

1. What are the risks staff may face
implementing a CAAFAG project in
this location?

2. What are the risks former
CAAFAG boys and girls may face
implementing a project in this
location?

3. What are the mitigation measures
to mitigate the risks?

4. Who are the armed groups and
armed forces recruiting?

5. What are the processes of

recruitment of boys and girls, who

are involved in the decision making, . ‘ .
are there differences according to

their age and gender?

6. What are the risk and protective

factors for recruitment for boys

and for girls, are there differences . ‘ .
according to their age and gender?

7. How can the humanitarian

community support existing

practices from families and . . . ‘
communities and help prevent

recruitment of boys and girls?

8. What are the roles and

responsibilities of boys and girls

during the period of association, . . ‘
based on their age and gender?

9. How are boys and girls released

(formal vs informal modes of

release), are there differences ‘ . .
according to their age and gender?

10. How can the humanitarian

community support existing

practices from families and . . .
communities and contribute to the

safe release of boys and girls?

11. What are the challenges and

risks faced by boys and girls

during their reintegration at the

individual, family, community and . ‘ ' ’
society levels, are there differences

according to their age and gender?

12. How to contribute to the safe

and successful reintegration of

boys and girls, considering safety

and care, social reintegration, . . ‘ ‘ .
health and mental health and

economic reintegration?
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Research questions Desk Needs Consultation Gender Stakeholder

review assessment | of CAAFAG analysis analysis

13. What are the criteria of a
successful reintegration for boys . ‘
and girls?

14. How do access and control of

resources for girls and boys impact

the prevention of recruitment ‘ ‘
and use, the release and the

reintegration of girls and boys?

15. How do safety concerns

for girls and boys impact the

prevention of recruitment and use, ‘ ‘
the release and the reintegration of

girls and boys?

16. How do social and cultural

norms for girls and boys impact the

prevention of recruitment and use, ‘ ‘
the release and the reintegration of

girls and boys?
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C. Timeline

Consider the following timeframes for each step, knowing
that you can implement some methodologies concurrently if
you have enough human resources.

Week 1

: planning - logistics

Week 2: tools adaptation and translation
Week 3: training of staff

=

-0

©&—6 09

Desk review
+ 1-2 weeks data collection

* 1 week analysis

* 1 week data collection

+ 1 week data processing and analysis

Needs assessment
* 1 week: data collection

+ 1-2 weeks: data processing

* 1 week: data analysis

Consultation of former CAAFAG
+ 1 week: data collection (for 1 workshop and 5 KIl)

» 1 week: data processing and analysis

Gender analysis
* 1 week: data collection

+ 1-2 weeks: data processing

+ 1 week: data analysis

Stakeholder analysis
+ Y2 day workshop

Remote or in person feedback to adults and children
who participated to the context analysis, when
possible.

« Y2 day

D. Human resources

Consider the following questions as you identify the
human resources needs for the context analysis:

+ Who will lead the process?

It is highly recommended to identify one person as a
Context Analysis Lead who will coordinate the multiple
sectors and organisations, particularly if it is an inter-
agency exercise. If you have the budget, consider
hiring a consultant who will lead the whole process
and write the report.

In addition, a Leading Team, composed of focal points
from each organisation involved, will review the tools,
coordinate data collectors from their own organisation
and contribute to the analysis.

How many data collectors are available?

You can involve multiple field practitioners including
UN agencies, national and international NGO, CBO
and relevant local authorities. The more staff, the faster
you can implement the context analysis. However,
ensure that all enumerators are trained together

and that they receive the same information to avoid
differences in the methodology that can affect the
result. For each FGD, 2 facilitators of the same sex of
the participants are needed. For instance, two female
data collectors should conduct a FGD with women or
girls. Interpreters should also be the same sex as the
participants. One data collector asks the questions,
while the other takes notes. Consider a pair of two
data collectors that can conduct 4 Kll per day or 2
FGD per day.

What is the profile of the data collectors?

The data collectors collecting information from
adults should have experience collecting data or be
trained to collect data. They can be professional data
collectors or child protection field practitioners.

The data collectors collecting data from children
should have experience working with children,
such as caseworkers, child protection officers,
experienced data collectors or research, and they
should be trained on child safeguarding and safe
referral. This is essential to mitigate the risks of
doing harm when collecting data with children on
sensitive topics.
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+ Who are the experts available?
To effectively implement the context analysis, you will
need experts in:

Complementary reading:
+ Paris Principles Steering Group (2022) Paris
Principles Operational Handbook

- Knowledge Management to develop electronic * Chapter 5 - Situation analysis

data collection tOOlS, train the data collectors and . Chapter 6 - Risk Assessment, Security
process data Planning and Risk-Informed Programming

+ Gender Equality to train data collection staff on
gender sensitization and to analyse data from the
gender analysis

+ Child Protection to collect data with children,
train staff on child safeguarding, establish a
referral pathway and analyse data

+ Security to support the implementation and
analysis of the risk assessment

E. Budget

The budget can vary significantly based on the geographic
scope of the context analysis, the human resources
available from one or multiple actors. Consider the
following budget lines to develop your budget:

+ Translation of data collection tools

* Hiring interpreters

+ Hiring data collectors or paying staff overtime

+ Training of data collectors (4 days)

+ Biscuits and refreshments (if relevant)

+ Printing of data collection tools or purchase of
electronic data collection tools (tablets/smartphones)

+ Travel to/from field sites (vehicle rental, fuel, per diem)
+ Travel for external expert (if relevant)
+ Hiring a consultant (if relevant)

We have now reached the end of phase one.

The following checklist allows you to check at the end of

the first phase whether you have all the information you
need to move on to phase 2.

© UNICEF/UN0441450/Tremeau
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PHASE 1 CHECKLIST

[ ] Research questions selected
List all the research questions selected

[ 1 Geographical scope
Indicate the locations selected (the region, district)

[] Population scope
Indicate the population targeted (host, displaced, refugee)

[] Methodologies and tools

Based on the research questions, indicate the methodologies and tools selected

[] Risk assessment [] Consultation with former CAAFAG
O Key informant interview (Kll) - Adults O Workshop session plan — Children

O Focus group discussion (FGD) — Adults O KII Children

[ ] Needs assessment [] Gender analysis

O Rapid Needs Assessment — Household Survey - Adults 0 FGD Girls Empowerment Star - Children

[0 Comprehensive Needs Assessment 0 KII Adults

O KIl Adults

O FGD Adults

O FGD Children

[] Stakeholder analysis

[0 Workshop session plan

[] Timeline
Indicate the estimated timeline to implement the context analysis

[] Budget

Indicate how much funding do you need
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PHASE 2 - GETTING READY

The second phase of the context analysis will contribute to establishing a data collection plan, a workplan, the
contextualization of tools and the training of data collectors.

Data collection Contextualization
ian B Wworkplan (& prr D Referral pathway
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A. Data collection plan

Based on the scope, methodologies and tools selected
(see Phase 1 — B. Selection of methodology), you

will develop a data collection plan. Consider for each
methodology both genders’ perspectives and various age
groups. If you implement the context analysis only in one
location, increase the number of Kll and FGD to collect
enough data (guidance on the minimum number of KlIs and
FGDs is provided below). As a minimum, you need to use,
in each location, every tool selected with at least 3 different
populations, including both genders and both age groups
(adults and children), in order to triangulate the information.

Geographical location

During Phase 1- Planning, the geographical scope of
the context analysis should be identified. The locations
include the regions and districts (or any other relevant
administrative division) selected for the context analysis.

During Phase 2 - Getting ready, specific sites should be
selected to conduct the context analysis. A minimum of 3
sites per location should be identified based on evidence
(anecdotal or other) of ongoing recruitment, proximity to
conflict, presence of armed groups/forces and diversity
of population (host population/displaced/refugee, various
ethnic groups, urban/rural).

A site is a distinct community with a formal, legal,
customary, geographical or other pragmatic boundary
allowing an estimate of its population. Based on the
context, the main parameters of selecting a site are:

+ In a non-camp setting, the smallest administrative unit
(such as a village, a neighbourhood or a population
grouping) can be taken as a distinct site.

+ In camp settings, each camp can be taken as a site.

+ If populations with distinct characteristics (such
as language, ethnicity, place of origin, status, etc.)
live together in one site, and you believe that these
characteristics are likely to impact how each group is
affected by the recruitment of children, these locations
should be divided into multiple sites along the lines of
those distinct characteristics regardless of their size'?®.

Sampling

Quantitative data

In the context of this context analysis, quantitative data is
mainly collected through the household survey as part of
the rapid needs assessment.

The household survey target’s group is the adult
population in a specific location. The sample should be
representative of the population at a certain time and
random to avoid bias.

The random selection of households can be through
various methods such as segmentation to identify cluster
or using the random walk method. Based on your context,
identify the best selection method. More information about
the selection methods can be found in the UNICEF MICS
Conducting field work.

The sampling is based on a total population of a selected
site which has clear boundaries such as a village or a
camp. (See paragraph on Geographical location) The
sampling should be representative of the total population
in terms of gender, age, nationality, language and ethnic
groups.

In order to determine the sample size, the following
questions should be considered:

+ What type of indicator are you measuring?
The lowest the prevalence is, the larger the sample
should be.

« What is the goal of the study?
This is a descriptive study for a single group at a
single point in time. You also need to consider the
level of precision and power.

+ What levels of disaggregation are needed?
The more levels of disaggregation of an indicator will
mean larger sample size when precision or power is
needed.

+ What do we know about the study population?
+ How large is the population of the study area?

+ |Is the population concentrated (e.g. urban area)
or dispersed (e.g. rural area)?

+ Is a sampling frame available for the study area?
+ What constraints do we need to consider?
* How many respondents can we afford?

You can find additional information about sample size
formula and guidance here.

129 The Child Protection Working Group. 2012
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https://mics.unicef.org/files?job=W1siZiIsIjIwMTUvMDQvMDMvMDYvNDIvNDgvMzgyL2NoYXAwNi5wZGYiXV0&sha=6509e495a61af931
https://mics.unicef.org/files?job=W1siZiIsIjIwMTUvMDQvMDMvMDYvNDIvNDgvMzgyL2NoYXAwNi5wZGYiXV0&sha=6509e495a61af931
https://www.stata.com/manuals/pss.pdf

Qualitative data

In a qualitative survey, which is the case for most of the
tools of the context analysis (Kll, FGD), the target group
may differ based on the tool selected.

Key Informant Interview
Q Q\ Adults: Select members of the population who
have frequent contact with children, who know about the
risks children and their families may face. This may include
teachers; women and youth group leaders; health care
practitioners; social workers; shopkeepers; etc. Focus on
men and women within the population who have the most
insight into the lives of children that are at risk,
marginalised, or isolated. Consider gender balance in the
numbers of men and women interviewed.

%% Focus Group Discussion

Adults: Select men and women, members of
the population who have frequent contacts with children,
who know about the risks children and their families may
face. Consider a diversity of age and ethnic groups and
gender balance. The focus group discussions should be
implemented in separate groups for men and women.

Children: Select girls and boys aged 15 to 17. They don’t
need to be former CAAFAG. Children should be from
diverse ethnic and minority groups, including children with
disabilities and chronic illness. Some may be at school,

in apprenticeships or out of school. The focus group
discussions should be implemented in separate groups for
girls and boys.
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Tips to identify children

+ Consider door-to-door outreach to mobilise home-
bound girls and boys to take part in consultations.

+ Inform parents and caregivers of girls and boys about
the purpose, location and duration of the assessment
and seek signed consent before inviting the children.

+ Consider sampling limitations given the restrictions
on many girls’ freedom of movement and their
limited engagement in humanitarian activities. Where
required, collaborate with organisations with an
existing programme that either focuses on or includes
a significant number of girls, and those with access to
parents and community gatekeepers such as teachers,
Parents and Teachers’ Associations, community
leaders, youth leaders, and faith leaders.

The sampling for Kll and FGD includes a minimum of 4
Kll and 2 FGD in each site for the risk assessment, and 4
Kll and 4 FGD for the needs assessment and 4 Kll and 1
GD for the gender analysis to cover both gender and age
groups (men, women, boys and girls).

See below a sample of data collection plan.



Location )

YA

Site A ) Site B ) Site C

\—/

Desk review

A 1 FGD with women 1 FGD with women 1 FGD with women
Risk assessment 1 FGD with men 1 FGD with men 1 FGD with men
2 KIl with men 2 KIl with men 2 Kl with men
2 KIl with women 2 KII with women 2 KIl with women
Totalrisk 2 FGD and 4 KII 2 FGD and 4 KII 2 FGD and 4 KII

e

Needs

assessment

Total Rapid
assessment

OR

Total
Comprehensive
needs assessment

<

CAAFAG
consultation

il

Gender
analysis

Total Gender
analysis
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B. Workplan

The workplan is based on the number of data collectors available and the methodologies selected. The more human
resources are available, the more data collection can take place concurrently in multiple locations/sites. Similarly, for the
data processing and analysis. The data collection method (paper form or electronic data collection) and the number of staff
available will also impact the speed of data processing and the analysis.

See below a sample of workplan.

Activity

Planning and logistics

Desk review

Tool adaptation and
translation

Data collectors
training

Risk assessment data
collection sites A,B
and C

Risk assessment
data processing and
analysis

Needs assessment
data collection sites A

Needs assessment
data collection sites B

Needs assessment
data processing and
analysis

Consultation of former
CAAFAG workshops

Consultation of
former CAAFAG
data processing and
analysis

Gender analysis data
collection sites A

Person

responsible

Context analysis
lead

Context analysis
lead

Leading team
with support
from security,
child protection
and gender
equality experts

Knowledge
management,
CP and gender
equality expert
Context analysis
lead

NGO X in site A
CBO Y in site B
NGO Z in site C

Security expert

NGO X

CBOY

Knowledge
management
expert and team
Leading team

NGO Y in site A
NGO Z in site B

Knowledge
management
expert and team
Leading team

NGO Y
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Activit Person Week Week
y responsible

Gender analysis data NGO X
collection sites B

Gender analysis Knowledge
data processing and management

analysis expert and team
Leading team
Gender equality

expert

NGO X in site A,
NGO Y in site B,
NGO Z in site C

Feedback to
communities

Stakeholder analysis
workshop

Leading team

C. Contextualizing the tools

The context analysis tools are generic tools that should
be reviewed considering a specific context and based on
the findings of the desk review and the risk assessment.
The Leading team, with the expert in gender equality and
in child protection review the data collection tools, with
inputs from field staff who are familiar with the locations
and potential sensitivities.

Each questionnaire for KI and FGD should be reviewed,
including the revision or removal of questions to ensure
it is appropriate in your context. Additional questions can
also be added if needed.

Consider the following:

» The questions should be adapted to context by
translating and simplifying language; using locally
relevant terms; and selecting questions that align with
programme design in the location.

» Contextualize the services, the resources, the
location, the roles of children etc mentioned in the
questionnaires to your context as well as the list of
potential answers.

» The term CAAFAG can be not understood or too
sensitive. It would be useful to check in the community
how CAAFAG are designated sensitively and adapt the
data collection tools.

» Depending on the cultural norms of the group of
respondents, you may change the order of questions
so that the most sensitive questions come at the most
appropriate time in the discussion — either earlier or

later. Seek advice from representatives of the group

to understand which approach is most appropriate.
Never close the discussion immediately after a difficult,
emotional, or sensitive topic has been raised. If the
more sensitive questions are towards the end of

the discussion, have a lighter question or facilitate a
positive activity before closing the session.

Driving questions
« What are the research questions ?
You may want to narrow down the focus to specific
information you need and reduce the number of
questions based on the information collected through
the desk review.

+ What is the level of sensitivity of the topic in the
selected locations?
Based on the results of the risk assessment, you may
want to broaden the scope and include additional
child protection risks so that the focus is not only on
CAAFAG.

+ What is the target population of the tool?
Boys and girls will be part of the context analysis.
As a result, any adaptation to the tools for children
should be age appropriate.

+ Will the tools need to be translated?
The tools are available in English, French, and
Spanish. Consider translation in local languages and
then back into English to check translation accuracy.
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D. Setting up a referral
pathway

Before the start of data collection, the leading team should
set up a referral pathway in case of disclosure of violence
or abuse against a child. This includes a list of service
providers, in particular actors providing case management,
mental health and legal support. Ensure the service
providers have the capacity to accommodate additional
caseload, verify if they have selection criteria and check the
quality of service before referring people.

Both a child protection and a gender-based violence

field actor, providing a quality case management service,
should be identified in each location where data collection
is conducted. A caseworker from the identified service
providers should be available on site during data collection,
in case there is disclosure of violence or abuse against a
child or a woman. The data collectors will be trained on
how to safely refer a child or a woman to a service provider.
This is critical to mitigate the risks of doing harm when
collecting data from children and women on sensitive
topics. See tools for a sample of referral pathway.

E. Training of data
collectors

Data collectors will attend a series of training sessions
based on the methodology and tools selected and based
on the age group targeted.

Training required based on the methodology and tools

Data collection
(practice and use of
relevant tools 2 days

Methodology and tools

Risk assessment

Needs assessment
FGD with children

Needs assessment
FGD and KII with adults

Consultation of former CAAFAG
Gender analysis FGD with children

Gender analysis
KIl with adults

Stakeholder analysis

Data collection training

All data collectors should be trained on how to use FGD
and KIlI questionnaires as well as other relevant tools.
The training includes information about the purpose

of the context analysis, key principles of ethical data
collection, practice using the tools, (including electronic
data collection tools if relevant), how to handle disclosure
of violence or intention of self-harm and how to handle
participants distress. This is a 2-day training course.

Child safeguarding

All data collectors who will interact with girls and boys should
be trained on child safeguarding and sign a code of conduct
in order to ensure child safety during the data collection
process. Ideally, these data collectors have previous
experience in interacting with children, such as caseworkers
or child protection officers. Organisations who have child
safeguarding policy and training materials can use their own.
Otherwise, they can use this 1-day child safeguarding training
and code of conduct developed by Save the Children.

Gender sensitization

The gender sensitization training is a requirement for all
data collectors who will collect information from men,
women, boys and girls. However, since all methodologies
and tools are gender sensitive, it is recommended to train
all data collectors in gender sensitization. The training
covers core concepts of gender, power, and equality.
Organizations who have developed gender sensitization
training can use their own. Otherwise, they can use a half-
day gender sensitization training developed by IRC.

The training of data collectors should include the following
topics based on the methodology they will use and the
target groups:

Child
safeguarding
1 day

Gender
sensitization
1 day

The following checklist allows you to check that you have all the necessary information before moving on to the third step.
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PHASE 2 CHECKLIST

[] Sites

List all the field sites (village, camps, settlement, etc.) selected to implement the context analysis

[] Sampling

Indicate the sampling for the household survey and/or the number of Kil, FGD and participants in the workshops.

[ ] Workplan

Your workplan is finalized, including the sites, the tools, the persons responsible and the time frame.

[] Tools

O All the tools selected are contextualised
O All the tools are translated into the local language (if relevant)

[] Training of data collectors
All data collectors have been trained in relevant training.
Indicate how many data collectors were trained in each training.

. Total number of . Child Gender
Organisation Data collection . e
data collectors safeguarding sensitization
NGO X
NGO Y
Government
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PHASE 3 - IMPLEMENTATION

The third phase of the context analysis will focus on the data collection, data coding, and data analysis.

A Data collection B Data coding

© UNICEF/UN0276004/Rich
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A. Data collection

The data can be entered using paper forms, recording
and transcription or using electronic data collection tools
such as ODK, Kobo, or any other tool that you are used
to. Consider electronic data collection for the household
survey since it is quantitative data. Data from Kll and FGD
should be recorded through paper forms, recording or
computers. Data from the workshops should recorded
directly in the Excel database provided. The knowledge
management focal point should identify the best data
collection methodology based on the context and the type
of data collected. It is worth mentioning that electronic
data collection may require more training time for data
collectors. However, this approach can significantly
improve the quality of quantitative data collected,
particularly for the household survey, and the speed of
data processing.

B. Data coding

The coding is a process to reduce large amount of
qualitative data into small chunks of meaning, easier to
analyse.
After data collection has been completed, the data
collected through Kll and FGD should be coded and
entered into a database. Data entry and analysis Excel
tables are available for each methodology with the
objective to help categorize and simplify the raw data, and
thus facilitate the analysis. (See below)
[OJ Data entry and analysis tools

+ Risk assessment Data entry & analysis

+ Needs assessment Data entry & analysis

+ Gender analysis Data entry & analysis

+ Consultation with ex CAAFAG Data entry & analysis

+ Stakeholder analysis Data entry and analysis

The coding process can include the following steps'®:

1. Become familiar with the data. Go through all the
transcripts of the Kll and FGD to get familiar with
the data.

Enter the data into the relevant database.

Clean the data. For example, if some data under a
specific question, responds to another question, move
the data to the right question.

Generate initial codes. Codes are a few words or
a short sentence that summarizes a response to a
question. It is recommended to use a combination
of inducive and deductive approaches to generate
codes, meaning that there is a first pre-set of codes
that is then completed during the coding process.

Identify preliminary codes based on the research
questions and the data collected for each question in
the tools and organize data in a meaningful way in the
first tabs of the database, (not in the analysis tab). The
data coders will then code one transcript each, based
on this first set of codes.

They will compare their codes, discuss them, generate
definitions for each code and modify them before
moving to the rest of the transcripts. Some new codes
may be generated as more transcripts are coded. Once
you have a list of codes for each question, add the
code in a different colour to the existing text in the cell.

For example, to the question Who are the people that
influence the decision for girls and boys to join armed
groups or forces? (FGD Adults in the Comprehensive
Need Assessment) identify a first set of codes such as
parents, relatives, peers, religious leaders, community
leaders, etc. More codes can be added as you go
through more scripts. Ensure that all data coders are
informed of new codes created and their definition.

Search for themes. A theme is a pattern that captures
significant information about the research question.

It can be the collation of multiple codes under
overarching themes.

For example, under the question Why do boys/

girls join armed groups or forces?, you may have a
series of codes with specific reasons. These can be
collated around the four levels of the socio-ecological
framework.

130 Adapted from Moira Maguire, Brid Delahunt. Doing a thematic

Analysis: A practical, step-by-step guide for learning and teaching
scholars. AISHE-J D Vol Number 3 (Autumn 2017)
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C. Data analysis

Once the data are coded, the data will be analysed based
on the research questions selected. In each data entry

& analysis tables, there is a tab “analysis” that links data
from the tables with the list of question for each tool to the
analysis table. This table organizes the data per research
question in order to facilitate the analysis.

Organise the analysis report according to the research
questions selected during phase 1.

In the analysis, identify how many key informants and
focus group discussion participants have reported a
particular item of information. Prioritize data that has been
triangulated, meaning that at least 3 people have reported
it. If an item of information was reported by only one or
two people and you believe it is an important information
item, highlight in the report that only one/two persons have
reported this information.

The table below that summarize the methodologies, tools
and questions relevant to each research question will
guide the analysis process.

Trends

Using the information in the table at the beginning of

each data collection tool, try to analyse information based
on various factors, such as the location (a particular
community or district, urban or rural); the population (host,
displaced or refugee) or according to the armed group or
armed force recruiting. Add as many filters as needed in
the analysis table to refine your analysis.

You may also identify new trends, or signs of change such
as an increase in recruitment due to threats being made,
younger age of recruitment or increased acceptance of
girls who are survivors of sexual abuse, a positive change
of social norms in gender roles, etc.
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Age and gender analysis

In addition, identify age and gender trends in your analysis.
Using the population and age filter in the database, try

to identify trends or differences according to age groups,
mainly children versus adults, and according to gender.
Often children have a very different perspective than
adults, and males do not necessarily have the same
viewpoints as females.

Disaggregate all data per age and gender, using the
following categories:

+ Girls 0-5

+ Boys 0-5

+ Girls 6-11

+ Boys 6-11

+ Girls 12-17

+ Boys 12-17

+ Women (above 18)
+ Men (above 18)

Use the checklist Phase 3 checklist to check everything is
covered.

Congratulations, you are now ready to design
a quality and gender sensitive programme,
informed by former CAAFAG!



Table to guide the analysis process

Research Risk Needs Consultation of Gender Stakeholder
questions assessment | assessment CAAFAG analysis analysis

1. What are the risks staff
may face implementing

a CAAFAG project in this
location?

2. What are the risks
former CAAFAG boys
and girls may face
implementing a project in
this location?

3. What are the mitigation
measures to mitigate the
risks?

4. What is the scale of the
recruitment?

5. What are the processes
of recruitment of boys and
girls, who are involved

in the decision making,
are there differences
according to their age?

6. What are the risk

and protective factors
to recruitment for boys
and for girls, are there
differences according to
their age?

7. How can the
humanitarian community
support existing practices
from families and
communities and help
prevent recruitment of
boys and girls?

8. What are the roles and
responsibilities of boys
and girls during the period
of association, based on
their age?

9. How are boys and
girls released (formal

vs informal modes

of release), are there
differences according to
their age?

Kll adults Q2,9
FGD adults Q7

Kll adults Q3 to 8
FGD adults Q1 to 6

KIl adults Q10,11
FGD adults Q8,9

Rapid assessment
Kll adults Q1,2,3,4

Comprehensive
assessment

Kll adults Q1 to 3
FGD adults Q1 to 3

Rapid assessment
KIl adults Q5,6,7,8

4.2 Map the
relationships

Comprehensive
assessment

KIl adults Q4 to 9
FGD adults and
children Q4,5

3.1 Risk and
protective factors
Kl Q1,2

Comprehensive
assessment

KIl adults Q10,11
FGD adults Q4
FGD children Q2

5.2 Stakeholder
engagement

Comprehensive
assessment

KIl adults Q22
FGD adults Q6
FGD children Q5

4.2 Roles and
responsibilities
KIl Q3,4

Comprehensive
assessment
Kll adults Q13,14

Comprehensive
assessment
KIl adults Q15,16

4.3 Release process
KIl Q5, 6
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Research Risk Needs Consultation of Gender Stakeholder
questions assessment | assessment CAAFAG analysis analysis

10. How can the Comprehensive 4.4 The release game 5.2 Stakeholder
humanitarian community assessment Kl Q7 engagement
support existing KIl adults Q17

practices from families FGD adults Q7,8

and communities and FGD children Q6,8

contribute to the safe
release of boys and girls?

11. What are the KIl adults Q4,5 Comprehensive 5.2 Attributes of doing
challenges and risks assessment well and obstacles
faced by boys and girls KIl adults Q18,21 KIl Q9

during their reintegration FGD adults and

at the individual, children Q4,5

family, community and
society levels, are there
differences according to

their age?

12. How the humanitarian Comprehensive 5.2 Attributes of doing 5.2 Stakeholder
community can contribute assessment well and obstacles engagement

to the safe and successful KIl adults Q23 5.4 The path to doing

reintegration of boys well

and girls, considering
safety and care, social
reintegration, health
and mental health and
economic reintegration?

13. What are the criteria of 5.3 Diamond ranking  EIC adults Q14, 15
a successful reintegration KIl Q8
for boys and girls?

14. How do access to Kil adults Q1 to 9
and control of resources

impact the prevention

of recruitment and use,

the release and the

reintegration of girls and

boys?

15. How do safety KIll adults Q10,11
concerns for girls Girls empowerment
and boys impact the star Q3,4

prevention of recruitment
and use, the release and
the reintegration of girls

and boys?

16. How do social and KIl adults Q13 to 16
cultural norms for girls Girls empowerment
and boys impact the star Q1,2,5
prevention of recruitment KIl adultes Q13 to 16

and use, the release and
the reintegration of girls
and boys?
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PHASE 3 CHECKLIST

[] Data collection

(] Data recording methods
Indicate the method selected to record data for each tool (paper forms, recording and transcript, electronic data collection)

[ ] All data are collected

[1 Coding

[] All transcripts of Kll and FGD are entered in the data entry and analysis table

[] All data are coded

[1 Analysis
L] Al data are analysed

] The report is finalized
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Programme Design
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Programme Design ......................................................................................................
& Strategic Planning

A. Programme Design

e Key considerations and framework
e Prevention programme design

e Release programme design

e Reintegration programme design

B. Monitoring

e Development of culturally
sensitive indicators

e Performance and measurement
framework

C. Human Resources

e Scale and staffing
e Competency and skills framework

D. Budget
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The programme design and strategic planning step aims to
developing a quality and gender sensitive programme that
incorporates the perspectives of children. It includes A)
Programme design, B) Monitoring, C) Human Resources,
and D) Budget sections.

A. Programme design

The programme design step should only start once the
context analysis is completed, including the data collection
and the data analysis. The following paragraphs will guide
field practitioners through the design of programmes for
CAAFAG, including considerations for the project duration,
a programme design framework and the socio-ecological
framework.

Key considerations and framework
Child participation

Children and young people, including former CAAFAG,
should be involved in project design, using the information
collected during the context analysis. This is critical to
ensure no harm is done and the appropriateness of project
activities to the needs of children.

Findings from the workshops conducted with former
CAAFAG (See 2.B Methodology — Consultation of former
CAAFAQG) as well as findings relevant to the following
context analysis research questions reflect the views and
perspectives of children that should be considered during
programme design.

7. How can the humanitarian community support
existing practices from families and communities
and help prevent recruitment of boys and girls?

10. How can the humanitarian community support
existing practices from families and communities
and contribute to the safe release of boys and girls?

13. What are the criteria of a successful reintegration
for boys and girls (status, relationships) and what
is needed to achieve it? Are there differences and
commonalities?

131 Paris Principles 3.25

Project duration

CAAFAG programmes require a holistic approach in
addressing the needs of children in complex settings.

As a result, medium to long-term projects are expected
to be more effective. Programmes shorter than one year
are unlikely to be successful to effectively influence
prevention, release, and/or reintegration outcomes.
Reintegration interventions in particular take longer periods
of time to address the needs of CAAFAG."" Ending a
CAAFAG programme before children are fully reintegrated
in their communities and families may cause harm. It may
impact the trust that has been built up over time with the
children, compromise the progress towards reintegration
and it may increase the risks of re-recruitment.

Programme design framework

This guidance includes a programme design framework
that will help you structure the design of your programme
and develop a project proposal.

Objective 1:
Prevention

CAAFAG programme design should include the following:
+ A goal framed around the holistic needs of CAAFAG

+ Objectives organised around the main components
of programming selected: Prevention, Release, and/or
Reintegration

« Outcomes under each objective that reflect concrete
changes expected by the end of the project.

+ Interventions and activities, spanning across
different sectors and implemented at all levels of the
socio-ecological framework that address gender and
age specific needs of CAAFAG and children at risk of
recruitment and use.
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The data collected during the context analysis (including
the desk review) will inform the programme design, the
selection of interventions and activities, based on the
research questions you have selected.

Goal formulation

The goal reflects the high-level impact that the programme
or project will contribute to. The goal should reflect
children affected by conflict and CAAFAG as a target
group and be framed around their specific needs that are
to be addressed. They will be adapted to the programme
component that you will include, namely prevention,
release, and or reintegration.

Here is an example of a goal that you can adapt:

+ Girls and boys affected by conflict are protected from
recruitment and use, safely released from armed
forces and armed groups and reintegrated into their
community

Socio-ecological framework

The socio-ecological framework is a useful model to
frame prevention, release, and reintegration programmes.
It includes four levels, the individual/child, the family, the
community and the society.

Socio ecological framework

Society

&

Community

Family/friends

The individual or child level identifies biological
O and personal history factors that affects the
recruitment and use, the release and the reintegration of
children. Some of these factors include age, education,
income, skills and history of abuse.

The family level (also called the relationship level)

examines family relationships, as well as friendships
and intimate relationships that may influence their
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behaviour and increase the risk of recruitment and use,
and affect their release and reintegration.

The community level explores the settings,

such as schools, neighbourhoods in which social
relationships occur, as well as the community structures
and dynamics that may have an impact on recruitment and
use, release and reintegration.

The society level looks at the broad societal

factors that create the conditions in which
recruitment is permitted or unintentionally facilitated.
These factors include social and cultural norms, as well
as economic, educational and social policies that may
contribute to recruitment but also influence release and
reintegration. 32

This model looks at an entire situation to identify the
influencing factors and elements at all levels and how

they interact with each other. It considers a full range

of problems, factors, solutions that can contribute to
prevent recruitment, facilitate release and promote
reintegration. It promotes flexible programming that
integrates new learning and adapts accordingly throughout
implementation. It includes both formal and informal
elements of child protection systems.'3?

The socio-ecological framework is used throughout the
programme design phase as a basis for prevention,

release, and reintegration programming. You can easily
find the various level of the socio-ecological framework,

using the following icons:

Individual/child level Family level
Community level Society level

Below is an illustrative example of a programme
framework that addresses prevention, release and
reintegration needs of CAAFAG, including examples of
goal, objectives and outcomes. Examples of interventions
for each levels of the socio-ecological framework are
provided throughout the programme design section. By
the end of the programme design step, you will be able to
develop your own programme framework.

132 National Center for Injury Prevention and Control of Violence
Prevention

133 The Alliance for Child Protection in Humanitarian Action (2019)



Girls and boys affected by conflict are protected from recruitment and use, safely released from AFAG and

Goal reintegrated into their community

—/

Objectives [ \

Risk Protective Girls and boys are Girlsand  Girls and Older girls Girls and Girls and Girls and
factors of  factors of safely released boys are boys have and boys are  boys boys’ boys are
«» recruitment recruitment through formal reunified improved financially have their  rights are socially
g and use are and use are Sl el with their  health and self-sufficient education  protected integrated
§ addressed strengthened processes families psychosocial needs met when they in their
5 and their  wellbeing are in family and
o needs are contact with  community
addressed the law

Activities structured around the socio-ecological framework

The following sections include guidance for designing
programmes related to the prevention of recruitment of
children, the facilitation of release, and the promotion
of reintegration.

Prevention programs address the risk factors of
recruitment, strengthen protective factors, and provide
alternatives to the dangers inherent in association with
armed forces or armed groups. Release programmes
include the process of formal and controlled disarmament
and demobilisation of children from an armed force or
armed group as well as the informal ways in which children
leave by escaping, being captured or by any other means.
Reintegration programmes process and promote children’s
transition into civil society, including meaningful roles and
identities as civilians who are accepted by their families
and communities.®*

You may, in your context, based on the mandate of your
organization, the resources available, and the coordination
among actors, consider all three, or only one or two of
these sections.

Prevention programme design

Based on the literature, prevention programmes seek to
address identified risk factors at multiple levels, capitalise
on existing community-level structures', strengthen
protective factors, and advocate for multisectoral policies
to ensure access to basic community services.'3®

134 Paris Principles (2007)
135 O’Neil et al (2018)
136 Vargas-Baron (2007)
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The following paragraphs will help you organize
information collected during the context analysis, using the
socio-ecological framework and the multisector approach.
This will be the basis of a brainstorming exercise to identify
prevention interventions relevant to your context, building
of examples from various countries.

1. Organize the data collected

First, organize the information collected during the context
analysis, and relevant to prevention. This includes findings to
the following research questions, from the context analysis:

4. Who are the armed groups and armed forces
recruiting? (Desk review)

5. What are the processes of recruitment of boys and
girls, who is involved in the decision making, are
there differences according to their age and gender?
(Needs assessment — Stakeholder analysis)

6. What are the risk and protective factors for
recruitment for boys and for girls, are there differences
according to their age and gender? (Needs
assessment — Consultation of former CAAFAG)

7. How can the humanitarian community support
existing practices from families and communities and
help prevent recruitment of boys and girls? (Needs
assessment — Stakeholder analysis — Consultation of
CAAFAG)

14. How do access and control of resources impact the
prevention of recruitment and use, the release and
the reintegration of girls and boys? (Gender analysis)

15. How do safety concerns impact the prevention of
recruitment and use, the release and the reintegration
of girls and boys? (Gender analysis)

16. How do social and cultural norms for girls and boys
impact the prevention of recruitment and use, the
release and the reintegration of girls and boys?
(Gender analysis)

Recruiting armed groups (Question 4)

Information related to recruiting of armed forces and
armed groups can be documented through the desk
review, in particular MRM reports. The strategies of
recruitment may vary significantly from one group to
another, and as a result, prevention interventions may
vary as well. It is therefore important to document each
armed group and force separately for the development of
prevention strategies that are specific to each armed force
or group.
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The processes of recruitment (Question 5)

The recruitment of children may be forced (including
elements of coercion), or may appear “voluntary”.

In practice, the frontiers between the various forms of
recruitment are blurred, and purely voluntary recruitment is
challenging to determine, as various risk factors influence
child recruitment.

The list below summarizes the major forms of recruitment.
Create your own list, including age and gender
considerations. This information will be used to develop
prevention strategies that will complement programmes
addressing risk factors and strengthening protective
factors.

+ Abduction from homes, schools, while fetching water
or firewood, in the fields or other locations.

+ Parents and communities are forced into giving up
their children as part of a quota system imposed on
communities, under threat of harm, to negotiate the
release of prisoners, etc.

» Propaganda is used to encourage boys and girls to
enrol. Schools, madrasas, and public and religious
gatherings and social media are preferred entry points
to communicate about the ideology of the group and
identify future recruits. Promises of access to money,
clothes, food or toiletries are often used to encourage
children to enrol.

+ Peer pressure can encourage boys and girls to join
armed groups and armed forces.

+ Parents or family members are part of an armed group
or force and encourage their children to join.

+ The community requests or forces families to
contribute to community self-defence militias in giving
up children.

+ Girls have a close relationship with an armed group
fighter.

+ Girls are recruited through early and/or forced marriage
to combatants.

The process of recruitment may involve various factors
and actors. Understanding the key players, who influence
the decision or the path towards child association with an
armed force or group, and who decide, provides valuable
information to design a prevention programme. Processes
of recruitment may also vary according to the age of
children and their gender. Based on the needs assessment
and the stakeholder analysis, you will be able to identify
“influencers” who may have the power to influence the



recruitment of children, towards parents for instance,
or towards recruiters. They may also have the power to
change social norms and make recruitment of children
unacceptable in a given location.

For example, traditional leaders, such as faith leaders, may
have an influence on the recruitment of children by self-
defence armed groups and be able to increase the age of
recruitment with armed group leaders.

Risk and protective factors (Question 6)

Risks factors are cumulative, it is rarely one but rather
multiple risk factors that contribute to the recruitment

of children. Similarly, it is the accumulation of protective
factors at all levels of the socio-ecological framework
that may have an impact. The enhancement of protective
factors combined with direct interventions to address risk
factors may contribute to the prevention of recruitment.

It is important to note that addressing risk factors or

Socio-ecological
framework levels

Protective factors

Children’s equal access to services'’

strengthening protective factors at only one level of the
socio-ecological framework will unlikely have a significant
impact. Prevention programmes are more likely to be
successful if they address multiple levels of the socio-
ecological framework.

Below is a table that summarizes the most common risks
and protective factors to recruitment. However, each
context is different and documenting details of specific
risk and protective factors is critical. Create your own
table with protective and risk factors organized by socio-
ecological levels, based on the information collected
during the context analysis and using the Alliance for Child

protection in Humanitarian Action Identifying and ranking
risk and protective factors A brief guide resource.

For more details, see Background information -
Introduction to CAAFAG on p 11.

Risk factors

Need for physical protection as girls and boys are
exposed to risks of violence, sexual abuse, arrest,
harassment or abduction in their communities 142

Desire for empowerment and gender equality,
particularly for girls pursuing participation in
hostilities#® 144

Desire for meaning, glory and adventure, fighting for
a cause

Extreme poverty'*, lack of economic opportunities

Desire for revenge, particularly after the death of
parents, relatives or friends'4®

Poor relationships with their caregivers, neglect,

Individual
Children’s access to gender-equitable education?®
Children’s access to opportunities to develop
problem-solving skills, learning and adaptation?s®
Children’s ability to find meaning in life'4°
i Presence of consistent and caring caregivers,
Family

including kinship care or foster family'#”

domestic violence, sexual abuse or forced
marriage'®

Caregivers’ opportunities to exercise agency and

judgment in the cultural context'®

Alcohol and substance abuse and mental health
problems in their caregivers!

Caregivers’ access to income and economic

opportunities'®

137 Paris Principles (2007)

138 Child Soldiers International (2016)

139 Ibid

140 Ibid

141  Mazurana & Carlson (2006)

142 Douglas et al (2004)

143 Mazurana & Carlson (2006)

144 Ibid

145 United Nations Development Programme (2017)

Children separated, unaccompanied or orphaned’*?

Parents engaged in an armed group'®?

146 Bernd (2013)

147  Paris Principles (2007)

148 Wessells (2005)

149 International Labour Organization (2003)
150 Wessells (2009)

151  Moreno et al (2010)

152  International Labour Organization (2003)
153 Vargas-Baron (2007)
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Community access to income and economic

Community 5 ,unities, as well as health, social services, etc's*
Supportive community environment and social
networks'®®

. Setting up of a national database recording the

Society 9 up 9

recruitment and disappearance of girls and boys'®°

Implementation of national action plans to prevent the
recruitment of children by armed forces and groups
including laws and policies enforcement'°

Collaboration when possible with military authorities
and armed groups'®’

Implementation of international and regional laws
prohibiting the recruitment of children'®?

Implementation of international and regional
monitoring and accountability mechanisms to
prevent the recruitment and use of children in armed

Community ties with an armed group or defence
militia that leads to pressures on families to allow
recruiting of their children'®®

Lack of strong community level protection
mechanism. The community puts pressure on
families to satisfy the request of the armed group in
return for “peace” or protection of the community®”

Displaced or refugee population's®

Presence of a conflict, geographic proximity to a
recruiting armed group or force and duration of the
exposure’®

Low presence of the State in remote areas'®®

The marginalisation of a minority group®

conflicts'®®

Support of existing practices (Question 7)

Existing practices from the children, the families,

the communities to prevent recruitment should be
documented through the needs assessment. It is always
preferable to leverage safe and successful existing
practices that have been put in place locally, rather than
creating and imposing new ideas from outsiders. Existing
prevention practices may include strategies developed by
communities to resist the pressure from armed groups to
“give away” children in return for protection. Documenting
these existing practices is therefore critical, as well as
identifying key actors and human resources in these
practices which may be considered as protective factors
to strengthen. Other suggestions of interventions can also

be identified through the consultation of former CAAFAG.
Former CAAFAG are usually well aware of the reasons
why they joined and what could have prevented their
recruitment. This is valuable information to document to
inform project design.

Impact of access and control of resources (Question 14)
Access to and control of resources for children may affect
their access to services such as education or health
services and contribute to their recruitment and use by
AFAG. Some services may be accessible in principle but
in practice children may not have control over the decision
to access these services. Identifying barriers to access to
services will inform prevention strategies.

154  African Committee of Experts on the Rights and Welfare of the Child
(2014)

155 Save the Children (2005)

156 International Labour Organization (2003)
157 Information collected from key informant
158 Save the Children (2005)

159 Child Soldiers International (2011)

160 Child Soldiers International (2015)
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161 War Child (2018)

162  Singer (2004)

163 Johnson (2018)

164 O’Neil (2018)

165 Johnson (2018)

166 Information collected from key informant

167 The Alliance for Child Protection in Humanitarian Action (2020)
168 Vargas-Baron (2010)



Impact of safety concerns (Question 15)

Safety concerns, particularly for girls may lead to
recruitment and use. Some girls may feel unsafe in their
community and seek protection from AFAG as a survival
strategy. They may also feel unsafe in their homes, due to
a history of abuse, including sexual abuse. Understanding
how safety concerns may be a risk factor to recruitment
will contribute to the development of prevention strategies.

Impact of social and cultural norms (Question 16)
Social and cultural norms may have a significant impact
on the prevention of recruitment. Some social and cultural
norms may encourage recruitment. Children’s association
with an armed group may be perceived as a learning
experience that is necessary to their development, or
children who are associated may be perceived as heroes.
In other contexts, gender social norms may expose

girls to higher risks of recruitment. These norms may be
influenced through transformative programmes that will be
part of the prevention strategy.

2. Consider key approaches to prevention
Second, consider the prevention approaches, including
addressing risk factors and strengthening protective factors,
the community approach and the multi-sectoral approach.

Addressing the risk factors and strengthening

the protective factors is one of the most important
approaches to prevent recruitment. In a given context,
children can be more or less vulnerable to recruitment. If
a child is exposed to a higher number of risk factors than
protective factors, their vulnerability may increase and
they may be at greater risk of experiencing recruitment.
Protective factors act to counterbalance risk factors,
increasing children and families’ coping capacity and
resilience to protect their children from recruitment.

The risk factors to recruitment were documented during the
context analysis. In addition to culturally-based protective
practices, there are universal protective factors that
contribute to the prevention of recruitment as listed in the
table below on risk and protective factors.

Higher risk of recruitment

Protective Risk
factors factors

Presen
Ce of
recruiﬁng AFAZ

5 Dome,
Violence

' Conflict

With the famity

Lower risk of recruitment

Protective Risk
factors factors

Sense of self

n
esteem @ =
self efficacy presen

eofad
recruiting AF

aregi
< in life

The community approach can play a meaningful role

in the prevention of recruitment and use of children. In the
context of conflict, the capacity of community actors may
be weakened and they can also be a source of risk for
children. A community approach includes an assessment
and an understanding of how communities naturally protect
children, who are influential people, and the strengthening
of protective mechanisms through community mobilization,
capacity building, etc.

A multi-sectoral approach encourages the collaboration
between organisations in various sectors and involving
communities and people.™ Child protection actors
alone will unlikely be able to address all risk factors and
should involve relevant sectors. A coordinated response
among government, UN agencies and non-governmental
organisations involved in protection, education, health,
water and sanitation, peace-building, justice, security,
food, livelihood, social protection or shelter response

is required in identified communities and based on the
risk factors identified.'®® It is important to emphasise the
shared responsibility in preventing recruitment across
sectors to maximise sources of funding. This should be
coupled with training in mainstream child protection for
personnel implementing services for children, adolescents

Education

Justice Child

Protection

Peace
building
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and their families across all sectors, to safely identify

and refer CAAFAG. The training should include a gender-
sensitive response that addresses the specific needs of
girls, as well as confidentiality. Additionally, organisations
covering multiple sectors can coordinate their
interventions in targeting similar locations and population.
The Child Protection Area of Responsibility coordinator,
the CAAFAG task force leaders or inter-agency
coordinators also have the responsibility for coordinating
service delivery with other sectors in locations where there
is ongoing recruitment, based on the risk factors identified.
(See 4.E Coordination on p. 141)

3. Develop prevention objectives and outcomes
Thirdly, develop objectives and outcomes that are specific
to prevention interventions.

Objectives reflect expected changes arising from the
prevention programme, which is the project purpose. The
objectives are part of the project framework. (See Key
considerations and framework p 67).

Here are prevention-related objectives that you can adapt to
your context:

+ Girls and boys affected by conflict are protected from
recruitment and use

+ Risks factors are addressed and protective factors are
strengthened to prevent recruitment and use of girls
and boys affected by conflict

Outcomes reflect the multiple changes that are expected
by the end of the project to achieve the objective.
Outcomes can be framed around risk and protectors, or
around the socio-ecological levels.

Here are some examples that you can adapt based on your
context.

« Risks factors to recruitment and use are addressed at
individual, family, community and society levels

+ Boys and girls are empowered with skills, knowledge
and services to promote peace and prevent
recruitment and use

+ Communities are empowered with skills and
knowledge to protect boys and girls from recruitment
and use

+ Remote communities are supported with basic

services to provide boys and girls with alternatives to
recruitment and use
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4. Brainstorm prevention interventions

Fourth, brainstorm prevention interventions using the
information collected in the context analysis and the
answers to the 3 key questions (What are the risk and
protective factors; the process of recruitment; existing
prevention practices and actors to mobilize; and are there
differences according to age and gender?). The following
table can help organize ideas and identifying prevention
programmes.

+ Select among the risk and protective factors those that
can be addressed based on the context. Consider the
factors that can be feasibly addressed and those who
may have a large impact on recruitment.*

+ Using the information you have collected during
the context analysis, including recommendations
from youth and former CAAFAG, and the examples
of prevention intervention on p.75, brainstorm
interventions that could address each risk factor and
strengthen protective factors selected, including age
and gender considerations.

+ Consider in particular:

+ the involvement of other sectors, based on the
risk and protective factors selected.

+ youth engagement in the design and
implementation of prevention activities

+ risk and mitigation measures identified in the
risk assessment to not do harm to children,
communities and staff.

The table below suggests a model to organize and present
ideas with succinct examples of interventions.



Lack of economic
and educational

Individual opportunities

Lack of
opportunities
for meaningful
engagement of
youth

Poor relationships
with caregivers
Family

Domestic violence

Presence of caring
caregivers

Risk factors

Access to entrepreneurship programmes for youth,
including financial literacy. Promote access to
nonformal and formal primary and secondary education
opportunities involving older youth who have completed
their education.

Support access to education and livelihood
opportunities for girls who have children with day-care
centres and gender-sensitive education training for
teachers and school principals.

Risk mitigation measures:

The project communication should focus on the
promotion of youth in the communities and not on the
prevention of child recruitment.

Access to life skills programmes and youth
empowerment programmes promoting girls and boys
youth-led projects in their communities.

Strengthening existing community-led initiatives that
give young people access to economic opportunities

Risk factors

Promote change of behaviour and use of positive
parenting practices through parenting skills session for
caregivers

Risk mitigation measures:

The project communication should focus on the
promotion of appropriate care and reduction of violence
in the communities and not on the prevention of child
recruitment.

Promote change in behaviour and social norms on
domestic violence through a series of discussions for
men and women.

Protective factors

Train and empower parents who do not send their
children for recruitment to talk to other parents to
encourage youth retention in communities and
involvement in livelihood and education opportunities.

Coordination with the
Livelihood and the
Education sectors to
provide access to services
in area X.

Coordination with the GBV
sector to prioritise prevention
of domestic violence
initiatives in areas X

* The Alliance for Child protection in Humanitarian Action (2022)
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Socio-ecological Examples of risks Examples of
levels and protective intervention
factors
Protective/Risk factors
Lack /presence of Identification and strengthening of existing community
strong community level protection mechanisms through training of
Community level pro.tectlon frontliners in safe identification and referral.

mechanisms
Identification and empowerment of key community
figures, or “influencers” in each community who have
the power to shift social norms and make recruitment
unacceptable. Implementation of community-led
dialogues.
Support community dialogues across communities,
involving CAAFAG when it is safe to do so, led by
community leaders who are preventing recruitment in
their communities.

Risk factors
Low presence of Advocate to the regional administration to strengthen
state State presence in identified areas
Society/
Government

Database
recording
disappearance of

Protective factors

Reinforce existing data base that records missing
children believed to be recruited or set up community
led databases

Involvement of other
sectors

Coordination with shelter
cluster in IDP/refugee
contexts

Coordination with all
relevant sectors to increase
State presence (Health,
Education, Security, WASH,
etc.)

girls and boys

Examples of prevention interventions

Individual level

Youth-led projects to prevent recruitment in Iraq
In Irag, the International Rescue Committee has
implemented a youth-led project, to collectively develop
community projects and implement recreational activities
with the aim to empower girls and boys and prevent
recruitment. Youth between 14 and 17 years old benefited
first from a life skills training using the Save the Children’s
Youth Resilience training package and a training session on
how to develop a project and manage a small grant. Gender
segregated groups of girls and boys worked together to
identify needs in their community and developed a response
plan. They developed a short project proposal, a budget
and a pitch to introduce their ideas to a panel for validation.

This project contributed to provide girls and boys with new
skills and empowered them to contribute meaningfully to
the development of their community. Although the budget
was small, which created frustration, feedback from the
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young people emphasized how they enjoyed having the
freedom to meet and a forum to share their ideas with
others, particularly girls, as they have fewer opportunities
to socialize.

Countering extremist messages

Adolescents are particularly responsive to armed groups’
messages that give the promise of a reward, stimulate
their empathy, their desire to support their community or
to fight discrimination and injustice. In Iraq and Syria, the
strategy of the Islamic State (IS) combined professional
media techniques with “user-driven” engagement. Thus,
supporters widely shared on social media platforms
officially validated or produced messages, narratives, and
memes. IS provided many raw materials for “jihobbysts”
to develop their own propaganda. This strategy was
particularly effective as there is an empowering element.
To counter effectively counteract armed groups’ branding
and messages the following points should be considered.
1) It requires a unified brand messaging across the
international community to promote a cohesive adherence



to the group. 2) Reactive counter narrative myth busting
strategies that highlight the discrepancies between the
propaganda and the reality does not work. They rather
enhance defensive reactions from supporters. A proactive
communication strategy that does not use counter
theological narrative has more impact. 3) The credibility of
the messenger is determinant, to avoid a backfire effect.
Involving deserters should be considered carefully as their
security can be put at risk, although their voice and
message are more likely to be heard and accepted by
supporters.'®® 4) Gender sensitive messages are critical.

@ Family level
Involving women in the Philippines

In the Philippines, a context analysis revealed that
mothers, sisters and grandmothers had a pivotal role in
influencing social and cultural norm change regarding

the recruitment of children. UNICEF worked closely

with the Bangsamoro Islamic Women Auxiliary Brigade
leadership and the members and shared responsibilities in
implementing the “Children, Not Soldiers” campaign.'®

Peace building and family co-existence

The Colombian Institute of Family Welfare implemented a
National Policy on Peacebuilding and Family Coexistence
between 2005 and 2015 to prevent and address family
violence. Lesson learnt from this policy highlight the
importance of intersectoral strategy focused on
individuals, families and communities, promoting values of
peaceful coexistence and equipping families with tools to
peacefully solve conflicts. This programme led to improved
communication skills, decreased bullying in schools,
promoted community integration, decreased violence in
the community, and participants were more equipped to
cope with issues such as gang violence.”

Community level

A child is not a soldier!
In CAR, Child Soldiers International has developed a
picture flipbook translated into the local language to
sensitize communities to the risk of recruitment. It was
developed to facilitate community dialogue around both
the positive and negative outcomes of recruitment, with
the aim of coming to the conclusion that the negatives
outweigh the positives.

Child Protection Committee members were trained in
the use of the booklet to organise awareness raising
campaigns, how to involve local leaders and authorities
and invite warlords to engage in dialogue.?

Involvement of community leaders
In Somalia, Intersos organizes regular workshops with
people in power, community leaders, local and formal

authorities to sensitize them on the risks of recruitment.
They are trained on child rights, the Somalia constitution,
and articles from the CRC. They are also trained on the
definition of a child from the CRC as opposed to cultural
definition. Clan-based leaders have a lot of influence in
their communities. They are able to sensitize the families
to not give up their children to armed groups. Community
leaders are thus trained as advocates to fight against

the recruitment, they are mediators and contribute to the
prevention of recruitment.'”?

Youth-led prevention initiative

In Mali, the organisation AMSS (Association Malienne pour
la Survie dans le Sahel) has mobilized boys and girls in the
prevention of recruitment. AMSS has trained 1128 youth
who have established youth clubs, organizing activities for
youth, including sensitization on various protection issues.
Girls and boys have developed and implement drama
plays in local language for young people and caregivers

in communities, featuring young people exposed to
recruitment and the consequences for themselves and
their family. Thus, young people sensitize other young
people on the risks of recruitment, and alternatives as
they know better how to communicate with other young
people. The drama plays are recorded and posted on
Facebook and circulated through other social media.

They also organize door-to-door campaign to sensitize
caregivers.

“They earn nothing through this project, they are only
motivated with tee-shirts and training opportunities.
They are happy to contribute to their communities.”'™

Prevention in Colombia

In Colombia, Plan International implements a programme
to prevent recruitment. Because of the sensitivity of the
topic, the project focuses on the problems communities,
caregivers and children are facing and how to find
solutions collectively. They organise group discussions
with children and caregivers, on various topics, such as
protection, self-care, education, health, but they do not
talk openly about recruitment, as it could put them at
risk. The difficulties they face in accessing education for
example can be a driver to recruitment. Contributing to
address their daily changes can thus contribute to prevent
recruitment. They also organise life skills activities for
children to empower them to prioritise their education.'”

169 Rogers (2018)

170 United Nations and the Moro Islamic Liberation Front (2007)
171 Global partnership for Children and Youth Peacebuilding (2015)
172  Child Soldiers International (2019)

173 Key informant interview

174 Key informant interview

175 Key informant interview
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Society - government level

Access to services to prevent recruitment
In the Philippines, two years before the signature of the
Action Plan, a series of discussions between UNICEF
and MILF (Moro Islamic Liberation front), and the “Day
of Peace” campaign led to implementing a programme
including the provision of basic health services and early
childhood education in locations controlled by MILF.
This approach contributed to building trust between
parties and demonstrated UNICEF’s commitment to
support MILF communities. This was further completed
with the involvement of the government to improve local
government units and the implementation of services
aimed at preventing and responding to abuse against
children. Then, community-based Child Protection
Networks were established in MILF controlled areas and
contributed to the prevention of recruitment.'”®

Preventive Activities and Training that Works for
At-Risk Youth

The USAID-funded Preventive Activities and Training

that Works for At-Risk Youth (PATHWAYS) project was
designed and implemented by the American Refugee
Committee with the aim of improving the capacity of
individuals and communities to prevent and respond to
violence in Guinea through the creation of community
management committees, conflict prevention-oriented
life skills training and providing economic opportunities
to at-risk youth. Integrating youth into programme and
design using ‘peer-to-peer’ capacity building techniques
was critical to its success. This ensured that the project
remained relevant to young participants, helped to
empower and build the confidence of trainers, and helped
to ensure the programme’s sustainability. The training
curriculum was experiential, culturally relevant and was
appropriate for young people with low literacy levels and
little business experience. Collaboration with local micro-
finance institutions and local businesses ensured that

the programme was demand-led. A perceptions survey
administered at the end of the first year of the project
found that participants’ incomes had increased, that the
number of ex-volunteer combatants who were prepared to
take up arms again had fallen from 82% to 46%, and that
participation in violence had declined.'””

Deed of commitment for the protection of children
In 2010, Geneva Call has developed the Deed of
Commitment for the Protection of Children from the
Effects of Armed Conflict. This mechanism allows

176  United Nations and the Moro Islamic Liberation Front. (2017)
177 Harrelson et al (2008)

178 Goodlife (2013)

179 Ibid

180 Glass N et al (2019)

181 Paris Principles (2007) 2.6
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armed non-state actors to “publicly pledge to respect
international humanitarian norms and be held accountable
for their commitments”. It aims to address the recruitment
and use of children, as well as broader child protection
issues in promoting compliance with humanitarian norms
related to child protection. Following the signature of

the Deed of Commitment, the Armed Non-State Actors
(ANSA) will first monitor the implementation through self-
monitoring and the submission of compliance reports,
code of conduct and internal regulations concerning its
child protection standards. This first step serves as an
initial indicator of the commitment of the ANSA to adhere
to the norms. Second, third-party monitoring checks the
claims of the ANSA, involving human rights groups and
other actors. In the situation of serious allegations of non-
compliance, a last monitoring method involves an external
verification to comply with the Deed of Commitment.
Through this process, the Geneva Call can maintain

a better oversight and offers guidance when needed.
Additionally, to strengthen ownership and compliance

to international standards, it is key to support ANSA to
include international humanitarian law and child protection
standards in their combatant military training.

This approach, based on constructive dialogue, can
contribute to a better understanding of ANSA'’s realities
and thus support them more efficiently to develop and
enforce their own internal child protection mechanism. It
may also serve as a stepping-stone towards the signature
of action plans with the United Nations.'”®

Dialogue with armed group on the recruitment of children
Dialogue with armed groups on the recruitment of children
In the Philippines, the Moro Islamic Liberation Front (MILF)
understanding that the age of maturity in the perception

of Islam differed from the international definition of a child.
The MILF consulted the religious council Darul Ifta to ensure
that the Action Plan did not contravene Islamic teaching
and principles before the signature of the agreement.

After multiple discussions between UNICEF and MILF
leaders, base commanders requested field commanders

to discourage parents from bringing their children to the
camp and gradually prevented children’s access to the
military camp. Consequently, MILF issued a New Command
Order directing all commanders and officers to prevent the
recruitment of children who were disengaged and children
at-risk through regular screening of troops, and ensuring
accountability in cases of non-compliance. This approach
contributed to the reduction of recruitment of children.

182 Paris Principles (2007)

183 United Nations Inter-Agency Working Group on Disarmament,
Demobilization and Reintegration (2005)

184 O’Neil et al (2018)


https://www.genevacall.org/wp-content/uploads/dlm_uploads/2013/12/DoC-Protecting-children-in-armed-conflict.pdf
https://www.genevacall.org/wp-content/uploads/dlm_uploads/2013/12/DoC-Protecting-children-in-armed-conflict.pdf

In addition, a context analysis revealed that mothers,
sisters, grand-mothers had a pivotal role in influencing
social and cultural norm change regarding the recruitment
of children. UNICEF worked closely with the Bangsamoro
Islamic Women Auxiliary Brigade leadership and members
and shared responsibilities in the implementation of the
“Children, Not Soldier campaign”.'™®

Communities Care: Transforming Lives and preventing
violence programme, Somalia and South Sudan

The objective of the programme is to promote safer
communities for women and girls in shifting harmful social
norms that contribute to sexual violence into positive
social norms that promote women’s and girls’ equality,
safety and dignity.

The programme focuses on care and support for survivors
of sexual violence, and involves the community in
collective action to prevent violence.

The result of the research in Somalia demonstrated
significant improvement in social norms, particularly in the
norm of protecting family honour and a husband’s “right”
to use violence.'®

Complementary reading:
+ Paris Principles Steering Group (2022)
Paris Principles Operational Handbook

+ Chapter 11 - Community-Level Approaches to
Prevention of Child Recruitment

+ Chapter 12 - Prevention of Child Recruitment and
Use through National Legal Frameworks and the
Security Sector

+ Chapter 13 - Advocacy and Awareness Raising
+ Chapter 14 - Child Participation in Peacebuilding
Activities

» The Alliance for Child Protection in Humanitarian
Action (2020) Technical Note on Girls Associated with
Armed Forces and Armed Group — Prevention

» The Alliance for Child protection in Humanitarian
Action. (2021) Identifying and ranking risk and
protective factors A brief guide.

Release and identification

programme design

“Release includes the process of formal and controlled
disarmament and demobilisation of children from an armed
force or armed group as well as the informal ways in which
children leave by escaping, being captured or by any
other means. It implies a disassociation from the armed
force or armed group and the beginning of the transition
from military to civilian life. Release can take place during
a situation of armed conflict; it is not dependent on the
temporary or permanent cessation of hostilities. Release is
not dependant on children having weapons to forfeit.”’®’

Children associated with AFAG (Armed Forces and
Armed Groups) have the right to release and reintegration
at all times, including in the midst of conflict, without
precondition.'® This is important for all actors to know,
particularly in locations where peace agreements are
being negotiated. Unlike for some DDR programmes

and processes for adults, because recruitment and use
of children is a violation of child rights, the signature of

a formal peace or other agreement is not a requirement
for the identification and release of a child. Accordingly,
identification and release of children, including girls, shall
not be delayed during negotiations for such agreements. 8

Trajectories for children’ exits vary significantly based on
the context but also based on individual experiences. Exit
seems to be a combination of two processes: desistance
(cessation of activity for the group, including support
activities) and disengagement (disincorporation and
de-identification as a group member). Thus, even children
identified as released and who benefit from reintegration
programmes, may have in reality not fully exited the armed
force or group. For example, children with parents enrolled
in the armed group or armed force, girls married to
commanders or girls with children whose father is still
enrolled are particularly affected. They may have desisted
from the group but may not be disengaged. As a result,
the so-called release process may not be a onetime event,
but rather a process where connections with the armed
group are maintained and weakened over long periods of
time. This is also relevant to children who live in
communities where armed groups are still present. The
risk of re-recruitment and use is very high.

Desistance +

Additionally, it is important to recognize that neutrality

is often challenging, if not impossible in some contexts.
Some children may have no choice but to take a side to
survive, sometimes side-switching. In contexts where the
State assumes the entire population of a location supports
an armed group, there is no benefit to neutrality. 8

The following paragraphs will help you organize
information collected through the context analysis using
the socio-ecological framework and the formal and
informal release process approaches. This will be the
basis of a brainstorming exercise to identify prevention
interventions relevant to your context, building of
examples from various countries.
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1. Organize the data collected

First, organize the information collected during the context
analysis, and relevant to release and identification. This
includes the finding for the following research questions,
from the context analysis:

8. What are the roles and responsibilities of boys and
girls during the period of association, are there
differences according to their age/gender/ ethnicity
or other characteristic? (Needs assessment —
Consultation of CAAFAG)

9. How are boys and girls released (formal vs informal
modes of release) and identified, are there differences
according to their age/gender/ ethnicity or other
characteristic? (Needs assessment — Consultation of
CAAFAQG)

10. How can the humanitarian community support
existing practices from families and communities
and contribute to the safe release of boys and girls?
(Consultation of CAAFAG - Stakeholder analysis)

14. How do access and control of resources impact the
prevention of recruitment and use, the release and
the reintegration of girls and boys?

15. How do safety concerns impact the prevention of
recruitment and use, the release and the reintegration
of girls and boys?

16. How do social and cultural norms for girls and boys
impact the prevention of recruitment and use, the
release and the reintegration of girls and boys?

Roles and responsibilities (Question 8)

The roles and responsibilities, organized as direct
participation in hostilities and indirect participation in
hostilities can be useful in the release and demobilization
process. Formal DDR processes tend to focus more on
children who directly participated in the hostilities. Other
roles, such as wife of fighter or support roles can be
ignored in the formal release process and these children
may miss an opportunity to benefit from reintegration
programmes. In contexts where association with armed
forces and armed groups is criminalized, documenting
the roles and responsibilities can be useful in advocating
for respect for child rights and ensuring that all children
associated with armed forces and armed groups are
included in release programmes.

Modes of release and identification (Question 9)

The various modes of release should be documented
during the needs assessment and the consultation of
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former CAAFAG workshops and KIl. You may have
documented both formal and informal exit processes. It
is important to analyse, if possible, difference according
to age, gender, ethnicity and recruiting armed groups or
forces. The experience of former CAAFAG on the modes
of release and identification is critical to document. How
did it go, what is their perspective? Preferred modes of
release and identification can be different for boys and for
girls and it is important to know why. Are children exposed
to more or less risks according to the mode of release
and identification? For instance, do girls have access to
the correct information about their rights to reintegration?
This may also be influenced by the presence of female
staff during demobilisation exercise, or the knowledge of
demobilisation actor about the eligibility of girls.

Support for existing practices of release and
identification (Question 10)

Some informal modes of release and identification may in
practice, involve community members, the family or any
other actors. For example, families may send messages
to their children who are recruited, to inform them that
they will be welcome back home. Documenting these
existing practices can be useful to strengthen community-
level mechanisms and inform children of the reintegration
services available.

Recommendations from former CAAFAG to facilitate
their release and identification are valuable information
to inform release programmes without causing any harm,
particularly for girls who may not want to be formally
identified due to stigma.

Impact of access and control of resources

(Question 14)

Access to and control of resources for children may
affect their access to services such as formal and
informal release and prevent their access to reintegration
programmes. Some children because of their gender,
fear of stigmatization, retaliation or arrest, may not

feel comfortable accessing release programmes or be
identified. Some services may be accessible in principle
but in practice children may not have control over the
decision to access these services. Identifying barriers
to access to services that can be an entry point to
identification of CAAFAG will inform release strategies.
ntification of CAAFAG will inform release strategies.

Impact of safety concerns (Question 15)

Safety concern, particularly for girls may affect their
access and desire to be part of a release programme and
be identified as a CAAFAG. Some girls may feel unsafe in
a traditional DDR military environment and will purposely
avoid formal demobilisation processes. Understanding



how safety concerns may affect identification processes
will contribute to the development of safe release and
identification strategies.

Impact of social and cultural norms (Question 16)
Social and cultural norms may have a significant impact
on the release of children. Some social and cultural norms
may discourage children to be identified as a former
CAAFAG. This is particularly relevant to girls who may be
stigmatized due to their association. They may as a result
intentionally avoid release programmes. These norms may
be influenced through gender transformative programmes
that will be part of release and identification strategies.

2. Consider key approaches to release

and identification

Secondly, consider the two main release and identification
approaches in your programme design, namely formal and
informal release processes.

Formal release involves the formal transfer of children from
armed forces and armed groups to a designated third party
for their care and protection. Such processes should be
available to all children associated with armed forces and
armed groups, as the first step in returning to civilian life.

National governments have the responsibility of facilitating
the release of children associated with armed forces and
armed groups in their territory according to international
legal frameworks. In practice, some governments may be
unwilling or unable to carry out this role. Peacekeeping
actors and child protection actors therefore often play

key roles. However, efforts should be made to increase
government responsibility and capacity to facilitate such a
process.

In contexts where formal disarmament, demobilisation
and reintegration (DDR processes) are in place, special
provision should be made for children.' The ‘Integrated
DDR Standards related to Children and DDR developed
by UNICEF provide guidance on how to ensure that the
specific needs of children are taken care of during DDR
formal processes. The guidelines focus on children’s
sensitive DDR intervention that “seek to maximize the
benefits of children while minimizing any harm”.'8

Formal release of children may take various forms,
including:

» Through Handover protocols signed with armed forces
and armed groups

+ At cantonment sites, DDR authorities may identify
children when visiting barracks'®

Informal release can take various forms, with or without
the consent of armed groups and forces. Informal release
and exit might happen in situations where there is no
child release and reintegration programming, where child
protection actors have little access or influence or in
locations where there are ongoing release programmes.
Informal mechanisms of release are also often quicker and
easier to navigate for children.

Some children may have missed formal release
programmes or may have chosen to discreetly exit

the AFAG out of fear of retaliation and stigmatisation,
particularly girls. Informal release is often the preferred
mode of release for girls, mainly to avoid social stigma.
They go back to their communities by their own means or
to other locations where they tend to hide and rarely seek
reintegration services.8®

Children leave armed forces and groups informally through
various ways such as:

+ Children escape by running away on their own or with
support from civilians.

+ Children may present themselves to police/military/
peacekeepers for help.

+ Children may have a loose on/off affiliation with an
armed group that wanes over time as their reasons for
becoming associated decrease.

+ Children may be released by the armed force or
group; because they are sick or injured and no longer
useful, they may be abandoned after a defeat or the
armed force or group fears prosecution, or out of
compassion, etc.

+ Children may be released as a result of negotiations
between local community members and armed actors.

+ Children may be released during ad hoc, on-the-spot
agreements between peacekeeping or child protection
actors and individual commanders. Such opportunities
may present themselves when there is a change in the
local dynamics of the conflict. For example, an armed
group under siege may agree to the evacuation of
civilians, and the release of children associated with
them may be part of the negotiations.

+ Children may be captured by an opposing force or a
peacekeeping force during a battle.

185 Paris Principles 3.12

186 Integrated Disarmament, Demobilization and Reintegration Standard
(IDDRS) Module 5.20 UN DDR Resource Centre

187 The Steering Committees for the Paris Principles (2021)
188 The Alliance for Child protection in Humanitarian Action. (2020)

CAAFAG Programme Development Toolkit | Guidelines | 81


http://www.iddrtg.org/wp-content/uploads/2013/05/IDDRS-5.30-Children-and-DDR1.pdf
http://www.iddrtg.org/wp-content/uploads/2013/05/IDDRS-5.30-Children-and-DDR1.pdf

+ Children may be arrested and detained during
screening processes instigated by authorities,
particularly children who are associated while living
within communities in urban areas.'®®

Children who have informally exited from armed forces and
armed groups return to the community and can then be
identified in different ways:

+ Through Child Protection Committees whose members

have been trained in safe identification and referral.

+ By health, psychosocial support, or education services
providers for instance, who have been trained.

Training in safe identification is essential to take into
consideration the context and mainly, to not expose
children to further risks of stigmatization, reprisal or arrest.
The consent or assent of the child and his/her caregivers
should be obtained before the referral. See Case
management for Child Protection guidelines.

3. Develop release and identification objectives
and outcomes

Thirdly, develop objectives and outcomes that are specific
to release interventions.

Objectives reflect expected changes of the release
programme, which is the project purpose.

The objectives are part of the project framework.
(See Key considerations and framework p 67)

Here are release objectives that you can adapt to your
context:

+ Girls and boys who are CAAFAG are disengaged from
armed forces and armed groups

+ Girls and boys who are CAAFAG are disengaged and
deidentified from armed forces and armed groups

Outcomes reflect the multiple changes that are expected
by the end of the project to achieve the objective.
Outcomes can be framed around formal and informal
release processes, or around the socio-ecological levels.
Here are some examples that you can adapt to your
context.

+ Boys and girls who are CAAFAG are released through
safe formal processes

+ Boys and girls who are CAAFAG are released through
safe informal processes

+ Boys and girls who are CAAFAG have access to
information that contribute to informal release
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+ Communities are empowered with the skills and
knowledge to release boys and girls from armed forces
and armed groups

« Government and armed actors are empowered with
skills and knowledge to release boys and girls from

armed forces and armed groups

4. Brainstorm release and identification
interventions

Fourthly, brainstorm release and identification interventions
using information collected in the context analysis and the
answers to the 4 key questions (what are the recruiting
AGAG; the roles and responsibilities of children in the
AFAG; the process of release and identification; existing
release and identification practices that can be leveraged;
and are there differences according to age and gender?).
The following table can help organize ideas and identifying
release and identification programmes.

+ ldentify the shortfalls of the current practice of both
formal and informal release processes in terms of:

« Number of children released and identification
compared to the number of children known to be
recruited

+ Do no harm, particularly for girls

+ Respect for child rights in the release and
indentification process

+ Base on this information collected during the context
analysis, including the perspectives and views of
young people and former CAAFAG and the examples
of release and identification programmes on p. 83,
brainstorm interventions that could address the
shortfalls identified and improve the protection of
child rights during formal and informal release and
identification process, including age and gender
considerations.

+ Consider risk and mitigation measure to not do harm
to children, communities and staff based on the risk
assessment findings conducted during the context
analysis.

The table below suggests a model to organize and present
ideas with succinct examples of interventions for both
formal and informal release and identification. The two
approaches complement each other and may contribute to
reach children with difference profiles. Most interventions
should be at the bottom of the table, under society,
government, NGO and community levels. However, some
actions can involve children and families when it is safe to
do so.



Socio-ecological
levels

Individual

Family

Community

Society -
Government
- NGO

Current practice
shortfalls

Children are not
aware of release
and demobilisation
programmes

Families are not
welcoming former
CAAFAG and
children fear exiting
and being rejected
by their family

The community is
not welcoming and
children fear exiting
and being rejected
by the community

Communities
are supportive of
recruitment

Informal release
process is not
accepted by the
government

Age assessment

process is challenging

Eligibility criteria
prevents release of

dependants of fighters

The release process is

not gender-sensitive

The government holds

in detention children

associated with armed
groups designated as

terrorist

189 Paris Principles Steering Group (2022)

Interventions

Formal release

Informal release

Guiding question: How young people can safely be involved in the release and

identification processes?

Young people encourage their peers to
leave the AFAG and share information
about release programmes

Guiding question: How families can be safely involved in the release and identification

processes?

Families send messages that they will
welcome back their children through
the radio

Guiding question: How communities can be safely involved in the release and

identification processes?

Community members discuss with
community self-defence armed group
leaders the release of children in
coordination with the DDR team

Child Protection Committees are
trained in safe identification and
referral of children. NGOs build on
existing informal community-level
mechanism to identify children who
informally exited AFAG

Guiding question: How the government, NGO, the UN etc can safely be involved in the

release and identification process?

UN trains government security personnel
in child-friendly age assessment

The UN signs a handover protocol with
AFAG, including a clear action plan,
inclusive eligibility criteria, and a gender-
sensitive approach

The UN and NGOs advocate for CRC
enforcement in the release process

NGOs build on existing informal
community-level mechanisms to identify
children who informally exited AFAG

NGOs offer services to all vulnerable
children in communities and identify
former CAAFAG who have disclosed their
informal exit

NGOs train service providers in safe
identification and referral of children.
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Examples of release and identification interventions

Individual level

Encouraging CAAFAG to leave armed groups
Some studies suggest that informing children about the
support they would receive may motivate them to exit the
armed group. In Northern Uganda, an intervention used
helicopters to drop flyers in the bush and used local radio
programmes to share information on how to escape or
surrender with the promise of forgiveness from the
community. This approach encouraged children and young
people who were abducted as children to leave the LRA
(Lord Resistance Army).'®° Girls held in captivity were told
by the LRA that if they escape, they will be killed when
they go back to their community. However, some girls who
escaped talked on the radio and shared their stories. The
children who listened to the radio realised that they would
not be killed and planned an escape.'' In Sierra Leone, a
similar experience was conducted. Parents sent messages
through the radio to let their children know they would be
welcomed back home, if they left the armed group.™® In
DRC, Child Soldier International sent similar messages to
girls through hunters travelling through the forest. This
approach was successful, particularly in areas with weak
radio coverage.'®®

Family level
@ Building trust with families to support the

release process
In the Philippines, CFSI (Community and Family Service
International) worked with the MILF (Moro Islamic
Liberation Front) community to encourage parents to send
their children to school rather than working for the armed
group. In this context, families are often themselves part of
the group, and the recruitment of their children is
perceived as a socialisation process for their children.
CFSIl social workers patiently built trust with community
members, particularly with religious leaders who are
influential figures in traditional Muslim communities. They
worked closely with religious leaders to develop child
protection friendly sermons. In parallel, CFSI worked with
para caseworkers from the community who provided
family case management. Gradually, CFSI social workers
finally built trust with families, after almost a year of
questions, hesitation and push back. Once they gained
their trust, social workers could encourage families to
remove their children from the armed group and send
them to school.'®*

190 Branham (2013) and Palmer (2004)

191 Gustavsson et al (2017)

192 Information collected from key informant
193 Ibid

194 Information collected from key informant
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Community level

Community level release mechanism
In Mali, Child Protection actors involved the community
to facilitate the release of children. First, Child Protection
actors did a mapping of locations under the control
of armed groups where the presence of children was
reported. Their research demonstrated that armed groups
were primarily established on an ethnic and community
basis. Community Child Protection Networks (RECOPE)
and Local Child Protection Committees (CLPE) were
established in relevant locations and their members were
trained on child protection, prevention of recruitment and
the basics of advocacy. In parallel, influential community
leaders from each ethnic group were identified in relevant
locations. Child Protection actors organized exchange
gatherings with the community leaders in the relevant town
hall (“mairie”) to discuss prevention of recruitment, building
on local understanding of the place of the child in the
family and in the community.

The release process involved multiple actors. 1) The
identification of children is usually made by RECOPE/CLPE
members who spot children in armed groups, at the back
of pickups for example. 2) Then, they report the information
to the RECOPE/CLPE supervisor who informs the relevant
community leader, based on the ethnic group of the armed
group. 3) The community leaders, who often know armed
group leaders, advocate for the release of the child. 4)

The child is then referred to the relevant NGO based

on the referral pathway. 5) UNICEF or a member of the
MRM technical group proceeds to the verification and the
certification of the child as a CAAFAG and 6) transfers the
child to the Transit Care Centre for the interim care followed
by family reunification and socio-economic reintegration.

This community approach for release has led to a
significant increase in the number of CAAFAG released in
2019-2020.

Formal demobilisation process in the Republic
of South Sudan
Until 2018, less than 1% of released children were
girls. Officers assumed girls were with their relatives or
were “only” playing supportive roles and were therefore
protected. They did not expect girls to be combatants
and did not consider that they could play other roles.
Protection actors began identifying girls when some
of them escaped, and when child protection and

@ Society — government — NGO level

195 UNICEF South Sudan (2019)

196 Binadi et al. (2011)

197 Paris Principles 2.8, 2007

198 Paris Principles Steering Group (2022)



gender-based violence partners were fully engaged in the
demobilisation process. The presence of military child
protection focal points in DDR teams has contributed

to significantly increasing the number of girls and boys
demobilised. They play a critical role, as military officials
are more respected by armed actors than civilians. They
can better convey messages on child rights, particularly
about the need to release girls. On a few occasions,
soldiers from armed groups tried to hide girls, pretending
they were their children or their wives. Child protection
focal points raised the issue with the armed group’s senior
commanders. Female officers could then access girls,
build trust with them, and explain their rights and why the
armed group had been demobilised.

This strategy led to an increase in the number of girls
formally released from 1% to 35% in 2018 in Yambio.'®

Formal and informal release in Nepal

In Nepal, between 2006 and 2007, the formal
demobilization process of children associated with the
Maoist group was not as successful as expected. All
Maoist went through the disarmament process, but they
were not fully demobilized, and remained in the armed
group structure. Out of the 2973 children formally released,
40% of them left before the release ceremony and the
60% remaining refused any support from child protection
agencies and the government reintegration package.
However, some children left the cantonments informally
and could return to their communities where child
protection agencies created a favourable environment for
their reintegration. Child Protection agencies started a
family tracing programmes and identified and registered
children who had returned to their communities and
offered them reintegration support. They worked with
communities to prepare them to receive former CAAFAG
and linked children with community services.

The analysis of this experience highlights that beyond
the weaknesses of the reintegration programme, the
government of Nepal was not involved in the process.
The rationale was that the government was a party

to the conflict, and that it was important to maintain
confidentiality of former CAAFAG. However, confidentiality
was not a major issue at that time. Not involving the
government led to a lack of ownership of the process, a
lack of involvement of communities, which could have
strengthened community-level reintegration. In this
example, the informal release allowed child protection
agencies to work directly with the communities and the
children and compensated for the shortfalls of the formal
process.'%

Complementary reading:
+ Paris Principles Steering Group (2022) Paris Principles
Operational Handbook

+ Chapter 15 - Engaging with Armed forces and
Armed Groups

+ Chapter 16 - Undertaking Formal Release of
Children from Armed forces and Armed Groups

+ Chapter 17 - Understanding and Supporting the
Informal Release and Exit of Children from Armed
Forces and Armed Groups

» The Alliance for Child Protection in Humanitarian
Action (2020) Technical Note on Girls Associated with
Armed Forces and Armed Group — Release

Reintegration programme design
“Child reintegration is the process through which children
transition into civil society and enter meaningful roles and
identities as civilians who are accepted by their families
and communities in a context of local and national
reconciliation. Sustainable reintegration is achieved

when the political, legal, economic and social conditions
needed for children to maintain life, livelihood and dignity
have been secured. This process aims to ensure that
children can access their rights, including formal and
non-formal education, family unity, dignified livelihood
and safety from harm.”"”

Reintegration is a complex and ongoing process rather
than an event, usually taking place over years rather than
months. It represents a period of adjustment and transition
from the military experience and identity, towards a new
civilian life within a family and community. For many
children, reintegration is not focused on returning to a
previous life, but rather on seeking to integrate into a
new or dramatically changed- environment. It should be
understood as a dynamic multi-directional’ experience
where the family and members of the child’s community
are also adjusting to accommodate the child.'®®

1. Organize the data collected

First, organize the information collected during the context
analysis, and relevant to reintegration. This includes the
findings for the following research questions, from the
context analysis:

8. What are the roles and responsibilities of boys and
girls during the period of association, are there
differences according to their age/gender/ ethnicity or
other characteristic?
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11. What are the challenges and risks faced by boys and
girls during their reintegration at the individual, family,
community and society levels, are there differences
according to their age or gender? (Needs assessment
— Consultation of CAAFAG — Gender analysis)

12. How can the humanitarian community contribute to
the safe and successful reintegration of boys and
girls, considering safety and care, social reintegration,
health and mental health and economic reintegration?
(Needs assessment — Consultation of CAAFAG -
Gender analysis — Stakeholder analysis)

13. What are the criteria for a successful reintegration
of boys and girls (status, relationships) and what is
needed to achieve it? (Consultation of CAAFAG)

14. How do access and control of resources impact the
prevention of recruitment and use, the release and
the reintegration of girls and boys? (Gender analysis)

15. How do safety concerns impact the prevention of
recruitment and use, the release and the reintegration
of girls and boys? (Gender analysis)

16. How do social and cultural norms for girls and boys
impact the prevention of recruitment and use, the
release and the reintegration of girls and boys?
(Gender analysis)

Roles and responsibilities (Question 8)

The roles and responsibilities boys and girls have

played during the period of association may impact their
reintegration. Their direct participation in hostilities may
be perceived by the community as a threat to their safety.
Children who had positions of power, such as combatant
but also as the wife of a commander, for example may
have more difficulties reintegrating into civilian life where
they no longer have the same privileges. Some children
who self-categorize as soldiers, particularly those who
spent a long period of time in the AFAG may have doubts
about their transition to civilian life.'®® Girls and boys

who have been sexually exploited may face additional
challenges to their reintegration. As a result, girls may

be perceived as less marriageable, and as having “lost
their value”,?® particularly in societies where virginity is a
requirement to get married. Boy survivors may face stigma
associated with perceived homosexuality.2®' Additionally,
the community and families may expect children to behave
a certain way based on their roles and responsibilities

in the armed groups, which may influence children’s
behaviour.

199 Ibid

200 De la Soudiére (2017)
201 Save the Children (2021)
202 Wessells (2016)

203 Betancourt et al (2010)
204 Stark et al (2009)
205 UNODC (2019)
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Challenges faced by children during reintegration
(Question 11)

Children face many challenges during their reintegration,
particularly girls. Children report facing stigma and rejection
from their families, their communities and from the society as
well. Some civilians fear their presence will create problems
for the community or to the family and they may fear their
unruly behaviour and the violence associated with this.2%

The level of community acceptance and resilience varies
significantly based on various factors, including the child’s
actual or perceived exposure to violence and abuse, the
role they may have played during the period of association
and the way they were recruited and released. Social
stigmatisation may have also an impact on their mental
health and psychosocial wellbeing.2%

Information about the challenges they face during
reintegration will inform reintegration interventions,
taking into consideration individual needs as well social
acceptance at the family, community and society levels
and the risk they may face in accessing reintegration
programmes. The perception of adults and children may
be different, as well as expectations on how children
should behave.

Contribution to reintegration (Question 12)

Interventions that build on existing practices, initiatives, and
human resources from the community are more likely to be
appropriate to children’s needs, efficient and sustainable.
They reinforce protection mechanism in place and
empower children and communities. The community
actors who are already playing an active role in the
reintegration of children should be identified during the
context analysis, particularly through the stakeholder
analysis. Findings from the stakeholder analysis will guide
the identification of community actors who have the power
to influence social acceptance for instance, to engage
them in reintegration interventions. Children often have a
good understanding of their needs and how to address
them. Consultation with former CAAFAG provides valuable
information about their perspectives on reintegration and
how to support them.

Criteria of successful reintegration (Question 13)

The concept of reintegration is usually based on Western
concepts, which may not resonate with the perception of
children and local understanding of conflict-related events.
Girls and boys actively interpret and give a meaning to
their experiences of association and reintegration and
should be consulted to inform the design of reintegration
programmes.?®* The consultation of former CAAFAG
through mini workshops will support the participation of
children in the identification of culturally relevant indicators
of successful and non-successful reintegration.



Impact of access and control of resources (Question 14)
Access to and control of resources may be affected by
their association with AFAG. Some children who were
associated with a group known as the enemy or a group
who has lost the war may lead to community rejection and
limited access to services, for instance. In some contexts,
children who are at risk of arrest cannot access resources.
In patriarchal societies, girls often have more challenges
accessing and controlling resources, as their father or
partner may control their access. This situation may be
exacerbated by their association. Understanding and
addressing boys’ and girls’ barriers to access services will
contribute to the success of reintegration programmes.

Impact of safety concerns (Question 15)

In some contexts, children who have escaped from

an AFAG may be at risk of abduction, threats, arrest

or pressure to be re-recruited. Girls who were married
to fighters or considered as a combatant’s wife are
particularly at risk of abduction. Some children are at
risk of arrest and imprisonment, particularly if they were
associated with an armed group designated as terrorist.
They may also be a target of retaliation from members
of the group or from community members.2% These
risks should be considered in the design of reintegration
programmes, including mitigation measures to ensure that
the interventions do not expose children to further harm.

Impact of social and cultural norms (Question 16)
Social and cultural norms may have a significant impact on
the reintegration of children. Boys’ and girls’ experiences
may not match the perception of an ideal woman or

an ideal man in some societies. Girls wearing military
uniforms, carrying guns, driving, displaying “militarized
behaviour”, who have known men without being married,
who had children born of sexual violence for instance, may
not be in line with the community or society perception

of an ideal woman or girl. Boys who are believed to have
committed acts of violence, including killing, raping and
torturing, boys who are displaying violent behaviours and
who are disobedient to their parents, may not respond

to the standards of ideal man or boy. However, these
gender norms may have changed due to the conflict, and
non-gender-stereotyped roles may be more accepted

for girls and boys. In other contexts, children associated
with armed groups supported by the community may be
perceived as heroes. As a result, community members
may not be willing to acknowledge the violence and abuse
that CAAFAG may have experienced. The social norms for
boys and girls and their evolution is important to take into
consideration in the design of reintegration programmes
to not expose children to additional risk of stigmatization.
For instance, if a girls wants to start a business in a sector
that is traditionally not acceptable for girls, strategies to
mitigate the risk of stigmatization should be identified.

2. Develop reintegration objectives and outcomes
Secondly, develop objectives and outcomes that are
specific to reintegration interventions.

Objectives reflect expected changes of the reintegration
programme. The objectives are part of the project
framework. (See Key considerations and framework p 67)
Here are reintegration objectives that you can adapt to
your context:

+ Girls and boys CAAFAG and vulnerable children are
reintegrated in their families and communities

+ Girls and boys CAAFAG have deidentified from armed
groups and are reintegrated in their communities

Outcomes reflect the multiple changes that are expected
by the end of the project to achieve the objective.
Outcomes can be framed around children’s needs. Here
are some examples that you can adapt to your context.

+ Boys and girls who are CAAFAG and vulnerable
children are reunified with their families and their
needs are assessed and addressed through case
management

+ Boys and girls who are CAAFAG and vulnerable
children have improved health and psychosocial
wellbeing

+ Boys and girls who are CAAFAG and vulnerable
children

+ Older Boys and girls who are CAAFAG and vulnerable
children and their families are financially self-sufficient

+ Boys and girls who are CAAFAG and vulnerable
children have their education needs met

+ Boys and girls who are CAAFAG and vulnerable
children’s rights are protected when they are in contact
with the law

+ Boys and girls who are CAAFAG and vulnerable children
are socially integrated in their family and community

+ Families are empowered with the skills and knowledge
to promote family reintegration of boys and girls who
are CAAFAG

+ Communities are empowered with the skills and
knowledge to promote community reintegration of
boys and girls who are CAAFAG

+ Social norms that promote CAAFAG community
acceptance are enhanced
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3. Consider key approaches to reintegration
Thirdly, consider four key approaches to reintegration.
Reintegration support is addressed at individual and
family level through a case management approach and

at community-level through a community-level approach.
It also includes a multi-sector approach involving other
sectors as relevant and a non-targeted approach, targeting
more widely vulnerable children rather than only CAAFAG.

Case management approach

Case management is an approach for addressing the
needs of an individual child at risk of harm or who has
been harmed. The child and his/her family are supported
by a caseworker through direct support and referrals.2%
Case management allows for effective identification of the
needs of children and for discreet provision of support to
children. However, this approach is more beneficial if it is
provided to address multiple protection issues in conflict-
affected communities rather than specifically targeting and
potentially further stigmatising CAAFAG.

Case management actors can holistically assess the
situation of girls and boys and their home environment.
Caseworkers do this by considering individual protective
and risk factors, in order to tailor the response to the
specific needs of the child.

A case-management approach contributes to the
coordination of multisectoral services by one focal point
(the caseworker) for the child, the family and the service
providers. The information collected by caseworkers
throughout the case-management process can also be
anonymized and aggregated to analyse trends and inform
programme design.

Through this approach, caseworkers identify the
vulnerabilities of girls and boys, but also empower them
and support their wellbeing and resilience. Caseworkers
can leverage each child’s strengths including any skills
they gained before and during the period of association,
their individual and collective agency and the coping skills
they developed.
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Individual case management should be coupled with
community-level interventions that address stigmatization
and social reintegration. Collective approaches, such as
providing support to a group of CAAFAG from the same
community may also reinforce their sense of belonging.
This approach was found to be successful in contexts
such as CAR where the set-up of collective support
mechanism allowed girls to bond with each other and
strengthen a collective identity.2” However large, one-size-
fits-all reintegration programmes for girls and boys, which
deny their agency and their individual needs, may increase
challenges to their reintegration.

The risk of over-victimising children, particularly girls
considering them as passive victims of recruitment can

be detrimental to the reintegration process. It is critical

to acknowledge children’ unique experiences and their
agency in the decision to join the AFAG, if relevant.
Caseworkers who build trust and empower girls and boys
increase the chances of a successful reintegration.

The training of staff members providing full child protection
case-management services for CAAFAG is key, particularly
in case management for child protection and for gender-
based violence (GBV), including Caring for Child Survivors.
(See 4.D Human resources — Learning and Development
on p 137) The training should also address the
caseworkers’ own perception of CAAFAG in their context.
A structured supervision mechanism for caseworkers must
be in place to support caseworkers in handling difficult
cases and to monitor case management quality.

Case management for CAAFAG includes the setting up
of a database such as Primero, to keep track of children
identified, the services provided, and their reintegration.
Primero / CPIMS+ is a digital information management
system that can be used to improve efficiency of case
management services and a system to manage data in
a safe and accountable manner. It requires assessment,
planning and resources once the case management
system is in place. The case management guidelines
provide the detailed guidance on how to set up a case
management service.

Based on research, several protective and risk factors have
been identified that influence the reintegration process.2%


https://www.primero.org/

Protective factors

Pre-return

Being recruited by an armed group or armed force
supported by the community or that is perceived as
a “winner”

Kept regular contact with the family during the
period of association

Developed friendships with other children
Being recruited with a sibling or a family member
Short period of association

Perception that it was an empowering experience

Upon return

Presence of loving caregivers, community and family
acceptance

Having a supportive partner

Presence of supportive peer network, being in
contact with other CAAFAG

Presence of education and economic opportunities

Availability of cultural supports (e.g. spiritual rituals)

Risk factors

Pre-return

Being recruited by an armed force or group perceived
as the enemy, which has “lost” the war or that is
designated as terrorist

Presence of strong ideology in the armed group and
indoctrination

Experience of sexual abuse, rape, being married to a
combatant

Poor relationship with caregivers prior to enrolment,
history of domestic violence and abuse

Their role involved direct participation in hostilities
Individual sense of loss of control over their lives

Long period of time in the group (although not in all
contexts)

Witnessing beating or torture, violent death, being
forced to kill, including family members, and to
commit acts of violence

Experience of permanent wound or injury

Community fear and anger

Upon-return

Poor relationship with caregivers, domestic violence,
rejection by the family or loss of caregivers/parents

Experience of rejection from the community
Lack of economic and education opportunities
Presence of aggressive and violent behaviour
Presence of symptoms of distress and anxiety

Presence of children born during the period of
association

Isolation from peers

206 The Alliance for Child Protection in Humanitarian Action (2019) 208
207 The Alliance for Child Protection in Humanitarian Action (2020)

Betancourt (2008)
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Community-level approach

A community-level approach is a requirement to
successfully reintegrate children formerly associated

with armed forces and armed groups, particularly in
communities where many children have been recruited. It
complements the case management approach that focuses
on the needs at the individual and at family level.

Exclusion from community events and interactions with
peers are commonplace. This affects the children’s
confidence and capacity to rebuild a sense of belonging

to their communities. Thus, girls and boys are co-existing
rather than being genuinely integrated in their communities.
In communities deeply affected by war, traditional social
networks are weakened, which increases levels of fear and
distrust. Community members may perceive CAAFAG as
dangerous, as a threat to security and a threat to social
norms.2% In addition, community-level approaches are
more sustainable, appropriate and effective when rooted in
existing structures, initiatives and local actors.

The level of community involvement may differ from one
context to another. For the purposes of this toolkit, we
will prioritise community-owned and managed activities,
whether initiated by an external agency or from within

the community. In the first option, traditional community
systems and practices are identified during the context
analysis and supported by an agency. For instance,
cleansing and forgiveness ceremonies, involvement of
traditional leaders in using their authority to advocate

for child protection are supported through training,
stipends, provision of materials, etc. In the second option,
community organised activities such as security watch
groups, livelihood initiatives, recreational activities receive
some modest material support or a budget to improve or
scale up their reach.

This approach builds on existing practices that

are documented through the context analysis and
strengthened, based on the recommendations from

the community and children. In addition, this approach
promotes the identification of key stakeholders based on
their level of influence, documented in the stakeholder
analysis and needs in the assessment.

Thus, religious leaders, local chefs, traditional community
leaders, women and youth leaders that support the
reintegration of children and who have the power to
influence CAAFAG social reintegration, for instance, may
be involved.
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In this approach, agencies facilitate discussion, using
highly participatory and inclusive approaches and aiming
to build trust and promoting community ownership.2'°

For more information, see the Reflective Field guide
on Community-level Approaches to Child Protection in
Humanitarian Action.

Non-targeted approach:

A non-targeted approach prioritises non-targeted service
provision instead of specific targeting of CAAFAG.

The provision of services to all vulnerable children in
affected communities will mitigate the risk of stigmatizing
CAAFAG, as well as potential resentment from the host
community against CAAFAG. The community may resent
service provision only to former CAAFAG and may
perceive it as rewarding perpetrators of violence, while
other conflict affected children do not receive the same
level of support. Non-targeted service provision may

as well prevent recruitment of vulnerable children, give
access to services for children, particularly girls, who do
not want to disclose their association to access services
and prevent further stigmatization.?'

Multi-sectoral approach:

A multi-sectoral approach encourages the collaboration
between organisations in various sectors and involving
communities and people. Children’s wellbeing includes
various components that are all interlinked. Successful
reintegration of CAAFAG responds holistically to the
needs of children, involving other relevant sectors. Child
Protection actors rarely have expertise in all sectors and
should involve experts in health, economic recovery,
justice, etc. as needed.

The diagram below is adapted from the Alliance for

Child Protection in Humanitarian Action domains of

child wellbeing and highlights the main needs and thus
sectors to consider and involve in CAAFAG reintegration
programmes, namely Basic needs, Relationship with family
and others, Safety and security and Agency. Additional
needs may be considered based on individual situations
and needs identified during case management assessment
such as access to food, water, shelter, clothes, etc.

209 Tonheim (2017)
210 The Alliance for Child Protection in Humanitarian Action (2020)
211 The Alliance for Child protection in Humanitarian Action (2020)


https://alliancecpha.org/en/child-protection-online-library/reflective-field-guide-community-level-approaches-child-protection
https://alliancecpha.org/en/child-protection-online-library/reflective-field-guide-community-level-approaches-child-protection
https://alliancecpha.org/en/child-protection-online-library/reflective-field-guide-community-level-approaches-child-protection

Re_latlonshlp Sociil
with family belonging
and others

Child
wellbeing

Safety and
security

Health includes psychosocial wellbeing, nutrition,
reproductive health, addictions, impairments, etc.

Education encompasses formal and non-formal education.

Economic recovery focuses on financial autonomy for
older children and includes vocational training, business
skills, financial literacy, etc.

Safety and security

Safety & Care includes protection from violence and
retaliation, alternative care and family tracing and
reunification.

Justice may be considered in some contexts, it includes
risks of arrest, protection during detention, legal
documents, legal assistance and advocacy.

Education/
life skills Agency

Relationship with family and others
Social belonging encompasses a new civilian identity
and being socially accepted by family and community.

Agency

Education, specifically life skills promoting decision-
making skills and empowerment of boys and girls to be
active agents of their own lives.
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4. Brainstorm reintegration interventions
Fourthly, brainstorm reintegration interventions using the
information collected during the context analysis and

the answers to the relevant research questions (what are
the challenges during reintegration; what are the existing
practices to leverage and the recommendations from the
children and community; how the roles and responsibilities,
access and control of resources, safety, cultural and

social norms can influence reintegration; and the criteria

of successful reintegration). The following table can help
organize ideas and brainstorm reintegration programmes. .

+ Identify the needs for reintegration based on the
context analysis and select relevant needs from the
list provided. Add other relevant needs based on
your context. Some may be gender or age-specific,
or based on other factors such as the location or
the recruiting armed group. A quality reintegration
programme addresses multiple needs of children,

The t

involving various sectors and considering all levels of
the socio-ecological model.

Based on this information collected during the
context analysis, including the perspectives and
views of young people and former CAAFAG and the
examples of reintegration programmes, brainstorm
interventions that could address the needs identified
and promote the reintegration of children, including
age and gender considerations.

Consider risk and mitigation measures identified
in the risk assessment to not do harm to children,

communities and staff

able below suggests a model to organize and present

ideas with succinct examples of interventions. The table is
using the levels of the socio-ecological framework, as well as
the main needs to consider for the reintegration of CAAFAG.

Needs of CAAFAG

Health/MHPSS Education Safety & Care

Justice Economic recovery Social belonging

Case management - Community level engagement — Multi-sector — Non-targeted

Approaches

Guiding How to identify How to promote  How to promote

question and address access to CAAFAG safety
CAAFAG health education? and care?
needs?
Setup voluntary Provide a variety  Identify safety
medical of opportunities to risk and establish
assessment cater to needs of individual safety

different profiles plan, including
Individual Provision of health including formal relocation if
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care, including
nutrition, mental

and nonformal
education

relevant, through
case management

health and opportunities,

psychosocial and life skills Identify interim
support to such as decision- care opportunities
children, including making, emotion as relevant, with a
children with regulation skills, priority for foster
impairments or empowerment, care including
with disability etc. regular follow-ups
Specific support  Provision of

for girls & boys day care for

survivors of
sexual abuse, girls
who had unsafe
abortions and/or
delivery

child mothers
to facilitate
their access
to education
opportunities

How to ensure How to support How to promote
CAAFAG legal financial autonomy CAAFAG social
rights are of older CAAFAG? reintegration?
respected?

Provide legal Implement Support transition
assistance individual to new civilian
to support economic identity through
access legal recovery individual
documentation assessment, counselling and/
and promote the provision of or collective
rights of CAAFAG  business skills, approaches

in contact or in vocational

conflict with the
law

training, financial
literacy, on-the-
job training,
apprenticeship,
entrepreneurship
support, including
cash assistance,
saving-led
microfinance,
access to micro-
credit, mentorship
from established
business men/
women

Promote
non-gender

stereotyped trades

if relevant and
safe



Approaches

Guiding
question

Family

Community

Society

Health/MHPSS

Case management - Community level engagement — Multi-sector - Non-targeted

How to identify
and address
CAAFAG health
needs?

Involvement of the
family if relevant
(e.g. permanent
impairment,
chronic disease,
etc.)

Involve parent

to promote
psychosocial
wellbeing (See
Social belonging/
family)

Strengthen
community health
care to address
the needs of
CAAFAG (assess
impairment, be
child sensitive,
respect
confidentiality,
conduct clinical
management of
rape, address
addictions,
support sexual
and reproductive
health

Education

How to promote
access to
education?

Involvement

of family to
support access
to education,
such as economic

recovery initiatives

for parents to

support children’s
education (See
Economic
recovery/ Family)

Build on existing
community

initiative, empower

older youth to
provide education
opportunities

Advocate to MoE
to improve access
to education in
remote areas

Train teachers on
gender-sensitive
and non-violent
teaching methods

Needs of CAAFAG

Safety & Care

How to promote
CAAFAG safety
and care?

Involvement of
family if their
safety is at risk as
well

Implement
family tracing
and reunification
programmes

Reduce conflict
through
community
peacebuilding
initiatives

Involve
communities in
the identification
of foster families,
interim care centre
location if relevant

Advocate
for national
reconciliation

Involve the
government in the
provision of interim
care options as
relevant

Justice

How to ensure
CAAFAG legal
rights are
respected?

Promote safe
identification and
referral of children
in need of legal
assistance

Train community
para lawyers

Advocate

to promote
alternatives to
detention, training
of justice actors to
promote respect
of CRC

Economic recovery

How to support
financial autonomy
of older CAAFAG?

Promote family
support, access
to family business
network,
economic support
to family to
provide for the
needs of CAAFAG

Implement
community market
assessment to
identify business
opportunities

Involve the
community to
support youth
entrepreneurship
(access to

land, market,
cooperative, etc)

Promote youth-
led community
projects

Social belonging

How to promote
CAAFAG social
reintegration?

Support family
including
caregivers

and partners

to provide a
supportive and
caring home
environment
through parenting
skills sessions and
group discussions

Identify
community
members who
can influence
CAAFAG social
reintegration for
boys and girls

Support
community-led
initiatives such
as welcome

or forgiveness
ceremonies

Promote
community-

led dialogues
to improve
acceptance,
including youth-
led initiatives

Promote
friendship through
group activities
(sports, art, etc.)

Advocate

for CAAFAG
acceptance,
change of social
norms
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Examples of reintegration interventions

The following examples are organized by sector or need
rather than by socio-ecological levels. However, you will
find information about the socio ecological level for each
example.

c Health and MHPSS

Key considerations

+ Health and MHPSS interventions are part of children’s
basic needs, but they are also essential to safety
and security, relationships with family and others and
agency.

+ Individuals who have experienced traumatic events are
more likely to withdraw from their communities and to
lose trust in them.212 213

« Former CAAFAG may face challenges in defining their
new identity as civilians®'4, particularly if the armed
group had a strong identity and ideology.2'®

+ Exposure to specific stress factors during warfare
causes the “brain to develop along a stress-responsive
pathway“. As a result, the brain develops capabilities
for reacting quickly to threats in the form of intense
anger, aggression or fear.2'®

+ Psychosocial wellbeing contributes to the successful
reintegration of children. Programmes that do not
address the psychosocial and psychological needs of
children may not succeed.?"”

+ Feeling accepted by his/her community and parents
is one of the strongest determinant of children’s
psychosocial wellbeing.?'®

+ Girls and boys who are survivors of sexual abuse and
girls who are pregnant or have children born from
sexual violence may need additional psychosocial
support.

Recommendations

+ Conduct voluntary medical screening and ensure
that all information shared remains confidential. The
medical screening should screen for impairments,
wounds, Sexually Transmitted Infections (STI),
addictions, nutrition, antenatal care, sexual and
reproductive health and mental health.

212 Dickson-Gomez (2002)
213 Banholzer (2014)

214  Tonheim (2017)

215 Vermeij (2011)
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+ Train medical personnel on how to handle disclosure
of GBYV, clinical care of rape for boys and girls,
on confidentiality, age- and gender-appropriate
communication skills and referral to child protection
services.

+ Provide both collective and individual psychosocial
activities that contribute to build a sense of belonging
and collective identity, including specialized services
delivered by professional mental health clinicians for
children with trauma related symptoms.

» Extend psychosocial support to caregivers and
partners.

+ Involve boys and girls in identifying the best
approaches to improve their psychosocial wellbeing.

+ Address stigmatization in the community and in the
family through community-led and culturally relevant
initiatives such as welcome ceremonies and cleansing
rituals. (See social belonging p. 104)

Examples of programmes

Mental and psychosocial support programmes should
consider the 4 levels of intervention of the IASC MHPSS
pyramid.

1. Basic services (food, health and shelter) and security
for everyone in the community.

2. Community and family support for a smaller number
of people who are able to maintain their mental health
and psychosocial well-being if they receive help in
accessing key community and family support.

3. Focused, non-specialised support necessary for
the smaller number of people who additionally require
more focused individual, family or group interventions
by trained and supervised workers (but who may not
have had years of training in specialised care).

4. Specialised services required for the small
percentage of the population whose suffering,
despite the support already mentioned, is intolerable
and who may have significant difficulties in basic
daily functioning.

216 Schaueret al (2010)
217 Levy Paluck et al (2016)
218 Medeiros et al (2020)
219 McKay et al (2011)



Specialized services by mental health clinicians and social service
professionals for children and families beyond the scope of
general (non-specialized) social and primary health services.

Focused, non-specialized support by trained and supervised
workers to children and families, including general
(non-specialized) social and primary health services.

Focused Care

Family and community supports for recovery, strengthening
resilience and maintenance of mental health and psychosocial

wellbeing of children and families.

Family and
Community Supports

1 Social considerations in basic services and security in a way that

is participatory, safe and socially appropriate to ensure the
dignity and wellbeing of all children and community members.

Individual level

Collective approaches to promote girls’

psychosocial wellbeing
In CAR, Plan International has used a group reintegration
approach which has demonstrated positive outcomes.
Anecdotal evidence and feedback from the girls in
particular highlighted that group reintegration appears
to have had a positive effect on the success of their
reintegration. The girls could meet other girls who have
similar experiences and form a support network in their
community. The set-up of collective support mechanisms
where girls can bond with each other to enhance their
sense of belonging and collective identity has been
highlighted as a promising practice. This lesson learnt
is in line with findings from research on ex-GAAFAG in
Liberia, Sierra Leone and northern Uganda.?'® The girls
meet during regular sessions where trained facilitators
acknowledge and validate their experience. In this way
girls can express their feelings through various means
such as art, drama, poems or photography, giving girls the
ability to process their experience of violence. Experience
has shown that the groups should not be too large, and
the participants should remain in the same group to ensure
enough trust between the girls.??°

(Socio-ecological framework: Individual level - IASC: level 2 - 3)

Psychosocial support in Nepal

An evaluation of the CAAFAG reintegration programme
in Nepal found that psychosocial support was one of
the strongest components. Children had the opportunity
to share their problems such as nightmares, fear of
abduction, feelings of guilt, regret, losing face. Children
experienced signs of anxiety such as restlessness,

Social Considerations in
Basic Services and Security

aggression, difficulty in concentration, loss of appetite and
irritation. Group and individual counselling sessions helped
children to express their feelings and deep emotions and
contributed to a change of behaviour. Children reported
reduced negative thinking, enhanced self-confidence and
feeling of greater community acceptance.?*!

(Socio-ecological framework: Individual level — IASC: level 3)

Art-based approach to engage children born of
sexual violence

Research in Northern Uganda used mask-making and
drawing to engage girls and boys born in captivity. Art
based approaches such as photography, video, theatre,
music and visual art can provide a means to safely
communicate about traumatic memories.

Art making workshops were held for 2 days to foster
trust building between the participants. Using masks was
culturally significant in Uganda and offered security and
anonymity to explore difficult emotions and memories.
First, the children helped each other to make masks with
plaster-of-paris strips. Then facilitators asked participants
to reflect on their past life while in captivity, their present
living situation, and their hopes for the future. They could
use feathers, flowers, rocks, pins, grass, leaves and other
found objects. Each colour represented the past, present
and future. Then, on a voluntary basis, they presented
the significance of their mask. This approach allowed
children to identify and select aspects of their experience
they were comfortable sharing. In a second phase, they
made two drawings, one mapping of their family and their
living conditions while in captivity and one of their current
situation.

220 Manero (2019)

221 Binadi et al (2011)
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The children presented their masks and drawings to the
community. It triggered powerful emotional impact from
the community members and increased their desire to
create social change.??

(Socio-ecological framework: Individual level - IASC: level 3)

Community level

Non-targeted psychosocial counselling group

sessions in Nigeria
International Alert has implemented groups counselling
sessions for girls, initially for CAAFAG only. Quickly, they
revised their strategy as girls were stigmatized. They
included other women and girls from the community
and conducted mixed sessions. At the beginning of
each session, facilitators reminded participants of
confidentiality. Most communities know about the girls
and this approach has led to positive outcomes, such as
strengthened solidarity between CAAFAG and girls from
the community.??®

(Socio-ecological framework: Individual — Community
levels - IASC: level 2)

Relief of guilt by religious leaders in South Sudan
In South Sudan, the acts of violence they were forced to

commit or indirectly contributed to still haunted some girls.

Many girls experienced more guilt and shame for what
they have done, rather for what was done to them.

“I felt so bad when thinking that we were eating stolen
food, it made me feel sad. To get our food, people got
beaten and killed. | felt bad all the time.”

In South Sudan, religious leaders have the authority to
relieve the ethical burden that affects their psychosocial
wellbeing and their reintegration. One pastor supported
dozens of girls and gave them absolution through prayers.

“I explain that we are all sinners and that God is ready to
forgive us all, then I give absolution. Some want to confess
publicly but it can also be done individually and quietly, for
yourself.” 224

(Socio-ecological framework: Community level - IASC: level 2)

Complementary reading:
+ Paris Principles Steering Group (2022) Paris Principles
Operational Handbook Chapter 22 - Mental Health and
Psychosocial Reintegration Support

» The Alliance for Child Protection in Humanitarian
Action (2020) Technical Note on Girls Associated with
Armed Forces and Armed Group — Physical and
Mental Health

&{7_] Education

Key considerations

+ Access to education can contribute to the effective
reintegration of children formerly associated with
armed forces and armed groups into their families
and communities by grounding the child in civilian
life, promoting a sense of hormality, increasing
community acceptance and reducing vulnerability to
re-recruitment.??

+ Both formal and non-formal educational activities
may contribute to strengthening self-esteem and help
children regain a social value.

+ CAAFAG may experience stigmatisation and
discrimination from other classmates and teachers and
may find it difficult to adapt to the school environment.
Girls are often particularly affected due to their
presumed sexual activity.

+ During conflict, schools may be unsafe, used for
military purpose and be deliberately attacked or
threatened. They may be used by armed groups for
recruitment purposes or to diffuse political or religious
ideology. Schools may also be closed due to the
conflict or a disease outbreak.

Recommendations

+ Involve boys and girls in identifying the best
approaches to improve their access to education and
respond to their needs in terms of knowledge and
skills.

+ Mental Health and Psychosocial Support (MHPSS) and
Social and Emotional Learning (SEL) can be integrated
into education programming to help CAAFAG process
their experiences.

+ Conflict dynamics may impact learning environments.
Teachers and other education personnel should be
trained in the principles of conflict sensitive education.

222 A Green etal (2019)
223 Information collected from key informant
224  UNICEF (2019)
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226 Paris Principles Steering Group (2022)
227 De la Soudiére (2017)
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+ Consider combining education, vocational training,
and livelihood opportunities for older children.

+ Consider livelihood support for parents to support
children’s education in a more sustainable manner or
support for Parents and Teachers associations with
income-generating activities.

+ Provide a combination of individual and collective
support to a school that can benefit other vulnerable
children in the community instead of exclusively
individual support, including waivers of registration
fees in exchange for support for teacher training and
school rehabilitation.

+ Ensure a safe and protective environment at school for
girls through safety assessment, risk mitigation plan
and training of teachers in gender-response teaching
methodologies, positive discipline, inclusion of children
with disabilities, conflict-sensitive education, and on
understanding the psychological needs of children
affected by conflict. This may also include gender and
inclusion-sensitive infrastructures.

+ Provide child care for girls with young children and
support to pregnant girls to allow them to access
education

+ Provide life skills programmes, including girls’
empowerment programmes to promote reintegration
and strengthen children’s resilience

+ Provide access to civil registry, identification
documents to facilitate education entry pathways.

+ Provide access to alternative learning opportunities
such as accelerated education, distance learning,
community-based education, and access to temporary
learning spaces.

+ Promote advocacy to prevent and reduce military use
and attacks on schools that endanger children.

+ Organize back to school campaigns for children
formerly associated with armed groups.

Examples of education programmes

+ Support to return to formal education, including
remedial learning and catch-up programmes to target
specific needs of former CAAFAG.

+ Work with Ministries of Education to develop and
support reintegration pathways that help CAAFAG
return to formal education.

+ Flexible and alternative education pathways such as
accelerated learning, transitional education, catch-up,
basic literacy, and numeracy.

» Non-formal education that leads to equivalent and
certified competencies.

* Integrated education and psychosocial support
programmes.

+ Teacher training programmes.
+ Life skills training.

+ Community-level education.??®

Individual level
0 Education to support reintegration of ex-CAAFAG
girls in DRC
Child Soldiers International has conducted research on
girls associated with armed forces and armed groups in
DRC, and more specifically on the drivers of a successful
reintegration. Ex-GAAFAG (Girls associated with Armed
Forces and Armed Groups) massively reported access
to education and having a diploma as a key element
to rebuilding their self-confidence and social value. As
a result, Child Soldiers International implemented an
education project for GAAFAG to support their school
reintegration. Through the project, girls were supported to
go back to school or to join a basic literacy and numeracy
programme for those who were older, who had never
been enrolled in school or who had been out of school
for a long time. Girls received a school kit and fees were
paid directly to the schools. Other at-risk girls who had
not been associated received the same support. Local
civil society staff or community-based volunteer network
members received support to monitor the girls’ attendance
and organise regular listening sessions to address any
challenges they may have.

The project outcome contributed to improve community
acceptance and allowed ex-GAAFAG to interact with other
girls and regain the status of “schoolgirls” as opposed to
“bush girls” or “child soldiers”. The project was flexible

to accommodate unexpected needs of girls. Some girls
formed small business groups to generate an income

for their family besides school attendance and received
further training to support them, while other girls reached
the third year of university.??

(Socio-ecological framework: Individual)
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Education programme for CAAFAG in Nepal

The education programmes in Nepal included both
individual and structural support. Individual support
included tuition fees, student kit, and uniforms. The
evaluation of the programme highlighted that educational
support had a positive impact on children, it helped them
to enrol and to stay in school. It also helped children to
feel more confident in their school and to take part in
other activities in the children’s clubs. Structural support
encompassed small funding amounts allocated to schools
to benefit other vulnerable children in the communities.
This support was appreciated by schools and communities
and helped other children to return to school.?®

(Socio-ecological framework: Individual - Community levels)

Community level

Community-level education during the

Syrian conflict
Soon after the conflict began in Syria in 2011, communities
“have begun responding to the crisis by developing local
mechanisms for educating children in non-government
controlled areas. Local civilian councils and activist
groups have established nonformal community schools
in mosques and private homes in areas where schools
were destroyed or where it was no longer safe to attend
school”.?2° One in four schools was no longer operational
because they have been damaged, destroyed or used to
shelter internally displaced people or by armed groups in
the conflict.

With the support of the international community,

nonformal education was provided to children, which led
to recognized and certified competencies. Support for

a unified Syrian certification and accreditation system
allowed children to receive education in Non-government
controlled areas and to attend formal exams recognized by
the government in Damascus.2®

(Socio-ecological framework: Community level)

Society — government - NGO level

Collaboration with the Ministries of Social

Welfare and Education in the Philippines
In the Philippines, the lack of education opportunities was
identified as a driver to recruitment into the MILF armed
group. UNICEF reintegration programme conducted Family
Needs Assessments which identified access to education,
health and livelihood as priority needs for disengaged
children and their siblings. UNICEF worked closely with
the Ministry of Social Services and Development and the
Ministry of Basic and Higher Technical Education to ensure

228 Binadi et al (2011)
229 Thompson et al (2014)
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improved access to social welfare and education in remote
areas where CAAFAG were recruited. They supported
families with cash assistance and seeds to generate an
income so they could afford school fees and transportation
costs. UNICEF combined a community approach in
increasing education opportunities with a family approach
to support access to education for all children in the family
rather than individual needs. This strategy served as a
prevention and a response intervention.?%!

(Socio-ecological framework: Family — Community -
Society levels)

Complementary reading:
+ Paris Principles Steering Group (2022) Paris Principles
Operational Handbook Chapter 24 - Education
Support for Reintegration

» The Alliance for Child Protection in Humanitarian
Action (2020) Technical Note on Girls Associated with
Armed Forces and Armed Group — Education

- INEE (2013) Conflict Sensitive Education Pack

i’ Safety & Care

Key considerations

+ Following their release, children may have various
needs and may need individual support through case
management.

« Children may be at risk of violence in the home,
gender-based violence, re recruitment, retaliation or
arrest.

+ Recruitment and use of children is a major cause of
family separation in armed conflict. Children may need
support in family tracing and reunification.

+ Former CAAFAG in detention may also need support
to trace their family members and to be reunified upon
their release.

« Some children will require temporary care
arrangements during the family tracing process or
because they may face risks in their home such as
risks of retaliation, re-recruitment, etc.

+ Temporary care arrangements may also support
children in their transition from the armed force or
group to civilian life.

230 Information collected from key informant
231 United Nations and the Moro Islamic Liberation Front. (2017)
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Recommendations

+ Establish a case management programme to assess
and responds to the needs of children using the
inter-agency case management guidelines.

(See Case management approach p.88)

+ Assess the risks to the safety of the child during the
case management process and establish a safety plan
to address them. This may include relocation to a safer
place where children will find greater anonymity.

+ Establish a foster care system for unaccompanied
CAAFAG. Prioritise foster care, particularly for girls.
Place two girls in one foster family to enhance
their sense of protection and the success of their
reintegration.?® Train foster families before they foster
any child and set up foster parent support groups
with regular meetings to share challenges, lessons
learnt and identify solutions collectively. Make
provision for regular monitoring and community-
based care.

+ Consider independent living arrangements in
contexts where it is culturally appropriate, with two
or three adolescents in one accommodation unit,
preferably ex-CAAFAG who know each other. Identify
and train respected community members who live
nearby as mentors to provide support to the children
and regular monitoring.

+ Only consider interim care centres in locations where
foster families, kinship care or independent living
opportunities are not available or are not in the best
interests of the child.

+ Involve boys and girls in identifying the best
approaches to alternative care.

Examples of programmes

+ Case management for CAAFAG and for other
protection concerns to not stigmatize them.

+ Alternative care arrangements such as foster families
and independent living. Only consider interim care
centre as a last resort.

+ Family tracing and reunification programme,
including a preparation phase for the family before
the reintegration.

232 The Alliance for Child protection in Humanitarian Action (2020)
233 De Lay (2002)

Individual level

Mobility Mapping: a useful technique to gain

information from children
“A historical mobility map is a child’s mental picture of his
or her life before separation translated onto paper. The
mobility dimension comes into play by asking a child to
show in the picture places where he or she used to go.
Although the actual drawing can be used to identify and
decipher tracing clues, the map’s primary purpose is to
stimulate the child’s memory and generate discussion
between the child and a tracing worker. Using the map, a
tracing worker can explore diverse topics, and most times,
draw out information useful for radio tracing and active field
tracing. Maps often reveal a child’s daily tasks (chores and
play) and significant relationships, as well as distinctive
local features, structures, or geographic characteristics.
They can reveal nicknames, places frequently visited, and
favourite memories. Even when the information revealed
does not lead to reunification, it can provide children with
knowledge about where they came from and important
emotional connections with their past.” 2%

(Socio-ecological framework: Individual level)

Family level

Lessons learnt from alternative care in DRC
In DRC, alternative care arrangements for CAAFAG
included both Interim Care Centres (ICC - Centre
d’Orientation et de Transit) and foster families (Famille
d’Accueil Transitoires), based on the locations. The
programme evaluation highlighted the positive impact
of foster families who organized themselves as
associations. Lessons learnt highlight the importance of
day care centres where children can access activities,
close monitoring with case workers (“référents”), a
holistic approach including various actors and ongoing
support to foster families. Foster families are part of the
discussions with children about their reintegration plan.
This approach was also successful to prevent rebellions
of children, targeted attacks from the armed group, and
demonstrations from community members against the
reintegration of CAAFAG.

The evaluation of the interim care centres underlined that
ICC personnel were not all appropriately trained to manage
former CAAFAG. This led to negligence and maltreatment,
a lack of individual support and no clear perspective on
their future. Additionally, experience showed that the

high number of children in one centre was a factor in
behavioural problems, and increased difficulty in managing
the children.234

(Socio-ecological framework: Individual - Family levels)
234 Bodineau (2011)
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Case management programmes in Nepal

In Nepal, the case management approach included an
assessment of the families and the neighbourhood and
the setting up of a safety net comprising five to seven
community members living in the neighbourhood, before
reuniting children with their family. The preparation of the
family and child was very important to create the right
foundation for a successful reintegration. The families
received livelihood support based on their needs, and
the children were registered in school. However, the
caseworkers felt the monitoring limited to two years
after the reintegration was not long enough to ensure the
success of the reintegration.23

(Socio-ecological framework: Individual — Family levels)

Community level
@ Lessons learnt from case management and family

tracing and reunification programmes in Sudan
In Sudan/South Sudan, DDR programmes went through
multiple phases, with various approaches to social work
and case management. One of the approaches, known
as Phase Il relied exclusively on the capacity of the
community environment to protect children. Children
were reintegrated in their families without systematic
follow up and monitoring, and with no record of who had
returned where. Preliminary finding of an evaluation of this
community-based approach highlighted that CAAFAG may
not have benefited from reintegration support as it was not
targeted enough and many fell through the gaps. However,
this community approach was more successful in tracing
families. The Family Tracing Network in South Kordofan
seemed to be effective in tracing families through
school teachers, without the need of social workers. The
evaluation report highlights that follow up of children who
have been reintegrated in their families should build on
local child protection committees and prioritise social
workers only for the most vulnerable children.?¢

(Socio-ecological framework: Community levels)

Complementary reading:
« Paris Principles Steering Group (2022) Paris Principles
Operational Handbook

+ Chapter 18 - Case Management
» Chapter 19 - Alternative care

+ Chapter 20 - Family Tracing, Reunification and
Follow up

» The Alliance for Child Protection in Humanitarian
Action (2020) Technical Note on Girls Associated with
Armed Forces and Armed Group — Safety and Care -
Alternative care
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» Unaccompanied and Separated Children Working
Group (2013) The Alternative Care in Emergencies
Toolkit

» The Alliance for Child Protection in Humanitarian
Action (2016) The handbook on Unaccompanied and
Separated Children and (2017) The Toolkit on
Unaccompanied and Separated Children

« The Alliance for Child Protection in Humanitarian
Action (2014) The inter-agency guidelines for case
management and child protection

I

Justice
Key considerations

« CAAFAG may be in contact with the justice system as
alleged offender, witness or victim.

+ Their association with an armed group designated
as terrorist often increases the risk of discriminatory
treatment and failure to meet international judicial
standards and the respect for child rights.2*”

+ Children in detention are at high risk of being tortured
or subjected to other ill-treatment or coercion when
interrogated.?®®

+ The long-term impact of not accessing reintegration
support can be significant, leading to social
exclusion, marginalisation, undermining efforts for
social cohesion, community development and child
protection.?%

Recommendations

« Train lawyers and legal assistants on humanitarian
laws, international norms and treaties and national
legislation in relation to access to justice, children
associated with armed forces and armed groups and
terrorism-related laws if relevant.

+ Advocate for the respect for child rights and
international standards._(see Legal and normative
framework on p.17)

* Promote restorative justice mechanism including
reintegration and rehabilitation measures instead of
prosecution and detention.

235 Binadiet al (2011)

236 Halton (2011)

237 O’Neil S, Van Broeckhoven K (2018)
238 Paris Principles Steering Group (2022)
239 Clara Pretus et al (2018)
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Involve boys and girls in contact with the justice system in
identifying the best approaches to ensuring the respect of
their rights and to promote their reintegration.

Examples of programmes

+ Training programmes for justice actors on the
international legal framework.

+ Advocacy to the Ministry of Justice and Interior to
prioritise restorative justice mechanisms over detention
of CAAFAG.

+ Provision of legal assistance to children and their
families to reduce the duration of detention, support
access to civil documentation (birth certificate,
marriage certificate, etc.)

Individual level

Legal support to children associated with Islamic

State in Iraq
In Iraq, until 2019 Heartland Alliance International
provided legal assistance to girls and boys suspected of
affiliation with Islamic State. Most girls were arrested due
to their status as wives, daughters or sisters of alleged
Islamic State fighters. A team of two female lawyers
interviewed girls, provided legal consultation and legal
representation at the juvenile court in Ninewa. Their
intervention contributed to the release of 80 girls and boys
and the reductions of sentences to one year of detention.
They also provided psychosocial support, built a hall for
recreational activities and a building for family visits at
the detention centre. After the release of children, the
organisation monitored the reintegration of adolescents
through psychosocial and legal support as well as referral
to health and education actors.4°

(Socio-ecological framework: Individual level)

Advocacy for appropriate care of CAAFAG in detention
in Chad

In Chad in March 2014, ICRC and UNICEF identified 44
children detained amongst a group of 248 combatants
from the Central African Republic armed groups ‘Seleka’.
UNICEF worked with the Ministry of Social Welfare to
remove these children from the prison and transport

them to a transitional care center, while family tracing

was carried out in coordination with ICRC to identify their
relatives back in CAR. However, there were some tensions
between seeking to separate the children from other adult
combatants, and seeking to preserve family unity.

240 The Alliance for Child protection in Humanitarian Action (2020)
241  Paris Principles Steering Group (2022)

For instance, a 17 year old girl was the wife of a general,
aged 45, and had a two-year-old child. UNICEF staff
talked to the girl apart from the general to understand her
wishes. A solution was found to relocate the girl and her
child to stay with relatives who lived close to the prison
where the general was in jail. They were able to maintain
contact while awaiting the outcome of the general’s trial.

In another case, a child was detained together with his
adult relative. After some discussion with the child, the
relative and the authorities, the adult relative was moved
to another prison closer to the interim care centre, where
the child would stay during the tracing of other family
members. UNICEF supported the child and relative to
maintain contact.?*’

(Socio-ecological framework: Individual level)

Children’s participation in transitional justice

in Colombia
In Colombia, it is important for national reconciliation
and for the reintegration of children, that perpetrators are
held accountable for their offences. Reconciliation was
embedded into justice and rule of law initiatives with the aim
to move the country out of conflict. The National Historical
Memorial Centre was established to strengthen transitional
justice efforts. It included the Observatory of Memory and
Conflict, which collected testimonies of former members
of armed groups, including former CAAFAG, on their
perspectives of the conflict and suggestions on what needs
to change. The purpose is not to establish the truth as
would do a truth commission, but rather reaffirm the dignity
and humanity of all victims to the conflict. Armed forces
are also involved in this process, and they are progressively
more open to acknowledge the institution’s wrongdoings.
The impact on the perception of armed forces and the
consolidation of peace is yet to be evaluated, however, this
is a first step in healing deep wounds.?4224

@ Society — government - NGO level

(Socio-ecological framework: Society level)

Complementary reading:
+ Paris Principles Steering Group (2022) Paris Principles
Operational Handbook

+ Chapter 25 - Addressing Impunity for Child
Recruitment and Use

+ Chapter 26 - Children Formerly Associated with
Armed Forces and Armed Groups in Justice
Systems

242  Observatorio de Memoria y Conflicto, http://
centrodememoriahistorica.gov.co/observatorio/

243 Schultze-Kraft (2017)
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» The Alliance for Child Protection in Humanitarian

Action (2020) Technical Note on Girls Associated with
Armed Forces and Armed Group — Safety and Care -

Legal support

< .
©= Economic recovery
|

Key considerations

Current reintegration programmes appear to offer the
choice of education, whether returning to school or
catch up classes, or vocational training. There are little
opportunities to combine both of them.

The training courses provided are often focused on
availability of trades and ease of implementation rather
than on relevance to the context and usefulness to
children to generate income in the long term.?* There is
also an excessive focus on skills gaps, often neglecting
skills that youth already have and their aspirations.

Availability, access and management of natural
resources can lead to conflict or affect economic
recovery interventions, such as access to land and
water for agriculture programmes.

Evaluations of livelihood projects have demonstrated
positive psychosocial outcomes, but more rarely
effective financial self-sufficiency. The lack of
expertise of child protection actors,?*s the absence
of prior market assessments, the lack of business-
management skills training, access to financial
resources and professional networks have largely
contributed to this situation.

Recommendations

Involve livelihood actors to implement economic
recovery programmes or to train child protection
actors in delivering quality and sustaining livelihood
programmes?47 248

Conduct localised and individualized labour
assessment to assess market opportunities in
children’s communities?*®

Consult boys and girls to understand their skills, their
wishes and the best approaches to improve financial
self-sufficiency.

Consider providing livelihood support to the family so
they can provide for their children?®

Explore combination of livelihood and education
opportunities®', and several progressive skills training
phases to allow children to prioritise short-term training
opportunities and continue building their skills overtime
to access better job opportunities in a second phase?®®?
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+ Provide financial literacy and business skills,
including how to resist pressure from family and
friends with and access to micro-credit and saving
schemes.?®® Trainings can be embedded into education
programmes through entrepreneurship clubs, saving
clubs, etc.

+ Provide regular business monitoring visits®* pre- and
post-training support to deal with the realities of
entrepreneurship.2%

+ Encourage groups of young people to open their
business together and offer group support?®

+ Consider a long-term and sustainable mentoring
approach with established businesswomen/men in
their community to build a connection with adults in
the community and receive support?®”

+ Consider providing child care for girls with children to
ensure equal access?®

Examples of programmes
+ Apprenticeship, traineeship and internship schemes
* Income-generation schemes
+ Cash transfers
+ Cash-for-work and Food-for-work
+ Financial education
+ Agricultural development
+ Loan-led microfinance
+ Savings-led microfinance®®
+ Job development
* Value chain development

+ Small business support2%°

Individual level

Agriculture activities: lessons learnt
Lessons learnt from the DDR programme in Sierra Leone
and Afghanistan highlight the importance of an agricultural
package for young people who choose agricultural
activities. The agricultural package should include tools
and vouchers for seeds and fertilizers, have enough
start-up capital (through humanitarian or State Social
Assistance) and be implemented in contexts where there
is access to cultivable land. In Liberia, an evaluation of
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the DDR programme documented that former combatants
who returned to the countryside and opted for agriculture
were over time more self-sustainable and integrated better
in their communities than those who remained in Monrovia
and opted for vocational training. Vocational scheme
included trades such as carpentry and motor mechanics for
which there was limited market demand. Thus, too many
people were competing for few opportunities.26! 262

(Socio-ecological framework: Individual level)

Education and Livelihood in Nepal

An evaluation of the DDR programme in Nepal found

that combining education and livelihood support was an
effective strategy for successful reintegration of older
children. However, more support was needed through
additional training, regular monitoring of the business and
business plans to ensure effective income generation.?®?

(Socio-ecological framework: Individual)

Non-traditional female trade

In Syria, a girl benefited from vocational training, qualified
in electronics, and opened a shop. The community did not
accept her in this role and refused to buy from her shop.
She finally asked her brother to interact with customers
while she ran the business behind the scenes.?®*

(Socio-ecological framework: Individual)

Livelihood support in CAR

In CAR, Plan International provided livelihood support to girls
who were associated with armed forces and armed groups.
Options were limited to five or six selected trades based on
a market assessment and the availability of materials, which
can vary from one community to another. Thus, girls were
trained in soap-making, bread and cake baking, motorbike
mechanics, tailoring and hairdressing, and some opened a
cafeteria. Plan International identified master artisans, trained
them in child protection, on communication skills and on
how to interact with CAAFAG. Each artisan then signed a
child-safeguarding protocol before receiving children. Girls
with children could access day-care centres while they were

attending vocational training. In addition, the girls benefited
from small business management training, functional literacy,
life skills and sexual and reproductive health education.?®

(Socio-ecological framework: Individual)

Livelihood support and gender equality in Iraq

In Irag, Norwegian People’s Aid (NPA) worked with Yazidi
young women who were kidnapped by Islamic State. They
conducted a vocational orientation and screening process
based on young women’s business ideas. These included
trades such as knitting, yogurt-making, sewing clothes,
beauty care, making wedding music, and artistic painting.
They each received training in business management
skills, materials to start their business and support from
counsellors to navigate the market. The business success
rate reached 70%. This initiative was coupled with activities
that promoted gender equality. For instance, young Yazidi
women organised gender-equality awareness raising

and advocacy events. In addition, NPA organised peer-
support groups for men and women separately to discuss
GBYV issues, gender norms and physical and emotional
violence against women and girls. The combination of

the two initiatives contributed to create a more protective
environment for girls and young women survivors at
home and in their community. Additionally, young women
could benefit from GBV case management, mental health
counselling, and material support.25¢

(Socio-ecological framework: Individual)

Complementary reading:
+ Paris Principles Steering Group (2022) Paris Principles
Operational Handbook Chapter 23 - Economic
Strengthening for Reintegration

» The Alliance for Child Protection in Humanitarian Action
(2020) Technical Note on Girls Associated with Armed
Forces and Armed Group — Financial self-sufficiency

» The CPC learning network. Women’s Refugee
Commission (2014) What do we know about economic
strengthening for family reintegration of separated
children?

244  Ozerdem et al (2011)

245 UNICEF Nepal (2008)

246 Mazurana & Eckerbom Cole (2012)

247  UNICEF Nepal (2008)

248 Mazurana & Eckerbom Cole (2012)

249 The Alliance for Child protection in Humanitarian Action (2020)
250 Ozerdem et al (2011)

251 Binadi et al (2011)

252 The Alliance for Child protection in Humanitarian Action (2020)

253 International Labour Organization-International Programme on the
Elimination of Child Labour ILO-IPEC (2010)

254  Binadi et al (2011)
255 ILO (2010)

256 Key informant
257 Key informant
258 Ibid

259 This includes Rotating Saving and Credit Association (ROSCAs),
Village Savings and Loan Associations (VASLAs), Saving and Credit
Cooperatives (SACCOs)

260 Chaffin et al 2013

261 Maclay and Ozerdem, 2010

262 Ozerdem et all (2011)

263 Binadi et al (2011)

264 The Alliance for Child protection in Humanitarian Action (2020)
265 Ibid

266 Ibid
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N . .
—# Social belonging

Vicious cycle of stigma and rejection

CAAFAG
experience of
violence and
abuse in AFAG

Community
members reject
CAAFAG
because of their
behaviour

Community and
family prejudice
about CAAFAG
misbehaviours

CAAFAG
respond to
mistrust through
rebelion or
self-isolation

Community
mistrust against
ex CAAFAG

Key considerations

» The family plays an essential role in the success of
the reintegration process, however family members
not responding in a caring manner may be particularly
detrimental.

» Family distrust may have an impact on the wellbeing
and behaviour of children and young people, sometimes
leading to a vicious cycle of stigma and rejection. (See
diagram above) Children start acting according to the
family and community’s negative expectations, thus
reinforcing these stereotypes, leading to increasing
stigma and preventing the child’s reintegration.?®”

+ Community acceptance and meaningful community
engagement and supports are essential components
of social reintegration of children.

+ Civilian communities often distrust and fear for child
soldiers even years after the end of the war.

* In some contexts, community level approaches, such
as traditional cleansing ceremonies, contributed to
repair relationships with their families and communities
and helped children by realigning their well-being with
spiritual beliefs of death and rebirth.?8¢ Communities
and children themselves often know what will help
children be accepted by their family and community.

Recommendations
* Prepare the families and partners if relevant ahead of

the reunification to reduce the discrimination children
face upon their return.
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+ Provide parenting skills programmes, including
psychosocial support for family and partners to
improve their acceptance, their psychosocial recovery
and contribute to a caring home environment.

+ ldentify and promote existing local initiatives of
influential community figures such as religious leaders,
chiefs of villages or women and youth leaders that
promote social acceptance.

+ Consult boys and girls to identify the best approaches
to improve their social integration.

+ Encourage exchange of ideas and promising practices
that support CAAFAG community reintegration via
community leaders from various locations.

+ Promote the participation of youth in community
activities, including former CAAFAG when it is safe to
do so.

Examples of programmes

* Youth-led initiatives to interact with the community and
show how children and youth can play a positive role
and contribute to community life.

+ Preparation of the family and communities through
community dialogues allowing families and
communities to express concerns and highlighting the
needs of children to recover to be able to contribute
positively to the community.

+ Identification and promotion of organic community
initiatives, traditional rituals, which promote community
acceptance.

+ Empowerment of local actors who have the power to
influence community acceptance.

+ Edutainment initiatives that promote a change of social
norms and strengthen community acceptance.
0 Individual - Community levels
Drama-play by GAAFAG
In Uganda, Sierra Leone and Liberia, a participatory study
has involved girls with children who were associated with
AFAG to understand the challenges they face in their
reintegration. One of the main issues highlighted was
the rejection by the community. The study allowed girls
to implement a small project as a group to facilitate their
reintegration. Some groups started a collective income-
generating activity with land provided by the committee.

Some other groups decided to role-play a drama that
highlighted how community members treated them upon



their return, and the isolation they faced. Across all groups,
girls reported a behaviour change of community members
towards them: they were coming forward more easily to
talk to them.2°

(Socio-ecological framework: Individual - Community levels)

Cleansing ceremonies

Cleansing ceremonies, which are not harmful to the
children, were very successful to promote reintegration
and lessen psychosocial distress in contexts such

as South Sudan, DRC, Mozambique and Nepal. In
communities with a communitarian vision of death, illness
and healing, traditional healing may make a socially
acceptable return possible. This process is “meant to
spiritually realign wellbeing with the social world and
discard identities and habits imbibed in the fighters’
world”.27° Through traditional rituals, girls and boys were
cleared of their sin and as a result could not carry bad
luck to the community. The rituals included pacification
of ancestors’ spirits or the spirits of the people they
killed. The cleansing ritual can be critical for girls who
are survivors of sexual abuse and to ensure community
acceptance. The effectiveness of the rituals has mixed
outcomes and seems to be more effective with children
who believe in it.2"

(Socio-ecological framework: Individual - Community level)

Family level

Parents Make the Difference
In Irag, Democratic Republic of Congo and Central African
Republic, the International Rescue Committee implemented
Parents Make the Difference, a parenting skills programme
for parents of adolescents at risk of recruitment and parents
of adolescents formerly recruited. Through a series of
13 sessions, the programme aims at improving parent’s
stress management skills, positive parenting practices,
communication skills using empathy and strategies for
supporting adolescents with behavioural issues and
psychosocial needs such as stress and anxiety. In addition,
they received information about the risks girls and boys are
exposed to during their association with armed groups and
the difficulties they may face upon return. Thus, parents
were better equipped to prevent the (re)recruitment of their
children and to support their reintegration.2”

(Socio-ecological framework: Family level)

267 Child Soldier International : Guide pratique pour promouvoir
I’acceptation communautaire des filles associées aux groupes armés
en RDC

268 Ozerdem et al (2011)
269 Worthen et al (2011)

Community level

A radio drama series in Nigeria
In Nigeria, Search for Common Ground and UNICEF
designed a radio programme using the edutainment
approach, a combination of education and entertainment,
to increase community acceptance of women and children
formerly associated with non-state armed groups. The radio
drama series depicted the life of CAAFAG, their difficulties
in reintegrating back into their communities and the
socioeconomic challenges they face. Additional issues were
raised due to COVID-19, their dignity and issues of social
cohesion. The episodes last 15 minutes and were aired every
week on local FM radio in Borno State. A roundtable with
guest speakers followed each episode to further discuss
issues raised during the series. Community members could
call to ask questions and participate in the discussion.
Feedback from participants in the roundtables highlighted a
positive response from community members, caregivers, and
community leaders. Anecdotal evidence suggests that the
radio programme contributed to behaviour change such as
increased acceptance of GAAFAG going back to school.?”

(Socio-ecological framework: Community level)

Community-based approaches to social reintegration

in CAR

In Central African Republic, Save the Children has
supported community-based child protection committees
to facilitate community dialogue in schools and community
discussion sessions to raise awareness about the
experience of CAAFAG. Children associated with armed
groups faced a lot of challenges, including stigmatization,
and social and economic exclusion.

One approach was to hold screenings of films such as
“Ezra”, a film depicting the story of a child recruited into an
armed group in Sierra Leone. He was forced to kill his own
family and attacked his own village. He then tried to go
back home after the war. After the screening, committee
members asked for reflections on the film and encouraged
discussion about different attitudes of community
members towards reintegration. They asked children if
they would exclude or be friends with this child if he came
home to their village. “Forgiving” and “accepting” children
who have been associated with armed forces and armed
groups was raised during discussions, along with the
responsibility of the community for being unable to protect
their children during the crises.?™

(Socio-ecological framework: Community level)

270 Ozerdem et al (2011)

271 Betancourt (2008)

272 Kazingufu, participant to parenting skills session in DRC

273 The Alliance for Child protection in Humanitarian Action (2020)
274  Paris Principles Steering Group (2022)
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Community dialogues in Nigeria

In Nigeria, Search for Common Ground organized
transformative community dialogues, involving Community
Based Child Protection Committees, community members,
the local militia CJTF (Civilian Joint Task Force) members,
religious leaders and other community leaders. The
sessions are sometimes separated by gender, based

on local culture. The focus of the discussions is on
community acceptance, the challenges that children face,
rejection by the community, particularly for children who
were associated with Boko Haram. In some instances,
children self-isolate because of guilt and discrimination,
and it is a risk factor for re-recruitment. In locations
where children are enrolled with local militias such as
CJTF, CAAFAG are involved in the community dialogue
on a voluntary basis. These children do not face stigma,
they are already accepted by the community, but their
testimonies are powerful and trigger empathy for all
CAAFAG. Some parents are not aware of what their
children have been through, and this approach serves
children associated with CJTF and their family, and by
extension children associated with Boko Haram.?”®

(Socio-ecological framework: Community level)

Religious leaders involvement in community acceptance
In Iraq, Islamic State specifically targeted the Yazidi
women and girls for sexual abuse and exploitation. Upon
their return, girls were at risk of exclusion from the Yazidi
society. Women'’s rights activists along with other human
rights actors actively advocated to the Yazidi Spiritual
Council to welcome back women and girls kidnapped by
Islamic State. In April 2014, a fatwa was issued by religious
leaders that preserved the dignity and the protection of
women and girl survivors of rape. They declared they
could be “religiously purified” and accepted since they
were raped and enslaved against their will. Unfortunately,
despite ongoing advocacy, the fatwa was not extended

to their children born out of rape during their captivity.2”

In Nigeria, religious leaders actively advocated for the
reintegration of girls. They encouraged the acceptance

of girls and their children born during captivity, based on
verses from the Quran.?’”

(Socio-ecological framework: Community— Society levels)

Complementary reading:
+ Paris Principles Steering Group (2022) Paris Principles
Operational Handbook

« Chapter 21 - Planning and Delivering
Reintegration Programmes

+ Chapter 27 - Girls Associated with Armed Forces
and Armed Groups
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» The Alliance for Child Protection in Humanitarian
Action (2020) Technical Note on Girls Associated with
Armed Forces and Armed Group — Social reintegration

B. Monitoring

Monitoring is a key component of project design. The
development of a logframe, including indicators and
means of verification will be essential to measure progress
against outputs and outcomes indicators.

Development of culturally sensitive

indicators

How to develop indicators?

Indicators are a quantitative or qualitative variable that
provide a valid and reliable way to measure achievement,
assess performance, or reflect changes connected to an
intervention. It is a number, proportion, percentage or rate
that helps to measure - or to indicate — the extent to which
planned activities have been conducted (output indicators)
and programme achievements have been made (outcome
indicators).

They can also be used to show the progress that is being
made towards achieving an outcome related to a specific
standard or standards. They provide a way of measuring and
communicating the processes and results of key actions.

Output indicators measure the direct, immediate-

term results of an activity, or in other words, what the
intervention has achieved in the short-term. They add
more details in relation to the ‘output’ of the activity.
Outputs generally include the number of support or service
interactions received by a beneficiary of a particular
programme, as well as the products or goods that result
from an intervention. For instance, the number of CAAFAG
who accessed case management services, the number

of parents of CAAFAG who participated in parenting

skills sessions or the number of community-based child
protection mechanisms established.

Outcome indicators are a specific and measurable
variable that will represent the achievement or failure of
the outcome. It relates to the change that results from an
intervention in the short-, medium- or long-term. These
indicators enable us to know whether the desired outcome
has been generated.?’

An outcome indicator should indicate the progress
towards the standard as a result of the implementation
of key actions or the extent to which the standard was
reached; in other words whether progress against the
standard was achieved. It differs from the standard in


https://alliancecpha.org/en/GAAFAG
https://alliancecpha.org/en/GAAFAG
https://alliancecpha.org/en/GAAFAG

that it specifies the change that is needed and identified
in measurable elements. It is the change that is expected
as a result of an intervention. For instance, indicators

of change in behaviour, attitude or knowledge among a
program’s participants, or policy, or children’s access and
use of services are considered outcome indicators.

For example, the percentage of children who report
improvement in their mental health and psychosocial
wellbeing after their reintegration or the number of
CAAFAG who are successfully reintegrated after one year
of support. In this last example, the criteria of “successful
reintegration” should be developed. Outcome indicators
often require the development of a set of criteria, scales,
and/or measurement tools.

Indicators are developed based on the objectives
identified during programme design. They should include
a mix of output and outcome indicators to monitor the
quality of programme as well as the delivery of the service.

Use the SMART process to develop quality indicators
following the criteria below:

Specific: the indicator should indicate clearly what will be
achieved. Avoid vague terms such as improve or effective.

Measurable: is it possible to collect data for this indicator
in a conflict context? Do you have the expertise, staff, and
time to collect the data?

Achievable: Is it realistic to expect the target to be reached
within the timeframe, based on the resources you have?
For outcome indicators, is it possible to measure a change
during the project period? Avoid ambitious targets that will
make the project look like a failure if they are not met.

Relevant: Does the indicator really capture the change you
described as your output or outcome?

Time-bound: When will the indicator will be achieved?27®

How to contextualize indicators?

Some outcome indicators require the involvement of
former CAAFAG and community members to define
criteria. Concepts of release, reintegration and wellbeing,
are usually based on Western concepts which may not
resonate with a culturally based understanding of war-
related events. Children are not passive victims, they
actively interpret and give a meaning to their experience.
Communities “have their own priorities for improving their
life, and their own ways of identifying impact indicators
and measuring change”.2®

275 Information collected from key informant
276 Rohwerder (2019)
277 Monguno et al (2016)

Thus, the perspective of the community and of children
should be considered when designing key outcome
indicators related to release and reintegration.

Findings for the following research questions from the
context analysis will help you develop criteria for outcome
indicators related to release and reintegration.

9. How are boys and girls released (formal vs informal
modes of release), are there differences according to
their age/gender/ ethnicity or other characteristic?

10. How can the humanitarian community support
existing practices from families and communities and
contribute to the safe release of boys and girls?

12. How can the humanitarian community contribute to
the safe and successful reintegration of boys and
girls, considering safety and care, social reintegration,
health and mental health and economic reintegration?

13. What are the criteria of a successful reintegration for
boys and girls?

These research questions should have been selected
during the first phase of the context analysis based on
knowledge gaps.

During the context analysis, the consultation of former
CAAFAG during workshops (see Context analysis p. 33) and
through Kl provides the framework to collect relevant
data to respond to the research questions listed above,
using a participatory approach. In particular, the session
4.3 Brainstorming release processes and 5.3 Diamond
ranking of attributes of doing well, will help you define
criteria for release which distinguish disengagement and
deidentification, and criteria for reintegration, from the
perspective of CAAFAG.

Information collected through the needs assessment
tools will also provide information about the community
members’ perception and definition of release and
successful reintegration.

In addition, a participative ranking method can be used to
collect these information items from community members.
This method developed by Columbia University was
used in Sierra Leone to identify successful reintegration
criteria from the perspective of girls formerly associated
with armed forces and armed groups. The approach
associates key principles of the focus group approach and
participatory appraisal activities (ranking).

278 The Alliance for Child Protection in Humanitarian Action (2021)

279 IndiKit Rapid guide to design SMART indicators

280 Catley et al. (2008)

CAAFAG Programme Development Toolkit | Guidelines | 107


https://www.indikit.net/userfiles/files/IndiKit/Rapid Guide to Designing SMART Indicators FINAL.pdf

During focus-group discussions, the facilitators ask the
participants for their interpretation of what it meant for a
girl to be successfully reintegrated. A similar exercise was
done with indicators of “poor” reintegration. Thus, girls
identified emotional and financial support from their family
as the most important indicator of “good reintegration”
and no income-generating activities as the most important
indicator of “poor” reintegration.?®!

You can find additional information on how to
contextualize indicator criteria in The Alliance for Child
Protection in Humanitarian Action (2021) Identifying and
ranking risk and Protective factors: A brief guide.

Measuring output and outcome

indicators

As a reminder, output indicators measure the direct,
immediate-term results of an activity, or in other words,
what the intervention has achieved in the short-term.
Outcome indicators represent the achievement or failure
of the outcome. It relates to the change that results from
an intervention in the short-, medium- or long-term.

Some organisations may have dedicated Monitoring and
Evaluation teams to collect the data, while others may
mobilize programme staff to collect information. Either
way, your data collectors should be trained on how to
collect data, and attend a specific training session on how
to collect data from children if relevant.

Review of the logframe with selected output and outcome
indicators and the means of verification with your team

at the beginning of the project to ensure timely and
harmonised data collection.

Data collection tools

The measurement of output or outcome indicators may
require the development or the selection of data collection
tools. You may need to design some tools specifically to
reflect the outputs or outcomes of your activities. This may
include pre-post training test, post-intervention surveys,
individual questionnaires or attendance sheet that should
be age and gender-sensitive.

The measurement of some outcome indicators may be
based on contextualized criteria (see 3.2 Monitoring on
p.106). For instance, the measurement of reintegration
indicators such as % of boys and girls who are CAAFAG
and who report successful reintegration after X months of
reintegration support require the identification of criteria,
identified by former CAAFAG and the community. You
can collect information about these criteria through post-
intervention surveys for instance.
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The measurement of knowledge gained following a training
or an awareness-raising activity, should be conducted
before and after the activity, using a questionnaire, a

quiz or a game. If participants are literate, you can use

a questionnaire they fill before and after the training, for
instance to measure the increase in knowledge. A quiz
can be a fun approach to collect information anonymously,
which is often less intimidating for participants. If
participants have a smartphone or a computer, you

can use a quiz with Mentimeter or Kahoot to assess

their knowledge. If it is not possible, you can organize a
game such as a Jeopardy game with questions related

to the topic using an interactive PowerPoint or simply
double sided cards with questions for each amount. In
this case, you will assess the knowledge of small groups
and not individuals. Whatever approach you select, it is
important to ensure that the improvements in participants’
performance (or knowledge) can be measured.

Tools
+ Example of survey to measure the release and
reintegration indicator

Complementary reading:
+ The Alliance for Child protection in Humanitarian
Action (2019) Child Protection in Emergencies
Situation and Response Monitoring toolkit

Development of a performance

measurement framework

The following table is an illustrative example of a logframe,
including examples of prevention, release and reintegration
intervention objectives and indicators, including both
output and outcome indicators.

Adapt the following logframe according to the
interventions selected in programme design and the
objectives developed for each. Complete the target based
on the locations and the number of beneficiaries targeted
for each. Identify different means of verification based on
the context or specific donor reporting requirements.

Complementary reading
+ The Alliance for Child Protection in Humanitarian
Action (2021) A Brief Guide to Selecting Child
Protection Minimum Standards Indicators for
Application in Programs, Projects, or Humanitarian
Response Plans

+ Paris Principles Steering Group (2022) Paris Principles
Operational Handbook Chapter 9 - Programme
Monitoring, Evaluation, Accountability and Learning

+ RISE (2019) Monitoring and Evaluation of
reintegration Toolkit



https://alliancecpha.org/en/child-protection-online-library/guidance-identifying-and-ranking-risk-and-protective-factors-brief
https://alliancecpha.org/en/child-protection-online-library/guidance-identifying-and-ranking-risk-and-protective-factors-brief
https://alliancecpha.org/en/child-protection-online-library/guidance-identifying-and-ranking-risk-and-protective-factors-brief
https://www.mentimeter.com
https://kahoot.com
https://www.slidescarnival.com/jeopardy-free-presentation-template/11277#preview
https://alliancecpha.org/en/system/tdf/library/attachments/monitoring_toolkit_low_res.pdf?file=1&type=node&id=30920
https://alliancecpha.org/en/system/tdf/library/attachments/monitoring_toolkit_low_res.pdf?file=1&type=node&id=30920
https://alliancecpha.org/en/system/tdf/library/attachments/monitoring_toolkit_low_res.pdf?file=1&type=node&id=30920
https://riselearningnetwork.org/resource/monitoring-evaluation-of-reintegration-toolkit-2/
https://riselearningnetwork.org/resource/monitoring-evaluation-of-reintegration-toolkit-2/

PERFORMANCE AND MEASUREMENT FRAMEWORK

Prevention objective: Girls and boys affected by conflict are protected from recruitment and use

Outcome: Risk factors of recruitment and use are addressed and protective factors are strengthene

Outcome indicator: % of boys and girls
who demonstrate knowledge of risks
factors related to recruitment and use by
armed forces/groups and behaviours to
protect themselves

Outcome indicator: % of boys and
girls who demonstrate knowledge of
reporting mechanisms related to grave
violations and how to access them

Outcome indicator: % of boys and girls
who demonstrate knowledge of non-
violent conflict resolution strategies

Outcome indicator: # of community
members who demonstrate knowledge
of harmful outcomes related to
recruitment and use by armed forces/
groups

Outcome indicator: # of out of school
boys and girls who have access to
formal and informal education since the
start of project activities

Post training/awareness raising
sessions questionnaire

Post training/awareness raising
sessions questionnaire

Post training/awareness raising
sessions questionnaire

Post training/awareness raising
sessions questionnaire

New education opportunities
- enrolment and attendance
record

Release objective: Boys and girls from CAAFAG are released from AFAG

Outcome: Girls and boys are safely released through formal and informal processes

Outcome indicator: # of and % of boys
and girls released through community-
level release mechanism

Output indicator: # of boys and girls
separated from armed forces and armed
groups through formal and informal
processes

Outcome indicator: % of boys and girls
who remain disengaged from AFAG 12
month after completing a reintegration
programme?®

Case management Information
Management records (Primero)
and/or Community records

MRM records

Case management Information
Management records (Primero)
and survey with former
CAAFAG

Beyond disengagement,
consider deidentification as
well (see Programme design

— Release)

The criteria of deidentification
should be developed based on
the results of the discussion
with former CAAFAG
Consultation workshop 4.3
Brainstorming on the release
process or Kll Q5,6,7)

281 Stark et al (2009)

282 Child Protection Minimum Standard in Humanitarian Action Standard 11 CAAFAG
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PERFORMANCE AND MEASUREMENT FRAMEWORK

Reintegration objectives: Former boys and girls from CAAFAG and vulnerable children are reintegrated into their community

Outcome: Girls and boys are reunited with their families and their needs are addressed

Output indicator: # of former CAAFAG
benefiting from case management

Output indicator: # of vulnerable boys
and girls accessing case management

Outcome indicator: % of CP workers
trained and supervised who demonstrate
knowledge and competence in applying
the CM process?®®

Outcome indicator: % of children

and caregivers who report satisfaction
with direct services received and the
response actions taken through the case
management process

Output indicator: % of boys and girls

in alternative care who are placed in a

family or caregiving environment within
30 days of registration?3®

Output indicator: % of identified foster
caregivers or mentors trained and
provided with supervision support

Outcome indicator: % of boys and
girls separated from AFAG who were
reintegrated into a family environment?”

Outcome indicator: # of vulnerable
boys and girls, including former CAAFAG
who report an improvement in their
situation due to their participation in the
MHPSS/ Health/ Livelihood/ Education/
etc intervention

Output indicator: # of community-led
reintegration initiatives that received
support

Outcome indicator: # of safe and

gender-sensitive referrals of boys and
girls to child protection services made
by health/education workers

Outcome indicator: % of children and
their caregivers who report improvement
in their mental health and psychosocial
wellbeing following programme
completion?3®
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Outcome: Girls and boys have improved health and psychosocial wellbeing

Case management Information
Management records (Primero)

Case management Information
Management records (Primero)

Post training questionnaire

Satisfaction survey with
children and their caregivers

Case management Information
Management records (Primero)

Training attendance —
monitoring visits report

Case management Information
Management records (Primero)

Post intervention survey with
children and their caregivers

Case management information
management (Primero)

Select the right scale based
on the objective of the MHPSS
programme

Use this guide from the
Alliance for CPHA to select the
relevant measurement tool:
Defining and measuring Child
wellbeing in Humanitarian
action: a contextualization

quide



https://alliancecpha.org/en/system/tdf/library/attachments/cpha002_-_child_well-being_contextualisation_guide_v6_1.pdf?file=1&type=node&id=42528
https://alliancecpha.org/en/system/tdf/library/attachments/cpha002_-_child_well-being_contextualisation_guide_v6_1.pdf?file=1&type=node&id=42528
https://alliancecpha.org/en/system/tdf/library/attachments/cpha002_-_child_well-being_contextualisation_guide_v6_1.pdf?file=1&type=node&id=42528
https://alliancecpha.org/en/system/tdf/library/attachments/cpha002_-_child_well-being_contextualisation_guide_v6_1.pdf?file=1&type=node&id=42528

PERFORMANCE AND MEASUREMENT FRAMEWORK

Outcome: Older girls and boys are financially self-sufficient

Output indicator: % of boys and

girls engaged in entrepreneurship
programmes who report earning an
income 3 months after the setup of their
business

Outcome: Girls and boys have their education needs met

Outcome indicator: % of boys and girls
engaged in education activities who
have attended at least 70% of classes

Outcome indicator: % of boys and
girls engaged in life skills activities who
report feeling confident about their skills
to assert their rights and express their
decisions
Outcome indicator: % of children in
contact with the justice system who

report child-friendly access to legal
support?®

Outcome indicator: % of boys and
girls CAAFAG who report successful
reintegration after 12 (adapt as needed)
months of reintegration support

Outcome indicator: % of CAAFAG
and at-risk children who report greater
community acceptance

Outcome: Girls’ and boys’ rights are protected when they are in contact with the law

Outcome: Girls and boys are socially integrated in their family and community

Entrepreneurship programme
monitoring visits — check of
book records

Education activity attendance
list
Daily attendance tracking

Post activity questionnaire

Survey with former CAAFAG

This indicator requires a
definition of contact with the
justice system and child-
friendly access to legal support

See Example of survey
provided in the tools

Survey with former CAAFAG

This indicator requires a list
of criteria that determines
what successful reintegration
means. The criteria should be
defined through a participatory
process involving CAAFAG
(See Context analysis —
Consultation of former
CAAFAG workshop - 5.3
Diamond ranking of attributes
of doing well and the Kll Q8

See Example of survey
provided in the tools

281 Stark et al (2009) 286 Ibid
282 Child Protection Minimum Standard in Humanitarian Action Standard 287 Child Protection Minimum Standard in Humanitarian Action Standard
11 CAAFAG 11 CAAFAG

283 Child Protection Minimum Standard in Humanitarian Action Standard 288 Child Protection Minimum Standard in Humanitarian Action Standard
18 Case Management 10 Mental Health and Psychosocial Distress

284 Ibid 289 Child Protection Minimum Standard in Humanitarian Action Standard

285 Child Protection Minimum Standard in Humanitarian Action Standard 20 Justice for children

19 Alternative Care
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C. Human resources

Programmes targeting CAAFAG tend to be more
complex, require high level of expertise and often last
longer than other Child Protection programmes. The
sensitivity and the risks of doing harm are high, even if
the CAAFAG case load is integrated into existing Child
Protection programmes. As a result, you should carefully
consider staffing, including supervision, to set up the
right foundations of the programme.

Scale and staffing

To determine the scale and staffing needs to implement
a CAAFAG programme, including integrated into existing
Child Protection programmes, you need to determine:

+ How many children are they planning to reach?
+ What is the project duration?
+ How many locations/sites are they considering?

« What programmes are they planning to implement?
Prevention, release, and/or reintegration.

+ What activities are they planning to implement?
Community prevention; training of armed actors
to facilitate release; case management, education,
economic recovery, etc.
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The table below outlines suggested positions and

staffing ratios based on examples of interventions. Each
organization may have a different position titles, a different
organigram, and some contexts may require additional

or reduced staffing based on factors such as cultural
considerations, security, spread of field sites, etc.

Adapt the following table according to these
considerations as well as the number of locations, the
programme and the interventions selected and the number
of children targeted for each. Some positions can also

be merged if the intervention is implemented in the same
area. For instance, community mobilizers can be the

same people for prevention, release and reintegration
programmes. In this case, reduce the number of locations
for each community mobilizer to 3 instead of 5.

Note: a site refers to the smallest administrative unit such
as a village, a neighbourhood or a population grouping in a
camp or a settlement.

In locations where it is culturally appropriate, prioritize
both male and female facilitators when two facilitators are
required.



MANAGEMENT STAFFING

Management team Child protection /CAAFAG project 1:1 programme
manager
M&E officer/manager 1:1 programme
Administrative assistant 1:1 programme

PREVENTION PROGRAMMES

Youth engagement/ peacebuilding Youth engagement/peace building 1:5 locations/sites
programme officer
Youth engagement/peace building 2:3 groups of young people - 20
facilitators young people per group
Parenting skills Parenting skills officer 1:5 locations/sites
Parenting skills facilitators 2:4 groups of parents — 20 parents per
group
Community level protection Community mobilizers 1:5 locations/sites
mechanism
RELEASE PROGRAMMES
Community mobilization programme Community mobilizers 1:5 locations/sites
Advocacy and training of government  Release programme officer 1-2:1 programme
and AFAG
REINTEGRATION PROGRAMME
HEALTH
Coordinate access to medical care Health officer 1:1 programme
MHPSS programme MHPSS officer 1:5 locations/sites
MHPSS counsellors/ facilitators 2:4 groups — 15 participants per group
MHPSS supervisors for (external) 1:1 programme
supervision
EDUCATION
Formal education Education officers 1:5 locations/sites
Nonformal education Nonformal education / life skills 2:6 groups of young people — 30
facilitators young people per group
SAFETY & CARE
Case management Case management officer/ supervisor  1:5 caseworkers
Caseworkers 1:20 cases
Database officer 1:1 programme
Database assistant 1:1 location/site
Family Tracing and Reunification Tracing officer 1:1 region
programme
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Alternative care — foster family/
independent living

Interim Care Centre
Caseworkers
Activity facilitators
Cooks/cleaners

Security guards

Alternative care officer

Interim Care center manager

1:20 foster families - independant living

1:1 Interim Care centre
1:20 children
4:20 children
3:1 Interim Care centre

3:1 Interim Care centre

JUSTICE

Legal assistance

Legal advocacy/training of justice
actors

Lawyers/para lawyers

Advocacy legal officer

1:20 cases
1:1 programme

ECONOMIC RECOVERY

Entrepreneurship programme

Vocational training, business skills
training, monitoring of business and
job opportunities

Economic recovery manager

Economic recovery officers

1:1 programme
1:20 children

SOCIAL BELONGING

Parenting skills programme

Parenting skills facilitators

Community engagement

Competency and skills framework
The following table highlights the competencies expected
for each position involved in CAAFAG programmes. This
information will be useful to allocate the right budget for
each position, based on the competencies required.

Complementary reading:
+ Paris Principles Steering Group (2022) Paris Principles
Operational Handbook Chapter 8 - Human Resources
and Capacity

» The Alliance for Child Protection in Humanitarian
Action — Competency Framework

» The Alliance for Child Protection in Humanitarian
Action — Inter agency guidelines for case management
and child protection Appendix 1: case worker
competency and skills framework

« Inter-agency Network for Education in Emergencies —
Education in Emergencies Competency Framework
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Parenting skills officer

Community mobilizers

1:5 locations/sites

2:4 groups of parents — 20 parents per
group
1:5 locations/sites

Technical Competencies?®

Technical competencies are a measurable set of
knowledge, skills or attributes required to effectively
perform a task. Each competency includes expected
behaviours and responsibilities that increase over time
with experience and career progression. As such, the
following table distinguishes 3 levels of experience.

Level 1 relates to individuals who are new to the relevant
competency domain. Level 2 is relevant to individuals with
some experience from a few assignments across different
contexts in the relevant competency domain. Level 3
corresponds to individuals who are experts in the relevant
competency domain and who can train others.

290 Adapted from The Alliance for Child protection in Humanitarian
Action 2020 — Competency Framework
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https://alliancecpha.org/en/child-protection-online-library/case-management-competencies
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CAAFAG Competency Indicator Indicator Indicator
programme Level 1 Level 2 Level 3
related positions
MANAGEMENT STAFFING

Child protection LEUE LY
/CAAFAG programme cycle
project manager

Engaging with the
UN missions

Contributes to inter-agency
efforts to review, update

or conduct mapping
exercises and studies on
CAAFAG

Designs quality CAAFAG
programmes that are
gender-sensitive based on
context analysis and with
the participation of children

Monitors programme
quality, outputs, outcomes
and, where possible,
impact

Shares findings and
learning from assessments,
monitoring, feedback and
accountability mechanisms
with all stakeholders,
including children and
families

Identifies the role of UN
peacekeeping operations
and political missions in
protecting children

Facilitates the role of UN
DPKO in implementing and
mainstreaming resolutions
and DPKO policies on
children affected by armed
conflict

Exhibits knowledge of the
UN missions’ mandates
and roles on emergency
response, recovery,
stability, and peace-
building activities

Involves children, families,
communities and duty
bearers in mapping
exercises and studies
when possible

Prioritises life-saving
actions in the early
response phase, while
maintaining links to
sustainable, community-
level approaches

Monitors changes in

the conflict and adjusts
programme implementation
accordingly

Engages in joint learning
initiatives, evaluations of
CAAFAG programmes with
other relevant sectors

Supports coordination
with the UN missions to
observe CP principles

and standards, facilitate
collaboration, and manage
resources appropriately

Helps UN missions

to strengthen
government policies,
laws and processes

on communication,
systems and child-related
institutions

Identifies key areas for
the coordination and
collaboration with the UN
missions

Supports inter-agency efforts
to review secondary data

to identify immediate risks,
their root causes and gaps in
existing information

Plans and implements actions
that create complementarity
between community-,
national- and international-
level organisations so that

the humanitarian response
strengthens, and does not
undermine, existing structures
and systems

Prevents, identifies and
mitigates unintended negative
consequences of CAAFAG
programme interventions
throughout implementation

Uses learning to adjust
programmes and inform the
design of future interventions

Establishes and distributes
clear standards, guidance,
rationale, responsibilities and
standard operating procedures
(SOPs) for CP actors on
engaging with UN missions

Engages and collaborates with
relevant leaders of UN missions
to identify and respond to the
recruitment of children

Engages the UN CT or CP
coordination mechanisms/
groups to influence UN
strategies that relate to
CAAFAG
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CAAFAG
programme
related positions

Child protection
/CAAFAG proj-
ect manager

M&E officer/
manager

Competency

Coordinating a
quality CAAFAG
programme

Monitoring child
protection

Indicator
Level 1

Engages in coordination
with actors in the Child
Protection in Humanitarian
Action coordination
mechanism or other
working group

Supports humanitarian
organisations and relevant
institutions to participate

in CPHA coordination
mechanisms and technical
or sectoral working groups,
with the involvement of

the government where
appropriate

Recognises unique roles,
mandates, and ways of
working with the members
of the CPHA coordination
groups and relevant actors

Adjusts communication
style to match the
audience, particularly
cross-culturally

Demonstrates awareness
of problem-solving
techniques and consensus
building in inter-agency
environment

Engages in inter-agency
CPHA coordination
mechanisms to establish
indicators, monitoring
processes, roles and
responsibilities

Disaggregates all data
about children by sex/
gender, age and disability
at a minimum

Puts in place protocols for
staff who are monitoring
CAAFAG concerns to
identify and refer children
and families who are at risk
of or who have survived
abuse, neglect, exploitation
or violence
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Indicator
Level 2

Assumes a specific
supportive role within Child
Protection in Humanitarian
Action coordination
mechanism

Identifies key CPHA actors
and supports their effective
participation in the CPHA
coordination mechanism
and response to CAAFAG

Engages with all CPHA-
related actors according
to their unique roles,
mandates and ways of
working

Communicates effectively
with different actors and
stakeholders, particularly
cross-culturally

Applies problem-solving
strategies to manage
differences of opinion and
approaches within the
coordination sphere

Establishes effective,
timely and appropriate
information sharing, referral
processes, reporting
schedules and templates
for CPHA monitoring that
avoid duplication and
minimise reporting burdens

Prioritises the best
interests of the child and
the informed consent/
assent of children and/or
caregivers when collecting
information

Ensures that CPHA

data is collected, used,
stored and shared in line
with confidentiality, ‘do
no harm’, and the best
interests of children,
families and communities

Indicator
Level 3

Leads the coordination of
CPHA efforts for harmonised,
timely, tailored, effective
preparedness and response
actions for CAAFAG

Builds and maintains a
strategic membership of
community-based, local/
national governments and
organisations as well as INGOs,
UN agencies and donors for
effective and well-coordinated
CAAFAG prevention and
response strategies

Fosters diversity and inclusion
at all levels of CPHA response
and coordination, including
tools and guidance documents

Demonstrates political
and cultural insight in
communicating with
humanitarian actors and
relevant stakeholders

Uses objective reasoning

and consensus building

to approach potential
disagreements and conflict of
interests

Establishes and implements
an analysis plan for the CPHA
monitoring system

Provides staff who monitor CP
concerns with psychosocial
support to mitigate the effects
of secondary trauma

Ensures identified protection
risks, vulnerabilities and
relevant trends are regularly
shared with humanitarian
actors and feed into the
development of strategies,
programmes and advocacy
actions



CAAFAG
programme
related positions

M&E officer/
manager

Competency

Managing
information

Indicator
Level 1

Demonstrates knowledge
on confidentiality
procedures, ethical data
collection protocols and
‘do no harm’ principle

Knows methods that avoid
‘double counting’ when
compiling data

Participates in assessment
analysis to identify
CAAFAG concerns, gaps
and potential solutions

Feeds information into
CAAFAG inter-agency data
collection system in line
with set procedures and
policies

Indicator
Level 2

Implements data protection
policies, user-friendly
digital systems and terms
for use

Compares and triangulates
information with relevant
stakeholders and
previously reported data
before using it

Works with CPHA partners
and stakeholders to
identify the most recent,
context-specific CAAFAG
data and to establish a
baseline for agreed-upon
CAAFAG priorities

Works with partners,
stakeholders and affected
populations to align
inter-agency IM tools and
procedures with national
laws, policies and systems

Indicator
Level 3

Ensures regular and correct
collection of data by CPHA
partners, including reporting
back to affected population
involved in the data collection
process

Consolidates, analyses

and shares population-

level information, and gives
feedback to those who have
provided information

Uses up-to-date information
to guide decision-making,
response planning, conflict
and gap analyses, and CPHA
strategies

Establishes harmonised IM
tools and databases (online
and offline)

PREVENTION?'

Youth
engagement/
peace building
officer

Youth
engagement/
peace building
facilitators

Parenting skills
officer

risks

Integrate CP and
Peacebuilding

Developing
strategies to
strengthen
peacebuilding

Preventing and
responding

to physical
and emotional
maltreatment

Identifies tools, standards
and potential for
integrated peacebuilding-
CP programming and
assessment

Facilitates joint,
coordinated and/ or
complementary CAAFAG
and Peacebuilding
programming in child-
focused settings

Engages children in
identifying and exploring
their skills, needs and risks
and facilitates participatory
peacebuilding activities
appropriately

Maps effective child-
friendly providers of
response services and
identifies gaps

Conducts and promotes
joint CP-peacebuilding
training, assessment,
planning, prevention,
preparedness, response
and recovery actions

Initiates collaborations

on MRBM, CAAFAG, and
reintegration with CP and
Peacebuilding actors, and
other stakeholders

Identifies and promotes
peacebuilding activities
that contribute to

the sustainability
peacebuilding outcomes

Increases multidisciplinary
teams’ capacity to use
sex- and age-appropriate
strategies to prevent and
respond to emotional and
physical violence

Ensures that CP and CAAFAG
concerns are included in the
assessment, design, monitoring
and evaluation of peacebuilding
programmes

Ensures that children can
access safe, high-quality,
child-friendly, gender-sensitive,
flexible, protective and relevant
peacebuilding opportunities
and environments

Ensures that group activities
provide a sense of normalcy,
are carried out in a gender
sensitive fashion, and are
based on relevant inter-agency
guidelines

Develops strategies to help
response services manage
emotional and physical
violence cases in a gender-
sensitive, non-discriminatory
and non-stigmatizing fashion

291 Note that some of the positions under the prevention section were merged with positions under the reintegration section, namely parenting skills

officers/facilitators and community mobilizers.
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CAAFAG Competency
programme
related positions
Parenting skills " RSESU

strategies to
strengthen family
and caregiving
environments

facilitators

Community Developing
" community-level
mobilizers approaches

Developing
strategies to

Release

prc?gramme facilitate the
officer release of
children

Indicator
Level 1

Collaborates with children
and adults to identify

local views and responses
to different forms of
violence and non-violent
alternatives and solutions

Involves children, families,
community members in
parenting skills sessions
about emotional and
physical violence and
prevention and support
services

Maps, assesses and builds
upon existing formal and
informal community-level
CP mechanisms and
service providers

Engages communities
throughout project
cycle management to
ensure interventions
are contextualised and
community-owned

Involves relevant agencies
and community-level

CP mechanisms in case
management wherever
appropriate

Identifies and assesses
how culture, politics, socio-
economics, traditions,
norms and customs impact
community functioning

and what implications

they have in the protective
environment of CAAFAG

Document existing release
strategies, exit trajectories,
key stakeholders and
identifies gaps
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Indicator
Level 2

Maps and analyses
the most common
forms of emotional and
physical violence, to
inform parenting skills
programming, decision
making and responses

Train parents, key
members of communities
and teachers in locally
identified strategies to
prevent common forms of
violence

Supports local volunteers
and community members
to assess existing support
systems and resources,
develop and implement
prevention and response
plans, and supports child
survivors

Collaborates with key
CPHA, cross-sectoral

and national actors and
stakeholders to strengthen
existing community-

level CAAFAG protection
initiatives

Supports and expands
formal and informal
community support

and referral systems

using culturally sensitive
approaches and principles

Mobilises and strengthens
appropriate peer-to-

peer youth engagement

in community-level CP
mechanisms

Increases multidisciplinary
teams capacity to use
sex- and age-appropriate
strategies to facilitate the
release of children

Indicator
Level 3

Supports the organisation to
protect children from emotional
and physical violence to
facilitate access to proper
services and case management
systems

Ensures the provision of
age-and gender-sensitive
multisectoral care for children
and families who have been
subjected to emotional and
physical violence

Ensures that children are
protected from abuse,
violence, exploitation and
neglect by community-level CP
mechanisms

Ensures that community-
level CP mechanisms are
collaborative, community-
driven, sustainable and built
on existing local and national
structures and capacities

Supports the organisation

and partners to include key
elements of community-driven
interventions in community-
level CP programming

Supports community-level CP
mechanisms in developing
strategies that promote gender
sensitivity and inclusion

RELEASE

Develops strategies to support
safe formal and informal
release of children, in a
non-stigmatizing and gender
sensitive fashion



CAAFAG
programme
related positions

Indicator
Level 1

Competency

Indicator
Level 2

Indicator
Level 3

Identifies the relevant
guidelines, principles and
standards that inform joint
CP-health collaboration,
programming and
assessment

Integrating CP
and health

Health officer

Shares the results of
CAAFAG assessments and
their implications for health
with communities and
health actors

Collaborates with health
workers to generate
common understandings
of formal and informal
health services

Preventing and
responding to
psychosocial
distress and
promoting mental
health

Identifies and maps
existing local, national
and international services
and capacities for mental
health and psychosocial
support (MHPSS)

Supports a coordinated,
efficient MHPSS
emergency response by
strengthening inter-sectoral
and MHPSS coordination
groups

Uses MHPSS, social and
legal protection systems to
identify, prevent, monitor
and respond to risks and
threats to mental and
psychosocial health

Conducts regular
assessments of the
accessibility and quality of
mental health care

Implements strategies

to reduce discrimination
and stigma of CAAFAG
with severe psychosocial
distress and/or mental
disability

MHPSS
counsellors/
facilitators

REINTEGRATION PROGRAMME

Conducts and promotes
joint CPHA-health training,
assessment, planning,
prevention, preparedness,
response and recovery
actions

Establishes referral and
monitoring systems so
that health facility staff can
efficiently monitor CAAFAG
risks in hospitals and refer
children with protection
needs

Ensures CP projects
include safe, dignified and
confidential systems to
identify and refer cases

of illness and injury to
appropriate health services

Participates in MHPSS and
protection coordination
forums to promote
coordination among actors

Builds capacity of CPHA
workers and cross-sectoral
partners in MHPSS skills,
standards and guidance for
proper MHPSS prevention
and response

Develops, adapts, or
strengthens culturally
aware MHPSS inter-
agency strategies,
indicators, assessments
and tools for monitoring
and evaluation and results
sharing

Collaborates with local,
indigenous and traditional
health systems to merge
psychological and social
considerations into general
health care

Strengthens access

to safe and supportive
education where children
and caregivers can receive
MHPSS information,
support, or referrals

Ensures CP concerns are
included in the assessment,
design, implementation,
monitoring and evaluation of
health programmes

Ensures that all CAAFAG have
access to safe, protective
health services that are
appropriate to their age and
developmental needs

Supports coordination,
collaboration and rapid referrals
between and among social
welfare, injury surveillance and
health systems

Coordinates MHPSS actors
in various sectors to identify
service gaps and overlap
and align responses with
humanitarian and SGBV
guidance

Designs socio-ecological
programmes to strengthen all
stakeholders’ resilience, coping
mechanisms and delivery of
MHPSS services

Builds and leverages local
capacity for analyses,
participatory community
response plans, and culture,
spirituality and religion in
MHPSS activities

Trains CPHA, cross-sectoral
staff, volunteers and service
providers on basic, focused,
non-specialised and

specialised MHPSS services

Trains CPHA, cross-sectoral
staff, volunteers and service
providers on basic, focused,
non-specialised and

specialised MHPSS services
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CAAFAG
programme
related positions

Integrating CP
and education

Education
officers

Nonformal Developing
. o strategies to

ed_ucatlop_/hfe ——

SAIEREI =1l education
outcomes

Case Developing
strategies

ma_nagement for case

officer management

Competency

Indicator
Level 1

Identifies tools, standards
and potential for
integrated education-

CP programming and
assessment

Facilitates joint,
coordinated and/ or
complementary CP and
EiE programming in child-
focused settings

Engages children in
identifying and exploring
their skills, needs and
risks, provides non-formal
education activities
appropriately

Maps service providers
and develops robust
referral pathways for
children and their
caregivers to gain access
to support

Identifies the causes,
vulnerabilities and impacts
of family separation (non-
emergency separation,
mixed migration etc)

Identifies the inter-
agency guidance and
legal frameworks related
to UASC (human rights,
humanitarian and criminal
law, CPMS, etc)

Uses CAAFAG case
management and
information systems with
confidentiality, informed
consent and this in the
best interests of the child
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Indicator
Level 2

Conducts and promotes
joint CP-education training,
assessment, planning,
prevention, preparedness,
response and recovery
actions

Initiates collaborations
on MRM, CAAFAG, and
reintegration with CP and
Education clusters, the
Ministry of Education,
Social Affairs and other
stakeholders

Identify and promote
nonformal education
activities that contribute to
the sustainability education
outcomes

Maps gaps in service
provision across CPHA
actors and cross-sectoral
partners

Mitigates the risk of
separation through
community- and national-
level prevention and
preparedness activities
(i.e. birth registration,
evacuation processes)

Collaborates with
government and

CP organisations to
coordinate, contextualise
and harmonise all CAAFAG
UASC response systems
and activities

Maps local and national
capacity and gaps to
assess separation risks
and vulnerabilities,

to identify potential
partners, and to organise
assessments

Indicator
Level 3

Ensures that CP and CAAFAG
concerns are included in the
assessment, design, monitoring
and evaluation of education
programmes

Ensures that CAAFAG can
access safe, high-quality,
gender-sensitive child-friendly,
flexible, protective and relevant
learning opportunities and
environments

Ensures that group activities
provide a sense of normalcy
and are carried out in a gender-
sensitive fashion and are
based on relevant inter-agency
guidelines

Ensures timely revision and
dissemination of service
directories and referral
pathways to all CPHA actors,
advocates for missing services,
and conducts training on
mapping and referrals

Ensures prevention and
response to family separation
and the protection and care
for CAAFAG according to
their specific needs and best
interests

Advocates for CAAFAG UASC
programming to include
resource management,
tracing, case management,
documentation and training

Anticipates secondary risks
associated with family tracing
and reunification interventions



CAAFAG Competency
programme
related positions
Caseworker Developing
g strategies
supervisor -
management

Caseworkers

Database officer

Indicator
Level 1

Schedules and supervises
case management
meetings at least every
two weeks. Conducts
weekly supervision
meetings with all case
workers, providing
technical support.

Builds trust with their team
and external actors.

Recognises protection
concerns for CAAFAG, can
identify risk and protective
factors, understands

the case management
process, and has basic
knowledge of international
and national legal
frameworks that promote
the protection and care of
children

Implements safe, ethical,
empathetic and inclusive
case management services
according to inter-agency
guideline

Incorporates the
perspectives of the child
and key individuals in
the child’s life as a part
of the case management
process, including
assessments, ‘best
interests’ decisions, and
case planning

Uses case management
information systems with
confidentiality, informed
consent and in the best
interests of the child

Indicator
Level 2

Conducts regular case file
audits and checks that
protocols and

principles are respected

Ensures staff gaps
and training needs are
identified and addressed.

Develops individual staff
capacity building plans.

Encourages reflective
practice

Uses core communication
techniques for

supporting children to
increase child resilience
and wellbeing, has
knowledge to coordinate
case management
systematically, adheres to
confidentiality protocols,
and makes decisions in the
best interest of the child

Scales up safe, ethical,
empathetic and inclusive
case management services
according to inter-agency
guidelines to ensure more
children have access to
critical protective services

Ensures a child-centred,
age-appropriate case
management response

is provided that gives
children the space to
freely express their views
and fully participate in the
process

Analyses data and
identifies trends for
donor reporting and to
inform case management
response

Indicator
Level 3

Reviews and analyses trends
in the caseload to inform
programming

Identifies and builds upon
caseworkers strengths

Provides CP case management
training to government, civil
society agencies, community-
based networks and academic/
training institutions to enhance
the knowledge and skills of the
case management workforce

Sustains safe, ethical,
empathetic and inclusive
case management services
according to inter-agency
guidelines by advocating
for investment in case
management systems at
national level

Is able to make decisions

in the best interests of a
child throughout the case
management process that
meaningfully involve the
child and key individuals in
the child’s life to ensure their
safety, wellbeing and healthy
development

Ensures identified protection
risks, vulnerabilities and
relevant trends are regularly
shared with humanitarian
actors and feed into the
development of strategies,
programmes and advocacy
actions
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CAAFAG Competency Indicator Indicator Indicator
programme Level 1 Level 2 Level 3
related positions

Tracing officer Preventing and Works with CPHA UASC Uses consistent criteria Uses best practices when

responding partners and stakeholders  to identify CAAFAG identifying, assessing, selecting
to risks of to follow standardised data UASC, trace families, and monitoring long-term,
unaccompanied protection protocols and contextualise inter-agency  permanent and alternative care
and separated procedures UASC guidance, and for CAAFAG UASC
children (UASC) care for children awaiting
reunification
Identifies and leverages Implements an appropriate  Supports inter-agency and
nonformal, traditional, and tailored family tracing, country SOPs that share
formal and organisation- verification, reunification information, refer to services,
led family tracing methods, and reintegration CAAFAG  clarify roles and responsibilities,
good practices and programme for the child’s  and advance CAAFAG
mechanisms best interest reunification
Alternative care EEElelsll] Maps existing formal and  Adapts and contextualises = Strengthens existing alternative
officer strategies for nonformal alternative care  inclusive, non- care systems focusing on
alternative care arrangements in the best discriminatory and family- and community-based
interests of the child appropriate alternative care care and engaging in flexible

arrangements to the needs contingency planning
of the population and the
nature of the emergency

Identifies and raises Supports and builds Ensures a socio-ecological

awareness of relevant capacity of local actorsto  approach to assessments and

local, national and plan, oversee, manage and the identification of interim and

international laws, policies, implement alternative care long-term care options aligning

treaties and guidelines according to inter-agency  with the child’s best interest,
guidelines and minimum national legislation and policies
standards

Promotes family unity and  Applies an analytical Plans, designs and

ensures that families at risk approach to evaluating implements follow-up visits,

receive adequate access alternative care options monitoring, feedback and

to basic services and based on the principles of  reporting mechanisms by

social protection to prevent necessity and suitability, all stakeholders involved to

separation communities’ caring monitor children’s protection

traditions and the national and wellbeing
legal framework

ICC manager Ensures safe, gender- Adapts and contextualises Ensures that ICC provide a
sensitive and appropriate inclusive, non- sense of normalcy, promotes
residential care for discriminatory and resilience, and is based on
CAAFAG appropriate residential care relevant inter-agency guidelines

to the needs of CAAFAG

Activity Engages children in Promotes group and Ensures that group and

facilitators identifying and exploring individual activities that individual activities provide
their skills, needs and risks create a predictable and a sense of normalcy and
to provide group activities  stimulating environment are carried out in a gender-
appropriately for CAAFAG to be safe, sensitive fashion and are

to learn, to express based on relevant inter-agency
themselves, to make guidelines

connections and to feel

supported
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CAAFAG Competency
programme
related positions
Activity Developing

strategies for

facilitators alternative care

Developing
strategies to
promote and
uphold justice for
children

Advocacy legal
officer

Lawyers/para
lawyers

Integrating CP
and livelihoods

Economic
recovery
manager

Economic
recovery officers

Indicator
Level 1

Identifies, supports and
strengthens existing
spaces, services and
activities before developing
additional group and
individual activities

Builds capacity of service
providers on the rights and
best interest of children

in contact with the law
and justice actors on
age-appropriate ways

of communicating with
children

Identifies justice for
children policies, laws
and strategies to protect
CAAFAG through formal
and customary laws and
interventions overcoming
potential risks of justice
systems

Identifies the legal
framework, risks,
vulnerabilities, causes and
impact that affect children
in contact with the law

Communicates with
CAAFAG in age-
appropriate ways at all
stages of any judicial
process

Identifies the relevant
guidelines, principles and
standards that inform CP-
Livelihood collaboration,
programming and
assessment

Shares the results on CP
assessments and their
implications for livelihood
with communities and
relevant actors

Engages children in
identifying and exploring
their skills, needs and
risks to provide livelihood
activities appropriately

Indicator
Level 2

Designs group and
individual activities based
on needs and protection
risk assessment and
advocates for inclusive,
ethical and accessible
group activities that build
children’s resilience

Supports juvenile justice
approaches which allow
children to be accountable
to society without being
formally processed as a
criminal

Strengthens the
implementation and
awareness of existing CP
laws and facilitates the
alignment of and links
between customary and
national legal systems and
international laws

Supports child-friendly
legal and military actors
and processes, police
stations, detention
facilities, rehabilitation
centres, diversion systems,
etc.

Strengthens collaboration
between the justice and
social welfare systems

by mapping services and
establishing joint referral
systems

Conducts and promotes
joint CPHA-Livelihoods
training, response,
assessment, planning,
prevention, preparedness
and recovery activities

Establishes referral and
monitoring systems

so livelihood staff can
efficiently monitor CP risks
and refer children with
protection needs

Identify and promote group
and individual livelihood
activities that contribute

to the sustainability

of economic recovery
outcomes

Indicator
Level 3

Supports an inter-agency
definition among CP
stakeholders of what
constitutes culturally, gender-
and age-sensitive group
activities

Supports states to use
restorative justice approaches,
end the detention of CAAFAG
and to opt for detention only as
a last resort, and the shortest
period possible in appropriate
facilities

Advocates for and supports the
development of new laws that
criminalise recruitment, abuse,
neglect, exploitation and
violence against children

Ensures that children who
come into contact with the
justice system are treated in
line with international standards

Advocates for the appropriate
handling of CAAFAG cases
during institutional processes
and media coverage

Ensures that CP concerns are
included in the assessment,
design, monitoring and
evaluation of livelihood
programmes

Ensures that the safety
and dignity of an affected
population is included as a
sub-objective of livelihood
interventions

Ensures that group activities
provide a sense of normalcy
and are carried out in a gender
sensitive fashion and are
based on relevant inter-agency
guidelines
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D B Ud g et Key questions to consider

+ How will the community expectations and local

Funding to prevent recruitment and use of boys and standards influence budgeting?

girls will need to sit clearly across the humanitarian and

development nexus.?*? + How will the security, remoteness and spread of
field sites influence movements, recruitment of staff,

Based on the interventions selected, staffing needs, monitoring, procurement and delivery of materials?

and activity and work planning, outline the budget. The

funding required to run a CAAFAG programme will vary * How many children, families, community members,

significantly from one country to another depending on the armehcrl) and government actors do they expect to
reach?

security situation, the availability of human and material
resources locally and the remoteness, spread and access

to field sites. + What is the planned programme duration?

The table below provides an example of budget with
budget lines to consider. Adapt the budget to the context,
the activities selected and include the costs.

Expense line item Quantity m

Management team

Child protection/CAAFAG project manager
M&E officer/manager

M&E assistant

Administrative assistant

Equipment

Computers

Printer

Mobile phones

Communication

Mobile data/airtime

Staffing

Youth engagement/ peace building officer
Youth engagement/ peace building facilitators

Parenting skills officer
Parenting skills facilitators

Community mobilizers

292 Paris Principles Steering Group (2022)
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Expense line item Quantity m

Programme

Staff training

Community awareness and mobilization
Youth gathering and activities

Parenting skills supplies

Project supplies

Vehicle rental and fuel

RELEASE

Staffing

Release programme officer

Community mobilizers

Programme

Staff training

Training of government and armed groups/forces
Establishment of a release SOP

Transfer of children released to interim care
Project supplies

Vehicle rental and fuel

REINTEGRATION

Staffing

Health and MHPSS

Health officer

MHPSS officer

MHPSS counsellors/ facilitators

MHPSS counsellors/ facilitators (external) supervision
Education

Education officers

Nonformal education / life skills facilitators
Safety and care

Case management officer/ supervisor
Caseworkers

Database officer

Database assistant

Tracing officer

Alternative care officer

Interim care centre manager

Caseworkers

Activity facilitators

Cooks/cleaners

Security guards
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Access to justice
Lawyers/para lawyers
Advocacy legal officer
Economic recovery
Economic recovery manager
Economic recovery officers
Social belonging

Parenting skills officer
Parenting skills facilitators
Community mobilizers
Programme

Health and MHPSS
Medical care

MHPSS staff training
MHPSS counselling session supplies and venue rental
Education

Support to schools through equipment, school refurbishment, school supplies, teaching
materials, etc.

Individual support to vulnerable children, including cash transfer for school fees,
scholarships

Training of teachers, school principals, school management committees, Parents and
Teachers associations

Nonformal education sessions

Safety and care

Case management supplies and equipment
Staff training

Alternative care kit

Foster families training

Foster families support

Interim care centre (ICC) supplies

ICC rental and utilities

Access to justice

Access to justice supplies

Legal fees

Staff training

Training of justice actors

Advocacy for the implementation of the CRC
Economic recovery

Economic recovery supplies

Staff training

Market assessment
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Expense line item Quantity m

Individual Livelihood support
Financial literacy and business skills
Vocational/entrepreneurship/employability training
Job placement

Life skills sessions
Businessmen/women mentorship
Entrepreneurship/savings clubs
Cash for work/cash vouchers
Social belonging

Staff training

Parenting skills supplies
Community mobilization activities

Community projects

ToTaL e

Complementary reading:
+ Paris Principles Steering Group (2022) Paris Principles
Operational Handbook Chapter 7 - Funding
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e Child safeguarding policy

e Referral pathway

e Training all staff

o Awareness-raising with children
and community
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e Data disaggregation

e Programme monitoring

e easuring output and outcome
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e Staffcare and safety
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e Coordination among child protection
actors
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and other organisations
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The implementation and monitoring phase aims at
implementing a project for CAAFAG and conducting
regular monitoring, taking into consideration the
perspectives of children. It includes 1) Child safeguarding,
2) Data protection, 3) Monitoring, 4) Human Resources and
5) Coordination sections.

A. Child safeguarding”

What is child safeguarding?

Child safeguarding is what every organisation that works
with or for children needs to put at the heart of everything
they do, every day. They need to make sure their staff,
operations, and programmes do no harm to children,
ensuring that not a single child gets exposed to abuse,
and that any concerns about children’s safety are reported
to the appropriate authorities.

Preventing child abuse in organisations takes more
than policies and procedures, it requires leadership,
accountability and culture change. It means listening

to children and transforming the entire mission of your
organisation to put their rights, dignity, and safety at the
heart of every decision.?**

During conflict, violence against children increases.
Services and traditional protection systems can break
down. Power imbalances often increase, leading to
amplified risks of sexual abuse, exploitation and other
forms of harm. The control of resources, services and
opportunities, which NGO workers often have, is a form of
power that can be used to abuse or exploit children and
their families.

Most humanitarian workers do act with compassion and
professionalism, however some will fail in their duty of care
while others will deliberately seek out, create or exploit
opportunities to abuse children and adults.

CAAFAG in particular are exposed to risks of abuse due
to their experience of violence. Girls and boys may display
aggressive behaviours that may not be understood as

a sign of distress and that may be difficult to handle.
Experiences of sexual abuse, lack of self-esteem or
isolation may also increase their vulnerability to abuse.

Every organization implementing programmes with
children, including CAAFAG, should establish a child
safeguarding policy and measures to prevent, document
and respond to abuse of children by its personnel. This is
essential to protect children who are affected by conflict
from further harm.
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Child safeguarding policy

You should have your own policy that states commitments
and responsibilities in protecting children from harm,
reporting procedures, consequences of breaching the
policy and responsibility for implementation, compliance
and measurement.

Here is an example of a Child Safeguarding policy from
Save the Children Sweden in case you do not have one.

Referral pathway

A referral pathway is a document that highlights the
process by which children are referred to service providers
and community-level structures based on specific types of
child protection threats, violations and vulnerabilities.

You need a referral pathway for various purposes,
including for referring children exposed to violence

and abuse identified through feedback and monitoring
mechanism, as part of the child safeguarding policy. If
your organisation has a case management system in
place, the children will be referred to the caseworkers who
already have a referral pathway in place. Otherwise, you
should refer the child to another agency providing case
management.

1. The first step to develop a referral pathway is to map
the services in each location in order to develop a
resource directory/service mapping. The 3-4 W (Who,
What, Where, When) usually developed by each
cluster will be useful to get started, but you should
complete it with government, community and private
services.

2. The second step is to contact each service provider
to know their target groups (age, sex, etc.), business
hours, the cost, the contact details of a focal point,
and if they can absorb an additional case load. You
also need to assess the quality of services based on
quality standard benchmarks.

3. The third step is the development of a referral pathway
based on the various protection needs that may result
from their association with armed forces and armed
groups, or any other protection concerns and based
on the resource directory/service mapping.

You can use Child Fund 2015. Strengthening Community-
Based Child Protection Referral Pathways : A resource
manual and the Alliance for Child Protection in
Humanitarian Action. 2019 Inter agency Child Protection
Case Management SOP for Template to guide the
development of your referral pathway.



https://resourcecentre.savethechildren.net/node/15679/pdf/tryggare-tillsammans-child-safeguarding-policy_inkl_bilagor_-eng.pdf
https://resourcecentre.savethechildren.net/library/strengthening-community-based-child-protection-referral-pathways-resource-manual
https://resourcecentre.savethechildren.net/library/strengthening-community-based-child-protection-referral-pathways-resource-manual
https://resourcecentre.savethechildren.net/library/strengthening-community-based-child-protection-referral-pathways-resource-manual
https://casemanagement.alliancecpha.org/en/child-protection-online-library/inter-agency-child-protection-case-mangement-standard-operating
https://casemanagement.alliancecpha.org/en/child-protection-online-library/inter-agency-child-protection-case-mangement-standard-operating
https://casemanagement.alliancecpha.org/en/child-protection-online-library/inter-agency-child-protection-case-mangement-standard-operating

Tools:
+ Sample of service mapping/resource directory

» Sample of referral pathway

Training all staff

You should train all your staff on child safeguarding,
including a code of conduct with dos and don’ts and
internal reporting mechanisms to a designated Child
Safeguarding focal point within the organisation or through
a hotline. The training should include discussions of
particularly vulnerable groups such as CAAFAG. You need
to organize annual refresher sessions for all staff after their
first training.

Staff must also be trained on protection from sexual
exploitation and abuse.

You can use your agency’s training if you have one or use
Keeping Children Safe Understanding Child Safeguarding:
a facilitators guide

Awareness-raising with children and

community

Once the feedback and reporting system are in place and
staff are trained, the next step is to inform the community.
There should be discussions with all groups about the
child safeguarding policy and how it works. It is also
important to answer the questions they may have, hear
their concerns, identify potential barriers and their insights
to adjust the system if required.

Child safeguarding also includes the setting up of a
feedback and reporting mechanism. Feedback and
reporting mechanisms are systems that allow children and
adult beneficiaries of a programme to report their feedback
to the programmes they attend and any concerns they
may have. This approach aims to reduce risk of harm,
particularly for children, improve the programme quality,
improve the relationship and acceptance by communities.
(See Monitoring — Child friendly feedback mechanism on p.133)

Complementary reading:
» Save the Children (2019) Safeguarding in Emergencies
Toolkit

» Keeping Children Safe Developing Child Safequarding
Policy and Procedures

293 Adapted from Save the Children (2019) Safeguarding in Emergencies
Toolkit

294  Keeping Children Safe https://www.keepingchildrensafe.global/
introduction/

295 Adapted from Child Protection Minimum Standard in Humanitarian Action

Standard 18 Case Management

B. Data protection

Data protection is a key aspect of child safeguarding.
CAAFAG is a sensitive protection concern in most
countries and as a result, data about CAAFAG is highly
sensitive and must be protected. Information that you
collect through case management, including details related
to recruiting armed groups, acts of violence, etc, and if is
not well managed, can expose children to severe risks.
Armed groups and forces and political actors may actively
seek to access confidential information about former
CAAFAG. Any breach of data confidentiality may lead to
risks such as children’s arrest, killing, reprisals, denial of
access to services or exclusion from the community, as
well as risk for your staff.

Data protection risks should be identified and addressed
at the beginning of project implementation, before data
are collected and throughout the implementation. The
security situation deteriorates during the programme
implementation, which may require updating the
assessment.

Here are some measures to ensure the protection of
CAAFAG data®®:

« Conduct a Data Protection Impact Assessment (DPIA)
to assess the risk and identify risk mitigation measures

+ Develop clear data protection and information sharing
protocols in response to the specific risks and include
mitigation measures identified during the assessment.
Children’s personal data and the sharing of data
must be documented and managed using safe and
appropriate systems, protocols and tools. The data
protection and sharing protocols should be regularly
reviewed based on the security situation.

« Train all staff involved in processing CAAFAG data
(including information management and MEAL staff) on
confidentiality, data protection and information sharing
protocols. You can use the Alliance for Child Protection
in Humanitarian Action Information management for
case management online series

+ Organisations collecting data must ensure
confidentiality and control of access to identifiable
information, based on the need-to-know and data
minimisation principle.

+ Use a secured information management system to
manage case management information. Secured
software such as Primero is recommended to manage
case management data.
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https://resourcecentre.savethechildren.net/library/understanding-child-safeguarding-facilitators-guide
https://resourcecentre.savethechildren.net/library/understanding-child-safeguarding-facilitators-guide
https://resourcecentre.savethechildren.net/node/16365/pdf/safeguarding_in_emergencies_toolkit.pdf
https://resourcecentre.savethechildren.net/node/16365/pdf/safeguarding_in_emergencies_toolkit.pdf
https://www.keepingchildrensafe.global/wp-content/uploads/2020/02/KCS-Developing-Child-Safeguarding-200218.pdf
https://www.keepingchildrensafe.global/wp-content/uploads/2020/02/KCS-Developing-Child-Safeguarding-200218.pdf
https://casemanagement.alliancecpha.org/en/information-management-case-management
https://casemanagement.alliancecpha.org/en/information-management-case-management
https://casemanagement.alliancecpha.org/en/information-management-case-management
https://www.primero.org/

+ If implementing case management services, use
harmonized case management forms, in order to
collect a minimum of standardized data for all cases
and to easily transfer cases from one organisation to
another if needed.

+ Data related to CAFAAG status should ideally be
gathered by trained caseworkers. When a child
is provided with complementary services such as
Education, MHPSS, and Livelihoods, documentation
should not identify CAFAAG status, unless stringent
data protection and information sharing protocols are
in place.

Complementary reading:
» ICRC. Handbook on data protection in humanitarian
action

« UNICEF (2015) Good practice principles on
Information Handling and Management in Child
Protection Information Management Systems

* CPIMS+ Phase 1: Assessment and preparation

* The Alliance for Child Protection in Humanitarian
Action (2019) Child protection Minimum Standard 5.
Information Management

Tools:
+ Example of data protection protocol and information
sharing protocol

C. Monitoring

Monitoring is a continuing function that uses systematic
collection of data on specified indicators to provide
management and the main stakeholders of an ongoing
humanitarian intervention with indications of the extent of
progress, achievement of objectives and progress in the
use of allocated funds.2%®

Regular monitoring of programme interventions is always
important in order to:

* Know whether the intervention achieves the intended
outputs and outcomes for boys and girls

+ Identify unintended consequences of the interventions
regarding children

+ Collect feedback on the methods of delivery of the
interventions
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+ Verify the intervention is reaching the group of children
initially targeted or if certain groups are under or over
represented.

This information will allow your programme staff to adjust
programme delivery models over the course of the project
if needed.

Data disaggregation
All data collected during the monitoring phase should be
disaggregated by sex and by age.

You can use the following age and sex groups:

+ Girls 0-5 + Girls 12-17

+ Boys 0-5 + Boys 12-17

+ Girls 6-11 + Women (above 18)
+ Boys 6-11 + Men (above 18)

Programme monitoring

Regular monitoring of activities is necessary to ensure

the quality of activities. Monitoring can be conducted

by your MEAL team, supervisors or programme staff.
Effective programme monitoring, while managed by the
MEAL focal point, requires involvement of all your staff
involved in the implementation. Your programme activities
should be monitored regularly to provide feedback to the
implementers and encourage them to make improvements
to the project delivery if necessary.

Here are examples of activities that you can monitor:

+ Youth life skills sessions through observations of the
sessions and feedback provided to the facilitators by
their supervisors.

+ Support to small business start-up through regular
visits to children to monitor how they are managing
their income generating activity and how they are
keeping financial records.

+ Registration of children in school through monitoring of
school attendance sheet and grades, discussion with
the teacher and the school principal to check social
integration of children.

+ Case management through regular visits to their family
or in their alternative care arrangements.


https://www.icrc.org/en/data-protection-humanitarian-action-handbook
https://www.icrc.org/en/data-protection-humanitarian-action-handbook
https://drive.google.com/file/d/1uA19XlEYHFWPwKXYf01Kebc67IHjSZ1q/view
https://drive.google.com/file/d/1uA19XlEYHFWPwKXYf01Kebc67IHjSZ1q/view
https://drive.google.com/file/d/1uA19XlEYHFWPwKXYf01Kebc67IHjSZ1q/view
https://www.cpims.org/phase-1-assess 
https://alliancecpha.org/en/CPMS_home
https://alliancecpha.org/en/CPMS_home
https://alliancecpha.org/en/CPMS_home

Regular monitoring is particularly important for CAAFAG
and for a long period of time (at least one year), to
encourage them throughout the reintegration process,
which is often hampered by stigma and rejection from
family and community. This approach will also mitigate the
risks of re-recruitment.

You should measure the indicators throughout the
implementation of the project, instead of just at the

end of the project, in order to chart correct programme
implementation to reach the objectives and outcomes of
your project. You would want to measure indicators at
specific points such as baseline, mid-term if the project is
long enough, and end-line. You would monitor activities
over time to make sure they are on track and to ensure
there are no unintended negative consequences.

Child-friendly feedback

mechanisms?¥’

Child-friendly feedback mechanisms are a key component
of quality programming. A feedback mechanism allows
you to capture and report the viewpoint of children, young
people, community members and other partners about
the organisation’s work in order to improve it, including
reporting complaints.

Feedback is the general term used for any viewpoint about
or reaction to a product, service or performance. This can
be positive as well as negative. Feedback can also include
a suggestion for change or improvement. A complaint is

a type of feedback which provides a negative reaction or
viewpoint.

The information collected will help you and your staff

to adjust your programmes activities to the needs of
children. For instance accommodating various times and
lengths of activities to allow boys and girls to attend,
improving the space to ensure that all children feel safe
to attend the activities, adapting the content to local
culture and norms, etc.

Feedback mechanisms gives an opportunity to children
to share their perspective on the services they receive
and how to improve them in order to respond to their
needs. It also offers the opportunity to report complaints
and concerns, including sexual exploitation and abuse
that may be perpetrated by staff or by other children or
community members.

Feedback mechanisms should be child-friendly.
Experience shows that when they are not intentionally
designed with and for children and young people, they are
often not utilised by them.

Here is an example of a feedback loop:

1. Listening to
children, young

people and
communities

4. Closing the
feedback loop

2. Categorizing
feedback

3. Responding to
feedback

When designing a child-friendly feedback mechanism,
consider the following steps:

1. Listening to children, young people and communities
to collect their feedback.

2. Categorizing the feedback as an expression of
gratitude, suggestion for improvement, request for
information, request for assistance, dissatisfaction
with service provided, urgent issues. Urgent issues
include a breach of child safeguarding policy, a breach
of code of conduct, including sexual exploitation and
abuse and a security issue.

3. Responding to feedback and complaints. Feedback
categorized as urgent issues should be immediately
shared with the child safeguarding focal point and
management. The other categories are shared with the
relevant team to review and address all feedback and
concerns.

4. Closing the feedback loop includes informing
children, young people and communities of what the
organisation did and ask them if they are satisfied with
the actions taken.

Child-friendly reporting channels may include:

+ Face-to-face meetings: children may provide
feedback during group discussions, group or wider
community meetings.

296 OECD/DAC (2012)

297 Adapted from Plan International 2018 Child-friendly feedback
mechanisms Guide and toolkit
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+ Peers: older children often prefer to collect feedback
among themselves and report collectively or via a
group representative.

+ NGO feedback/safeguarding focal point: Particularly
safeguarding and other sensitive concerns are most
commonly reported to a trusted NGO staff member
who acts as safeguarding focal point.

* Writing: Individually or in groups, children and young
people write their feedback or suggestions in the
form of a written note, letter or proposal. Suggestion
boxes are generally only effective in contexts with high
literacy levels where providing direct written feedback
is a common practice.

+ Phone helpline, SMS, Email and internet: Phone
hotlines, SMS, email and online platforms are
increasingly used by older adolescents and young
people with mobile connectivity to receive information,
report incidents, and provide feedback or file
complaints.

Complementary reading:
» Plan International 2018 Child-friendly feedback
mechanisms Guide and toolkit

D. Human resources

In Child Protection, Human Resources are the cornerstone
of quality programmes. Recruiting qualified personnel,
building their capacities, providing supervision and
ensuring their safety and care are critical to achieve
positive outcomes for CAAFAG.

Recruitment?®

In contexts of ongoing conflicts, it is often difficult to
recruit qualified staff with the required educational
background and relevant experience. Based on your
context, you may have to compromise on some criteria.
However, to achieve the outcomes we seek for children,
it is essential that all staff are literate and demonstrate a
capacity for working with children.

Staff and volunteers in contact with CAAFAG should speak
the language of the children and be aware of cultural,
religious and identity-based sensitivities and norms. The
managers and officers should speak the agency’s working
language. Be aware of ethnic and inter-group differences,
and seek an appropriate balance of persons from the
refugee or internally displaced persons (IDP) community
and the host community when staffing teams if relevant.
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CAAFAG programme staff should aim for equal numbers
of men and women. It can be more difficult to recruit
female staff in some contexts. Assess how you can be
more flexible on the recruitment criteria to ensure gender
balance and give opportunities to women to access formal
and on-the-job training to learn and build their careers.

In addition to the requirements of local authorities and
your organization’s usual recruitment process, consider the
following when recruiting staff:

[OJ + Develop a job description using the Competency
Framework: drafting of job description

+ Advertise the positions on various online networks,
newspapers and information boards in strategic
locations. Consider Universities, social media,
including sector specific professional groups relevant
to the positions you are looking for, as well as
community-based networks.

+ Select candidates based on their CV and invite them
to take an anonymous written test. This approach will
help you shortlist top candidates for the interview more
quickly, especially when you have a lot of positions
to recruit for. Conduct a written test to assess writing
skills and basic knowledge for leadership positions,
such as manager’s position as well as officer’s
positions. The written test may include, based on
the position, questions about their knowledge of
child protection, the specific needs of CAAFAG and
some case studies on how they would respond to a
particular situation.

+ Consider conducting a practical exercise with children
for positions that are in contact with children, such as
recreational facilitators.

+ Shortlist candidates based on written test results and
conduct a reference check through former employers
and community-based stakeholders to determine
how trustworthy an applicant is, and to collect more
information on their background and character
within the community. It is critical that there is
community agreement regarding the personnel hired,
particularly for community mobilizers. The feedback
and information from this reference check should be
considered in the final selection process, but should
not be the ultimate determining factor.

« Conduct the interview with selected candidates,
using an interview questionnaire focusing on technical
expertise. You can find examples of the interview

[ﬂJ questionnaire in the CPHA Competency Framework
and Interview Planning. (2.Sample blended interview
questions & evaluations)


https://plan-international.org/publications/child-friendly-feedback-mechanisms-guide-and-toolkit
https://plan-international.org/publications/child-friendly-feedback-mechanisms-guide-and-toolkit

Key factors to consider in making final decisions on
staff recruitment

+ Consider candidates’ prior experience in working with
children. It is important to balance the recruitment
process and the need to find qualified individuals with
the risk of removing those highly qualified staff from
schools and other social support services that may
already exist in the community. Whenever possible,
avoid hiring candidates who are already supporting
other social services.

* Preferably, candidates should be familiar with basic
child protection issues, be able to identify risks for
children and understand how to communicate with
children. They should also be able to use child-
centred facilitation practices for positions in contact
with children and young people. If they do not have
this relevant prior experience, ensure candidates
show a strong interest and ability to gain this
knowledge and skills.

+ Ensure that candidates understand and support the
concept of child participation and child safeguarding.

* Prioritize local recruitment of staff, take into
consideration the dynamic of ethnic groups in the
project implementation in each community, and
explore opportunities to recruit older youth, including
former CAAFAG.

Complementary reading:
» Learning and Development Working Group — 2021
CPHA Competency Framework

['JJTooIs
* Interview Planning

+ Drafting of job description

Supervision®®

Supervision is the relationship between a supervisor and
an employee or volunteer. It is understood as collaborative
and complementary, rather than hierarchical. Good
supervision is characterized by the methods and attitudes
of coaching. It serves the project staff and relates to the
children we serve, particularly for personnel in direct
contact with children, such as caseworkers, Interim Care
Centre facilitators, those carrying out peacebuilding/
education/livelihood activities with children and youth.

Supervision is critical to quality programming. Staff

who feel supported, encouraged and who are given
opportunities to learn and develop will more likely perform
better, promote staff retention and lead to better protection
of children.

There are 3 functions of supervision, administrative and
accountability, educational and developmental, and
supportive.
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The administrative and accountability function aims to
support competent and accountable practice. It focuses
on recruitment and orientation, performance management
process, planning, assigning and overseeing the quality of
work, coordinating with other actors and reinforcing safety
and ethical standards, particularly for personnel in working
with children.

The educational and professional development
function aims to ensure that personnel are continually
updating their knowledge and skills. It relates to assessing
and strengthening competencies and core values,
developing personal learning plans, promoting reflective
practice, critical thinking and decision making. It also
includes the reinforcement of guiding principles.

Each staff working in child protection, including staff
implementing programmes for CAAFAG, should employ
and role model fundamental values, known as Core Values.
They include Empathy, Integrity, Diversity and inclusion
and Accountability with a set of indicators. Supervisors

in their education and professional development function
should assess and promote these core values.3®

298 Adapted from the International Rescue Committee (2016) SHLS
manager’s guide

299 This section is adapted from the Alliance for Child Protection in
Humanitarian Action (2018) Case management supervision and
coaching training package

300 The Alliance for Child protection in Humanitarian Action 2020 -
Competency Framework
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CORE VALUE |INDICATORS

Identifies the feelings of self and others

Shows concern for others by responding to them according to their emotional and physical states and needs
Puts her/himself in another person’s shoes

Listens actively and with an open mind to what another communicates in words, tone, body language and

omission

Acknowledge and values other people’s perspectives and differences

Maintains high ethical standards

Takes clear ethical stands

Addresses untrustworthy or dishonest behaviour in a timely manner and with respect
Makes decisions based on ethical standards

Exerts power and authority with humility and respect

Conducts and fosters transparent team communications and CAAFAG programming
Embeds principles, values and ethics into policy and CAAFAG programming

Treats all people with dignity and respect

Shows respect and sensitivity towards gender, cultural and religious differences
Challenges own/others’ prejudices, biases, preferences, styles and intolerance
Encourages diversity and inclusion

Promotes the set-up of child friendly feedback mechanisms

Welcomes, accepts and manages all received complaints in a timely manner

Uses funds and resources in line with donors rules and communicates deviations in a timely manner

The supportive function aims to promote emotional and

psychological wellbeing of staff. It includes the creation of :

: . . . Manager and supervisor
a safe space for reflection on their practice, the promotion
of self-care, normalizing feelings, setting professional

boundaries and the recognition of their work. ‘ | ‘

It is not necessarily the same person fulfilling all the
supervision functions. A supervisor can be different

from the line manager, such as a technical supervisor Direct line manager also takes the

or an external consultant. For instance, your staff role of supervisor

may be directly managed by the field manager for the

administrative function and be supervised by a technical

expert, including the educational and professional Capacity building
development and supportive functions. For example, if you officer, expert in
implement MHPSS activities, best practice recommends specific field of work
MHPSS facilitators to be supervised by a professional or partner take the
psychologist who can be an external consultant or a role of supervisor.
member of the team. Similarly, if you implement case This person can be
management, caseworkers should receive supervision either internal or

from experts in case management, whether internally or izl e i e

from partner organizations.

Here are illustrations of two supervision structures. , , ,, - ]
301 Alliance for Child Protection in Humanitarian Action (2021)

302 Across Organisations Mentoring Platform
303 Alliance for Child Protection in Humanitarian Action (2021)
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Complementary reading
« Alliance for Child Protection in Humanitarian Action
— 2018 Case management supervision and coaching
training package

Learning and development

Learning and development refers to the means by

which skills, competences and abilities are created

and developed.®®" Learning and development is a core
component of human resource strategy to retain qualified
staff and ensure maximum motivation and performance of
Child Protection teams.

In contexts of conflict, the pressure from donors, senior
management, and from beneficiaries to start the activities
quickly is often very high. However, staff and volunteers
who are not properly trained before interacting with
children may cause unintended harm.

Learning and development is an ongoing process in
which supervisors can support by setting objectives,
reviewing performance, providing feedback, and ongoing
advice, resources or opportunities to facilitate learning.
They also support the identification of gaps and promote
the development of specific technical skills through the
development of learning action plans. The Practitioner
and manager performance evaluation tool from the
Learning and Development Working Group can be useful
to review performance.

Learning and development includes various strategies
such as onboarding of the team, on-the-job coaching,

training and other learning opportunities as detailed below.

Onboarding

On the first day of work, the line manager and the
supervisor (if relevant) share all relevant information
about the position expectations, the project goals,
communication and reporting lines. It also includes the
ethics and values of the organisation.

On-the-job mentoring

Mentoring is a relationship in which a more experienced
person (mentor) helps to guide and support a less
experienced person (mentee). It is a learning and
development partnership between someone with
significant experience and someone who wants to

learn from them. The mentoring relationship provides a
reflective space to the mentee to reflect on an issue they
are currently facing.®®? Line managers/supervisors can
mentor their team members, as well as other staff who
have more experience.

According to a survey conducted with field practitioners
working on CAAFAG projects, the majority of professional
learning is achieved through on-the-job mentoring. This
process enables staff to acquire and practice skills to
perform their job according to the expectations of the
organization for this position.

An introduction to coaching and mentoring online
course is available on Kaya to develop participants’
understanding of coaching and mentoring benefits when
working in an emergency context.

Training

Training is a specific approach to learning and
development in which facilitators ‘teach’ participants in
order that they can achieve agreed learning objectives.
This ‘teaching’ is done using prepared materials

and methodologies and should always be based on
andragogy and adult learning principles (thus will differ
from methods used to teach children). This is usually
conducted face-to-face but they can be remotely
facilitated.®® Internal or external members of your
organisation can conduct the training.

Some training should be mandatory for your staff,
particularly for staff working directly with children. It is
highly recommended to train all staff on the following
training before they interact with children:

+ Child safeguarding: this training will support induction
and provide an introduction to child safeguarding to
new staff or facilitate a refresher event with the aim to:

+ Create an understanding of child safeguarding,

+ Raise knowledge and awareness of how to
recognise and respond to safeguarding concerns,

+ Use child safeguarding policies and procedures,
and

+ Clarify individual and organisational roles and
responsibilities.

You can use your own agency’s training if you have
one or use Keeping Children Safe Understanding Child
Safequarding: a facilitators guide

+ Psychological first aid for children: this training
aims to develop skills and competences that will help
your staff reduce the initial distress of children who
have recently been exposed to a traumatic event. The
training includes:

+ Tools for communication, reassurance and comfort
of staff working directly with distressed children
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https://casemanagement.alliancecpha.org/en/child-protection-online-library/case-management-supervision-and-coaching-training-package-0
https://casemanagement.alliancecpha.org/en/child-protection-online-library/case-management-supervision-and-coaching-training-package-0
https://casemanagement.alliancecpha.org/en/child-protection-online-library/case-management-supervision-and-coaching-training-package-0
https://docs.google.com/spreadsheets/d/1kSIcIhsFvAILPu2C89YsyvWLyfD3GF5f/edit#gid=42855668
https://docs.google.com/spreadsheets/d/1kSIcIhsFvAILPu2C89YsyvWLyfD3GF5f/edit#gid=42855668
https://kayaconnect.org/course/info.php?id=661
https://kayaconnect.org/course/info.php?id=661
https://resourcecentre.savethechildren.net/document/understanding-child-safeguarding-facilitators-guide/
https://resourcecentre.savethechildren.net/document/understanding-child-safeguarding-facilitators-guide/

+ Advice and guidance for staff working with parents  You may add other skills-based training according to
and primary caregivers the requirements of the position. For instance, life skills
facilitators should be trained on the life skills curriculum
+ Suggestions for ways to support a distressed child  they will use or case workers should be trained on case

management for child protection.
You can use your agency'’s training or the Save the Children

Psychological First Aid training for Child Practitioners. The following table provides a list of training packages
to consider in addition to programme specific curriculum
training, based on various fields of work:

Fields of work Suggested Training - Webinars

CAAFAG + 2018 CPIE E-Learning Module CAAFAG

+ ARC resource pack - 2009 Module 7 Children associated with armed forces and armed groups
« Alliance for Child Protection in Humanitarian Action — 2016 CPMS Video series Standard 11:
Children associated with armed forces and armed groups

Project management + Project management international certification

Case management + Alliance for Child Protection in Humanitarian Action — 2018 Case management supervision and
coaching training package

« Alliance for Child Protection in Humanitarian Action — 2014 Child Protection Case management
training for caseworkers, supervisors and managers
» IRC — UNICEF 2015 Caring for Child Survivors Training Guide: User’s guide

Tracing + Save the Children — 2017 A practice handbook: For family tracing and reunification in
emergencies

Alternative care + ICRC - 2014 Broken links: Psychosocial support for people separated from family members
Field guide and training

+ Save the Children — 2011 Children without Appropriate Care: Training manual for Asia and the
Pacific

« |IRC - 2010 Training of Care caseworkers and foster carer

» 1ASC - 2009 Global toolkit of Orientation and Training Materials : Used to disseminate the
IASC MHPSS Guidelines

+ Save the Children — 2018 Children’s Development and Wellbeing E-learning

+ ACT Alliance — 2018 Community based Psychosocial Support Training Manual

+ CRS - 2018 Introduction to trauma awareness and resilience: including a supplemental
leader’s workshop and staff support session

Community + ARC 2009 - Foundation Module 6: Community Mobilisation

engagement + Alliance for Child Protection in Humanitarian Action — 2020 Community-level Child protection
online learning series

« Alliance for Child Protection in Humanitarian Action — 2020 Strengthening community-level
Child protection in Humanitarian Action: Capacity-building package facilitator guide

+ UNICEF — 2009 The Psychosocial Care and Protection of Children in Emergencies: Teacher
Training Manual
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https://resourcecentre.savethechildren.net/library/save-children-psychological-first-aid-training-manual-child-practitioners
https://resourcecentre.savethechildren.net/library/save-children-psychological-first-aid-training-manual-child-practitioners
https://resourcecentre.savethechildren.net/library/children-associated-armed-forces-or-armed-groups-e-learning-module
https://www.refworld.org/pdfid/4b55d3b62.pdf
https://resourcecentre.savethechildren.net/library/cpms-video-series-standard-11-children-associated-armed-forces-or-armed-groups
https://resourcecentre.savethechildren.net/library/cpms-video-series-standard-11-children-associated-armed-forces-or-armed-groups
https://www.pm4ngos.org/project-dpro/certifications/
https://casemanagement.alliancecpha.org/en/child-protection-online-library/case-management-supervision-and-coaching-training-package-0
https://casemanagement.alliancecpha.org/en/child-protection-online-library/case-management-supervision-and-coaching-training-package-0
https://alliancecpha.org/en/child-protection-online-library/child-protection-case-management-training-caseworkers-supervisors
https://alliancecpha.org/en/child-protection-online-library/child-protection-case-management-training-caseworkers-supervisors
https://resourcecentre.savethechildren.net/library/caring-child-survivors-sexual-abuse-training
https://resourcecentre.savethechildren.net/library/practice-handbook-family-tracing-and-reunification-emergencies
https://resourcecentre.savethechildren.net/library/practice-handbook-family-tracing-and-reunification-emergencies
https://resourcecentre.savethechildren.net/library/broken-links-psychosocial-support-people-separated-family-members
https://resourcecentre.savethechildren.net/library/broken-links-psychosocial-support-people-separated-family-members
https://resourcecentre.savethechildren.net/library/children-without-appropriate-care-training-manual-asia-and-pacific
https://resourcecentre.savethechildren.net/library/children-without-appropriate-care-training-manual-asia-and-pacific
https://resourcecentre.savethechildren.net/library/training-care-caseworkers-and-foster-carers
https://resourcecentre.savethechildren.net/library/global-tool-kit-orientation-and-training-materials-used-disseminate-and-implement-inter
https://resourcecentre.savethechildren.net/library/global-tool-kit-orientation-and-training-materials-used-disseminate-and-implement-inter
https://resourcecentre.savethechildren.net/library/childrens-development-and-wellbeing-e-learning
https://resourcecentre.savethechildren.net/library/community-based-psychosocial-support-training-manual
https://resourcecentre.savethechildren.net/library/introduction-trauma-awareness-and-resilience-including-supplemental-leaders-workshop-and
https://resourcecentre.savethechildren.net/library/introduction-trauma-awareness-and-resilience-including-supplemental-leaders-workshop-and
https://resourcecentre.savethechildren.net/library/arc-foundation-module-6-community-mobilisation
https://alliancecpha.org/en/child-protection-online-library/community-level-child-protection-online-learning-series
https://alliancecpha.org/en/child-protection-online-library/community-level-child-protection-online-learning-series
https://alliancecpha.org/en/child-protection-online-library/strengthening-community-level-child-protection-humanitarian-action
https://alliancecpha.org/en/child-protection-online-library/strengthening-community-level-child-protection-humanitarian-action
https://resourcecentre.savethechildren.net/library/psychosocial-care-and-protection-children-emergencies-teacher-training-manual
https://resourcecentre.savethechildren.net/library/psychosocial-care-and-protection-children-emergencies-teacher-training-manual

You can provide additional training to your staff to build
their capacities over time, for instance training related to
the specific needs of CAAFAG.

Additional learning methods

Your staff may build their knowledge and skills through
other learning opportunities, such as readings, webinars,
workshops, or peer learning through discussion groups on
challenges and lessons learnt.

You can share key documents with your staff such as
the Paris Principles so they can familiarize themselves
with international standards, as well as assessment,
evaluation or research documents.

You can also encourage your staff to attend webinars
related to CAAFAG. Webinars are live, online learning
events in which participants can obtain new knowledge
and insights. They are concise and invite questions from
the learners.®** Recordings are often available if they
missed the live session.

Child Protection-related webinars can be found on the
Alliance for Child Protection in Humanitarian Action site
or specifically about CAAFAG on the CAAFAG Task Force
YouTube channels.

Workshops are another approach to learning and
development where a group of people come together
to work on a specific theme or issue. Usually facilitated,
workshops are characterised by the group’s direct
engagement with the theme which is directly and
currently applicable to their work.?% When possible,
facilitate your staff’'s access workshop to build their
knowledge and skills.

Complementary reading:
» Learning and Development Working Group — 2021
CPHA Competency Framework
Practitioner and manager performance evaluation

Staff care and safety

Staff care

Happy, safe and healthy staff will have a positive impact
on the quality of your programme.

Stress has various sources — pressure to reach high
targets in a short period of time, conflict with the host
community, stress generated by displacement, and so

304 Alliance for Child Protection in Humanitarian Action (2021)

305 Ibid

306 Adapted from the International Rescue Committee (2016) SHLS
manager’s guide

307 International Rescue Committee (2019)

on. In many cases, your staff are also directly affected by
the conflict or disaster, which can further increase their
stress. Interacting with CAAFAG who have experienced
violence and may display aggressive behaviour can be
very stressful for staff as well.

Stress can affect the motivation of your staff and their
capacity to manage emotions, to be patient with children,
or to resolve conflicts. As a result, stress can have a
negative impact on the quality of the services you deliver
and can affect your staff retention.3%

We distinguish three forms of stress. 1) Positive stress, which
you may encounter when taking an exam, for example. 2)
Tolerable stress, which you may face when experiencing
hardship, but you have the strengths and support to recover.
3) Toxic stress is when there is prolonged exposure to stress
and when stress does not go down. Stress can then be
cumulative and lead to burn-out. Burn out is an exhaustion of
normal stress management mechanisms.

Staff care and self-care strategies will contribute to
preventing toxic stress.

The diagram below illustrates the various forms of stress.®"’

Tolerable Toxic

Positive

Here are a few tips you can implement with your staff to
reduce stress:

+ Recognize the signs of stress — Suffering from stress
in highly stressful circumstances is not unprofessional.
Stress management starts with being aware that stress
may cause problems and being able to recognize how
these are manifested.

+ Identify the source of stress — Once factors causing
stress are identified, differentiate those that are
inevitable from those which can be addressed by
individual or group action.

+ Implement stress management strategies such as:

+ Organize regular 1:1 meeting with the supervisor
to discuss how the staff feels in the team and
this/her work. This is giving a safe space to each
employee to express their feelings and identifying
strategies to mitigate stress.
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https://www.youtube.com/channel/UCy-C3T8wmuDsdhKK4Wb0F1g
https://www.youtube.com/channel/UCB-a-WTvQsV3hsEplVj-0hQ
https://docs.google.com/spreadsheets/d/1kSIcIhsFvAILPu2C89YsyvWLyfD3GF5f/edit#gid=42855668
https://docs.google.com/spreadsheets/d/1kSIcIhsFvAILPu2C89YsyvWLyfD3GF5f/edit#gid=42855668
https://docs.google.com/spreadsheets/d/1kSIcIhsFvAILPu2C89YsyvWLyfD3GF5f/edit#gid=42855668

+ Weekly staff meetings with teams to give them
opportunities to express concerns. Active
listening is key, even if you don’t have an answer
for every problem raised; listening actively to staff
concerns helps.

+ Praise your team when they reach a target or
solve a difficult problem.

+ Encourage personal reflection on signs of
stress and promote self-care strategies such as
relaxation techniques during debriefing sessions.

* Promote “buddy support” which involves pairing-
up staff members or setting up peer support
groups to support each other, debrief after long
and difficult days, and encourage each other.

+ Organize social events with your team to
encourage bonding, fun and relaxing time together.

+ Offer external and neutral access to
psychological support through individual sessions
with professionals

Staff care also includes other components such as social
benefit, medical care, disease outbreak risk mitigation
measures which will have an impact on the wellbeing of
your staff at work. Working conditions are also important to
consider. For instance, women have in some places, specific
needs in terms of office space such as separated toilets or
gender segregated staff rooms. They may also have specific
needs regarding transportation to field sites.

Staff care also encompasses the promotion of self-care.
You may offer training opportunities to your employees
to identify their personal signs of stress and positive self-
care strategies. This will contribute to self-awareness and
empower them with positive coping strategies to address
their stress. (See Case management training Module F

— Self-care)

Safety

Implementing projects for CAAFAG, particularly in active
conflict zones, may expose your staff and volunteers

to security threats. Threats may come from community
members who do not support programming from CAAFAG,
from government authorities or from armed forces and
armed groups.

The risk assessment analysis conducted during the
context analysis will help your organisation and team
identify potential risks, determine the risk level and identify
mitigation measures.
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You should have your own security policy and advice

to ensure the safety of your staff as well as volunteers.
Your staff should be trained on personal safety by your
organisation. Online training such as the UNDSS BSAFE
training can be useful to strengthen security awareness of
your staff and volunteers.

In addition, you may consider the following strategies:

* No branding policy to keep a low profile

+ Prioritize local recruitment of staff, take into
consideration ethnic group dynamics in the project
implementation community

+ ldentify community allies who can advocate for better
acceptance of your project

+ Collaborate with supportive local authorities who can
help in case of a security incident

« Train staff on security measures and on how to protect
themselves

+ Provide emergency means of communication such as
a Satellite phone or radio

In case of a security incident:

+ Debrief immediately after the incident with your team
about what happened

« Enquire how they feel, acknowledge their feelings and
offer group and individual psychological support

+ ldentify strategies with your team and security focal
points on how to mitigate the risks of similar incidents
in the future

+ Rethink the project implementation strategy with
security focal points in case of significant increase of
insecurity in the project locations

Complementary reading:
« Alliance for Child Protection in Humanitarian Action.
2013 Case management training Module F — Staff care

» Wellness and resilience for frontline workers and
managers online training - Kaya

306 Adapted from the International Rescue Committee (2016) SHLS
manager’s guide
307 International Rescue Committee (2019)


https://casemanagement.alliancecpha.org/en/child-protection-online-library/child-protection-case-management-training-caseworkers-supervisors
https://casemanagement.alliancecpha.org/en/child-protection-online-library/child-protection-case-management-training-caseworkers-supervisors
https://training.dss.un.org/course/category/6
https://training.dss.un.org/course/category/6
https://casemanagement.alliancecpha.org/en/child-protection-online-library/child-protection-case-management-training-caseworkers-supervisors
https://casemanagement.alliancecpha.org/en/child-protection-online-library/child-protection-case-management-training-caseworkers-supervisors
https://kayaconnect.org/course/info.php?id=746
https://kayaconnect.org/course/info.php?id=746

E. Coordination

Coordination is essential when implementing programmes
with CAAFAG, whether prevention, release or reintegration
programmes. A coordinated response is recommended
between child protection actors, with the government and
UN agencies, as well as across sectors.

Coordination among Child

Protection actors

CAAFAG programming requires a strong coordination
mechanism among Child Protection actors due to its
complexity, sensitivity and the risk of doing harm.

It is often the role of the Child Protection Area of
Responsibility (sometimes referred to sub-cluster, sub--
sector, or working group) for coordinating data collection
and data analysis of active recruitment and use, such

as conducting a context analysis. It is also their role to
coordinate the involvement of Child Protection actors in
the development and the roll out of Standard Operating
Procedures (SOP). SOP includes a referral pathway

with key actors and their roles and responsibilities in
each location for prevention, release and reintegration
interventions. All child protection actors should know

the responsibilities of each actor in order to, for

instance, avoid duplication of prevention effort in the
same locations; ensure harmonised and clear release
procedures; and promote complementary reintegration
strategies. For example, organisations who have different
areas of expertise can provide complementary services to
CAAFAG reintegrated in the same location.

Coordination with UN, government

and other organisations

The government is often involved in CAAFAG
programmes, particularly during the release and
reintegration process. Coordination with the Ministry of
Interior (through armed forces), the Ministry of Justice
(if children are considered as perpetrators of criminal
acts), the Ministry of Social Affairs and Education, for
instance, may be required in the identification, release
and reintegration of children. Their engagement ensures
national ownership that may be lacking when the
government is excluded from CAAFAG programming.

The UN through Peacekeeping missions, UN agencies
such as UNICEF and UNHCR are frequently involved in
CAAFAG interventions. Coordination among these actors
and with Child Protection actors from the civil society is
essential to know the roles and responsibilities of each
actor and be able to leverage resources available to

support CAAFAG. For example, coordination of actors
is necessary to contribute to the documentation of the 6
grave violations (Monitoring and Reporting Mechanism),
particularly for the recruitment and use of children by
armed forces and armed groups.

Coordination with organisations such as the International
Committee of the Red Cross may be useful for the tracing
of CAAFAG family members and cross border reunification,
as well as the protection of rights of children in detention.

© UNICEF/UNI107277/Farrow
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Coordination with other sectors
Coordination with other sectors is specifically relevant to
prevention and reintegration interventions. Child Protection
actors have rarely have expertise in all the sectors that
may be required in CAAFAG programming.

The following sectors may be involved based on needs,

to provide services to former CAAFAG during their
reintegration process and/or to improve access to services
in remote areas as part of a prevention strategy:

+ Health, including nutrition, reproductive and sexual
health

+ Mental health and psychosocial support, including
specialised and non-specialised support

+ Education, including formal and informal education
* Protection

+ Livelihoods and Cash

+ Justice

+ Peacebuilding

+ Water and sanitation

+ Food security

+ Shelter

+ Gender Based Violence
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The coordination with other sectors can be done at the
agency level to identify the services available and focal
points to include in a referral pathway for reintegration
case management, for instance. It can also be led by

the cluster to identify missing services in areas of active
recruitment and advocate to the relevant sectors. In this
situation, the Child Protection area of responsibility would
coordinate and advocate to other relevant clusters.

Complementary reading:
Paris Principles Steering Group (2022) Paris Principles
Operational Handbook Chapter 4 - Coordination
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Learning from and evaluating our programmes is a

key step to better understanding which interventions
work, which do not, and which remain unproven. It
encompasses a range of activities including generating
and documenting learning on programme implementation
and evaluation.

A. Generating and
Documenting Learning

Documenting challenges and lessons learnt are critical
to keep institutional memory as well as improving
knowledge on CAAFAG programme implementation at
sector level. Lessons learnt can be collected throughout
project implementation through feedback and reporting
mechanisms as well as your internal monitoring
processes, including consultations with CAAFAG,

focus group discussions, etc. Lessons learnt are not
only successes but also challenges and attempts to
address them, even if not always successful. It can also
include the monitoring and documentation of unintended
consequences, which can be either positive or negative.
It encourages a more adaptive approach which values
learning as an ongoing, reflective and actionable process
to improve project implementation in real time.

These lessons learnt can be shared during the Child
Protection Area of Responsibility meeting or the CAAFAG
task force meeting to strengthen Child Protection actors’
knowledge and encourage peer learning. This can also
be done through the development of case studies and
webinars shared with the Alliance for Child Protection in
Humanitarian Action and the global CAAFAG Task Force.

Examples of generating and documenting learning

CAAFAG and COVID

The Alliance for Child Protection in Humanitarian Action
and the CAAFAG task force have documented lessons
learnt from field actors in implementing CAAFAG
programmes during the COVID-19 outbreak. A key
messages and considerations document was developed
highlighting issues related to prevention and response
programming for CAAFAG in the context of the COVID-19
pandemic. Additionally, the CAAFAG Task Force organized
a series of webinars in English and French to share field
actors lessons learnt.

Gaps and Needs for the successful reintegration

of CAAFAG

The Global Coalition for Reintegration of Child Soldiers
has conducted research to document the constraints and
challenges to the reintegration of CAAFAG. A briefing
paper published in 2020 highlights the barriers that hinder
successful reintegration. They identified that programmatic
constraints result from the complexity of reintegration,

its multi-sectoral, ever-changing and long-term nature,
and the political and structural challenges that impede
the effective implementation of programs. Additionally,
reintegration programming faces a financing crisis, with
funding for reintegration decreasing between 2006 and
2016 despite the proliferation of armed conflict.3®

Community-based Child Protection - A strategy for
protecting conflict-affected girls and boys: A case
study from Central African Republic

In Central African Republic (CAR), Plan International

uses a community-based child protection strategy to
prevent and respond to violence, abuse, neglect and
exploitation of girls and boys. They developed a case
study demonstrating the role of community-based child
protection groups in protecting children in conflict-affected
CAR. It documents key lessons learnt on the importance
of intensive mentoring and support to community-based
structures, especially in the first phase of the programme.
It also highlights the need to provide technical and
operational support to both local and national Government
structures to support community-based groups and
respond to identified cases.?%®

Complementary reading

Paris Principles Steering Group (2022) Paris Principles
Operational Handbook Chapter 9 - Programme
Monitoring, Evaluation, Accountability and Learning

B. Evaluation

Well-documented and reliable evaluations are required to
develop a better understanding of the approaches and
practices that are most effective to prevent recruitment,
facilitate release and promote reintegration, and in which
situations. They should not only seek to determine
whether a programme has met its objectives, but also
illuminate the nature and extent of changes in children’s
wellbeing as a result of programme interventions, and how
the programme achieved these changes.®'°

308 Global Coalition for Reintegration of Child Soldiers (2020)

309 Plan International (2017)

310 The Alliance for Child Protection in Humanitarian Action (2021)
311 The Alliance for Child Protection in Humanitarian Action (2021)

312 ALNAP (2016)

313  Ibid

314 Duncan et al (2004)

315 The Alliance for Child Protection in Humanitarian Action (2021)
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https://www.alliancecpha.org/en/child-protection-online-library/key-messages-and-considerations-programming-children-associated
https://www.alliancecpha.org/en/child-protection-online-library/key-messages-and-considerations-programming-children-associated
https://youtu.be/-gH5YpgB3-w
https://youtu.be/8rUNCKtOWRY
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https://childrenandarmedconflict.un.org/wp-content/uploads/2021/01/GCR-Gaps-and-Needs-10.2020.pdf
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https://resourcecentre.savethechildren.net/library/community-based-child-protection-strategy-protecting-conflict-affected-girls-and-boys-case

Various types of evaluation
There are various types of evaluations relevant to CAAFAG
programming. It includes:

+ Project evaluation, focusing on the evaluation of a
single intervention with specific objectives

+ Programme evaluation, focusing on a set of
intervention with broader objectives

+ Sector evaluation, focusing on multiple programmes
and interventions which contribute to the achievement
of a common goal

+ Impact evaluation, focusing on the wider effects of the
programme, including intended and unintended impact

For the purposes of this toolkit, we are considering a
project evaluation. Additional information on the other
forms of evaluation can be found in ALNAP (2016)
Evaluation of Humanitarian Action Guide.

Project evaluation

Project evaluation findings will provide valuable
information for developing projects that are evidence-
based, rather than based solely on personal belief or
anecdotal evidence. Evaluation provides the means to
improve programme performance and to build interagency
consensus on effective practices.

Quality evaluations include the following actions:

1. Develop clear evaluation questions
The questions should be linked to the objectives and
outcomes from the logframe, as well as assumptions
related to prevention, release and reintegration
outcomes. The questions will shape the evaluation,
the methodology used and will define the information
collected and the findings.®!"

The questions can be:

« Descriptive focusing on the features of the project
e.g. How CAAFAG safely exit armed forces and armed
groups?

+ Normative focusing on standards e.g. To what
extent did the interim care centres meet international
residential care standards?

+ Causal focusing on the factors that drive better
support e.g. To what extent did the provision of
education services prevent recruitment and use?

+ Action-oriented e.g. How could we better support
CAAFAG family acceptance?®'2
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The questions can also address various criteria:

* Relevance focusing on the extent to which
programme activities are tailored to the needs of
CAAFAG and their community e.g. To what extent
did the MHPSS programmes meet the needs of
CAAFAG?

+ Effectiveness focusing on the extent to which
an activity achieves its purpose e.g. To what
extent did the youth-led peacebuilding initiatives
contribute to prevent the recruitment and use of
girls and boys?

« Efficiency focusing on the qualitative and
quantitative outputs of achieved e.g. How
cost efficient was the livelihood intervention in
promoting financial self-sufficiency?

+ Impact focusing on the wider effects of the project
related to social, economic, individual etc effects.
e.g. What has been the impact of community-led
initiatives on CAAFAG social acceptance?3"

+ Sustainability focusing on the extent to which
the net benefits of the intervention will continue or
are likely to continue. e.g. Do the net benefits of
economic recovery interventions remain one year
after the end of the programme?

+ Coherence focusing on the consistency
of humanitarian policies and human rights
considerations. e.g. How aligned are the agency
policies on children’s rights protection with Child
Protection in Humanitarian Action Minimum
Standards?

2. Design the evaluation design
The methodology should be developed with the aim
to generating data for analysing how the intervention
has contributed to achieving the objective and
the outcomes of the project and to respond to the
evaluation questions. It includes avoiding or controlling
bias and disrupting events.®'4

Evaluation design includes:

+ Non-experimental design that does not include
comparison nor control groups. It is the most
common type of design in child protection in
humanitarian action. It is the most flexible design
and at relatively low cost.

+ Experimental design that includes randomized
assisted and control groups. This design is not
always best suited for evaluation in social science
fields as many inputs influence the success of an
intervention, including cultural appropriateness,
how well the intervention fits with community
conditions, and the availability of adequate
resources, including human resources.®'


https://www.alnap.org/help-library/evaluation-of-humanitarian-action-guide
https://www.alnap.org/help-library/evaluation-of-humanitarian-action-guide

+ Quasi-experimental design where comparisons
are made either of the assisted group over time,
or between the assisted and a comparison group
selected after the start of the assistance.®”

Identify indicators

Output and outcome indicators will allow the
measurement of quantifiable change. Outcome
indicators will support practitioners to generate
enough data to build an argument for evidence-based
practice and to measure these indicators at various
points, when possible, throughout the program’s
lifespan. You can also consult communities in the
development of indicators, rather than relying on your
own assumptions to define contribution to change.

Establish a sample size and criteria

A sample is a subset of the population that contains
the characteristics of the larger population. The

size of the sample should ensure that enough data

is collected and triangulated to be able to draw
conclusions. (See chapter 12 ALNAP (2016) Evaluation
of Humanitarian Action Guide)

Adhere to ethical standards

All evaluation processes should ensure the principles of
dignity, safety and confidentiality of participants and data
collectors. This includes asking for informed consent or
assent of children and adults, ensuring confidentiality,
being inclusive, respecting local culture and values,
ensuring the wellbeing and safety of all participating
children, considering unintended consequences; and
striving to build capacity and incorporate participatory
action to the greatest extent possible.

Evaluations that involve children should adhere to
the principles of best interest and do no harm and
establish a referral pathway in case of disclosure.®"”

Conduct a data survey

Baseline data is needed to reliably measure change
over time. A baseline is essential to be able to compare
data from the beginning of an intervention to the end to
determine the change in children’s wellbeing.3'8

Choose an appropriate methodological approach
The choice of method will depend on the questions
being asked. Triangulate the data if different sources or
methods have been used. Utilizing different methods
can also uncover more information about the true
measure and the potential weaknesses of any given
method.

10.

11.

data over time for use in evaluation analysis will lead
to being in a stronger position to conclude that any
changes are linked to programme interventions.

Establish a counterfactual analysis when possible
A counterfactual analysis allows a comparison
between what happened and what hypothetically may
have happened in the absence of an intervention. It
describes a situation in the form of: “If the intervention
had not occurred, the outcomes for children would
not have occurred.” The impact of the intervention

is then estimated by comparing the counterfactual
outcomes to those observed under the intervention. A
counterfactual analysis will allow for a study of results
against a baseline. This requires that a theory of
change that uses a counterfactual analysis is included
in the intervention design. Counterfactual analysis
enables the attribution of cause and effect between an
intervention and its outcomes.

Analyse and interpret the data

Data analysis is the process of determining

whether there are trends or patterns in the data

and determining what findings can be made from
the data available. Interpretation of data assigns a
meaning to the information analysed and determines
its significance and implications with regards to
programme outcomes.

Link programme outcomes to effects on girls

and boys

An evaluation must link the outcomes of a programme
and the process that was undertaken to any
improvements to children’s well-being. It is important
that this process determines positive outcomes as
well as any unintended consequences. Programme
interventions will have varying outcomes according

to the different needs of its beneficiary population.
Since different groups of children may experience
interventions differently, and since well-being is
influenced by a wide variety of internal and external
factors, the evaluation should exercise caution when
determining the cause of improvements to children’s
well-being before attributing them solely to programme
interventions.®1°

Complementary reading

The Alliance for Child Protection in Humanitarian
Action (2021) Defining Evidence -Based practice for
Application in Child Protection in Humanitarian Action:
a position paper

Collect data over time o 317 Boothby et al. (2006)
In addition to a baseline, a momtormg SyStem should 318 Guide to the Evaluation of Psychosocial Programming in Emergencies
be established to collect data over time. Collecting 319 The Alliance for Child Protection in Humanitarian Action (2021)
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Child participation

Field practitioners are strongly encouraged to involve
children in programmes’ evaluation they were part of
when it is possible and safe. Children, particularly former
CAAFAG, who participate in prevention, release and
reintegration interventions have their own opinion about
the outcomes of these interventions. They may have very
different perceptions than adults on the success of an
activity for instance.

The following steps are recommended to involve children
in evaluations:

Child safeguarding and ethical guidelines

Before consulting children, it is critical to set ethical
guidelines and ensure child safeguarding throughout the
evaluation process. (See 4.A Child Safeguarding on p.130).

Ethical guidelines should focus on:

+ Child safeguarding: develop or use a code of conduct
and child safeguarding policy for the duration of the
evaluation

+ Safety of children: run a risk assessment and identify
risk mitigation measures using the Risk assessment
analysis tools. (See Context analysis phase 1. B Risk
assessment on p. 38)

+ Referral: set up a referral pathway to ensure that
child protection concerns and disclosure are dealt
with appropriately and sensitively (See 4.A Child
Safeguarding - Referral pathway on p. 130)

+ Diversity: ensure that the diversity of children’s
experiences is captured

* Non-discrimination: ensure that discrimination is
explored and non-discrimination is practiced

Training of data collectors

All data collectors who will be in contact with children
should be trained in child-friendly and effective
communication, child safeguarding policy, safe
identification and referral and on how to use the data
collection tools.

Development of indicators

During an evaluation, you should involve children in the
development of indicators as well as indicator criteria,
particularly for outcome indicators. You can use the
same methodology for developing indicator criteria as
for the logframe. You can use the same methodology
as to develop indicator’s criteria for the logframe. (see
3.B Monitoring Development of culturally sensitive
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indicators on p. 106) This is critical to ensure that the
indicators and criteria are contextualized to local and
cultural understanding. A participatory workshop will allow
children to express the outcomes of the programme that
are important to them, to be able to develop indicators
and criteria for these indicators. For example, children
may express that safety in accessing service is important.
The agreed upon indicator could be: How girls formerly
associated with AFAG safely access reproductive health
services? You should involve girls in the definition of what
“safe access” means to them. This definition may vary
depending on the context. Another example could be:

To what extent did community-led release mechanisms
contribute to the release of CAAFAG? You would need to
involve children in the definition of release.

Identification of appropriate methodologies and tools
Data collected through a child friendly feedback
mechanism_(see Child friendly feedback mechanisms on
p. 133) during programme implementation are a very good
source of information. You may identify trends of feedback
which are positive or negative as well as variations based
on actions taken to address feedback.

Surveys conducted with children and their families after
accessing services are also a valuable source of information.

Additionally, you may consider the selection of age-
appropriate and participatory tools to capture children’s
perception of the programme as well as progress against
the indicators set by and for them.

Here are few example of tools:

* Focus group discussions allow boys and girls to
explore diverse experiences according to various
factors such as their gender, age, ethnicity, etc.

+ H assessment is a monitoring and evaluation tool
to explore the strengths and weaknesses of an
intervention and to suggest actions to improve.

+ Timeline is a participatory tool to explore and share
significant processes, successes and challenges
achieved over time through a programme.

+ Flower Map is a visual tool to explore which people
provide support to children and young people.

Additional information about these tools can be found in
A Kit of Tools for participatory research and evaluation with
children, young people and adults.



https://resourcecentre.savethechildren.net/node/7814/pdf/kit-of-tools_1.pdf
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Restitution to children

After the end of the evaluation, it is important to share
the findings of the evaluation with children and the
community. It promotes accountability to children and
their families, local ownership of programme interventions
and it contributes to building a trustful relationship with
communities.

Complementary reading
» Save the Children (2010) A Kit of Tools for participatory

research and evaluation with children, young people
and adults

Challenges due to security

Security issues may make it difficult or impossible in
conflict environments to reach children and their families.
Before starting your evaluation, consider the following
questions:

« What are the main risks that the evaluation faces in
this context?

These may include:

+ Operational risks such as the personal security
of the evaluators and potential disruption to
the programme if resources are diverted to the
evaluation

+ Financial risks if there are additional costs
associated with working in an insecure
environment, and

+ Protection risks to which the affected population
may be exposed if they participate in the
evaluation

+ What are the implications of these risks for the
evaluators’ access to affected populations?

+ What secondary and other data are available if
the evaluators cannot gain access to the affected
population?

+ What other options are available to the evaluators to
gain access to the affected population?

+ How will this affect the credibility of the evaluation?

+ What are the possible alternatives to an evaluation, for
example a reflective learning workshop with staff, peer
learning among agencies, or more limited evaluative

activity?

320 ALNAP (2016)
321 ALNAP (2016)

Where possible, explore creative ways of carrying out the
evaluation remotely. The following techniques may help to
overcome constrained access:

+ Use local evaluators to carry out interviews with the
community members, children and their families

+ Carry out surveys online, by phone and/or SMS

+ Interview members of the affected population in
accessible areas

+ Collect crowd-sourced data on social media

Be clear about any constraints you may have faced in
presenting your findings and writing your report. Make
sure not to generalise your findings for locations and
populations that you have not been able to reach.32°

Example of creative ways to overcome access constraints

Bringing members of the affected population to more
accessible areas

In evaluating an IDP programme in Democratic Republic
of Congo, it was important for Groupe URD, the evaluation
team, to speak to the affected population directly.
Obtaining access to the settlements would, however,

have involved passing through rebel-held territory.
Although foreigners were at risk of being kidnapped,

male IDPs could transit relatively safely through the area.
Local partners had previously taken advantage of this to
distribute of assistance items. Therefore, Groupe URD
developed precise criteria to help the IDP population
select a range of representatives (e.g. farmers, religious

or traditional chiefs). Four or five representatives per
settlement were thus selected and were asked to travel

to a secure village to be interviewed. IDPs also had the
option of identifying someone who was already in the
village whom they felt could accurately speak on their
behalf. To make the trip worthwhile, local partners offered
the representatives supplies that they could take back to
their communities. The downside of this kind of approach
is that the evaluators cannot control whom the community
will choose. Only those who can pass through the insecure
area can come (for example female representatives cannot
travel in certain conditions).%?"

Complementary reading
+ ALNAP (2016) Evaluation of Humanitarian Action Guide

+ Paris Principles Steering Group (2022) Paris Principles
Operational Handbook Chapter 9 - Programme
Monitoring, Evaluation, Accountability and Learning
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Tool: Key Informant Interview with CAAFAG       









Objective



The KII is used to facilitate an individual interview with adolescent boys and girls to gather information on the risk and protective factors for recruitment, their experience of release, the challenges they face upon their return and their criteria of successful reintegration. 



How to Use a KII



Target group: adolescent girls and boys former CAAFAG aged 14 to 17. Former CAAFAG above 18 who have benefited from reintegration support can also be interviewed using this tool. 



Data collectors: This tool require one data collector who should be of the same sex of the participant. For instance, one female data collector is needed to conduct the KII with girls. Interpreters should also be the same sex as the participants. 

The data collector should be known to the child, have experience working with children and experience in child friendly communication, such as caseworkers or child protection officers and should be trained on child safeguarding and referrals. 



Preparation:

· Ensure that the location of the interview allows for privacy and that the key informant is comfortable speaking in the location that has been selected.



Materials Needed:

· Pen

· Paper form or note taking device (tablet, phone, computer)

· Consent form



Facilitation notes: 

· The below questions are to be used for semi-structured interviews with key informant boys and girls. Some may be youth above 18, former CAAFAG. 

· Questions are open-ended (semi-structured) with no fixed set of responses. The interviewer should try to build a relaxed and constructive relationship with the informant through a conversational approach. 

· Some questions in the tool are sensitive, and therefore confidentiality of the interviewee and their answers are essential. 

· The term CAAFAG may not be understood or too sensitive. Check in the community how CAAFAG children are designated sensitively. 

· Be alert to non-verbal signs and behaviours which indicate how comfortable the person is with the interview – whether questions are too sensitive or if your respondent is losing patience. When people are uncomfortable with your questions, do not insist they answer.

· Give key informants the opportunity to ask questions or share their thoughts on issues that have not yet been discussed. 

· Be very careful not to raise unrealistic expectations. Do not make any promises or raise expectations for assistance.

· Observe and respect cultural norms, principles, and sensitivities, particularly regarding gender

· Be sensitive to the time needed to complete the interview. It should take no more than an hour to complete.

· Ask if the key informant is comfortable with you taking notes to record the interview. 



Step 1: Explain the Process and the Tool



· Introduce yourself and your organization to the interviewee and explain that you would like to know more about the perception of children who have been associated with an armed group/armed force.  

· Gain permission to carry out the interview (informed consent) following the script below.



Step 2: Ask informed consent



Key informant interview – Adolescent (15-17 years old)

Script for adolescent:



Thank you for taking the time to meet with me today.  My name is _____________ and I work with ___________________[insert name of organization here].  We seek to better understand the experience of young people associated with armed forces and armed groups and challenges they may face in this communities and in accessing services available. 



This interview is not a guarantee of any direct or indirect support to you or your community, but the information you provide will help us understand better what can be done to support adolescents affected by conflict.  We would like to understand factors to recruitment, young people’s experience of release, the challenges they face upon their return and their criteria of successful reintegration. This discussion should last about 45 min. 



Your participation is completely voluntary, and you can choose not to answer any or all of the questions.  You may also choose to leave this discussion at any time.

We will also need the consent of your parents or caregivers that allow you to participate in this discussion. 



The information you will provide will be used in a report to understand the needs of the children in this community that will be shared with other humanitarian actors. It will not be accessible to the public.



Your identity will be kept strictly confidential, and we will not ask your name.



Do you feel comfortable participating in this discussion and answering my questions? Do you have any questions before we start? [Note any questions from the participants in the space here.]



[After each of the following comments/questions, look at the participants and get implicit approval that they have understood:] 

· All the information they provide will be recorded anonymously.

· Their participation in this interview is voluntary.

· They can stop answering questions at any time 



Informed consent was obtained from participants:  □ Yes   □ N



Script for caregivers



My name is _____________ and I work with ___________________[insert name of organization here].  We seek to better understand the experience and challenges of children who have been associated with armed forces/armed groups face in the communities and in accessing services available. 



This discussion is not a guarantee of any direct or indirect support to you or your community, but the information your son/daughter provides will help us better understand the needs of adolescents.  We would like to ask them some questions related to factors of recruitment, their experience of release, the challenges they face upon their return and their criteria of successful reintegration. 

This discussion should last no more than 45 min. 



Their participation is completely voluntary, and they can choose not to answer any or all of the questions.  They may also choose to leave this discussion at any time.



The information they will provide will be used in a report to understand the needs of the children in this community that will be shared with other humanitarian actors. It will not be accessible to the public.



Their identity will be kept strictly confidential, and we will not ask their name.





Do you feel comfortable with your son/daughter participating in this discussion and answering my questions? Do you have any questions before we start? [Note any questions from the participants in the space here.]



Informed consent was obtained from parent/caregiver for participant(s) younger than 18 years:	

□ Yes   □ No   □ N/A  



Step 3: Ask Questions and Record Answers



Record the following information before starting:



		Type of Activity: KII adolescent



Methodology: Consultation of former CAAFAG

		Geographic Location:

		Interview Date:



		Interviewer:

Note taker (if different): 

		Interpretation Necessary:

Yes                           No

		Gender of interviewee:



		Age:



		









Notes to the data collector: 



The questions below are open questions. Use the probe to encourage the adolescent to speak. Write as many details as possible, specify the gender and age of the people mentioned. For example, if one answer is “parents”, ask the adolescent to specify if it is “mother and father”. 

Do not write identifiable information. For instance, don’t write “a girl named xx, living in the community xx has been recruited”.  Instead, write “a girl aged xx was recruited”. 

Adapt the questions to the gender of the interviewee. 



Start by saying: “I will ask you some questions about the experience of young people who have been associated with an armed group/force.”



1. [bookmark: _heading=h.gjdgxs]What are the things, the people or the circumstances that encourage or lead young people to join the armed group/armed force? 

 Possible probes (use only if necessary):



· [bookmark: _heading=h.30j0zll]What encouraged you to join the armed group/force? 



2. What are the things that could stop young people from joining the armed group/force? 





3. What are the roles and responsibilities boys and girls play in armed groups/forces? (specify what is relevant to boy and what is relevant to girls)



4. What are the skills and the new things young people learn in armed groups/forces? 





5. How do young people leave the armed group/force? 





6. What does it mean for you to be disengaged from the group/force and to deidentify from the group? Deidentify means that you don’t feel part of the group/force anymore.



7. What could help other young people to be disengaged and to deidentify from the group?



8. What does it mean for you to be doing well in your community? Ask the adolescent to prioritize 5 attributes to doing well.



9. What are the obstacles to doing well, to be respected in your community?



10. What are the solutions, what needs to be done to help young people reintegrate into the community? 



Probe

· By your family

· By the community

· By the government



“Thank you for taking the time to speak with me. I appreciate the information that you have shared with me and your honesty in talking about young people.  Is there anything else you would like to add at this time?”
END OF INTERVIEW

Observations and Notes:
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Tool : Workshop





Objectives



This session plan provides a guide for three half days of activities to help researchers and practitioners to learn from children and youth impacted by conflict and better understand:

· How the international community could help prevent recruitment of boys and girls.

· The main challenges to exiting armed groups (both for individuals and communities) and those factors that provide support and strength to those trying to do so.

· How the international community could contribute to the safe release of boys and girls. 

· The main challenges and risks during their reintegration in their communities. 

· Child and youth participation and perspectives on useful programmatic interventions to facilitate their reintegration and the role they could possibly play in them.

· The criteria of a successful reintegration for boys and girls.



The goal is to have a helpful and healthy conversation where the participants feel comfortable sharing their honest opinions and for practitioners to share this information in a safe way.



Selection of participants

Adolescent boys and girls between 13 and 17 years old who have been associated with armed forces and armed groups and who are currently accessing reintegration services. The service provider should have built a trustful relationship with the adolescents and the facilitators should be known to the adolescents. 



Group set up

It is recommended to implement group activities with gender segregated groups in order to allow boys and girls to express themselves freely. The total number of participants should not exceed 20 youth and should not be less than 6. This can be done through a mixed gender workshop with gender segregated activities or a gender segregated workshop, with only boys or girls. 



Facilitators

You need 2 facilitators for a group of 20 youth including at least one facilitator of the same sex of the participants. In case of a mixed gender workshop, ensure you have one female and one male facilitators to support group activities. In addition, a data collector will be present to document the results of each activity. 



Do no harm

The focus of the workshop is on general information rather than personal experiences to reduce the risks of triggering traumatic memories. In addition, a caseworker must be present during all the sessions to provide psychosocial support in case adolescents show signs of distress. 

Consent

Before the start of the workshop, facilitators will ask participants and if relevant their caregiver for their consent. It is important to highlight that they have the choice to participate or not and that they can change their mind at any time. 



Disclosure

Disclosure of violence that took place during the period of association, before or after can happen during the workshop, during plenary sessions, group activities or after the workshop. A caseworker should be identified before the workshop and be available on site in case of disclosure, or distress. 



If someone discloses an incident to you, they are showing enormous trust and it is important to maintain this trust. Therefore, the following guidance might be useful to better handle any disclosures if it takes place during a group activity:  

· Stay calm; 

· Listen to the survivor with a non-judgmental and non-blaming attitude, show empathy and respect; 

· Do not ask the survivor questions about his/her story; 

· Contain what the survivor is disclosing while validating his/her experience at the same time, to avoid disclosing the whole incident to the group and to maintain confidentiality at all times. Containing means the action of keeping something harmful under control or within limits, and it’s used when we want to stop the adolescent girl or boy from sharing information that might cause him/her harm if shared in a group but without stopping him/her in an inappropriate way. Containing consists of using comprehensive and supportive words to reassure the adolescent that she/he is being understood using a warm tone of voice to avoid making him/her feel that she/he is being stopped; 

· Say: “Thank you for sharing your experience and you are sharing very important and personal information and I do appreciate your courage. As we stated in the group agreements, at the start of this session, we will keep information of particular individuals for discussions separately to maintain the most confidential space we can for everyone to be comfortable”; 

· Encourage the survivor to seek help. Say: “I’ll be available after the session/ activity ends to listen to you if you would like to speak with me more”; 

· Provide information on services available in a way that the survivor will understand and seek support; take the opportunity to introduce Case Management services if relevant. 



After the activity ends: 

 

· Be prepared to be approached; 

· Thank the survivor again and acknowledge his/her courage and how strong she/he is; 

· Make sure to refer to the caseworker even if the survivor would like to share all the information with you. Telling his/her story several times might cause him/her harm and could be traumatizing. Case management will not be provided by you, and it is of the utmost importance to maintain confidentiality at all times and avoid doing harm unintentionally to the survivor; 

· If the survivor is 15 years old or above, refer to the caseworker after making sure that the survivor understands his/her role and after taking the survivors’ consent for referral; as children 15 years of age and above are able to participate in the informed consent process individually. With the adolescent’s permission, it is recommended to involve a non-offending parent or trusted adult.  

· If the survivor is below 15 years of age, it is important to seek their informed assent, however referral to a caseworker requires the permission of a parent or caregiver. In the case where no parent or caregiver is available (e.g. due to separation or role in the abuse), caseworkers should attempt to identify together with the child an alternative trusted adult, and, if this fails, can use the informed assent process, but should involve a supervisor.”  

· If the child is below 15 and does not assent but caregivers do OR if both the child and caregiver do not consent OR the child above 15 does not consent, the facilitator should involve a supervisor and a social worker to decide on a case by case basis and based on the child’s age, level of maturity, cultural and traditional factors, presence of supportive caregivers, and the urgency of care needs, whether it is appropriate to go against the wishes of the child and/or caregivers to proceed with case management.  

· In case the survivor or their parent / caregiver does not give her/his consent for referral to case management, emphasize the availability of this service whenever the survivor feels that s/he is ready. Clarify to the survivor that she/he is more than welcome to attend the activities and reassure her that all the information s/he shared will remain confidential; 

· Do not talk about the incident or the survivor to anyone other than the caseworker.  



Distress

Although the focus is not on personal stories, some activities may trigger some traumatic memories and cause some distress. Facilitators should be vigilant of the general atmosphere in the room. Is there aggressiveness, tension between groups, are some participants withdrawn, sad, restless? In this situation, you can call for a break and discuss privately with some adolescents who do not seem to be well. If one adolescent seems distress, one facilitator or the caseworker on site can discreetly talk privately to the participant outside, offer some water and active listening if needed until the adolescent feels better.  



Feedback

At the end of every day, ask the participants to share their feedback using the following feedback board. Draw a table on a flipchart paper and add faces to express a spectrum of emotions (at least 4 emotions). Ask participants to place a star under the relevant face to express their feeling about the day. You can use stickers if available, or just ask them to draw a star. 







		

DAY
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Agenda



		Day/time

		Activity



		1 week before the workshop

		SESSION - 0





		60 min

		1.1 The purpose of the workshop

1.2 Consent

1.3 Confidentiality





		DAY 1

		SESSION 1 - Introduction and consent refresher



		20 min

15 min

		1.1 Introduction

1.2 Establishing group rules





		

		SESSION 2 - Getting to know each other



		20 min

		2.1 Who am I





		10 min

		Break



		

		SESSION 3 - Risk and protective factors



		45 min

30 min

		3.1 Brainstorming risk and protective factors 

3.2 Debrief in plenary 





		20 min

		3.3 Wrap up of day 1



		DAY 2

		SESSION 4 - How to facilitate the release process



		5 min

20 min

30 min

15 min

		4.1 Introduction 

4.2 Brainstorming roles and responsibilities

4.3 Brainstorming release process(es)

4.4 The stakeholder mapping



		10 min

		Break



		50 min

25 min

		4.5 The release game  

4.6 Debriefing in plenary 





		20 min

		4.6 Wrap up of day 2



		DAY 3

		SESSION 5 - What do young people need to be well in their communities



		5 min

40 min



40min

		5.1 Introduction

5.2 Brainstorming of attributes of doing well and obstacles

5.3 Diamond Ranking of attributes of doing well



		10 min

		Break



		45 min

		5.4 The path to reintegrate doing well



		20 min

		5.5 Wrap up of day 3







	








SESSION 0 - Preparation and selection of participants[footnoteRef:1] [1:  This session is adapted from UNU. War Child.  No research about us without us. A participatory workshop session plan and script for participatory policy research with war affected children and youth. 2019] 




Time: 60 minutes 	Arrangement: Whole group



0.1 The purpose of the workshop



EXPLAIN >

We think it would be good to try to better understand what it’s like to try to stay away from involvement in armed conflict – both for young people and for communities. The international community tries to help people and communities who have been involved with armed groups and armed forces find non-violent ways to resolve conflict, but it is unclear if their support addresses the challenges that people face. 

We are asking for your time doing this workshop because we want to ensure that we consider real experiences of people living in places that have experienced war and conflict. We also want to ensure that young people are given an opportunity to have a say about the decisions made by the humanitarian community for them.



We are asking if you are interested in spending a few days with us next week thinking about these issues to help the humanitarian community in [your country] to provide better support to people affected by wars and armed conflict.



[Provide a short overview of schedule/topics] 



ASK >

· Does everyone understand the goals and schedule?

· Does anyone have any questions?



0.2 Consent



EXPLAIN >

Consent means giving your permission and agreeing to do this activity. Please remember that you do not have to do this activity if you don’t want to. Choosing not to do this activity will not in any way affect the services that you or your family get. It will not mean that you get any more or any less services. You are free to choose if you want to join this activity or not.



The discussion can only continue with your consent, by which we mean you understand the request, you are capable of making an informed decision, and your decision must be made voluntarily.

I would like to remind you that:

· If you change your mind at any time, you can withdraw your consent.

· The information we will collect during the workshop will help us improve the work we do for the children who would like to join armed groups and armed forces in the future. The findings from this workshop will be shared with NGO, with (add relevant agencies to your context).

· We will not use any personal information like, your name, where you live, who your family and friends are, what services you receive, or what school you go to.



Note to the facilitator

Introduce your organization’s consent process. If you don’t have one, you can use the consent form for adolescents in annex 1 and for their caregivers in annex 2.  Read the script to the participants and their caregivers and ask if they have any questions. Once clarifications have been made, work with each participant (and their parents/caregivers if relevant) to determine their capacity to give consent and, if appropriate, ask them if they give consent and sign consent forms. If adolescents don’t have a caregiver, because they are in an Interim Care Centre for instance, get consent from a social worker who knows the adolescents well. 





0.3 Confidentiality



EXPLAIN >



During the workshop:

· You should not use specific names of people affected or implicated during discussions so that you can protect privacy.

· You do not need to talk about what happened to you – this activity is not about recounting personal stories of things that happened that were difficult. You can speak in generalities about young people like you, about other children than yourself.

· You should not use names of any places when you speak so that you can protect privacy – for example you should not say where you live or any village names. You cannot say ‘here in xxx...’ no names of places can be used. 

· It is very important to us that everyone is able to express themselves freely and as clearly as possible. 

· We can speak in the language that is most familiar to us. For this training we are asking that you speak in [your local language] because it is the easier language for everyone in the group to understand.



We look forward to seeing you at the workshop on [insert the date]!






DAY 1



		DAY 1

		SESSION 1 - Introduction and consent refresher



		20 min

15 min

		1.3 Introduction

1.4 Establishing group rules





		

		SESSION 2 - Getting to know each other



		20 min

		2.1 Who am I





		10 min

		Break



		

		SESSION 3 Risk and protective factors



		45 min

30 min

		3.1 Brainstorming risk and protective factors 

3.2 Debrief in plenary 





		20 min

		3.3 Wrap up of day 1





		Materials



		· Flipchart paper

· Markers

· Handout 1 Who Am I

· Colour pencils

· Annex 3 Establishing rules cards 

· Stickers, feathers, glitter, if available









SESSION 1 - Introduction and consent refresher



1.1 Introduction[footnoteRef:2]  [2:  This session is adapted from UNU. War Child.  No research about us without us. A participatory workshop session plan and script for participatory policy research with war affected children and youth. 2019] 




Time: 20 minutes 	Arrangement: Whole group



EXPLAIN >

We are so pleased that you’ve joined us today to think about staying away from armed groups – both for individuals and for communities. We will learn a lot from hearing from you and learning from your thoughts and feelings about this topic. 

As a reminder, we will talk about how to prevent young people from joining armed groups/forces, facilitate their release and their reintegration.



We thank you for joining us today and agreeing to work with us over the next few days to analyse some challenges and think through possible solutions to help people who are trying to improve their lives after war and conflict. If you changed your mind about participating during the session or after, that is absolutely fine, it is entirely up to you. Note to the facilitator

If culturally relevant, you can suggest a song or a dance to bring the group together before starting the workshop. 









EXPLAIN >

As we are about to spend some time together, I would like to remind you about confidentiality. 

You should not use specific names of people affected or implicated during discussions so that they can protect privacy.

You do not need to talk about what happened to you – this activity is not about recounting our personal stories of things that happened to us that were difficult. It is about recommendations to the humanitarian community to improve their interventions.

During this workshop, we will have two facilitators [names], a caseworker [name], and two note takers [names]. The caseworker is here in case you don’t feel well, or you need any support. The note takers will take notes of all our discussions but will not write any names. They will write 3 boys and 2 girls agreed to… Their role is important to remember all the good ideas you will share during this workshop. 



1.2 Establishing rules



Time: 15 minutes 	Arrangement: Whole group



EXPLAIN >

To work together as a team during this workshop, we need some rules. 

ASK > What are the rules that we can set for ourselves?  

Write or draw on a flipchart paper pictures that will represent each rule or use the Establishing rules cards from the annex 3. 



Answers should include at least:

· Confidentiality, we should not talk outside this group about each other's stories, we don’t give names or places.

· Respect for each other

· You should listen to each other

· No mockery of others

· Arrive on time to all sessionsNote to the facilitator:

If the rules above are not spontaneously generated, here are some questions to suggest additional rules.

· What are the key rules to ensure everybody in this workshop feels comfortable participating?

· Probe if needed: is it acceptable to make fun of your friends, to interrupt them when they speak, to humiliate them, etc?

· What do we need to do to make sure we have enough time to finish all the planned activities by the end of the day?



SESSION 2 - Getting to know each other 



2.1 Who Am I[footnoteRef:3] [3:  Adapted from IRC, Girls Shine Life Skills Curriculum. ] 




Time: 20 minutes 	Arrangement: Individual 



PREPARE >



Distribute the handout 1: Who Am I to each participant, facilitator, note takers and case worker. Display enough coloured pencils, stickers and other materials that you have for all participants. 



EXPLAIN > 

We will do a game to introduce ourselves. The facilitators, the caseworker and the note takers will play the game as well. I gave you a handout with the shape of a body. Take some pencils of the colours you like. 



1. The first step is to write or draw something about yourself.

You can write your name or draw something that represents you in the figure on the handout. You can use coloured pens to draw a figure that represents them and draw facial expressions to show how you feel. 

You can also use your favourite colour for your clothes.



2. The second step is to write or draw people I trust.

[bookmark: _heading=h.gjdgxs]Around the figure, draw the people you can trust, your closest friend, family, etc.

[bookmark: _heading=h.30j0zll]All of us have people who can help us. Let’s put these people around your figure. 



3. The third step is to write or draw about what I can do.

Draw or write down the things you are good at, your skills, talents and qualities.

There can be things that you are proud of or things that people have told you that you do well. 

Once everybody has finished:

ASK > Who would like to show his/her figure and say a few words about what he/she has drawn?  

Ensure that adolescents voluntarily present their figure. You can start by presenting yours as a facilitator to encourage them in case they are too shy. Participants can put their figures on the wall if they feel comfortable.



Break – 10 min



SESSION 3 - Risk and protective factors



3.1 Brainstorming risk and protective factors



Time: 45 minutes 	Arrangement: Small groups 

Divide the participants into 2 groups with one facilitator in each group. If it is a mix gendered group, separate boys and girls into 2 groups with same sex facilitator.

Prepare a large flipchart paper with a stick figure on it, one with a boy and one with a girl based on the gender present in the group.



EXPLAIN >

In this session, we will ask you to think about what encourages or leads young people like you to join the armed group and the things that would have stopped young people like you from joining. 

You can think about your own experience, the experiences of your families, friends and communities and your own knowledge of the war. We want to understand your perspective, but please speak in generalities to keep confidentiality. By this, I mean that you do not have to say, “I had this experience,” instead you can say “I know young people had this experience.”



Handover the flipcharts with the relevant stick figure to the right group. One facilitator will support each group to brainstorm ideas.



In each group:



ASK > What are the things, the people or the circumstances that encourage or lead young people to join the armed group? 



EXPLAIN >

We will call them risk factors. Note to the facilitator

You can represent the risk factor with a symbol like a warning sign, or any relevant symbol in your context. 

Write or draw in one colour on the left part of the stick figure the risk factors to recruitment. (See example below)





 

 



Risk factors



Protective factors 

 





Protective factors 

Risk factors























ASK > What are the things that could stop young people from joining the armed group? 



EXPLAIN >

We will call them protective factors. 

There are no right or wrong answers. This is not a test, each person should feel free to express his or her views.Note to the facilitators

You can represent the protective factors with a symbol like an umbrella or a shield, or any relevant symbol in your context.

Write or draw in a different colour on the right part of the stick figure the protective factors to recruitment. (See the example below)

If the group doesn’t have answers, perhaps use a prompt: do some people try to persuade young people to join armed group. What are the arguments they used? What are the circumstances that led them to join? 

Regarding the protective factors, encourage them to go beyond just having money. Use a prompt such as: what would you need to make money? What would you need to have a good job? Etc. 





Protective factors 



3.2 Debrief in plenary



Time: 30 minutes 	Arrangement: In pairs - Whole group 



EXPLAIN >

We will use the think-pair-share approach. You will first think about your experience, what you have drawn and reflect in your own mind for a minute. Then, you will share your experience and reflection in pairs, and then each group will present a summary of the protective and risk factors in the large group. 







· What can we learn from this exercise? What could be done to prevent recruitment? 

· Are there differences between boys and girls? According to age? 

3.3 Wrap up of day 1



Time: 20 minutes 	Arrangement: Whole group



Place the feedback board on the wall. 
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ASK > How did you feel about today’s workshop? 

Collect any answers youth want to share. 



EXPLAIN >

Place a star under the face that represents your feeling on the feedback board

and a post it notes with things that you liked and maybe things you didn’t like. 

This will help us improve our session tomorrow. 



You have worked very hard today. We were able to collect a lot of information that will be very useful for humanitarian actors. Thank you!



We are now at the end of the first session.

· I will ask you to please all stand up in a circle. We will now shake all the bad thoughts and bad feelings of the day that we still have. It is okay to have negative feelings, you may feel upset and that is perfectly understandable. (Physically shake your arms and legs, scrub your shoulders and chest).

· Let them all fall on the floor. We want to get rid of all of them!

· Now that we have shaken ourselves out, let’s put our hands on our hearts, and breathe in and out to centre ourselves to positivity for the rest of our day. 

· We’re going to take five deep breaths together. 

· Let’s take our first deep breath: breathing in through your nose, and out through your mouth. Great! 

· Now, as you breathe in, bend down and with your arms, scoop the energy from the earth into your heart! 

· Let it fill you up, and then breathe out. Wonderful! 

· Now, with your third breath, breathe in and reach up to the sky and scoop all the energy from the sky and place it in your heart; let it fill you up, and then breathe out. 

· Take another deep breath, breathing in with your nose, and out through your mouth. 

· And finally, take your last deep breath, and bring a smile to your face!

· If you feel the need to talk to someone, you can talk to our caseworker who is here for you. Note to the facilitator

Ask participants if they have a song or a dance to suggest closing the session. If not, suggest one. 












DAY 2



		Materials required



		· Colour cards – Post-it notes

· Flipchart

· Markers

· Stickers in the shape of star if available







		DAY 2

		SESSION 4 - How to facilitate the release process



		5 min

20 min

30 min

15 min

		4.1 Introduction 

4.2 Brainstorming roles and responsibilities

4.3 Brainstorming release process(es)

4.4 The stakeholder mapping



		10 min

		Break



		50 min

25 min

		4.5 The release game  

4.6 Debriefing in plenary 



		20 min

		4.6 Wrap up of day 2









SESSION 4 - How to facilitate the release processNote to the facilitators

This session can bring some memories back, particularly for girls who have been abducted. If it is the case, it is advisable to prioritize a plenary discussion on what the NGO, the community, the government, the UN can do to help the release of girls, instead of the game. In this case, the session 4.4 should be done as a discussion, in two groups if your group is larger than 10. The discussion will focus on the ways to facilitate a release and how each stakeholder could contribute. In any case, watch carefully the atmosphere in the room. If youth seem to be distressed, or show signs of aggressiveness, take a break or organize a calming activity such as a breathing exercise. It you are doing the game, you can switch to a plenary discussion at any time if needed.









4.1 Introduction



Time: 5 minutes 	Arrangement: Whole group

Note to the facilitators

If culturally relevant, you can suggest a song or a dance to bring the group together to start the day. 







EXPLAIN >

In this session, we will ask you to think about roles and responsibilities boys and girls play in armed groups/forces and what it means to leave the armed group/force. You can think about your own experience, the experiences of your families, friends and communities and your own knowledge of the war. We want to understand your perspective, but please speak in generalities. By this, I mean that you do not have to say, “I had this experience,” instead you can say “I know young people have had this experience.”





4.2 Brainstorming on the roles and responsibilities



Time: 20 minutes 	Arrangement: Whole group



ASK > What are the roles and responsibilities boys and girls play in armed groups/forces?



      Girls		Boys

       



Role A [image: Bonfire outline]	    Role C 



Role B	    Role A 



Role D 	    Role D 





    







EXPLAIN >

[image: Bowl outline][image: Bowl outline][image: Leaky Tap outline]Boys and girls often play various roles. Some roles are support roles, such as cooks, porters, messengers, or other roles are linked to combat. Highlight if some roles are played by girls and boys who are younger or older. Mention age range if you can. Note to the facilitators 

Write or draw the various roles on a flipchart for boys and girls. (See example below) Ensure to write roles in both columns if they are fulfilled by both boys and girls. 





[image: Bonfire outline][image: Envelope outline]Example of how to collect information





ASK >

· Are these roles similar or different to what you do today? 

· What are the skills and the new things you learnt? How do you use these skills and knowledge now that you are back in your community?

· Did you make new friends? Are you still in contact with these friends?



4.3 Brainstorming on the release process(es)



Time: 30 minutes 	Arrangement: Whole group



ASK > 

· What happens when young people leave the armed group/force? 

· Are they still in contact with the group/force? Do they still help them ? 

· What does it mean for you to be disengaged from the group/force and to deidentify from group? Deidentify means that you don’t feel part of the group/force anymore



EXPLAIN >

Leaving the group/force means to not do any activity for or with the group/force, to not be in contact with them and that you don’t feel part of the group/force anymore. 



 

Note to the facilitators

Based on the conversation, you may come to the conclusion that there are various steps in the release process. Identify the steps that young people share. Are they different for boys and girls?



4.4 The stakeholder mapping



Time: 15 minutes 	Arrangement: Small groups



PREPARE >

Split the participants in 2 teams and give each group markers (3 different colours) and a flipchart with the following diagram of the socio-ecological framework. Add simple drawing culturally relevant to your context that represents each level of the socio-ecological model for adolescents who may not be literate. Socio-ecological framework







EXPLAIN >

This diagram is called the socio-ecological framework. It is a simple representation of the various environments we all live in. We have first, the individual level as boys, girls, men and women. Second, this is the interpersonal level where we interact with family, friends, loved ones. Third, this is the community level, including formal and informal authorities and leaders. At the fourth level, there is the State, the society including State administration and authorities, NGO, UN as well as other national or international leaders or organisations.  

In each group, brainstorm about the various people, administrations, agencies you interact with at family-peers, community and society levels, who may have a role to play in the protection of children. Write each stakeholder in the diagram, using a different colour for each level.  



Break – 10 min



4.5 The release game 



Time: 50 minutes 	Arrangement: Small groups



PREPARE >

Split the participants in 4 teams, 2 teams of boys and 2 teams of girls (or 4 teams of the same gender). 2 teams of the same gender will form a group. If the total number of participants is 10 or less and of the same gender, you can have 2 teams instead of 4. 



Note to the facilitators

If you have time, you can use few cards and then switch teams, so that each group has the opportunity to play both roles. 

Reminder: this activity may be sensitive, particularly for girls. Watch carefully the atmosphere in the room. It is tense, you feel adolescents are not comfortable you can choose to organize a calming activity, such as the breathing exercise we usually do at the end of the session, and/or switch to a group discussion where you discuss how the various stakeholders (youth, community leaders, parents, ect) can play a role in the release of children. 





EXPLAIN >

Now, let’s play a game together. One team of each gender will represent the young people’s team and the other team will represent the community team, including community members, young people, NGO, government, (or any relevant actor of the release process in your context).  



Members of the team of young people, you will brainstorm the reasons why you think young people do not want to or cannot leave the armed group/force. It can be from your own experience or from what you think a reason can be. You should have as many reasons/problems as the number of participants in your team. When you agree on the main reasons, you will write them on colour cards. (One reason/problem per card) A facilitator will help you write if needed.Note to the facilitators

Give an example relevant to your context. Encourage each team to be as detailed as possible in the problems and solutions, who should be involved. Using the results from the session 4.4 Stakeholder mapping, encourage them to think about what community members, including youth, can do and not just request the NGO or the government to solve all the problems. Be specific about community members to be involved in your context. Unrealistic solutions such as distributing money to every youth will not be accepted.





Members of the community team, you will take the problem cards and try to find possible solutions for each of them. When you have found a solution, you will write it on a card and submit it to the team of young people who will validate if it is an acceptable solution or not. The solutions should be realistic and efficient enough to be an incentive to leave the group. If the solution is not validated by the young people, the community team should try again until their solution is accepted. 



Example of problems and solutions



Problem: some young people may fear they will not be accepted back into their community. 

Solutions: a solution can be to organise community dialogues to ensure they will be welcomed back and ask community members to communicate this information to the young people who are still in the armed group. Discuss how they could share that information. Is it through the radio, some key people who are in contact with armed group/force leaders? Another solution could be for youth to do something for the community to “give back” to people who have suffered from the war and ask for their forgiveness. This is a two-way effort, on the side of the community and the side of the youth. Encourage youth to think why the community would stigmatize them, to see the problem from their perspective and what they can do to address it. 



Problem: there are no secondary education opportunities in my community. 

Solutions: community leaders organize low-cost group transportation to the village where there is secondary education available. Community leaders and youth from close-by villages can organize themselves to talk to the local representation of the Ministry of Education and to local/international organizations to advocate for the set-up of secondary education. Or older educated youth from the community can organize informal classes to prepare children to sit for formal exam.

Facilitators should help each team to brainstorm problems and solutions and help them write on the card if they do not know how to write. 

Start with one problem card in each group. Once you feel they have understood the instructions, continue the game until all the problems have found a solution in each group. 

Place on a flipchart the problem card next to the solution card validated with tape to keep record of the problems and solutions found for each team.  Draw or stick a star next to each as a reward for good ideas and to encourage them. (See the example below)







Problem 1

Problem 2

Solution 1

Solution 2

Group A (girls)



Young people’s team 		Community team

             Problems	                 Solutions















Group B (boys)



Young people’s team 		Community team

             Problems	                Solutions







Problem 1

Solution 1

Problem 2

Solution 2



Example of presentation of the problem and solution cards



4.6 Debriefing in plenaryNote to the facilitators

We recommend avoiding framing this activity as a competitive game as it may lead to aggressive behaviours. Rather focus on the quality of the solutions found and praise each team equally for their creative thinking. 







Time: 25 minutes 	Arrangement: Whole group



Discuss the solutions found by the community team and if the young people’s team would have suggested different solutions. 



ASK > 

· After discussing the problems and possible solutions, what are your reflections on the way forward?  

· Are there differences between boys and girls? According to age? 



4.7 Wrap up of day 2



Time: 20 minutes 	Arrangement: Whole group

PREPARE >

Place the feedback board on the wall.
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ASK > How did you feel about today’s workshop? 

Collect any answers youth want to share. 



Ask them to place a star under the face that represent their feeling on the feedback board

and a post-it notes with things that they liked and maybe things they didn’t like. 

This will help us improve our session tomorrow. 



EXPLAIN >

You have worked very hard today. Thank you for your active participation!

We are now at the end of the session.

· I will ask you to please all stand up in a circle. We will now shake all the bad thoughts and bad feelings of the day that we still have. It is okay to have negative feelings, you may feel upset and that is perfectly understandable. (Physically shake your arms and legs, scrub your shoulders and chest).

· Let them all fall on the floor. We want to get rid of all of them!

· Now that we have shaken ourselves out, let’s put our hands on our hearts, and breathe in and out to centre ourselves to positivity for the rest of our day. 

· We’re going to take five deep breaths together. 

· Let’s take our first deep breath: breathing in through your nose, and out through your mouth. Great! 

· Now, as you breathe in, bend down and with your arms, scoop the energy from the earth into your heart! 

· Let it fill you up, and then breathe out. Wonderful! 

· Now, with your third breath, breathe in and reach up to the sky and scoop all the energy from the sky and place it in your heart; let it fill you up, and then breathe out. 

· Take another deep breath, breathing in with your nose, and out through your mouth. 

· And finally, take your last deep breath, and bring a smile to your face!

· If you feel the need to talk to someone, you can talk to our caseworker who is here for you. 

Note to the facilitators

Ask participants if they have a song or a dance to suggest closing the session. If not, suggest one. 
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		DAY 3

		SESSION 5 - What do young people need to be well in their communities



		5 min

40 min



40min



		5.1 Introduction

5.2 Brainstorming of attributes of doing well and obstacles

5.3 Diamond Ranking of attributes of doing well



		10 min

		Break



		45 min

		5.4 The path to reintegrate doing well 





		20 min

		5.5 Wrap up of day 3







		Materials required



		· Colour cards 

· Masking tape (easy to remove)

· Images or objects representing possible attributes of doing well (activity 5.3 Diamond ranking) 

· Flipchart

· Markers green, red and black/blue

· Stickers in the shape of star if available

















SESSION 5 - What do young people need to be well in their communities



5.1 Introduction



Time: 5 minutes 	Arrangement: Whole group



EXPLAIN >

Welcome back for this last day together! 

Today, we will think about what it means for a young person who has been associated with an armed group/force to be/’do well’ in your community, your society. 

We want to understand your perspective, but please speak in generalities. By this, I mean that you do not have to say, “I had this experience,” instead you can say “I know young people have had this experience.”



5.2 Brainstorming of attributes of doing well and obstacles[footnoteRef:4] [4:  This session is adapted from UNU. War Child.  No research about us without us. A participatory workshop session plan and script for participatory policy research with war affected children and youth. 2019] 




Time: 40 minutes 	Arrangement: Small groups



PREPARE >

Prepare a large flipchart paper with a stick figure on it, one with a boy and one with a girl based on the gender present in the group.



Divide the participants into 2 groups with one facilitator in each group. If it is a mix gendered group, separate boys and girls into 2 groups with same sex facilitator.



DRAW >

Draw on a flipchart the socio-ecological framework below. 



EXPLAIN >

· Do you remember the socio ecological model we used yesterday? Now, I will ask you to think about the attributes of youth who are doing well, who are considered good people and the ways they interact, what they do with their friends, their family, the community and the society.

· At the individual level (boy or girls), think about the qualities, the behaviours, the skills they have. 

· At the interpersonal level (family and friends), think about how they interact with their friends, their family and how their friends and family interact with them. What do they do? Do they support each other? What are the signs that can tell you they are doing well?

· At the community level, think about what they interact with community leaders, how are they engaged in community activities? 

· At the society level, how do they interact with the local authorities, do they respect the law, social norms? 

Note to the facilitators

Encourage participants to think beyond having money for food. We want to know all the things that make a person well regarded in the community. How can you tell if someone is a ‘good’ member of the community? 







With each suggestion, ask the group if they agree. If there is general agreement, ask what we should draw or write on the stick figure to represent that attribute, then ask someone in the group to draw it taking turns.



ASK > What are the obstacles to doing well, to be respected in the community? 



EXPLAIN >

Using the same socio-ecological framework as above, think about the obstacles. 

What are the challenges or the risks young people who have been associated may face with their family, their friends, in their community, and in the society?  





Note to the facilitators

Encourage them to think beyond the lack of money or food. 

Remind participants that we are not asking them to disclose personal experience but rather talk in general terms.

With each suggestion, the facilitator should ask the group if they agree. If there is general agreement, ask what we should draw or write on a sheet of paper. Each obstacle should be in red on a sheet of paper. Keep the sheet of paper for another activity. 





5.3 Diamond ranking of attributes of doing well [footnoteRef:5] [5:  Adapted from the Diamond ranking tool. Plan International. Adolescent programming toolkit. Guidance and tools for adolescent programming and girls empowerment in crisis settings. 2020] 




Time: 40 minutes 	Arrangement: Group activity



PREPARE >

[image: diamondRankNew]Keep the same groups as in the previous activity. Prepare a flipchart with the ranking as shown below. Distribute a flipchart and marker to each group and prepare cards or post-it notes. 



EXPLAIN >

In each group, you will select a maximum of 9 attributes of “doing well” among those brainstormed during the previous session. I encourage you to debate, argue what attributes should be selected. 

If there is strong disagreement, we will propose a vote. 



PREPARE >

Once the 9 attributes have been selected, give each individual 9 cards or post-it notes and ask them to write or draw each attribute on a separate card or post-it note. 



EXPLAIN >



          



       



    







[image: Address Book outline]Each of you, individually, will organize the card from the most important to the least important. 

[image: Apple outline][image: Water Bottle outline][image: Pen outline][image: Polaroid Pictures outline]You can also use objects that you will find in the room or order the attributes, if it is easier. You can use objects such as a book, a stone, a leaf, etc. that have a link with the attribute.

[image: Stacked Rocks outline]  

[image: Soap outline][image: Coins outline]Now that you have finished your own ordering, you will discuss as a group how to order the attributes in a diamond shape. (Display the flipchart sheet with the diamond ranking). [image: Medical outline]

Place your cards on the shape in order of priority, with the most important attribute at the top, the least important at the bottom, and the others in between in order of importance. Example with objects or images 



Notes to the facilitator

Encourage all participants to contribute, move cards, disagree and discuss until they find a consensus. be in red on a sheet of paper. Keep the sheet of paper for another activity. 





EXPLAIN >

Now, we will compare the selection and the ranking between the two groups. 



ASK >

· What are the differences? 

· How did you agree on this ranking? 



Break – 10 min



5.4 The path to doing well[footnoteRef:6] [6:  Adapted from IRC 2010 Our bodies, our community, peer education training for Liberian Girls and young women on gender-based violence and sexual health. Training curriculum for ages 16-25
] 




Time: 45 minutes 	Arrangement: Whole group or small groups 



PREPARE > 

Tape together multiple flipcharts to represent a bridge of a few metres long and place it on the floor.  On the left end of “the bridge”, place a flipchart with a stick figure of the relevant gender. On the right end, place the drawing of the stick figure with the attributes of doing well from activity 5.2 Brainstorming of attributes of doing well and obstacles. If you have 2 groups of different gender, prepare 2 bridges. If the 2 groups are of the same gender, prepare only one bridge.  



EXPLAIN >

Explain that the bridge symbolizes the path to “doing well”. The bridge represents the path between the situation of young people who have just left the armed group/force and the situation when they are all “doing well”. 



Explain the following with each group if you have different gender, or with the whole group if all participants are of the same gender.



EXPLAIN >

We will take the sheets of paper with the obstacles from the previous session and place them on the bridge. These are obstacles, challenges, risks that young people who have been associated may face on the path of doing well. 



ASK > What are the solutions, the suggestions that would help youth, community, family, NGO to address the obstacles on the way to “doing well”?



EXPLAIN >

For example, an obstacle can be “Having nightmares”. Brainstorm with the participants, would any traditional ceremony help, or would they need professional support. Who could do the ceremony and who should be present? Note to the facilitators 

Adapt the example based on the gender and the context. 

It can be difficult to find solutions, and participants may feel disempowered. The entry point is to identify who has the power to change the situation, and how can we engage that person to solve the problem. Avoid general solutions such as the government should… but rather think of who can influence the government/the community/the family and how. Encourage them to be creative. If they are stuck on one obstacle they can choose another one. 









Example of obstacle and possible solutions



Obstacle: youth feel stigmatized and discriminated by the community members. 

Solutions: again, this is two-way process. What can the community do and what can youth do? The first question to ask is why do they discriminate former CAAFAG? 

From the community side, they should think of who has enough power to influence people’s perception and change social norms. In some contexts, religious leaders have that power. A solution can then be, asking supportive religious leaders to organise community dialogues with community leaders and family members. And then what can they do to rebuild trust with the community for example, how can they give back to the community who has suffered from actions of the armed group/force they contributed to. (Restorative justice) 



Distribute sheets of paper to participants and ask them to brainstorm and write or draw in green the solutions they agreed upon to address every obstacle. Ask participants to form small groups of 3 or 4 and brainstorm solutions for each obstacle.  



Place the obstacles (in red) and the solution (in green) on the bridge and discuss in plenary the solutions found. (See the example below)

[image: Why the Default Male is Not Just Annoying, But Also Harmful | Stick figures,  Stick figure family, Stick drawings][image: Mom Stick Figure 34 Vinyl Sticker]









Youth doing well

Youth just released



Obstacle 1

Obstacle 2

Obstacle 3

Solution 2

Solution 1

Solution 3



If you have time and if there are two groups, discuss the obstacles and solutions found in each group, are they applicable to the other gender? 



ASK >

· Are there some obstacles that should be addressed first? What would the sequence, the order in which obstacles should be addressed?

· What are your reflections following this exercise? 

5.5 Wrap up of day 3



Time: 20 minutes 	Arrangement: Whole group





This was the last activity of the workshop. You have worked very hard during the past 3 days. We would like to sincerely thank you for your active participation. 

You have shared a lot of ideas which will be very useful to us to develop programmes for youth who were associated with armed forces and armed groups. 

We will come back in few months and share with you the results of this workshop and the design of new programmes to get your opinion. 



PREPARE >

Place the feedback board on the wall.
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ASK > 

· How did you feel about today’s workshop? 

· What can we do better or differently the next time we do this activity with young people like you? 



Ask them to place a star under the face that represent their feeling on the feedback board

and a post-it notes with things that they liked and maybe things they didn’t like. 



EXPLAIN >



We are now at the end of the session.

· I will ask you to please all stand up in a circle. We will now shake all the bad thoughts and bad feelings of the day that we still have. It is okay to have negative feelings, you may feel upset and that is perfectly understandable. (Physically shake your arms and legs, scrub your shoulders and chest).

· Let them all fall on the floor. We want to get rid of all of them!

· Now that we have shaken ourselves out, let’s put our hands on our hearts, and breathe in and out to centre ourselves to positivity for the rest of our day. 

· We’re going to take five deep breaths together. 

· Let’s take our first deep breath: breathing in through your nose, and out through your mouth. Great! 

· Now, as you breathe in, bend down and with your arms, scoop the energy from the earth into your heart! 

· Let it fill you up, and then breathe out. Wonderful! 

· Now, with your third breath, breathe in and reach up to the sky and scoop all the energy from the sky and place it in your heart; let it fill you up, and then breathe out. 

· Take another deep breath, breathing in with your nose, and out through your mouth. 

· And finally, take your last deep breath, and bring a smile to your face!

· If you feel the need to talk to someone, you can talk to xxx, our caseworker who is here for you. 



Ask participants if they have a song or a dance to suggest closing the session. If not, suggest one. 
























Annex 1



	Adolescent’s informed consent	

Consultation workshop





		Name of facilitator

		



		Date 

		



		Location name

		



		District

		



		Province/state/territory

		







		Name or code of adolescent*

		



		Age

		



		Sex

		







Hi, my name is ___[say facilitator’s name] and I am working with ….

We are organizing a workshop with young people who have been associated with armed groups/forces next week. We would like to know more from young people like you to help other adolescents, prevent them from being recruited, help them leave the armed group/force and facilitate their reintegration. The workshop is 3 half days from day x to day y. We will do some activities and games together. We will not ask you personal questions about what happened to you. Rather, we want to know in general the situation of young people who joined armed groups/forces. The information you provide will help us understand better the problems that young people face, hear your concerns, your ideas, to define child protection priorities and programmes. It will be used by organizations such as international NGOs and UN agencies to help improve work to enable young people such as you to integrate into your community and be well. Participation to the workshop is voluntary. It does not guarantee any direct or indirect support to you or your community. It is completely your choice to take part in the workshop or not. You can decide to not take part or to withdraw at any time without giving any reason and without any negative consequences. You just have to tell me that you do not want to take part. Your decision will not affect any assistance or services that you may receive from the (name of the organisation) or any other organisations.



Remind the adolescent that:

· All the information you give us will remain confidential.

· Your participation is voluntary.

· If there is an activity you don’t wish to take part of, you don’t have to 

· You can stop participating at any time.

· Do you have any questions? 



Consent



Yes _____



No  _____    [If no, end here]

Annex 2



	Caregiver’s informed consent	

Consultation workshop





		Name of facilitator

		



		Date 

		



		Location name

		



		District

		



		Province/state/territory

		







		Name or code of the caregiver

		



		Age

		



		Sex

		









Hi, my name is ___[say facilitator’s name] and I am working with ….

We are organizing a workshop with young people who have been associated with armed groups/forces next week. We would like to know more from young people like your son/daughter to help other adolescents, prevent them from being recruited, help them leave the armed group/force and facilitate their reintegration. The workshop will be 3 half days from day x to day y. We will do some activities and games together. We will not ask participants personal questions about what happened to them. Rather, we want to know in general the situation of young people who joined armed groups/forces.  This information will help us understand better the problems that young people face, hear their concerns, their ideas, to define child protection priorities and programmes. Participation in the workshop is voluntary, it does not guarantee any direct or indirect support to you or your community. It is completely your choice to allow your child to take part in the workshop or not. You can decide to not to allow him/her to take part or to withdraw your consent at any time without giving any reason and without any negative consequences. You just have to tell me that you do not want your child to take part. Your decision will not affect any assistance or services that you may receive from the (name of the organisation) or any other organisations.



Remind the caregiver that:

· All the information will remain confidential.

· The participation of their child is voluntary.

· They can stop participating at any time.

· Do you have any questions? 





Consent



Yes _____



No  _____[If no, end here]

Annex 3

Establishing rules card





Confidentiality



Arrive on time
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Listen to each other
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Information

		How to use this data base?

		1. Adapt the questions in the tools to the questions you have selected and/or modified. 

		2. Remove dummy data from the tables

		3. Enter the data into the tables for each tools

		4. Identify codes for each question

		5. Enter the codes in the corresponding columns in the "Code" tab

		6. Select the codes from the drop-down menus for each answer in the tools table. Add as many rows as necessary to enter all the codes for the same answer. 

		7. Analyse the data according to the research questions selected









Tool - Analysis - KII Adults

		Key Informant Interview - Adults                                                                                                                                                                                                                                                                                                                                                         Select interviewees' responses from the drop down menu in each relevant box. Adapt the drop drown menus to your context, using the drop down tab.                                                                                                                                                                 The table includes dummy data. Please, remove all dummy data before adding your data.







												ACCESS AND CONTROL																																				SAFETY												SOCIAL AND CULTURAL NORMS

		Interviewee ID		Target group		Role in the community		Age group		Location		1. How, in households, are responsibilities decided and divided between girls and boys? 		Code 1		2.	In your community, what are the most common sources of income for women and girls? 		Code 2		3.	How do adolescent girls control the cash they earn? 		Code 3		4.	How do adolescent boys control the cash they earn?  		Code 4		5.	Who controls and or decides on how to use services such as (decides which service you would like to focus on)? 		Code 5		6.	What (or who) are the barriers encountered in seeking services for adolescent girls and how do you navigate them?  		Code 6		7.	What can be done to facilitate access to resources and services to girls? 		Code 7		8.	Who are trusted women in the community? 		Code 8		9.	How do they help other women or girls?		Code 9		10.	What are the safety concerns for girls outside of their homes? 		Code 10		11.	 What are the safety concerns for men and boys outside of their homes? How do these concerns differ? a.	What is necessary for girls to be safe outside their homes? b.	What is necessary for boys to be safe outside their homes?		Code 11		12.	Are there places women and girls are restricted from going to in your community?  Where, why?		Code 12		13.	What changes have you noticed around who does household work since the conflict started? 		Code 13		14.	What are the attributes of respected adolescent boys in the community? 		Code 14		15.	What are the attributes of respected adolescent girls in the community?		Code 15		16.	What income generating activities are considered inappropriate for girls?		Code 16

				hommes				18+		Lieu A

				hommes				18+		Lieu A

				hommes				18+		Lieu A

				hommes				18+		Lieu A

				hommes				18+		Lieu A

				hommes				18+		Lieu B

				hommes				18+		Lieu B

				hommes				18+		Lieu B

				hommes				18+		Lieu C

				hommes				18+		Lieu C

				hommes				18+		Lieu C

				hommes				18+		Lieu C

				hommes				18+		Lieu C

				hommes				18+		Lieu D

				Femmes				18+		Lieu A

				Femmes				18+		Lieu A

				Femmes				18+		Lieu A

				Femmes				18+		Lieu A

				Femmes				18+		Lieu B

				Femmes				18+		Lieu B

				Femmes				18+		Lieu D

































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































Tool - Girls empowerment star

		Girls Empowerment Star                                                                                                                                                                                                                       Enter the participants' responses in each relevant box                                                                                     Merge the cells under the FGD column based on the participants to the same FGD                                     Before entering data, remove dummy data.                                                                                                                                                                                                                                                    









								1. Do adolescent girls say what matters to them in front of an adult? 				2. Are adolescent girls able to participate in decisions that affect their community?				3. Do adolescent girls feel safe when walking the streets in their neighbourhood?				4. Do adolescent girls feel safe from sexual harassment when using public transportation?				5. Do adolescent girls feel their specific concerns/needs around safety matter in the community?

		Target group		Age group		Location		1.Rating		1.FGD		2.Rating		2.FGD		3.Rating		3.FGD		4.Rating		4.FGD		5.Rating		5.FGD

		Girls		Children		Location A		2				2				3				4				2

		Girls		Children		Location A		3				3				4				3				1

		Girls		Children		Location A		1				1				3				2				2

		Girls		Children		Location A		4				4				5				2				3

		Girls		Children		Location A		3				3				4				3				2

		Girls		Children		Location A		1				4				2				2				2

		Girls		Children		Location A		4				4				5				3				3

		Girls		Children		Location A		3				3				4				3				4

		Girls		Children		Location A		1				1				2				2				2

		Girls		Children		Location B		1				4				5				2				3

		Girls		Children		Location B		4				4				5				2				3

		Girls		Children		Location B		3				3				1				1				1

		Girls		Children		Location B		1				4				2				2				2

		Girls		Children		Location B		4				4				5				2				3

		Girls		Children		Location B		3				3				4				1				1

		Girls		Children		Location B		1				1				4				2				4

		Girls		Children		Location C		4				4				5				2				3

		Girls		Children		Location C		2				1				3				3				2

		Boys		Children		Location C		4				3				5				2				3

		Boys		Children		Location C		4				1				4				5				2

		Boys		Children		Location C		3				4				1				1				4

		Boys		Children		Location D		1				4				5				2				3

		Boys		Children		Location D		4				2				4				5				2

		Boys		Children		Location D		3				1				2				4				2







Analysis Empowerment star

		GIRLS EMPOWERMENT STAR

		DEMOGRAPHICS

												N =		24

		RESULTS

		Average Speaking up						2.67		Average Participation						2.83		Average Feeling safe in public spaces								3.63

		Average Feeling safe in public transport												2.50				Average Feeling valued						2.76



# of participants by gender













Total	

Boys	Girls	(blank)	6	18	



% of participants by location











Total	

Location A	Location B	Location C	Location D	(blank)	9	7	5	3	



1. SPEAKING UP





Rarely	Sometimes	Often	Always	2	7	8	0	



2. PARTICIPATION





Never	Rarely	Sometimes	Often	Always	6	2	6	10	0	



3. FEELING SAFE IN PUBLIC SPACES





Never	Rarely	Sometimes	Often	Always	2	4	3	7	8	



4. FEELING SAFE IN PUBLIC TRANSPORT





Never	Rarely	Sometimes	Often	Always	3	12	5	2	2	



5. FEELING VALUED





Never	Rarely	Sometimes	Often	Always	3	20	24	12	0	





Pivot

		Row Labels		Count of Target group						Row Labels		Count of Location

		Boys		6						Location A		9

		Girls		18						Location B		7

		(blank)								Location C		5

		Grand Total		24						Location D		3

										(blank)

										Grand Total		24











		Row Labels		Count of 1.Rating

		1		7								Never		7

		2		2				2.67				Rarely		2

		3		7								Sometimes		7

		4		8								Often		8

		(blank)										Always		0

		Grand Total		24









		Row Labels		Count of 2.Score

		1		6		Average 2		2.83				Never		6

		2		2								Rarely		2

		3		6								Sometimes		6

		4		10								Often		10

		(blank)										Always		0

		Grand Total		24









		Row Labels		Count of 3.Score

		1		2		Average 3		3.63				Never		2

		2		4								Rarely		4

		3		3								Sometimes		3

		4		7								Often		7																		2		10

		5		8								Always		8																		3		8

		(blank)																														4		3

		Grand Total		24









		Row Labels		Count of 4.Score

		1		3								Never		3

		2		12		Average 4		2.50				Rarely		12

		3		5								Sometimes		5

		4		2								Often		2

		5		2								Always		2

		(blank)

		Grand Total		24





		Row Labels		Sum of 5.Rating

		1		3				2.76				Never		3

		2		20								Rarely		20

		3		24								Sometimes		24

		4		12								Often		12

		(blank)										Always		0

		Grand Total		59





Code

		Column1		Column1		Column1		Column2		Column7		KII adults																																				Empowerment star

		Boys		Man		Children		Location A		1		Code 1		Code 2		Code 3		Code 4		Code 5		Code 6		Code 7		Code 8		Code 9		Code 10		Code 11		Code 12		Code 13		Code 14		Code 15		Code 16						1 GD		2 GD		3 GD		4 GD		5 GD

		Girls		Woman		18+		Location B		2		1		2		3

		Men						Location C		3

		Women						Location D		4

										5
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Tool: Girls Empowerment Star






What is a Girls Empowerment Star? 



A Girls Empowerment Star[footnoteRef:1] is a participatory tool intended to allow adolescent girls and boys to communicate how they perceive girls’ safety and participation in the community. The Girls Empowerment Star is administered in focus group discussions where girls and boys first reflect and rate their safety and inclusion on a set of pre-determined factors and then engage in group discussions. [1:  This tool is adapted from a monitoring and evaluation tool that was developed by Plan International as part of the initiative Because I am a Girl. 
] 




Objective

Collect information about safety of girls, access to and control of resources through their opportunities of participation and social and cultural norms. It captures both qualitative and quantitative data on the perception of girls and boys, it can also serve as a baseline and can inform programming.





Types of Data Collected:

		Safety

		Access & Control

		Social and Cultural norms



		

How safe girls feel in their community and when using public transportation?

		

Are girls able to participate in decisions that affects their community?



		

How girls concerns and needs are valued in the community? 









When is a Girls Empowerment Star Useful?



This tool is useful to provide a mix of quantitative data (adolescents’ ratings on the 5-point scale) and qualitative data (the focus group discussions). It also provides an opportunity to gain an understanding into how intersecting identity markers might influence girls’ experiences of safety, inclusion, and empowerment.



You may choose to use the Girls Empowerment Star tool in data collection to: 

· Understand girls’ and boys’ perspectives about girls’ experience of safety and inclusion in their community.

· Understand girls’ and boys’ perspectives about how girls can and do participate in their community.

· Capture both qualitative and quantitative data on perceptions of girls’ safety and inclusion, and girls’ ability to participate 



How to Use a Girls Empowerment Star?



Target group: 15 to 17 years old adolescent boys and girls in separate groups. Adolescents do not need to be former CAAFAG. Participants should be from diverse ethic and minority groups, including girls with children, children with disabilities and chronic illness.  



Tips to identify adolescents: 

· Consider door-to-door outreach to mobilise home-bound girls and boys to take part in consultations.

· Inform parents and caregivers of adolescent girls and boys about the purpose, location and duration of the assessment and seek their permission before inviting the adolescents.

· Consider sampling limitations given the restrictions on many adolescent girls’ freedom of movement and their limited engagement in humanitarian activities. Where required, collaborate with organisations with an existing programme that either focuses on or includes a significant number of adolescent girls, and those with access to parents and community gatekeepers.



Data collectors: This tool requires two data collectors, one to facilitate the session and one to record the data. The data collectors should be of the same sex of the participants. For instance, two female data collectors are needed to conduct the FGD with girls. Interpreters should also be the same sex as the participants. The data collectors should have experience working with children and on how to conduct FGD, such as caseworkers or child protection officers and should be trained on child safeguarding. 



Preparation:

· Identify a safe space where the group feels comfortable talking. 

· Ensure there is enough space to spread out and break into smaller groups if possible. 



Materials:

· Flip chart 

· Markers

· Tape

· Consent form

· Form or note taking device (tablet, phone, computer)



Facilitation notes: 

· Some questions in the tool are sensitive, and therefore confidentiality of the participant and their answers are essential. 

· The term CAAFAG may not be understood or too sensitive. Check in the community how CAAFAG are designated sensitively.

· Be alert to non-verbal signs and behaviours which indicate how comfortable the participants are – whether questions are too sensitive or if your participants are losing patience. When people are uncomfortable with your questions, do not insist they answer.

· Give participants the opportunity to ask questions or share their thoughts on issues that have not yet been discussed. 

· Be very careful not to raise unrealistic expectations. Do not make any promises or raise expectations for assistance.

· Observe and respect cultural norms, principles and sensitivities, particularly regarding gender

· Be sensitive to the time needed to complete the FGD. It should take no more than an hour to complete.

· Ask if the participants are comfortable with you taking notes to record the interview. 




Step 1: Explain the process and the tool

· Introduce yourself and your organization to the participants. 

· Gain permission to carry out FGD following the script below.




Step 2: Ask informed consent

Script for adults and adolescents

Thank you for taking the time to meet with me today.  My name is _____________ and I work with ___________________[insert name of organization here].  We seek to better understand challenges adolescents face in the communities and in accessing services available. 

This discussion is not a guarantee of any direct or indirect support to you or your community, but the information you provide will help understand the needs of adolescent girls.  We would like to ask you some questions about the safety of girls in this community. We would like to hear from you because we trust you can provide valuable information for your community.  This discussion should not take more than 1h. Your identities will be kept strictly confidential and we will not ask your name.

Your participation is completely voluntary and you can choose not to answer any or all of the questions.  You may also choose to leave this discussion at any time.

Confidentiality note: During the discussion, we may call each other with our first names. We are committed to maintain your confidentiality, we are interested in your points of view and not in who said what. We kindly ask you to respect the confidentiality of each other and not to say who said what when you leave this room. If you would like to tell us a relevant story from your community, please do not reveal the names of the people concerned, or any detail that might reveal their identities.

Do you feel comfortable participating in this discussion and answering my questions? Do you have any questions before we start? [Note any questions from the participants in the space here.]

[After each of the following comments/questions, look at the participants and get implicit approval that they have understood:] 

· All the information they provide will be recorded anonymously.

· Their participation in this interview is voluntary.

· They can stop answering questions at any time



Informed consent was obtained from participants:  □ Yes   □ No

Informed consent was obtained from parent/caregiver for participant(s) younger than 18 years:	

□ Yes   □ No   □ N/A  

Step 3: Ask Questions and Record Answers

Record the following information before starting:

		Type of tool:  FGD Girls Empowerment Star 

Methodology: Gender analysis

		Geographic Location:

		Interview Date:



		Interviewer:

Note taker (if different): 

		Interpretation Necessary:

Yes                           No

		Gender of participants:



		Ages:

		# of Participants:

		








A. Explain the Process and the Tool



· Explain that you would like to know more about the sense of safety and inclusion of girls living in this community. 

· First, you will distribute a star where adolescents will individually rate their answer. 

· Then you will discuss as a group, sense of safety and participation of girls in their community.  



B. Individual star rating

If a participant is illiterate, consider representing the star on the floor with tape and ask him/her to place a rock near or far away from the star to represent how s/he feels for that point.



· Distribute individual papers with the Star on it, featuring the 5 points of the star (see Annex 1)

· Explain the different possible scores for each, using examples to explain the significance of what the two extremes mean – never and always.

· Go through each point, one by one with the girls and boys, allowing them time to fully understand the key questions and to rate each of the points individually. 

· Have every girl and boy complete their individual star rating for each of the points of the star.



C. Focus Group Discussion



Questions to ask in plenary:



Say: Now, let’s discuss together these questions. 



1. Do adolescent girls say what matters to them in front of an adult? (Social norms)

Discussion prompts:

· Are girls able to express priorities and concerns in front of adult people? Are there certain adults they can express their concerns to? Who are these?

· Do the girls feel that they are listened to?

· Do girls believe in themselves?

· How is this different for boys? 



2. Are adolescent girls able to participate in decisions that affect their community? (Access and control)

Discussion prompts:

· Can they voice their opinions and influence the decision?

· How is this different for boys? 



3. Do adolescent girls feel safe when walking the streets in their neighbourhood? (Safety)

Discussion prompts:

· When, where and why girls feel safe or unsafe?

· What girls do about feeling unsafe?

· Who protects girls?

· What can girls or others do to improve girls’ safety?



4. Do adolescent girls feel safe from sexual harassment when using public transportation? (Safety)

Discussion prompts:

· What forms of sexual harassment are common (e.g. teasing, name calling, touching)?

· How do girls react when faced with sexual harassment?

· Who protects girls?

· What consequences does sexual harassment have on girls’ mobility?



5. Do adolescent girls feel their specific concerns/needs around safety matter in the community? (Safety)

Discussion prompts:

· When girls’ share their safety concerns, are they listened to?

· Can girls’ share ideas for making their community safer for girls?

Annex 1

Girls’ Empowerment Star
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		Issue

		Key Question

		Response (circle)



		

		

		Never

		Seldom

		Sometimes

		Often

		Always



		1. Speaking up

		Do adolescent girls say what matters to them in front of an adult? 

		1

		2

		3

		4

		5



		2. Participation

		Are adolescent girls able to participate in decisions that affect their community?

		1

		2

		3

		4

		5



		3. Feeling safe in public spaces

		Do adolescent girls feel safe when walking the streets in their neighbourhood?

		1

		2

		3

		4

		5



		4. Feeling safe in public transportation 

		Do adolescent girls feel safe from sexual harassment when using public transportation?

		1

		2

		3

		4

		5



		5. Feeling valued 

		Do adolescent girls feel their specific concerns/needs around safety matter in the community?

		1

		2

		3

		4

		5
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What is a Key Informant Interview? [footnoteRef:1] [1:  This tool was adapted from IRC Comprehensive Gender Analysis tools.] 


A key informant interview (KII) is a basic tool used to facilitate an individual interview and gather broad information on each of the Core Areas of Impact. 



Objective

Develop a holistic overview of men’s and women’s lives in the community, per the three core areas: Social & Cultural Norms, Access and Control and Safety. 



Types of Data Collected:



		Safety

		Access & Control

		Social & Cultural Norms



		

Where do boys and girls feel safe in their community? Where do they feel unsafe? What or who makes them feel unsafe or safe in the community?

		

What are boys and girls each able to access? Control? How does this impact their ability to meet their needs? How do boys and girls each participate in the decisions that affect their lives?

		

What are the gender norms that limit, or maximize, boys or girls’ time, movements, opportunities and vulnerabilities?









How to implement a KII



Target group: men and women in separate groups. Select members of the population who have such as teachers; women and youth group leaders; health care practitioners and traditional birth attendants; social workers; community leaders, shopkeepers; etc. Ensure there is a lanced representation of men and women.



Data collector: This tool requires one data collector who should be the same sex of the participants. For instance, one female data collector is needed to conduct the FGD with women. Interpreters should also be the same sex as the participants.



Preparation:

· Ensure that the location of the interview allows for privacy and that the key informant is comfortable speaking in the location that has been selected.



Materials Needed:

· Pen

· Form or note taking device (tablet, phone, computer)

· Consent form



Facilitation notes: 

· The below questions are to be used for semi-structured interviews with key informants including authorities, humanitarian workers (NGOs) and community leaders ensuring that there is a balanced representation of women and men. 

· Questions are open-ended (semi-structured) with no fixed set of responses. The interviewer should try to build a relaxed and constructive relationship with the informant through a conversational approach. 

· Some questions in the tool are sensitive, and therefore confidentiality of the interviewee and their answers are essential. 

· The term CAAFAG may be not understood or too sensitive. Check in the community how CAAFAG are designated sensitively. 

· Be alert to non-verbal signs and behaviours which indicate how comfortable the person is with the interview – whether questions are too sensitive or if your respondent is losing patience. When people are uncomfortable with your questions, do not insist they answer.

· Give key informants the opportunity to ask questions or share their thoughts on issues that have not yet been discussed. 

· Be very careful not to raise unrealistic expectations. Do not make any promises or raise expectations for assistance.

· Observe and respect cultural norms, principles and sensitivities, particularly regarding gender.

· Be sensitive to the time needed to complete the interview. It should take no more than an hour to complete.

· Ask if the key informant is comfortable with you taking notes.



Step 1: Explain the Process and the Tool



· Introduce yourself and your organization to the interviewee and explain that you would like to know more about the situation of adolescent boys and girls in this community. 

· Gain permission to carry out the interview (informed consent) following the script below.



Step 2: Ask informed consent



Script:

Thank you for taking the time to meet with me today.  My name is _____________ and I work with ___________________[insert name of organization here].  We seek to better understand challenges people face in the communities and accessing services available. 

This interview is not a guarantee of any direct or indirect support to you or your community, but the information you provide will help design and improve our programmes.  We would like to ask you some questions about the situation of adolescent boys and girls.  This discussion should last no more than 60 min. Your identities will be kept strictly confidential, and we will not ask your name.

Your participation is completely voluntary and you can choose not to answer any or all of the questions.  You may also choose to leave this discussion at any time.

Do you feel comfortable participating in this discussion and answering my questions? Do you have any questions before we start? [Note any questions from the participants in the space here.]

[After each of the following comments/questions, look at the participants and get implicit approval that they have understood:] 

· All the information they provide will be recorded anonymously.

· Their participation in this interview is voluntary.

· They can stop answering questions at any time 



Informed consent was obtained from participants:  □ Yes   □ N

Step 3: Ask Questions and Record Answers

Record the following information before starting:

		Type of Activity: KII adults

Methodology:  Gender assessment

		Geographic Location:

		Interview Date:



		Interviewer:

Note taker (if different): 

		Interpretation Necessary:

Yes                           No

		Gender of interviewee:



		Age:

		Role in the community:
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Say: in the following questions, we consider boys and girls adolescent below the age of 18. 



Access and Control: 



1. How, in households, are responsibilities decided and divided between girls and boys? 

2. In your community, what are the most common sources of income for women and girls? 

3. How do adolescent girls control the cash they earn? 

4. How do adolescent boys control the cash they earn?  

5. Who controls and or decides on how to use services such as (add which service you would like to focus on)? 

6. What (or who) are the barriers encountered in seeking services for adolescent girls and how do you navigate them?  

7. What can be done to facilitate access to resources and services to girls? 

8. Who are trusted women in the community? 

9. How do they help other women or girls?



Safety:

10. What are the safety concerns for girls outside of their homes? 

11. What are the safety concerns for boys outside of their homes? 

Further Questions:

a. What is necessary for girls to be safe outside their homes?

b. What is necessary for boys to be safe outside their homes?

12. Are there places women and girls are restricted from going to? Where? Why?



Social and cultural norms

13. What changes have you noticed around who does household work since the conflict started? (Probe for changes to gender roles and responsibilities linked to experiences of conflict or recruitment, as distinct from generational change)

14. What are the attributes of respected adolescent boys in the community? 

15. What are the attributes of respected adolescent girls in the community?

16. What income generating activities are considered inappropriate for girls?
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CPHA Competency Framework and Interview planning



You can find the CPHA Competency Framework here. 



Contents

How does the CPHA CF link to interview planning	1
Sample Blended Interview Questions & Evaluation	2
Example for an interview rating grid	2
Motivational Questions	5
Technical Questions	5
Strength-based Questions	6
Contextualized Questions	6
Case-based/ Situational Scenarios Questions	7
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1 [bookmark: _heading=h.lnxbz9]How does the CPHA CF link to interview planning



This guidance is meant to help you take a competency-based assessment approach to interviewing, that is linked to the competencies selected for the job description/ terms of reference (as highlighted in the Job Description Competency Overview template).



This document is not general HR guidance on how to prepare, conduct and evaluate interviews. Each HR and CPHA practitioner should refer to her/ his organization’s HR interview guidelines.  



To provide a concrete example this document uses the following rating scale. Your organization will have its own rating scale guidelines to which you should adhere.



Rating scale:



		Highly Proficient

		The interviewee demonstrated a high competency level based on the CPHA competency/ies and indicators that continuously exceeded the expected performance level for the relevant competency/ies.



		Proficient

		The interviewee meets the expected competency level based on the CPHA competencies and indicators and demonstrates the ability to consistently apply and provide relevant ideas and perspectives within relevant competency/ies.



		Developing proficiency

		The interviewee shows potential within the respective CPHA competency/ies and performance indicators  but  needs further development and guidance to perform successfully 



		Not proficient

		The interviewee was not able to show or falls considerably short of the expected level of competency for set  CPHA competency/ies and the respective performance indicators. Substantive ongoing support and monitoring would be needed to improve the interviewee’s competency level.	











































2 [bookmark: _heading=h.35nkun2]Sample Blended Interview Questions & Evaluation 



All the interview questions should be based on technical and core humanitarian competencies that were identified in the job description for the specific role, and which are adapted from the CPHA Competency Framework. 



For the example interview grid below the indicators are adapted to the job description and CPHA area for UASC and Alternative Care, building on the example already used in the Job Description Competency Overview template. 



The job title is ‘Child Protection Specialist (UASC and Alternative Care)’ at mid-level, P3 level. As you can see, the identified competencies are the basis of assessment and thus each document builds upon the next, from the job description to the interview rating grid  to the performance evaluation tool.



2.1 [bookmark: _heading=h.1ksv4uv]Example for an interview rating grid 



All excerpts are from the CPHA Competency Framework



For the interview rating grid the most basic format is to have the questions linked to indicators against which technical and core humanitarian competencies  are evaluated. The grid format provides space to take notes and afterwards to rate the competency proficiency. 



Below the grid that we have created for the job description that we have used as an example for the job Description Competency Overview template



Job title:	Child Protection Specialist (UASC and Alternative Care)

Job level:	mid-level, or similar





		Questions

		Indicators

		Notes & examples

		Overall rating



		What motivates you about family tracing and reunification work in emergencies?

		

		

		☐ Highly proficient

☐ Proficient

☐ Developing proficiency

☐ Not proficient



		Tell us about a time when you had to map capacity to assess separation risks and vulnerabilities? How did you use this information to identify potential partners to start a programmatic response specific to  unaccompanied and separated children risks?

How did you ensure that your work strengthened local capacity, resilience and protection without increasing risk or the establishment of parallel systems

		Maps local and national capacity and gaps to assess separation risks and vulnerabilities, to identify potential partners, and to organize assessments  	

 

Applies an analytical approach to evaluating alternative care options based on the principles of necessity and suitability, communities’ caring traditions and the national legal framework

 

Participates in CP networks to access and contribute to good practice, and shares information that is useful to partners

		

		☐ Highly proficient

☐ Proficient

☐ Developing proficiency

☐ Not proficient



		How would you ensure a consistent approach to identification, tracing and reunification keeping children’s best interest at heart?

		Uses consistent criteria to identify UASC, trace families, contextualize inter-agency UASC guidance, and care for children awaiting reunification 

 

Implements an appropriate and tailored family tracing, verification, reunification and reintegration UASC program for the child’s best interest

		

		 ☐ Highly proficient

☐ Proficient

☐ Developing proficiency

☐ Not proficient



		You just received a call from government social workers noting that a group of 10 unaccompanied children have just arrived in the nearest refugee camp and that there are not sufficient host families to cater for them. What steps would you consider taking

		Implements an appropriate and tailored family tracing, verification, reunification 

and  reintegration UASC program for the child’s best interest

Monitors risks for staff, partners, stakeholders and community members, and     ensures that staff observe organizational and cultural protocols

 

Makes decisions based on the views gathered through proactive, respectful and 

culturally  sensitive consultations with others

		

		☐ Highly proficient

☐ Proficient

☐ Developing proficiency

☐ Not proficient



		What do you feel are your key strengths in implementing and monitoring safeguarding policies and code of conduct?

		

Uses inter-agency standards and principles to develop, implement and monitor safeguarding, CP policies and codes of conduct



Establishes safe, ethical, confidential and accessible monitoring and communication channels for inclusive, collaborative CP programming 

		

		☐ Highly proficient

☐ Proficient

☐ Developing proficiency

☐ Not proficient



		

Can you tell us about your experience in capacity building initiatives? 

		Supports and builds capacity of local actors to plan, oversee, manage and implement alternative care according to inter-agency guidelines and minimum standards

		

		☐ Highly proficient

☐ Proficient

☐ Developing proficiency

☐ Not proficient







Each organization will have its own grid and interview protocol. However, the grid we have proposed highlights how the competency-based assessment is done. Every question is linked to relevant indicators with the exception of the first one that may be linked to several indicators. Questions can be linked to one or more technical and core humanitarian competencies indicators. 



 
Below we explain more on how questions were formulated. 

2.2 [bookmark: _heading=h.44sinio]Motivational Questions



One of the benefits of asking a motivational question is that it allows the candidate to share their passion, motivation, skills, experience and knowledge, which is relevant to the job position and about an area that they love and enjoy working in. This gives a positive and easy start into the interview. 



Sample question: “What motivates you about family tracing and reunification work in emergencies?”



There are several possible technical competencies that could be examined based on the identified required competencies in the job description to translate them into a motivational question. 



The same holds for core values that can be addressed in and assessed through a motivational question.



2.3 [bookmark: _heading=h.2jxsxqh]Technical Questions



Technical questions go to the heart of the matter. They try to understand the technical knowledge, skills and experience of the candidate in a very specific and detailed way to assess the level of expertise of the subject matter. Those questions are tightly linked to the technical knowledge and the competencies that are required for the role and the specific context the candidate will encounter.



Indicator to be assessed:  Implements an appropriate and tailored family tracing, verification, reunification, and reintegration UASC program for the child’s best interest (Technical Competency, Preventing and responding to risks of unaccompanied and separated children)



Sample question: “How would you ensure a consistent approach to identification, tracing and reunification keeping children’s best interest at heart?”

2.4 [bookmark: _heading=h.z337ya]Strength-based Questions



Strength-based questions focus on the candidate’s strength and enable the candidate to display her/ his individual strong points and showcase any particular expertise, positive behaviors, impact, and achievements that make her/ him especially suitable for the position.



Indicator to be assessed:  Uses inter-agency standards and principles to develop, implement and monitor safeguarding, CP policies and codes of conduct



Sample question: “What do you feel are your key strengths in implementing and monitoring CP policies and code of conduct?”

2.5 [bookmark: _heading=h.3j2qqm3]Contextualized Questions



Contextualized competency questions are a way to get to know the candidate better, to understand her/ his work style, way of thinking, behavior, problem-solving skills, how (s)he deals with challenges, dilemmas or impediments and the level of reflection and ability to change, improve and learn from past situations. 



The presupposition for this type of question is the belief that past behavior and performance are the best indicators of future behavior and performance of a candidate. 



These questions can be strictly technical or a blend of technical and core humanitarian competencies, which combine technical (learned expertise) knowledge and skills with behavioral (personality characteristics and an element of ability) attitudes and skills such as achieving results, managing collaborative relationships or in high-pressured and changing environments.



Indicator to be assessed:  Maps local and national capacity and gaps to assess separation risks and vulnerabilities, to identify potential partners, and to organize assessments  (Technical Competency, Preventing and responding to risks of unaccompanied  and separated children)



Indicator to be assessed: Applies an analytical approach to evaluating alternative care options based on the principles of necessity and suitability, communities’ caring traditions and the national legal framework (Technical Competency, Preventing and responding to risks of unaccompanied  and separated children)



Sample question: “Tell us about a time when you had to map capacity to 

assess separation risks and vulnerabilities? How did you use this information to identify potential partners to start a programmatic response specific to  unaccompanied and separated children risks” (Technical competency)





Same technical competency as above in addition to the following core humanitarian competency indicator:



Indicator to be assessed:  Participates in CP networks to access and contribute to good practice, and shares information that is useful to partners (Core Humanitarian Competency,  Working with Others) 



Sample question: “Tell us about a time when you had to map capacity to 

assess separation risks and vulnerabilities? How did you use this information to identify potential partners to start a programmatic response specific to unaccompanied and separated children risks? How did you go about it? How did you ensure that your work strengthened local capacity, resilience and protection without increasing risk or the establishment of parallel systems?” (Blended competency: technical and core humanitarian competency)



2.6 [bookmark: _heading=h.1y810tw]Case-based/ Situational Scenarios Questions



Case-based questions or situational scenarios focus on understanding a candidate’s problem-solving skills for particular issues and challenges within the given job context. 



This type of question usually tries to uncover and assess the candidate’s ability to handle a given situation or issue and creativity to apply her/ his knowledge, skills and experience in regards to concepts, strategies, models, rules, regulations, policies, methods, (emergency or contingency) planning, or immediate action in a complex context and the ability to make decisions and perform under pressure.



Indicator to be assessed:  Implements an appropriate and tailored family tracing, verification, reunification and reintegration UASC program for the child’s best interest (Technical Competency, Preventing and responding to risks of unaccompanied and separated children)



Indicator to be assessed:  Monitors risks for staff, partners, stakeholders and community members, and ensures that staff observe organizational and cultural protocols (Core Humanitarian Competency, Managing safety and security of self and others)



Indicator to be assessed:  Makes decisions based on the views gathered through proactive, respectful and culturally sensitive consultations with others (Core Humanitarian Competency,  Working with Others) 



Sample question: “You just received a call from government social workers noting that a group of 10 unaccompanied children have just arrived in the nearest refugee camp and that there are not sufficient host families to cater for them. What steps would you consider taking?
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CPHA Competency Framework: Drafting of Job Description 



You can find the CPHA Competency Framework here. 
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1 [bookmark: _heading=h.3dy6vkm]Selection of Competencies

1.1 [bookmark: _heading=h.1t3h5sf]General Guidance



The job description is the foundation for the work that a CPHA practitioner is going to do and for the assessment and evaluation of her/ his competencies. The identification of competency requirements, interview preparations, candidate selection, performance evaluation, and the development or selection of CPHA learning initiatives are all built upon the CPHA competency framework and job description. The more thorough and specific the job description is, the easier all the rest of the process of selection, evaluation and learning becomes. 



Depending on the organization you work for, job description templates can vary in their structure. Generally, required competencies are referred to as  ‘job responsibilities’, ‘role requirements’ and ‘qualifications’. 



To help you draft a job description for CPHA practitioners we suggest to follow the below steps: 



1 Define the purpose and scope of the role

2 Determine the level of seniority and reporting line

3 Select the core values relevant for the post

4 Select the technical competencies required to be effective in the post

5 Select the core humanitarian competencies required to be effective in the post

6 Determine special requirements such as language, education, specific experience, knowledge of technical tools, etc.

7 Once all is selected formulate the concrete activities, deliverables, and expected results.



There may be other aspects to consider in drafting a job description however this document is focused specifically on how to use the Competency Framework for this purpose.  



1.2 [bookmark: _heading=h.4d34og8]Selection of Technical Competencies



Once the purpose and the scope of the role is defined and spelled out and the level of seniority and reporting line is determined, you may want to consider the following questions to help you identify and select relevant technical competencies:



1 Which specific technical knowledge, skills or experience is needed for the post?

2 What is the degree of technical knowledge that is needed in the everyday work of the staff member?

3 Which technical competency domains are pertinent to the post? And which technical competency/ies within set competency domains? 

4 Which level of seniority associated with each of the selected competencies is required to perform in this post (level 1, 2, 3)? (This can vary between individual competencies)

5 Is any inter-sectoral technical knowledge needed?

6 Who will the staff member work with (internally and externally)? Which type of stakeholders (diplomatic, governmental, NGOs, UN, donors, contractors, beneficiaries, etc.)? Is there a specific technical requirement linked to the work with those stakeholders?

7 Will the staff member be in frequent contact with children or beneficiaries? 

8 Which level of confidentiality, integrity, inclusion, etc. is needed for the post (i.e. for MRM, GBV, case management, etc.)?

1.3 [bookmark: _heading=h.2s8eyo1]Selection of Core Humanitarian Competencies

To help you define the key core humanitarian competencies for the role you may want to consider the following questions: 



1 Will the staff member be in frequent contact with children or beneficiaries? 

2 For each of the selected competencies, which level of seniority is required to perform in this post (level 1, 2, 3)? (This can vary between individual competencies)

3 Is this a management position that requires additional competencies to manage a team successfully?

4 Who will the staff member work with (internally and externally)? Which type of stakeholders (diplomatic, governmental, NGOs, UN, donors, contractors, beneficiaries, etc.)? Is there a specific technical requirement linked to the work with those stakeholders (i.e. special confidentiality requirements, managing safety of self and others, etc.)?

5 Are specific Core Humanitarian competencies needed in relation to the stakeholders the staff member will work with?

6 What are specific behavioral attitudes and characteristics that are important for the successful performance of this post? 

[bookmark: _heading=h.17dp8vu]


2 [bookmark: _heading=h.dw07i4sgjpky]Job Description Competency Overview Template



The competency overview template is not shown in a job description but is the structured basis in the background in which you select competency domains, competencies, and indicators. Selected competencies and indicators then are to be adapted to to fit the core functions that the role is expected to perform. Agencies will have indications of what these core functions should be (i.e.programme management, monitoring, capacity building, evidence strengthening, etc.)



This is a template for your use. Below in section 3 you find a filled out example and how it has been further developed into a full blown job description



The template may also be used as the basis for the interview preparation. From the listed competencies, you can select which you intend to assess at interview, and design your interview questions accordingly.



		Technical competencies



		Competency Domain

		Competency

		Indicator

		Level



		



		Competency Domain

		Competency 1

		Indicator 1

		1



		

		

		Indicator 2

		2



		

		

		Indicator 3

		2



		

		

		Indicator 4

		2



		

		Competency 2

		Indicator 1

		3



		

		

		Indicator 2

		3



		

		

		Indicator 3

		3



		

		

		Indicator 4

		3



		

		

		Indicator 5

		3



		

		Competency 3

		Indicator 1

		1



		

		

		Indicator 2

		1



		

		

		Indicator 3

		1



		Core Humanitarian competencies



		Competency Domain

		Competency

		Indicator

		Level



		



		

		Competency 1

		Indicator 1

		2



		

		

		Indicator 2

		2



		

		

		Indicator 3

		2



		

		

		Indicator 4

		2



		

		Competency 2

		Indicator 1

		3



		

		

		Indicator 2

		3



		

		

		Indicator 3

		3



		

		

		Indicator 4

		3



		

		

		Indicator 5

		3









[bookmark: _heading=h.3rdcrjn]


3 [bookmark: _heading=h.jj3oj6f6pcn9]Sample Job Description Competency Overview Template 



Job title:	Child Protection Specialist (UASC and Alternative Care)

Job level:	mid-level, or similar 



		Technical competencies



		Competency Domain

		Competency

		Indicator

		Level



		



		Preventing and managing child protection risks

		Preventing and responding to risks of unaccompanied and separated children 

		Mitigates the risk of separation through community- and national-level prevention and preparedness activities (i.e. birth registration, evacuation processes) 

		2



		

		

		Maps local and national capacity and gaps to assess separation risks and vulnerabilities, to identify potential partners, and to organize assessments 

		2



		

		

		Uses consistent criteria to identify UASC, trace families, contextualize inter-agency UASC guidance, and care for children awaiting reunification 

		2



		

		

		Implements an appropriate and tailored family tracing, verification, reunification and reintegration UASC program for the child’s best interest  

		2



		Developing Adequate Child Protection Strategies

		Developing strategies for alternative care 

		Adapts and contextualises inclusive, non-discriminatory and appropriate alternative care arrangements to the needs of the population and the nature of the emergency

		2



		

		

		Supports and builds capacity of local actors to plan, oversee, manage and implement alternative care according to inter-agency guidelines and minimum standards

		2



		

		

		Applies an analytical approach to evaluating alternative care options based on the principles of necessity and suitability, communities’ caring traditions and the national legal framework

		2



		Principles, approaches, and humanitarian standards

		Working with children 



		Uses inter-agency standards and principles to develop, implement and monitor safeguarding, CP policies and codes of conduct 

		2



		

		

		Establishes safe, ethical, confidential and accessible monitoring and communication channels for inclusive, collaborative CP programming 

		2



		Core Humanitarian competencies



		Competency Domain

		Competency

		Indicator

		Level



		



		Managing Collaborative Relationships

		Working with others

		Participates in CP networks to access and contribute to good practice, and shares information that is useful to partners 

		2



		

		

		Makes decisions based on the views gathered through proactive, respectful and culturally sensitive consultations with others 

		2



		

		

		Monitors the wellbeing of others and helps them deal with challenging circumstances

		2



		Operating safely and securely at all times

		Managing safety and security of self and others 

		Monitors risks for staff, partners, stakeholders and community members, and ensures that staff observe organizational and cultural protocols 

		3



		

		

		Ensures that humanitarian responses strengthen local capacity, resilience, protection and preparation without increasing risk 

		3



		

		

		Handles crises appropriately, taking correct action and providing direction and support to team members 

		3









4 [bookmark: _heading=h.26in1rg]Sample Job Description  



Job title:	Child Protection Specialist (Case Management)

Job level:	mid-level, P3, or similar 

Location: 	Takenda



Background:

The Government of Takenda is strongly committed to ensuring that all children achieve their full potential in a safe and protective environment. However, the level of violence, abuse, exploitation and neglect among children and adolescents in Takenda remains a concern. Despite violence being often under-reported, figures from the National Violence Against Children and Youth Study (2019/20) show that 48% of boys and 29% of girls aged 12-17 have been victims of physical violence, while 15% of girls and 7% of boys aged 12-17 reported exposure to sexual violence. The Early Childhood Development and Family Baseline Evaluation in 2020 also indicates that about 53% of children were exposed to violent discipline in the month preceding the study. 



The government has long recognized the importance of ensuring that children grow up safe and protected within well-supported families, and of replacing institutional care with family-based care. This recognition is reflected in the country’s constitution, legislation like the Law No 32/2019 on the protection of the child, in policies such as the Integrated Child Rights Policy and Strategy as well as the Strategy for National Child Care Reform. Government policies on care reflect global guidance in this area, which also calls for the development of alternatives to institutional care and the prioritization of support to families. 



Both our organization and the government of Takenda recognize the importance of developing a wider child protection system that addresses all forms of abuse, neglect, exploitation and violence in Takenda. Such a system requires laws and policies, an effective child welfare workforce, strong community structures, and supportive attitudes and social norms. This also includes strong social sector linkages including with basic social services such as education, health and social protection. 



The current crisis has further worsened the situation for children, especially the most vulnerable ones as well as existing service structures.



Purpose of the role:



Programme Management and Monitoring

· Manage the programmatic child protection response with particular attention to issues related to unaccompanied and separated minors and family tracing and reunification in collaboration with relevant national and international child protection stakeholders.

· Conduct field visits to monitor programs and collect information. Conduct periodic program reviews with Government counterparts and other partners.

· Promote mitigation measures through preventative activities to reduce risks in particular of separation while mapping local and national capacity and gaps to assess separation risks and vulnerabilities, to identify potential partners, and to organize assessments.

· Map current alternative care services and providers, the approaches and processes available in service provision, level of services satisfaction, key challenges and opportunities, coordination mechanisms in place and document client experiences.

· Promote the quality child protection programs participating in the definition of program goals, strategies, and approaches. 



Analysis 

· Undertake an in-depth analysis of the policy and legislative frameworks and the institutional arrangements for administration of child protection related provisions to identify institutional and structural gaps as well as strengths and opportunities for alternative care provision.

· Provide a set of practical recommendations for the development and strengthening of the child protection system, and a contextually relevant family tracing and reunification and alternative care service provision.



Coordination

· Ensure exchange of information, experience, identify new strategies and courses of action to accelerate and improve the delivery of national and inter-sectoral family tracing and reunification and  achieve broader child protection program requirements and objectives. 

· Coordinates with Government and other partners, NGOs, UN, and bilateral agencies in the different stages of the child protection response and project implementation. 



Capacity Building

· Supports capacity building initiatives of partner agencies on unaccompanied and separated children, family tracing and reunification as well as broader child protection programing. 



Education:

· An advanced degree in Social Sciences, preferably social work, psychology or sociology, law or other relevant field. 



Work experience:

· Proven experience of more than 5 years in child protection systems development. 

· Demonstrated experience of more than 3 years in family tracing and reunification and/or alternative care programming.

· Strong analytical skills to inbuild safeguarding protocols within child protection programming including considerations on consent, information sharing and monitoring.

· Experience with strengthening of child protection or social services delivery preferably in emergency or humanitarian contexts.

· Demonstrated experience in policy processes, including research, reviews and formulation with evidence of similar assignments in other countries.

· Demonstrated experience in organizational representation in inter-agency fora.

· Proven knowledge and understanding of social welfare workforce planning and development.

· Consolidated experience in safe information management within child protection programming.

· Excellent writing and report writing skills.

· Well developed facilitation and presentation skills.

· Ability to work with government officials at national and sub-national levels as well as with international and national child protection partners.



Languages:

· Fluency in English is essential. Knowledge of Arabic as well as any local language is an added advantage.
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Sample of survey with former CAAFAG





Indicators: 



Release indicator: % of boys and girls who remain disengaged from AFAG 12 month after completing a reintegration programme.



Reintegration indicator: % of boys and girls who were CAAFAG who report successful reintegration of after 12 (adapt as needed) months of reintegration support.





Informed consent script - Caregiver



Hello, my name is ________ and I work with the _______________. I would like to ask questions to you and your child about the reintegration program that he/she has attended. 



The aim of the survey is to understand the results of the reintegration programme for children formerly associated with armed forces and armed groups. The survey is being conducted 12 months after the start of the reintegration programme. We hope that this survey will help us understand the experiences children in _______, so that we can improve our programmes for other children. 


It is completely your choice and the choice of your child whether or not to take part in the survey. You can ask any questions about the survey before deciding. You can decide to not take part or to withdraw from the survey at any time without giving any reason and without any negative consequences. You just have to tell me that you do not want to take part. Your decision will not affect any assistance or services that you may receive from __________________ or any other organisation. 


The interview will last for about 30 min. We will ask you questions about your child, how he/she has reintegrated into the family and the community. 


The data will be anonymous. This means that your name or other identifying information will not be used and no one will be able to find out what you said. The information you share will be compiled with data from many other people so that it will not be recognizable. We will use the compiled data to report to our donor about the results of this programme. It will also help us improve our programmes in the future.

If, during the course of your participation in the survey, we become worried about your safety, the safety of your children or of your family, we may have to inform our supervisor who can help. We will talk to you first if this happens.



Who can you contact if you have a concern about the survey or you wish to complain? _______________________ has a child safeguarding policy that protects the children and their families from any harm that may result of the survey. If you have a concern or feedback about any aspect of this project, please speak to the focal point _________________ at the following number________________. 



Do you agree to proceed for you and your child? 



Informed consent was obtained from caregiver:  □ Yes   □ No



Informed consent script - Child



Hello, my name is ________ and I work with the _______________. I would like to ask questions to you child about the reintegration program that you have attended. 



The aim of the survey is to understand the results of the reintegration programme for children formerly associated with armed forces and armed groups. The survey is being conducted 12 months after the start of the reintegration programme. We hope that this survey will help us understand the experiences children in _______, so that we can improve our programmes for other children like you. 


It is completely your choice whether or not to take part in the survey. You can ask any questions about the survey before deciding. You can decide to not take part or to withdraw from the survey at any time without giving any reason and without any negative consequences. You just have to tell me that you do not want to take part. Your decision will not affect any assistance or services that you may receive from __________________ or any other organisation. 


The interview will last for about 30 min. We will ask you questions about how have reintegrated into your family and community. 


The data will be anonymous. This means that your name or other identifying information will not be used and no one will be able to find out what you said. The information you share will be compiled with data from many other people so that it will not be recognizable. We will use the compiled data to report to our donor about the results of this programme. It will also help us improve our programmes in the future

If, during the course of your participation in the survey, we become worried about your safety or of your family, we may have to inform our supervisor who can help. We will talk to you first if this happens.



Who can you contact if you have a concern about the survey or you wish to complain? _______________________ has a child safeguarding policy that protects the children and their families from any harm that may result of the survey. If you have a concern or feedback about any aspect of this project, please speak to the focal point _________________ at the following number________________. 





Do you agree to proceed?



Informed consent was obtained from the child:  □ Yes   □ No




Record the following information before starting:



		Geographic Location:

		Interviewer:

Note taker (if different):

		Interview Date:



		Child □

Caregiver □

		Age:



		Gender of interviewee:



		Date of release:

		







Survey with the child



Release

(Adapt the following questions based on the criteria of release and deidentification developed with CAAFAG during the consultation workshop). 



1. Since your release, have you been in contact with the armed group/armed force ______________ ? □ Yes   □  No



2. If yes, how often? ____________________________



3. If yes, have you worked for or supported the armed group/armed force ______________ since your release? □ Yes   □  No

4. If yes, how? ________________________________



5. Do you feel you are still part of the armed group/armed force, ready to be mobilised if needed? □ Yes   □  No



Reintegration

(Adapt the following questions based on the criteria of reintegration developed with CAAFAG during the consultation workshop).



Social reintegration



6. 12 months after your return, how do you feel accepted by your family? 



□ Very well accepted  □ Well accepted □ Somewhat accepted □ Not very well accepted □ Not accepted at all
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7. Please explain what makes you feel (add response to question # 6) ………………… by your family

___________________________________________________________________



___________________________________________________________________



8. 12 months after your return, how do you feel accepted by your community? 



□ Very well accepted  □ Well accepted □ Somewhat accepted □ Not very well accepted □ Not accepted at all
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9. Please explain what makes you feel (add response to question # 8) ………………… by your community

___________________________________________________________________



___________________________________________________________________



10. Do you have friends in this community you spend time with? □ Yes   □  No



11. How to do spend your day? 



a. Education/learning (formal or informal)

b. Own business or employment

c. Help parents in their activity (in the field or in their business)

d. Look after my child (only if none of the above)

e. Sports activities

f. No activity

g. Other







Survey with the caregiver



Release

(Adapt the following questions based on the criteria of release and deidentification developed with CAAFAG during the consultation workshop). 



1. Since the release of your child, has he/she been in contact with the armed group/armed force ______________ ? □ Yes   □  No



2. If yes, how often? ____________________________



3. If yes, has he/she worked for or supported the armed group/armed force ______________ since his/her release? □ Yes   □  No

4. If yes, how? ________________________________



5. Is he/she still part of the armed group/armed force, ready to be mobilised if needed? □ Yes   □  No



Reintegration

(Adapt the following questions based on the criteria of reintegration developed with CAAFAG during the consultation workshop).



Social reintegration



6. 12 months after the return of your child, how would you rate his/her acceptance by your family? 



□ Very well accepted  □ Well accepted □ Somewhat accepted □ Not very well accepted □ Not accepted at all
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7. Please explain what makes you feel he/she is (add response to question # 6) ………………………….

___________________________________________________________________



___________________________________________________________________



8. 12 months after the return of your child, how would you rate his/her acceptance by the community? 



□ Very well accepted  □ Well accepted □ Somewhat accepted □ Not very well accepted □ Not accepted at all
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9. Please explain what makes you feel he/she is (add response to question # 8) …

___________________________________________________________________



___________________________________________________________________



10. Has he/she made friends in this community he/she spends time with ? □ Yes  □  No



11. How does he/she spend his/her day? 



a. Education/learning (formal or informal)

b. Own business or employment

c. Help parents in their activity (in the field or in their business)

d. Look after my child (only none of the above)

e. Sports activities

f. No activity

g. Other
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Tool: Focus group discussion with adults



Objective[footnoteRef:1] [1:  This tool has been adapted from tools developed in the Middle East by the CPWG.] 




The objective of the focus group discussion (FGD) is to facilitate discussions with adult community members, regarding the modes of recruitment, the reasons of enrolment, the role of CAAFAG during the period of association and the challenges they face upon their return. This tool will also provide information on adults’ perspectives on how to prevent recruitment and reintegrate children. 



Target group: men and women in separate groups. Select members of the population who have frequent contact with children, who know about the risks children and their families may face. 



Data collectors: This tool requires two data collectors, one to facilitate the session and one to record the data. The data collectors should be of the same sex of the participants. For instance, two female data collectors are needed to conduct the FGD with women. If interpreters are needed they should also be of the same sex as the participants.



Preparation:

· Ensure that the location of the FGD allows for privacy and that the group is comfortable speaking in the location that has been selected.

· Participants should be consulted on the day and time, particularly for the women's FGD to ensure the timing is appropriate with other daily responsibilities/activities. It is important for women to suggest and/or indicate what is an 'easy to access' and safe, comfortable space for them.

· Adults should be divided into groups of 6 to 12 people, according to gender. Two facilitators of the same gender (female for women, male for men) should be guiding discussions throughout the FGD. One person will be moderating and leading the FGD, while the other is responsible for note-taking, to ensure no information is left out. If it is not possible to find two female data collectors, you need at minimum one female and one male data collectors. 

· Informed consent of the participants should be sought before the focus group discussion takes place.



Materials Needed:

· Pen

· Form or note taking device (tablet, phone, computer)

· Consent form



Facilitation guidance: 

· Some questions in the tool are sensitive, and therefore confidentiality of the participant and their answers are essential. 

· The term CAAFAG may be not understood or too sensitive. Check in the community how CAAFAG are designated sensitively. 

· Be alert to non-verbal signs and behaviours which indicate how comfortable the participants are – whether questions are too sensitive or if your participants are losing patience. When people are uncomfortable with your questions, do not insist they answer.

· Give participants the opportunity to ask questions or share their thoughts on issues that have not yet been discussed. 

· Be very careful not to raise unrealistic expectations. Do not make any promises or raise expectations for assistance.

· Observe and respect cultural norms, principles and sensitivities, particularly regarding gender.

· Be sensitive to the time needed to complete the FGD. It should take no more than an hour to complete.

· Ask if the participants are comfortable with you taking notes to record the interview. 



Note taking: 

· Take note of the discussion, of all the information that are shared by participants.

· Record for each statement the number of people who agree, whether through verbal language, saying the same thing, verbally agreeing or, through non-verbal language such as nodding.   

· Indicate in your notes which information is relevant to girls and to boys. 



Step 1: Explain the Process and the Tool



· Introduce yourself and your organization to the participants. 

· Gain permission to carry out FGD following the script below.

· Before the start of the FGD: It will be important to clarify to participants who we are and start the meeting with a general discussion on child protection. Explaining there are children who do not reach services and as child protection actors we want to ensure that all children have access to services. We would like to discuss the safety of children in the community more generally, but also to look at those children who are not accepted in the community and do not socialize with people and how the humanitarian community can support them and the communities at large. As you know, childhood is a key stage for a child’s long-term wellbeing and development and we want to ensure we can reach all children to be able to support them with reintegration within society to be able to engage in positive behaviors that can support themselves, their families and the community at large. 



Step 2: Ask informed consent





Thank you for taking the time to meet with me today.  My name is _____________ and I work with ___________________[insert name of organization here].  We seek to better understand challenges children face in the communities and in accessing services available. 



This discussion is not a guarantee of any direct or indirect support to you or your community, but the information you provide will help design and improve our programmes.  We would like to ask you some questions about existing risks and threats to children in this community/camp. We would like to hear from you because we trust you can provide valuable information for your community. This discussion should not take more than 60 min. Your identities will be kept strictly confidential and we will not ask your name.



Your participation is completely voluntary and you can choose not to answer any or all of the questions.  You may also choose to leave this discussion at any time.



The information you will provide will be used in a report to understand the needs of the children in this community that will be shared with other humanitarian actors. It will not be accessible to the public.



Your identity will be kept strictly confidential and we will not ask your name.



Confidentiality note: During the discussion, we may call each other with our first names. We are committed to maintain your confidentiality, we are interested in your points of view and not in who said what. We kindly ask you to respect the confidentiality of each other and not to say who said what when you leave this room. If you would like to tell us a relevant story from your community, please do not reveal the names of the people concerned, or any detail that might reveal their identities.



Do you feel comfortable participating in this discussion and answering my questions? Do you have any questions before we start? [Note any questions from the participants in the space here.]



[After each of the following comments/questions, look at the participants and get implicit approval that they have understood:] 

· All the information they provide will be recorded anonymously.

· Their participation in this interview is voluntary.

· They can stop answering questions at any time



Informed consent was obtained from participants:  □ Yes   □ N



Step 3: Questions and Record Answers



Record the following information before starting:









		Type of tool:  FGD adults

Methodology: Comprehensive Needs Assessment

		Geographic Location:

		Interview Date:



		Interviewer:

Note taker : 

		Interpretation Necessary:

Yes                           No

		Gender of participants:



		Age:



		# of Participants:









Start by saying: “I will start by asking you some questions about girls and boys below 18 in this community/camp/settlement.”



1. In some places, girls and boys below the age of 18, join armed groups or armed forces as combatants, spies, messengers, cooks, porters or wife of fighters (add other roles as relevant). Does this happen in your community as well? If yes, why? If no, why not?

2. Do you know if this practice of recruitment of children has increased in the last three months? (Precise in your answer the situation for boys and for girls)

3. Have there been changes in recruitment and use, for example are younger children being recruited compared to before? Are there more girls recruited? 

4. Why do boys join armed groups or forces? Why do girls join armed groups or forces? 

5. Who are the people that influence the decision for girls and boys to join armed groups or forces? (Be specific about boys and girls separately)

6. What actions should be taken to prevent girls from joining armed groups? By the community, by families and parents, by the government, by others?

7. For those who join, how can they leave? (Precise in your answer the situation for boys and for girls) 

8. What can be done to help children leave armed groups or forces? 



9. What does the community think of girls who return? 

10. What does the community think of boys who return? 

11. What is the community, the families, the government doing to help girls and boys who return to their community? 

“Thank you for taking the time to speak with me. I appreciate the information that you have shared with me and your honesty in talking about your community.  Is there anything else you would like to add at this time?”
END OF INTERVIEW





Observations and Notes:
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Tool: Focus group discussion with children







Objective[footnoteRef:1] [1:  This tool has been adapted from tools developed in the Middle East by the CPWG.] 




The objective of the focus group discussion (FGD) is to facilitate discussions with adolescent community members regarding the modes of recruitment, the reasons of enrolment, the role of CAAFAG during the period of association and the challenges they face upon their return. This tool will also provide information on adolescents’ perspectives on how to prevent recruitment and reintegrate children. 



How to implement a FGD



Target group: 15-17 years old boys and girls in separate groups. They don’t need to be former CAAFAG. Participants should be from diverse ethnic and minority groups, including children with disabilities and chronic illness. 



Data collectors: This tool requires two data collectors, one to facilitate the session and one to record the data. The data collectors should be of the same sex of the participants. For instance, two female data collectors are needed to conduct the FGD with girls. Interpreters if they are needed, should also be the same sex as the participants.

The data collectors should have experience working with children, such as caseworkers or child protection officers and should be trained on child safeguarding and referrals. 



Tips to identify adolescents: 

· Consider door-to-door outreach to mobilise home-bound girls and boys to take part in consultations.

· Inform parents and caregivers of adolescent girls and boys about the purpose, location and duration of the assessment and seek their permission before inviting the adolescents.

· Consider sampling limitations given the restrictions on many adolescent girls’ freedom of movement and their limited engagement in humanitarian activities. Where required, collaborate with organisations with an existing programme that either focuses on or includes a significant number of adolescent girls, and those with access to parents and community gatekeepers such as teachers, Parents Teachers Associations, community leaders, youth leaders, and faith leaders. 



Preparation:

· Ensure that the location of the FGD allows for privacy and that the group is comfortable speaking in the location that has been selected.

· Adolescents should be divided into groups of 6 to 12 people maximum, according to age and gender. Two facilitators of the same gender (female for girls, male for boys) should be guiding discussions throughout the FGD. One person will be moderating and leading the FGD, while the other is responsible for note-taking, to ensure no information is left out. If it is not possible to find two female data collectors, you need at minimum one female and one male data collectors. 

· Informed consent of the participants and their parents/caregiver should be sought before the focus group discussion takes place.



Materials Needed:

· Pen

· Paper Form or note taking device (tablet, phone, computer)

· Consent form



Facilitation guidance: 

· Some questions in the tool are sensitive, and therefore confidentiality of the participants and their answers are essential. Make sure to inform participants about the confidentiality so they understand you will not share what individual participants said.

· The term CAAFAG may be not understood or too sensitive. Check in the community how CAAFAG are designated sensitively. 

· Ask if the participants are comfortable with you taking notes. 

· Be alert to non-verbal signs and behaviours which indicate how comfortable the participants are – whether questions are too sensitive or if your participants are losing patience. When people are uncomfortable with your questions, do not insist they answer.

· Give participants the opportunity to ask questions or share their thoughts on issues that have not yet been discussed. 

· Be very careful not to raise unrealistic expectations. Do not make any promises or raise expectations for assistance.

· Observe and respect cultural norms, principles, and sensitivities, particularly regarding gender.

· Encourage participants to be respectful of each other's ideas and be mindful of outspoken participants who may dominate the discussion. 

· Be sensitive to the time needed to complete the FGD. It should take no more than 45 min to complete.

· The questionnaires are developed to ask girls questions about girls and boys questions about boys to reduce the length of the questionnaire. If girls don’t know about girls associated with armed forces and armed groups, ask them questions about boys. 



Note taking: 

· Take note of the discussion, of all the information that are shared by participants.

· Record for each statement the number of people who agree, whether through verbal language, saying the same thing, verbally agreeing or, through non-verbal language such as nodding.   

· Indicate in your notes which information is relevant to girls and to boys. 





Step 1: Explain the Process and the Tool



· Introduce yourself and your organization to the participants 

· Gain permission to carry out FGD following the script below

· Before the start of the FGD: It will be important to clarify to participants who we are and start the meeting with a general discussion on child protection. Explaining there are children and adolescents who don’t reach services and as child protection actors we want to ensure that all children and adolescents have access to services. We would like to discuss the safety of children and adolescents in the community more generally, but also to look at those children and adolescents who are not accepted in the community and who do not socialize with people and how the humanitarian community can support them and the communities at large. As child protection actors we are committed to support all children and adolescents with the communities and we want to make sure that the services are tailored to your specific needs and empowering for all youth. 



Step 2: Ask informed consent





Script for adolescent:



Thank you for taking the time to meet with me today.  My name is _____________ and I work with ___________________[insert name of organization here].  We seek to better understand challenges adolescents face in the communities and in accessing services available. 



This discussion is not a guarantee of any direct or indirect support to you or your community, but the information you provide will help us understand better what can be done to support adolescents affected by conflict.  We would like to hear from you because we trust you can provide valuable information for your community.  This discussion should last no more than 45 min. Your identities will be kept strictly confidential, and we will not ask your name.



Your participation is completely, and you can choose not to answer any or all of the questions.  You may also choose to leave this discussion at any time.



Confidentiality note: During the discussion, you may call each other with your first names. We are committed to maintain your confidentiality, we are interested in your points of view and not in who said what. We kindly ask you to respect the confidentiality of each other and not to say who said what when you leave this room. If you would like to tell us a relevant story from your community, please do not reveal the names of the people concerned, or any detail that might reveal their identities.



The information you will provide will be used in a report to understand the needs of the children in this community that will be shared with other humanitarian actors. It will not be accessible to the public.



Your identity will be kept strictly confidential, and we will not ask your name.



Do you feel comfortable participating in this discussion and answering my questions? Do you have any questions before we start? [Note any questions from the participants in the space here.]



We will also need the consent of your parents or caregivers that allow you to participate in this discussion. 



[After each of the following comments/questions, look at the participants and get implicit approval that they have understood that:] 

· All the information they provide will be recorded anonymously.

· Their participation in this interview is voluntary.

· They can stop answering questions at any time 

Informed consent was obtained from adolescent participants:  □ Yes   □ N



Script for caregivers



My name is _____________ and I work with ___________________[insert name of organization here].  We seek to better understand challenges adolescents face in the communities and in accessing services available. We would like to organize a focus group discussion with adolescents in the community. 



This discussion is not a guarantee of any direct or indirect support to you or your community, but the information your son/daughter provides will help us design and improve our programmes.  We would like to ask them some questions about existing risks and threats to adolescents in this community/camp. We would like to hear from them because we trust they can provide valuable information for your community.  This discussion should last no more than 45 min. Their identities will be kept strictly confidential, and we will not ask their name.



Their participation is completely voluntary, and they can choose not to answer any or all of the questions.  They may also choose to leave this discussion at any time.



Do you feel comfortable with your son/daughter participating in this discussion and answering my questions? Do you have any questions before we start? [Note any questions from the participants in the space here.]



Informed consent was obtained from parent/caregiver for participant(s) younger than 18 years:	



□ Yes   □ No   □ N/A  Record the following information before starting:





Step 3: Questions and Record Answers



Focus Group discussion Adolescent’s girls aged 15-17      





		Type of Activity: FGD Adolescents



Methodology: Comprehensive Needs Assessment

		Geographic Location:

		Interview Date:



		Interviewer:

Note taker : 

		Interpretation Necessary:

Yes                           No

		Gender of participants:



		Age:



		# of Participants:







Start by saying: “I will start by asking you some questions about girls in this community/camp/settlement.” 



1. In some places, girls below the age of 18, join armed groups or armed forces as combatants, spies, messengers, cooks, porters or wife of fighters (add other roles as relevant). Does this happen in your community as well? If yes, why? If no, why not? (If no, ask the following questions about boys)

2. Why do adolescent girls join armed groups or forces?

3. Who are the people who influence the decision of girls to join armed groups or forces?

4. For those girls who join, how much choice does the girl have in this decision?  

5. What actions should be taken to prevent girls from joining armed groups? 

6. For those girls who join, how can they leave? 

7. What can be done to help girls leave armed groups or forces? 



8. What do you think of girls associated with armed groups? 

9. What does the community think of girls who return? 

10. What is the community, the families, the government doing to help girls who return to their community?



“Thank you for taking the time to speak with me. I appreciate the information that you have shared with me and your honesty in talking about your community.  Is there anything else you would like to add or ask      at this time?”
END OF INTERVIEW



Observations and Notes:


















Focus Group discussion Adolescent boys aged 15-17 



Record the following information before starting:



		Type of Activity: FGD Adolescents



Methodology: Comprehensive Needs Assessment

		Geographic Location:

		Interview Date:



		Interviewer:

Note taker (if different): 

		Interpretation Necessary:

Yes                           No

		Gender of interviewee:



		Age:



		Role in the community:







Start by saying: “I will start by asking you some questions about adolescent boys in this community/camp/settlement.”



1. In some places, boys below the age of 18, join armed groups or armed forces as combatants, spies, messengers, cooks, porters (add other roles as relevant). Does this happen in your community as well? If yes, why? If no, why not?

2. Why do adolescent boys join armed groups or forces?

3. Who are the people who influence the decision of boys to join armed groups or forces?

4. For those boys who join, how much choice does the boy have in this decision?  

5. What actions should be taken to prevent boys from joining armed groups? 

6. For those boys who join, how can they leave? 

7. What can be done to help boys leave armed groups or forces? 



8. What do you think of boys associated with armed groups? 

9. What does the community think of boys who return? 

10. What is the community, the families, the government doing to help boys who return to their community?



“Thank you for taking the time to speak with me. I appreciate the information that you have shared with me and your honesty in talking about your community.  Is there anything else you would like to add or ask  at this time?”
END OF INTERVIEW



Observations and Notes:
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Tool: Household survey with adults       







Objective[footnoteRef:1] [1:  This tool has been adapted from tools developed in the Middle East by the CPWG.] 


The Household Survey (HHS) is used to collect information from adult men and women community members and gather information on the scale and modes of recruitment. The tool provided is focused exclusively on child recruitment and should be completed with other questions to document other relevant child protection issues. 



How to Use a HHS	

Target group: adult men and women who should be representative of the target population in terms of age and ethnic groups. This survey can be administered through a door-to-door campaign. 



Data collector: This tool requires two data collectors who should be the same sex of the participants. Interpreters should also be the same sex as the participants.



Preparation:

· Ensure that the location of the household survey allows for privacy and that the respondent is comfortable speaking in the location that has been selected.



Adaptation: 

· This tool should be completed with additional questions on other child protection concerns relevant to the context, such as unaccompanied and separated children, child labour, etc. It can be included in the Child Protection Rapid Assessment (CPRA) if no CPRA has been implemented yet. These additional questions to a standard CPRA are useful in a context where there is already suspicion of recruitment that needs to be confirmed.  

· Some questions can be sensitive, adapt the questions based on the sensitivity in your context.

· The term CAAFAG may not be understood or too sensitive. Check in the community how CAAFAG children are designated sensitively. 



Materials Needed:

· Pen

· Paper form or note taking device (tablet, phone, computer)

· Consent form



Facilitation notes: 

· The below questions are to be used for structured interviews with community members, ensuring that there is a balanced representation of women and men. 

· Questions are mainly close ended (structured) with a fixed set of responses. 

· Some questions in the tool are sensitive, and therefore confidentiality of the respondent and their answers are essential. 

· Be alert to non-verbal signs and behaviours which indicate how comfortable the respondent is with the interview – whether questions are too sensitive or if your respondent is losing patience. When people are uncomfortable with your questions, do not insist they answer.

· Give respondents the opportunity to ask questions or share their thoughts on issues that have not yet been discussed. 

· Be very careful not to raise unrealistic expectations. Do not make any promises or raise expectations for assistance.

· Observe and respect cultural norms, principles and sensitivities, particularly regarding gender

· Be sensitive to the time needed to complete the interview. It should take no more than 45 min to complete.

· Ask if the respondent is comfortable with you taking notes. 



Step 1: Explain the Process and the Tool



· Introduce yourself and your organization to the respondent and explain that you would like to know more about the situation of adolescent boys and girls in this community 

· Gain permission to carry out the interview (informed consent) following the script below



Step 2: Ask informed consent



Script:



Thank you for taking the time to meet with me today.  My name is _____________ and I work with ___________________[insert name of organization here].  We seek to better understand challenges children face in the communities and in accessing services available. 



This interview is not a guarantee of any direct or indirect support to you or your community, but the information you provide will help design and improve our programmes.  We would like to ask you some questions about children in this community/camp. We would like to hear from you because we trust you can provide valuable information for your community.  This discussion should not take more than 30 min.



Your participation is completely voluntary and you can choose not to answer any or all of the questions.  You may also choose to leave this interview at any time.



The information you will provide will be used in a report to understand the needs of the children in this community that will be shared with other humanitarian actors. It will not be accessible to the public.



Your identity will be kept strictly confidential and we will not ask your name.



Do you feel comfortable participating in this interview and answering my questions? Do you have any questions before we start? [Note any questions from the participants in the space here.]



[After each of the following comments/questions, look at the participants and get implicit approval that they have understood:] 

· All the information they provide will be recorded anonymously.

· Their participation in this interview is voluntary.

· They can stop answering questions at any time



Informed consent was obtained from participants:  □ Yes   □ N



Step 3: Ask Questions and Record Answers



Record the following information before starting:



		Type of Activity: HHS Adult



Methodology: Rapid Needs Assessment

		Geographic Location:

		Interview Date:



		Interviewer:

Note taker (if different): 

		Interpretation Necessary:

Yes                           No

		Gender of interviewee:



		Age:



		









1. We heard in other communities that some boys and girls below the age of 18 are working with or being used by armed forces or groups in this [community/camp/settlement. This includes boys and girls who can play various roles such as combatants, porters, cooks, spies, messengers, cleaners, or as wives of fighters, or for sexual exploitation purposes. (Add any other roles that apply) Do you know if this is happening in your community as well? 

· Yes, both boys and girls

· Yes, only boys

· Yes, only girls

· No

· Don't know



2. During the past 3 months, how many of these children below the age of 18 have you seen being recruited and/or used as (add relevant roles in your context such as porters, messengers, cooks) around this [community/camp/settlement]?

· 1 to 10

· 11 to 20

· 21 to 50

· 51 to 100



3. Are these children…

· Mostly boys

· Mostly girls

· Only boys

· Only girls

· No difference

· Don't know



4. How do you know this? 

· There are more recruitment events such as (add examples relevant to your context)

· Many children have disappeared and are thought to have joined armed groups

· Older children are travelling back to the conflict areas to join armed groups

· I personally know children who joined the armed groups over the past 3 months

· Don't know

· Other (specify) _________________________________



5. How are the majority of girls recruited by armed groups /armed forces?

(Add any other modes of recruitment that apply)

*

· Enrol voluntarily to support themselves and/or their families

· Enrol voluntarily to avoid other unwanted life options 

· Follow their friends/peers who joined     

· Are sent to engage in such work by their parents/caregivers

· Are sent to engage in such work by people other than their parents/caregivers

· Are abducted by the armed group/armed force

· Are forcibly married

· Other (specify) _________________________________



If the girls are sent to the armed group/force, by whom? 

(Add any other people that apply)

*

· Parents/caregivers

· Other relatives

· Traditional leaders (adapt to the context)

· Religious leaders

· Other (specify) _________________________________



6. How are the majority of boys recruited by armed groups /armed forces?

(Add any other modes of recruitment that apply)

*

· Enrol voluntarily to support themselves and/or their families

· Enrol voluntarily for other reasons (for power, adventure, to fight for a cause, etc.) 

· Follow their friends/peers who joined

· Are sent to engage in such work by their parents/caregivers

· Are sent to engage in such work by people other than their parents/caregivers 

· Are abducted by the armed group/armed force

· Other (specify) _________________________________





If the boys are sent to the armed group/force, by whom? 

(Add any other people that apply)*

· Parents/caregivers

· Other relatives

· Traditional leaders (adapt to the context)

· Religious leaders

· Other (specify) _________________________________



7. Where do you think most use and recruitment happens for girls?

(Add any other locations that apply)

· At home - through visits

· On the road

· Service points (health centres, food distributions, etc.)

· At school

· In the fields

· Other (specify) _________________________________



8. Where do you think most use and recruitment happens for boys?

(Add any other locations that apply)

· At home - through visits

· On the road

· Service points (health centres, food distributions, etc.)

· At school

· In the fields

· Other (specify) _________________________________



“Thank you for taking the time to speak with me. I appreciate the information that you have shared with me and your honesty in talking about your community.  Is there anything else you would like to add at this time?”
END OF INTERVIEW

Observations and Notes:
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Rapid Ass - KII Adults

		Household survey - Adults                                                                                                                                                                                                                                                                          Select interviewees' responses from the drop down menu in each relevant box. Adapt the drop drown menus to your context, using the drop down tab.                                                  The table includes dummy data. Remove all dummy data before adding your data. THe Rapid assessment analysis tab will automatically update the results. 







		Interviewee ID		Target group		Age group		Location		1.	We heard in other communities that some boys and girls are working with or being used by armed forces or groups in this [community/camp/settlement. Do you know if this happening in your community as well?		2.	During the past 3 months, how many of these children have you seen being used and recruited around this [community/camp/settlement]?		3.	Are these children…		4.	How do you know this? 		5.	How are the majority of girls recruited by armed groups /armed forces?		If the girls are sent to an armed group, by whom? 		Other specify		6.	How are the majority of boys recruited by armed groups /armed forces?		Other specify		If the boys are sent to the armed group/force, by whom?		Other specify		7.	Where do you think most use and recruitment happens for girls?		Other specify		8.	Where do you think most use and recruitment happens for boys?

				Man		18 - 30		Location A		Yes, both boys and girls		1 to 10		Mostly boys		Many older children have disappeared and are thought to have joined armed groups		Enrol voluntarily to avoid other unwanted life options 						Enrol voluntarily to support themselves and/or their families								On the road				On the road

				Man		18 - 30		Location A		yes, only boys		11 to 20		Only boys		Older children are travelling back to the conflict areas to join armed groups		Are sent to engage in such work by their parents/caregivers		Parents/caregivers				Enrol voluntarily to support themselves and/or their families								On the road				At home - through visits

				Man		18 - 30		Location A		yes, only boys		1 to 10		No difference		Many older children have disappeared and are thought to have joined armed groups		Enrol voluntarily to avoid other unwanted life options 						Enrol voluntarily to support themselves and/or their families								On the road				At home - through visits

				Man		18 - 30		Location A		yes, only boys		21 to 50		No difference		There are more recruitment events		Are sent to engage in such work by their parents/caregivers		Parents/caregivers				 Are sent to engage in such work by their parents/caregivers				Parents/caregivers				On the road				At home - through visits

				Man		18 - 30		Location A		yes, only boys		22 to 50		Only boys		There are more recruitment events		Are sent to engage in such work by their parents/caregivers		Parents/caregivers				 Are sent to engage in such work by their parents/caregivers				Parents/caregivers				On the road				At home - through visits

				Man		18 - 30		Location B		Yes, both boys and girls		11 to 20		No difference		There are more recruitment events		Enrol voluntarily to avoid other unwanted life options 						 Are sent to engage in such work by their parents/caregivers				Parents/caregivers				On the road				At home - through visits

				Man		18 - 30		Location B		Don't know		11 to 20		Mostly boys		There are more recruitment events		Are sent to engage in such work by their parents/caregivers		Parents/caregivers				Enrol voluntarily to support themselves and/or their families								At school				At home - through visits

				Man		30 - 50		Location B		yes, only boys		21 to 50		No difference		Older children are travelling back to the conflict areas to join armed groups		Are sent to engage in such work by their parents/caregivers		Parents/caregivers				Enrol voluntarily to support themselves and/or their families								At school				On the road

				Man		30 - 50		Location C		Yes, both boys and girls		22 to 50		Only boys		Many older children have disappeared and are thought to have joined armed groups		Enrol voluntarily to avoid other unwanted life options 						Enrol voluntarily to support themselves and/or their families								 In the fields				On the road

				Man		30 - 50		Location C		yes, only boys		11 to 20		No difference		There are more recruitment events		Are sent to engage in such work by their parents/caregivers		Parents/caregivers				Enrol voluntarily to support themselves and/or their families								 In the fields				Service points (health centres, food distributions, etc.)

				Man		30 - 50		Location C		yes, only boys		11 to 20		Mostly boys		Older children are travelling back to the conflict areas to join armed groups		Are sent to engage in such work by their parents/caregivers		Parents/caregivers				Are sent to engage in such work by people other than their parents/caregivers 				Other relatives				 In the fields				Service points (health centres, food distributions, etc.)

				Man		50+		Location C		Yes, both boys and girls		21 to 50		No difference		Many older children have disappeared and are thought to have joined armed groups		Enrol voluntarily to avoid other unwanted life options 						Are sent to engage in such work by people other than their parents/caregivers 				 Traditional leaders (adapt to the context)				 In the fields				Service points (health centres, food distributions, etc.)

				Man		50+		Location C		Don't know		1 to 10		Only boys		There are more recruitment events		Are sent to engage in such work by their parents/caregivers		Parents/caregivers				Are sent to engage in such work by people other than their parents/caregivers 				 Traditional leaders (adapt to the context)				 In the fields				Service points (health centres, food distributions, etc.)

				Man		50+		Location D		yes, only boys		1 to 10		No difference		There are more recruitment events		Are sent to engage in such work by their parents/caregivers		Parents/caregivers				Enrol voluntarily for other reasons (for power, adventure, to fight for a cause, etc.) 								 In the fields				Service points (health centres, food distributions, etc.)

				Woman		50+		Location A		yes, only boys		1 to 10		Mostly boys		There are more recruitment events		Are forcibly married						Enrol voluntarily for other reasons (for power, adventure, to fight for a cause, etc.) 								 In the fields				At home - through visits

				Woman		50+		Location A		Yes, both boys and girls		1 to 10		Mostly boys		There are more recruitment events		Are forcibly married						Enrol voluntarily for other reasons (for power, adventure, to fight for a cause, etc.) 								 In the fields				At home - through visits

				Woman		30 - 50		Location B		Don't know		1 to 10		Mostly boys		There are more recruitment events		Are forcibly married						Are abducted by the armed group/armed force								 In the fields				At home - through visits

				Woman		30 - 50		Location B		yes, only boys		1 to 10		Mostly boys		There are more recruitment events		Are sent to engage in such work by people other than their parents/caregivers		Traditional leaders (adapt to the context)				Enrol voluntarily for other reasons (for power, adventure, to fight for a cause, etc.) 								 In the fields				At home - through visits

				Woman		18 - 30		Location B		Yes, both boys and girls		1 to 10		No difference		Older children are travelling back to the conflict areas to join armed groups		Are sent to engage in such work by people other than their parents/caregivers		Other relatives				Enrol voluntarily to support themselves and/or their families								At home - through visits				At home - through visits

				Woman		18 - 30		Location B		Yes, both boys and girls		1 to 10		No difference		Older children are travelling back to the conflict areas to join armed groups		Enrol voluntarily to avoid other unwanted life options 						Other (specify)		Revenge						At home - through visits				At home - through visits

				Woman		18 - 30		Location D		Yes, both boys and girls		1 to 10		No difference		Older children are travelling back to the conflict areas to join armed groups		Enrol voluntarily to avoid other unwanted life options 						Enrol voluntarily to support themselves and/or their families								At home - through visits				At home - through visits





Rapid Ass analysis

		HOUSEHOLD SURVEY QUESTIONNAIRE - ADULTS

		DEMOGRAPHICS

																		N =		21

































		RECRUITMENT OF CHILDREN

































		RECRUITMENT OF GIRLS





































		RECRUITMENT OF GIRLS





































# of participants by gender









Total	Man	Woman	(blank)	14	7	







Modes of recruitment for boys









Total	Are sent to engage in such work by people other than their parents/caregivers 	Enrol voluntarily for other reasons (for power, adventure, to fight for a cause, etc.) 	Enrol voluntarily to support themselves and/or their families	Other (specify)	(blank)	 Are sent to engage in such work by their parents/caregivers	Are abducted by the armed group/armed force	3	4	9	1	3	1	







People involved in the recruitment of boys









Total	 Traditional leaders (adapt to the context)	Other relatives	(blank)	Parents/caregivers	2	1	3	







Location of recruitment for girls









Total	 In the fields	At home - through visits	At school	On the road	(blank)	10	3	2	6	







Location of recruitment for boys 









Total	At home - through visits	On the road	Service points (health centres, food distributions, etc.)	(blank)	13	3	5	







% of participants by age group





18 - 30	30 - 50	50+	0.47619047619047616	0.2857142857142857	0.23809523809523808	



% of participants by location





Location A	Location B	Location C	Location D	0.33333333333333331	0.33333333333333331	0.23809523809523808	9.5238095238095233E-2	

0	

5	







Is recruitment happening in this location?









Total	Don't know	Yes, both boys and girls	yes, only boys	(blank)	3	8	10	







How many children have been recruited?









Total	1 to 10	11 to 20	21 to 50	22 to 50	(blank)	11	5	3	2	







Gender of children recruited









Total	Mostly boys	Only boys	No difference	7	4	10	







Source of information









Total	Many older children have disappeared and are thought to have joined armed groups	Older children are travelling back to the conflict areas to join armed groups	There are more recruitment events	(blank)	4	6	11	







Modes of recruitment for girls





Total	Are sent to engage in such work by people other than their parents/caregivers	Are sent to engage in such work by their parents/caregivers	Enrol voluntarily to avoid other unwanted life options 	(blank)	Are forcibly married	2	9	7	3	







People involved in the recruitment of girls











Total	Other relatives	Parents/caregivers	Traditional leaders (adapt to the context)	(blank)	1	9	1	









Rapid Ass Pivot

		Row Labels		1.We heard in other communities that some boys and girls are working with or being used by armed forces or groups in this [community/camp/settlement. Do you know if this happening in your community as well?						Row Labels		 2.	During the past 2 months, how many of these children have you seen being used and recruited around this [community/camp/settlement]?						Row Labels		 3.	Are these children…						Row Labels		 4.	How do you know this? 						Row Labels		5. How are the majority of girls recruited by armed groups /armed forces?						Row Labels		Count of If the girls are sent to an armed group, by whom? 						Row Labels		 Other specify						Row Labels		 6.	How are the majority of boys recruited by armed groups /armed forces?						Row Labels		 Other specify2						Row Labels		 If the boys are sent to an armed group/force, by whom?						Row Labels		 Other specify 3						Row Labels		 7.	Where do you think most use and recruitment happens for girls?						Row Labels		 Other specify 4						Row Labels		 8.	Where do you think most use and recruitment happens for boys?

		Don't know		3						1 to 10		11						Mostly boys		7						Many older children have disappeared and are thought to have joined armed groups		4						Are sent to engage in such work by people other than their parents/caregivers		2						Other relatives		1						(blank)								Are sent to engage in such work by people other than their parents/caregivers 		3						Revenge		1						 Traditional leaders (adapt to the context)		2						(blank)								 In the fields		10						(blank)								At home - through visits		13

		Yes, both boys and girls		8						11 to 20		5						Only boys		4						Older children are travelling back to the conflict areas to join armed groups		6						Are sent to engage in such work by their parents/caregivers		9						Parents/caregivers		9						Grand Total								Enrol voluntarily for other reasons (for power, adventure, to fight for a cause, etc.) 		4						(blank)								Other relatives		1						Grand Total								At home - through visits		3						Grand Total								On the road		3

		yes, only boys		10						21 to 50		3						No difference		10						There are more recruitment events		11						Enrol voluntarily to avoid other unwanted life options 		7						Traditional leaders (adapt to the context)		1														Enrol voluntarily to support themselves and/or their families		9						Grand Total		1						(blank)																At school		2														Service points (health centres, food distributions, etc.)		5

		(blank)								22 to 50		2						Grand Total		21						(blank)								(blank)								(blank)																Other (specify)		1														Parents/caregivers		3														On the road		6														(blank)

		Grand Total		21						(blank)																Grand Total		21						Are forcibly married		3						Grand Total		11														(blank)																Grand Total		6														(blank)																Grand Total		21

										Grand Total		21																						Grand Total		21																						 Are sent to engage in such work by their parents/caregivers		3																														Grand Total		21

		Row Labels		 Target group																																																						Are abducted by the armed group/armed force		1

		Man		14				Row Labels		 Age group				Row Labels		 Location																																										Grand Total		21

		Woman		7				18 - 30		10				Location A		7

		(blank)						30 - 50		6				Location B		7

		Grand Total		21				50+		5				Location C		5

								(blank)						Location D		2

								Grand Total		21				(blank)

														Grand Total		21

								18 - 30		47.62%

								30 - 50		28.57%				Location A		33.33%

								50+		23.81%				Location B		33.33%

														Location C		23.81%

														Location D		9.52%





Comp Ass KII Adults

		Key Informant Interview - Adults                                                                                                                                                                                                                                                                             Enter the interviewees' responses in each relevant box.                                                                                                                                                







		Interviewee ID		Target group		Role in community		Age group		Location		1.In some places, boys and girls below the age of 18, join armed groups or armed forces . Does this happen in your community as well ? 		2.Do boys and girls join up in equal numbers? 		3.	How old are the girls and boys being recruited? 		4.	How are girls usually recruited by armed forces and armed groups? 		5.	Who are the people involved in the process of recruitment of girls? 		6.	How is the negotiation made to recruit girls? 		Code 6		7.	How are boys usually recruited by armed forces and armed groups		8.	Who are the people involved in the process of recruitment of boys? 		9.	How is the negotiation made to recruit boys? 		Code 9		10.	Why do girls join armed groups and armed forces in your community?      		11.	Why do boys join armed groups and armed forces in your community? 		13.	What kind of tasks do girls perform in armed forces and armed groups or force? 		14.	What kind of tasks do boys perform in armed forces and armed groups or force? 		15.	How do girls leave the armed groups or force? 		16.	How do boys leave the armed groups or force? 		17.	What can be done to help boys and girls leave armed groups or forces? 		Code 17		18.	For girls who did return to their home community, how are they received by their family?		19.	For girls who did return to their home community, how are they perceived by the community?		20.	For boys who did return to their home community, how are they received by their family?		21.	For boys who did return to their home community, how are they perceived by the community?		22.	How does the community or local authorities support these children?		Code 22		23.	What can be done to support these children? 		Code 23



































Comp Ass FGD Adults - Children

		Focus Group Discussions Adults & Children                                                                                                                                                      * Enter the participants' responses in each relevant box and the number of people who agreed with the statement.                                                     For example, "Girls are recruited by armed groups in this community x 3"                                                                                                                * The questions in the grey cells are only for children.







		Target group		Age group		# of participants		Location		1. In some places, girls and boys below the age of 18, join armed groups or armed forces.  Does this happen in your community as well ? If yes, why? If no, why not?		2.	Do you know if this practice of recruitment of children has increased in the last three months? 		Code 2		3.	Have there been changes in recruitment and use, for example are younger children being recruited compared to before? Are there more girls recruited? 		Code 3		4/2. 	Why do boys join armed groups or forces? Why do girls join armed groups or forces? 		Code 4 girls		Code 4 boys		4.	For those girls who join, how much choice does the girl have in this decision?  		Code4		5.	Who are the people that influence the decision for girls and boys to join armed groups or forces? 		Code 5		6/5.	What actions should be taken to prevent girls from joining armed groups? By the community, by families and parents, by the government, by others?		Code 6		7/6.	For those who join, how can they leave? 		Code 7		8.	What can be done to help children leave armed groups or forces?		Code 8		8.	What do you think of girls/boys associated with armed groups? 		Code 8		9.	What does the community think of girls who return? 		Code 9		10. What does the community think of boys who return? 		Code 10		11.What is the community, the families, the government  doing to help girls and boys who return to their community? 		Code 11































																																		 





Comprehensive analysis

		The scale of recruitment												What are the processes of recruitment of boys and girls, who is involved in the decision making, are there differences according to their age?																What are the risk and protective factors to recruitment for boys and for girls, are there differences according to their age?								How can the humanitarian community support existing practices from families and communities and help prevent recruitment of boys and girls?				What are the roles and responsibilities of boys and girls during the period of association, based on their age? 				How are boys and girls released (formal vs informal modes of release), are there differences according to their age? 				How can the humanitarian community support existing practices from families and communities and contribute to the safe release of boys and girls?						What are the challenges and risks faced by boys and girls during their reintegration, are there differences according to their age ?														How the humanitarian community can contribute to the safe and successful reintegration of boys and girls, considering safety and care, social reintegration, health and mental health and economic reintegration?

		1.In some places, boys and girls below the age of 18, join armed groups or armed forces . Does this happen in your community as well ? 		2.Do boys and girls join up in equal numbers? 		3.	How old are the girls and boys being recruited? 		1.In some places, boys and girls below the age of 18, join armed groups or armed forces . Does this happen in your community as well ? 		2.	Do you know if this practice of recruitment of children has increased in the last three months? 		3.	Have there been changes in recruitment and use, for example are younger children being recruited compared to before? Are there more girls recruited? 		4.	How are girls usually recruited by armed forces and armed groups? 		5.	Who are the people involved in the process of recruitment of girls? 		6.	How is the negotiation made to recruit girls? 		7.	How are boys usually recruited by armed forces and armed groups		8.	Who are the people involved in the process of recruitment of boys? 		9.	How is the negotiation made to recruit boys? 		4.	For those girls who join, how much choice does the girl have in this decision?  		5.	Who are the people that influence the decision for girls and boys to join armed groups or forces? 		10.	Why do girls join armed groups and armed forces in your community?      		11.	Why do boys join armed groups and armed forces in your community? 		4/2. 	Why do boys join armed groups or forces? Why do girls join armed groups or forces? 				22.	How does the community or local authorities support these children?		6/5.	What actions should be taken to prevent girls from joining armed groups? By the community, by families and parents, by the government, by others?		13.	What kind of tasks do girls perform in armed forces and armed groups or force? 		14.	What kind of tasks do boys perform in armed forces and armed groups or force? 		15.	How do girls leave the armed groups or force? 		16.	How do boys leave the armed groups or force? 		17.	What can be done to help boys and girls leave armed groups or forces? 		7/6.	For those who join, how can they leave? 		8.	What can be done to help children leave armed groups or forces?		18.	For girls who did return to their home community, how are they received by their family?		19.	For girls who did return to their home community, how are they perceived by the community?		20.	For boys who did return to their home community, how are they received by their family?		21.	For boys who did return to their home community, how are they perceived by the community?		8.	What do you think of girls/boys associated with armed groups? 		9.	What does the community think of girls who return? 		10. What does the community think of boys who return? 		23.	What can be done to support these children? 
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Codes

		Column1		Column1		Column1		Column2		Column3		Column4		Column5		Column6		Column1		Column2		Column3		Column4		Column5		Column6		Column7				Code KII Adults - Children																																																		FGD Adults-Children

		Adolescent boys		Man		Adolescent 		Location A		Yes, both boys and girls		1 to 10		Mostly boys		There are more recruitment events		Enrol voluntarily to support themselves and/or their families		Other relatives		Enrol voluntarily to support themselves and/or their families		Other relatives		At home - through visits		Supplement family income in order to purchase basic needs		Supplement family income in order to purchase basic needs				Code 1		Code 2		Code 3		Code 4		Code 5		Code 6		Code 7		Code 8		Code 9		Code 10		Code 11		Code 12		Code 13		Code 14		Code 15		Code 16		Code 17		Code 18		Code 19		Code 20		Code 21		Code 22		Code 23				Code 1		Code 2		Code 3		Code 4/2 girls		Code 4/2 boys		Code 4		Code 5		Code 6/5		Code 7/6		Code 8		Code 8		Code 9		Code 10		Code 11

		Adolescent girls		Woman		18 - 30		Location B		yes, only boys		11 to 20		Mostly girls		Many older children have disappeared and are thought to have joined armed groups		Enrol voluntarily to avoid other unwanted life options 		Traditional leaders (adapt to the context)		Enrol voluntarily for other reasons (for power, adventure, to fight for a cause, etc.) 		 Traditional leaders (adapt to the context)		On the road		Family does not find value in education		Family does not find value in education				Yes		They join in equal numbers		Girls below 10		Abduction		Parents				Abduction		Parents				Supplement family income in order to purchase basic needs		Supplement family income in order to purchase basic needs				Sexual exploitation		Sexual exploitation		Escape		Escape				Welcome back home with warmth		As heroine		Welcome back home with warmth		As heroes

		Men				30 - 50		Location C		Yes, only girls		21 to 50		Only boys		Older children are travelling back to the conflict areas to join armed groups		Are sent to engage in such work by their parents/caregivers		Religious leaders		 Are sent to engage in such work by their parents/caregivers		Religious leaders		Service points (health centres, food distributions, etc.)		Cannot afford going to school		Cannot afford going to school				No		There are more boys than girls		Girls between 10 and 14		Under threats		Family members				Under threats		Family members				Family does not find value in education		Family does not find value in education				Spouse of combatants		Domestic tasks (cleaning, cooking, etc.)		They can leave when they want		They can leave when they want				Welcome back home with fear		As someone who has been through difficult experiences		Welcome back home with fear		As someone who has been through difficult experiences

		Women				50+		Location D		No		51 to 100		Only girls		I personally know children who joined the armed groups over the past 2 months		Are sent to engage in such work by people other than their parents/caregivers		Parents/caregivers		Are sent to engage in such work by people other than their parents/caregivers 		Parents/caregivers		At school		Not interested in school		Not interested in school				I don’t know		are more boys than girls
There are more girls than boys		Girls between 15 and 17		Forced marriage		Community members				Propaganda		Community members				Cannot afford going to school		Cannot afford going to school				Domestic tasks (cleaning, cooking, etc.)		Combat role		Ad hoc negotiation between community leaders and armed groups		Ad hoc negotiation between community leaders and armed groups				Neglected		As a threat		Neglected		As a threat

										Don't know				No difference		Don't know		Are abducted by the armed group/armed force		Other (specify)		Are abducted by the armed group/armed force		Other (specify) 		 In the fields		Girl feels she is old enough to work, to get married		Boy feels she is old enough to work, to get married						I don’t know		Boys below 10		Propaganda		Community leaders				Voluntary recruitment		Community leaders				Not interested in school		Not interested in school				Combat role		Transportation of materials		Ad hoc negotiation between parents and armed groups		Ad hoc negotiation between parents and armed groups				Rejected		As a bad person		Rejected		As a bad person

														Don't know		Other		Are forcibly married				Other (specify)				Other (specify)		Girl is taking care of herself and/or other siblings and therefore has to work		Boy is taking care of himself and/or other siblings and therefore has to work								Boys between 10 and 14		Voluntary recruitment		Religious leaders				With promises of money or power		Religious leaders				Girl feels she is old enough to work, to get married		Boy feels she is old enough to work, to get married				Transportation of materials		Messengers – spies		Formal release agreement with armed groups		Formal release agreement with armed groups				Other, specify		As a criminal		Other, specify		As a criminal

																		Follo their friends/peers who joined										To replace an adult who is working away from home or not able to work		To replace an adult who is working away from home or not able to work								Boys between 15 and 17		With promises of money or power		No one				Other, specify		No one				Girl is taking care of herself and/or other siblings and therefore has to work		Boy is taking care of herself and/or other siblings and therefore has to work				Messengers – spies		Other, specify		Other, specify		Other, specify						Other, specify				Other, specify

																		Other (specify) 										To protect themselves 		To protect themselves 								I don’t know		Other, specify		Other, specify						Other, specify				To replace an adult who is working away from home or not able to work		To replace an adult who is working away from home or not able to work				Other, specify

																												To be with friends		To be with friends																						To protect herself 		To protect himself 

																												To escape violence at home		To escape violence at home																						To be with friends		To be with friends

																												To get pocket money		To get pocket money																						To escape violence at home		To escape violence at home

																												For fun, adventure		For fun, adventure																						To get pocket money		To get pocket money

																												To avenge the death of friends or relatives		To avenge the death of friends or relatives																						For fun, adventure		For fun, adventure

																												Other, specify		Other, specify																						For respect and power 		For respect and power 

																																																				To fight for a cause		To fight for a cause

																																																				To avenge the death of friends or relatives		To avenge the death of friends or relatives

																																																				Other, specify		Other, specify
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Tool: Key Informant Interview with adults       







Objective[footnoteRef:1] [1:  This tool has been adapted from tools developed in the Middle East by the CPWG.] 




The key informant interview (KII) is used to facilitate an individual interview with adult men and women community members to gather information on the mode of recruitment, the reasons of enrolment, the role of CAAFAG during the period of association and the challenges they may face upon their return. This tool will also provide information on adults’ perspectives on how to prevent recruitment and reintegrate children. 





How to Use a KII



Target group: adult men and women. Select members of the population who have frequent contact with children and who know about the risks children and their families may face. This may include teachers; women and youth group leaders; health care practitioners and traditional birth attendants; social workers; shopkeepers; etc. Focus on individuals within the population who have the most insight into the lives of children at risk, marginalised, or isolated.



Data collector: This tool requires one data collector who should be the same sex of the participant. For instance, one female data collector is needed to conduct the KII with a woman. An Interpreter, if used, should also be the same sex as the participant.



Preparation:

· Ensure that the location of the interview allows for privacy and that the key informant is comfortable speaking in the location that has been selected.



Materials Needed:

· Pen

· Form or note taking device (tablet, phone, computer)

· Consent form



Facilitation notes: 

· The below questions are to be used for semi-structured interviews with key informants including authorities, humanitarian workers (NGOs) and community leaders ensuring that there is a balanced representation of women and men. 

· Most of the questions are close ended (with fixed set of responses). The set of responses should be adapted based on your context. Other questions are open ended (no fixed set of responses). Data collector should probe and encourage participants to give as much information as possible. 

· The interviewer should try to build a relaxed and constructive relationship with the informant through a conversational approach. 

· Some questions in the tool are sensitive, and therefore confidentiality of the interviewee and their answers are essential. 

· The term CAAFAG may not be understood or too sensitive. Check in the community how CAAFAG children are designated sensitively and adapt the questions.

· Be alert to non-verbal signs and behaviours which indicate how comfortable the person is with the interview – whether questions are too sensitive or if your respondent is losing patience. When people are uncomfortable with your questions, do not insist they answer.

· Give key informants the opportunity to ask questions or share their thoughts on issues that have not yet been discussed. 

· Be very careful not to raise unrealistic expectations. Do not make any promises or raise expectations for assistance.

· Observe and respect cultural norms, principles and sensitivities, particularly regarding gender

· Be sensitive to the time needed to complete the interview. It should take no more than 45 min to complete.

· Ask if the key informant is comfortable with you taking notes. 



Step 1: Explain the Process and the Tool



· Introduce yourself and your organization to the interviewee and explain that you would like to know more about the situation of boys and girls below 18 in this community. 

· Gain permission to carry out the interview (informed consent) following the script below.



Step 2: Ask informed consent



Script:



Thank you for taking the time to meet with me today.  My name is _____________ and I work with ___________________[insert name of organization here].  We seek to better understand challenges people face in the communities and in accessing services available. 



This interview is not a guarantee of any direct or indirect support to you or your community, but the information you provide will help design and improve our programmes.  We would like to ask you some questions about the situation of boys and girls below 18.  This discussion should last no more than 45 min. Your identity will be kept strictly confidential and we will not ask/record your name.



Your participation is completely voluntary, and you can choose not to answer any or all of the questions. You may also choose to leave this discussion at any time.



The information you will provide will be used in a report to understand the needs of the children in this community that will be shared with other humanitarian actors. It will not be accessible to the public.



Your identity will be kept strictly confidential, and we will not ask your name.





Do you feel comfortable participating in this discussion and answering my questions? Do you have any questions before we start? [Note any questions from the participants in the space here.]



[After each of the following comments/questions, look at the participant and get implicit approval that they have understood:] 

· All the information they provide will be recorded anonymously.

· Their participation in this interview is voluntary.

· They can stop answering questions at any time 



Informed consent was obtained from participants:  □ Yes   □ N



Step 3: Ask Questions and Record Answers



Record the following information before starting:



		Type of Activity: KII adults

Methodology: Comprehensive Needs Assessment



		Geographic Location:

		Interview Date:



		Interviewer:

Note taker (if different): 

		Interpretation Necessary:

Yes                           No

		Gender of interviewee:



		Age:



		Role in the community:







Start by saying: “I will start by asking you some questions about the situation of boys and girls below 18 in this community.”



1. In some places, boys and girls below the age of 18, join armed groups or armed forces as combatants, spies, messengers, cooks, porters or wife of fighters (add other roles as relevant). Does this happen in your community as well? 

· Yes 		

· No

· I don’t know



2. Do boys and girls join up in equal numbers? 

· They join in equal numbers

· There are more boys than girls

· There are more girls than boys

· I don’t know



3. How old are the girls and boys being recruited? (Specify for boys and for girls separately)

· Girls below 10

· Girls between 10 and 14

· Girls between 15 and 17

· Boys below 10

· Boys between 10 and 14

· Boys between 15 and 17

· I don’t know



Recruitment process



4. How are girls usually recruited by armed forces and armed groups? 

· Abduction

· Under threats

· Forced marriage

· Propaganda

· Voluntary recruitment

· With promises of money or power

· Other, specify



5. Who are the people involved in the process of recruitment of girls? 

· Parents

· Family members

· Community members

· Community leaders

· Religious leaders

· No one

· Other, specify



6. How is the negotiation made to recruit girls? 



7. How are boys usually recruited by armed forces and armed groups? 

· Abducted

· Under threats

· Propaganda

· Voluntary recruitment

· With promises of money or power

· Other, specify



8. Who are the people involved in the process of recruitment of boys? 

· Parents

· Family members

· Community members

· Community leaders

· Religious leaders

· Armed actors

· No one

· Other, specify



9. How is the negotiation made to recruit boys? 



Reasons of recruitment



10. Why do girls join armed groups and armed forces in your community?      

· Supplement family income in order to purchase basic needs

· Family does not find value in education

· Cannot afford going to school

· Not interested in school

· Girl feels she is old enough to work, to get married

· Girl is taking care of herself and/or other siblings and therefore has to work

· To replace an adult who is working away from home or not able to work

· To protect herself 

· To be with friends

· To escape violence at home

· To get pocket money

· For fun, adventure

· For respect and power 

· To fight for a cause

· To avenge the death of friends or relatives

· Other, specify



11. Why do boys join armed groups and armed forces in your community? 

· Supplement family income in order to purchase basic needs

· Family does not find value in education

· Cannot afford going to school

· Not interested in school

· Boy feels he is old enough to work

· Boy is taking care of himself and/or other siblings and therefore has to work

· To replace an adult who is working away from home or not able to work

· To protect himself 

· To be with friends

· To escape violence at home

· To get pocket money

· For fun, adventure 

· For respect and power 

· To fight for a cause

· To avenge the death of friends or relatives

· Other, specify



Prevention of recruitment



12. What could be done to prevent recruitment of boys and girls? 



Probe:



· What can the government do?

· What can the community do?

· What can the humanitarian community do?



Roles and responsibilities of boys and girls



13. What kind of tasks do girls perform in armed forces and armed groups or force? (Add as many roles relevant to your context as needed) 

· Sexual exploitation

· Spouse of combatants

· Domestic tasks (cleaning, cooking, etc.)

· Combat role

· Transportation of materials

· Messengers – spies

· Other, specify



14. What kind of tasks do boys perform in armed forces and armed groups or force? (Add as many roles relevant to your context as needed) 

· Sexual exploitation

· Domestic tasks (cleaning, cooking, etc.)

· Combat role

· Transportation of materials

· Messengers – spies

· Other, specify 

Release



15. How do girls leave the armed groups or force? 

· Escape

· They can leave when they want

· Ad hoc negotiation between community leaders and armed groups

· Ad hoc negotiation between parents and armed groups

· Formal release agreement with armed groups

· Other, specify



16. How do boys leave the armed groups or force? 

· Escape

· They can leave when they want

· Ad hoc negotiation between community leaders and armed groups

· Ad hoc negotiation between parents and armed groups

· Formal release agreement with armed groups

· Other, specify



17. What can be done to help boys and girls leave armed groups or forces? (Be specific for each gender)



Reintegration



18. For girls who did return to their home community, how are they received by their family?

· Welcome back home with warmth

· Welcome back home with fear

· Neglected

· Rejected

· Other, specify

19. For girls who did return to their home community, how are they perceived by the community?

· As heroine

· As someone who has been through difficult experiences

· As a threat

· As a bad person

· As a criminal

· Other, specify

20. For boys who did return to their home community, how are they received by their family?

· Welcome back home with warmth

· Welcome back home with fear

· Neglected

· Rejected

· Other, specify

21. For boys who did return to their home community, how are they perceived by the community?

· As heroes

· As someone who has been through difficult experiences

· As a threat

· As a bad person

· As a criminal

· Other, specify



22. How does the community or local authorities support these children?



23. What can be done to support these children? 





“Thank you for taking the time to speak with me. I appreciate the information that you have shared with me and your honesty in talking about your community.  Is there anything else you would like to add at this time?”
END OF INTERVIEW



Observations and Notes:
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Tool: Focus Group Discussion with adults







Objective[footnoteRef:1] [1:  This tool was adapted from IRC- FGD for risk assessment.] 




The objective of the focus group discussion (FGD) is to facilitate discussions with community members, regarding the threats and safety issues they perceive with regards to children who were formerly associated with armed forces/armed groups and their families, to inform a potential humanitarian response. The questions are used as guidance to lead the discussion with regards to general safety concerns for children (particularly adolescents), slowly and where deemed appropriate, steering the conversation to speak about the specific safety concerns, stigma and risks for children formerly associated with armed forces/armed groups. 



How to implement a FGD



Target group: men and women from the community in separate groups. Select members of the population who have frequent contact with adolescents, who know about the risks adolescents and their families may face. 



Data collectors: This tool requires two data collectors, one to facilitate the session and one to record the data. The data collectors should be of the same sex of the participants. For instance, two female data collectors are needed to conduct the FGD with women. Interpreters should also be the same sex as the participants.



Preparation:

· Ensure that the location of the FGD allows for privacy and that the group is comfortable speaking in the location that has been selected.

· Adults should be divided into groups of 6 to 12 people, according to gender. Two facilitators of the same gender (female for women, male for men) should be guiding discussions throughout the FGD. One person will be moderating and leading the FGD, while the other is responsible for note-taking, to ensure no information is left out. 

· Informed consent of the participants should be sought before the focus group discussion takes place.



Materials Needed:

· Pen

· Form or note taking device (tablet, phone, computer)

· Consent form



Facilitation guidance: 

· Some questions in the tool are sensitive, and therefore confidentiality of the participants and their answers are essential. 

· The term CAAFAG may not be understood or too sensitive. Check in the community how CAAFAG are designated sensitively and adapt the questions. 

· Be alert to non-verbal signs and behaviours which indicate how comfortable the participants are – whether questions are too sensitive or if your participants are losing patience. When people are uncomfortable with your questions, do not insist they answer.

· Give participants the opportunity to ask questions or share their thoughts on issues that have not yet been discussed. 

· Be very careful not to raise unrealistic expectations. Do not make any promises or raise expectations for assistance.

· Observe and respect cultural norms, principles and sensitivities, particularly regarding gender.

· Be sensitive to the time needed to complete the FGD. It should take no more than an hour to complete.

· Ask if the participants are comfortable with you taking notes. 



Note taking: 

· Take note of the discussion, of all the information that are shared by participants.

· Record for each statement the number of people who agree, whether through verbal language, saying the same thing, verbally agreeing or, through non-verbal language such as nodding.   

· Indicate in your notes which information is relevant to girls and to boys. 



Step 1: Explain the Process and the Tool



· Introduce yourself and your organization to the participants and explain that you would like to know more about the situation of adolescent boys and girls in this community 

· Gain permission to carry out FGD following the script below

· Before the start of the FGD: It will be important to clarify to participants who we are and start the meeting with a general discussion on child protection. Explain that there are children and adolescents who do not reach services and as child protection actors we want to ensure that all children and adolescents have access to services. We would like to discuss the safety of children and adolescents in the community more generally, but also to look at those children and adolescents who are not accepted in the community and do not socialize with people and how the humanitarian community can support them and the communities at large. As you know, childhood is a key stage for a child’s long-term wellbeing and development and we want to ensure we can reach all children to be able to support them with reintegration within society to be able to engage in positive behaviors that can support themselves, their families, and the community at large. 





Step 2: Ask for informed consent 



Script:



Thank you for taking the time to meet with me today.  My name is _____________ and I work with ___________________[insert name of organization here].  We seek to better understand challenges adolescents face in the communities and in accessing services available. 



This discussion is not a guarantee of any direct or indirect support to you or your community, but the information you provide will help design and improve our programmes.  We would like to ask you some questions about existing risks and threats to children and adolescents in this community/camp. We would like to hear from you because we trust you can provide valuable information for your community.  This discussion should not take more than 60 min. Your identities will be kept strictly confidential, and we will not ask your name.



Your participation is completely voluntary, and you can choose not to answer any or all of the questions.  You may also choose to leave this discussion at any time.



The information you will provide will be used in a report to understand the needs of the children in this community that will be shared with other humanitarian actors. It will not be accessible to the public.



Your identity will be kept strictly confidential, and we will not ask your name.



Confidentiality note: During the discussion, we may call each other with our first names. We are committed to maintain your confidentiality, we are interested in your points of view and not in who said what. We kindly ask you to respect the confidentiality of each other and not to say who said what when you leave this room. If you would like to tell us a relevant story from your community, please do not reveal the names of the people concerned, or any detail that might reveal their identities.



Do you feel comfortable participating in this discussion and answering my questions? Do you have any questions before we start? [Note any questions from the participants in the space here.]



[After each of the following comments/questions, look at the participants and get implicit approval that they have understood:] 

· All the information they provide will be recorded anonymously.

· Their participation in this interview is voluntary.

· They can stop answering questions at any time



Informed consent was obtained from participants:  □ Yes   □ N



Step 3: Questions and Record Answers



Record the following information before starting:



		Type of tool:  FGD adults



Methodology: Risk assessment



		Geographic Location:

		Interview Date:



		Interviewer:

Note taker: 

		Interpretation Necessary:

Yes                           No

		Gender of interviewee:



		Age

		# of participants

		











1. What are the risks existing in this community which affects especially children and adolescents? Are there specific risks for girls? Are there specific risks for boys? 

2. Do you know of children who are associated with armed groups or armed forces? Are there boys and girls?

3. How are they perceived by the community? 

4. What are the bad things that could happen to these adolescents if they were participating in activities implemented by organizations? 

5. How their participation in activities could cause conflict/tension/problems inside the house with other family members?

6. How their participation in activities could cause conflict/tension/problems outside the house, with community members?  

7. What are the risks for NGO we should consider when supporting them?

8. Are there any other considerations you think might be relevant in general? 

9. What would you recommend to mitigate the risks? 

“Thank you for taking the time to speak with me. I appreciate the information that you have shared with me and your honesty in talking about your community.  Is there anything else you would like to add at this time?”
END OF INTERVIEW

Observations and Notes:
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Information

		How to use this data base?



		1. Adapt the questions in the tools to the questions you have selected and/or modified. 

		2. Remove dummy data from the tables

		3. Enter the data into the tables for each tools

		4. Identify codes for each question

		5. Enter the codes in the corresponding columns in the "Code" tab

		6. Select the codes from the drop-down menus for each answer in the tools table. Add as many rows as necessary to enter all the codes for the same answer. 

		7. Analyse the data according to the research questions related to the methodology. The coded data is automatically organised by research question in the "Analysis" tabs.









KII Adults

		Key Informant Interview                                                                                                                                                                                                  Remove the dummy data and enter the interviewee responses in each relevant box







		Interviewee #		Target group		Age group		Location		1. Can you introduce yourself and your role with regards to adolescents? 		Code 1		2.        What are the main threats people residing here are facing in terms of safety and security? (I.e. arrests and detention, UXO, gender based violence etc.)		Code 2		3.        How do people consider children/adolescents who were associated with armed groups ?		Code 3		4.        Do these adolescents experience difficulties accessing services such as health, education? (if not, what are the barriers to them accessing these services?)		Code 4		5.        Are there any boys and girls arrested? What are the reasons? What about their parents?		Code 5		6. What are the bad things that could happen to adolescents if they were participating in activities implemented by organizations?		Code 6		7. How their participation in activities could cause conflict/tension/problems inside the house with other family members?		Code 7		8. How their participation in activities could cause conflict/tension/problems outside the house, with community members?  		Code 8		9.        Are there any risks we should consider when supporting them?		Code 9		10.        Are there any other considerations you think might be relevant in general?		Code 10		11.	What are your recommendations to mitigate the risks? 		Code 11

















































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































FGD Adults

		Focus Group Discussion Adults                                                                                                                                                                                                                       Enter the participants' responses in each relevant box and the number of people who agreed with the statement.  For example, "Girls are recruited by armed groups in this community x 3". Then add the same code 3 times. 







		Interviewee #		Target group		Age group		Number of participants		Location		1.	What are the risks existing in this community which affects especially children and adolescents ? Are there specific risks for girls? Are there specific risks for boys? 		Code 1		2.     Do you know of children who are associated with armed groups or armed forces? Is this different for boys and girls?		Code 2		3.    How are they perceived by the community? 		Code 3		4. What are the bad things that could happen to these adolescents if they were participating in activities implemented by organizations? 		Code 4		5. How their participation in activities could cause conflict/tension/problems inside the house with other family members?		Code 5		6. How their participation in activities could cause conflict/tension/problems outside the house, with community members? 		Code 6		7.	What are the risks for NGO we should consider when supporting them?		Code 7		8.        Are there any other considerations you think might be relevant in general?		Code 8		9.	What would you recommend to mitigate the risks ? 		Code 9











































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































Analysis

		What are the risks organizations may face in the implementation of a CAAFAG project in this location?						What are the risks former CAAFAG boys and girls may face implementing a project in this location?																								What are the mitigation measures to mitigate the risks?

		2.        What are the main threats people residing here are facing in terms of safety and security? (I.e. arrests and detention, UXO, gender based violence etc.)		9.        Are there any risks we should consider when supporting them?		7.	What are the risks for NGO we should consider when supporting them?		3.        How do people consider children/adolescents who were associated with armed groups ?		4.        Do these adolescents experience difficulties accessing services such as health, education? (if not, what are the barriers to them accessing these services?)		5.        Are there any boys and girls arrested? What are the reasons? What about their parents?		6. What are the bad things that could happen to adolescents if they were participating in activities implemented by organizations?		7. How their participation in activities could cause conflict/tension/problems inside the house with other family members?		8. How their participation in activities could cause conflict/tension/problems outside the house, with community members?  		1.	What are the risks existing in this community which affects especially children and adolescents ? Are there specific risks for girls? Are there specific risks for boys? 		2.     Do you know of children who are associated with armed groups or armed forces? Is this different for boys and girls?		3.    How are they perceived by the community? 		4. What are the bad things that could happen to these adolescents if they were participating in activities implemented by organizations? 		5. How their participation in activities could cause conflict/tension/problems inside the house with other family members?		6. How their participation in activities could cause conflict/tension/problems outside the house, with community members? 		10.        Are there any other considerations you think might be relevant in general?		11.	What are your recommendations to mitigate the risks? 		9.	What would you recommend to mitigate the risks ? 		8.        Are there any other considerations you think might be relevant in general?

		KII Adults		KII Adults		FGD Adults		KII Adults		KII Adults		KII Adults		KII Adults		KII Adults		KII Adults		FGD Adults		FGD Adults		FGD Adults		FGD Adults		FGD Adults		FGD Adults		KII Adults		KII Adults		FGD Adults		FGD Adults

		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0

		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0

		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0

		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0

		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0

		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0

		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0

		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0

		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0

		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0

		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0

		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0

		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0

		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0

		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0

		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0

		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0		0













































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































Risk assessment

		Use this form to assess potential safeguarding risks related to the involvement of adolescents and personel in CAAFAG related activities. Use the following matrix to identify the risk level based on the likelihood and impact. Do not fill the black column. It will fill up automatically based on the likelihood and the impact.                                                                    This tool can also be used to assess the risk of implementing a context analysis with the support of the security sector. See the second example. 





				Risk level				Impact

								Low		Medium		High

				Likelihood		High		Medium		High		High

						Medium		Low		Medium		High

						Low		Low		Low		Medium

		Step 1: Who is at risk?		Step 2: What are the risks?		Step 3: What are the control measures currently in place and how effective are they?		Step 4: Risk calculation						Stage 5: What are the agreed additional controls/actions to be put in place to mitigate the risk?		By whom?		By when?

								Likelihood		Impact		Risk level

		Adolescent boys and girls CAAFAG		CAAFAG can be at risk of retailation from community members if they access services that other community members cannot access		CAAFAG do not disclose their past association with armed groups and not access services		High		Medium		High		Services provided should be opened to all vulnerable adolescents in the community. Selection criteria should include CAAFAG as well as other protection concerns. Services will be introduced to the community through a discussion with community leaders including teachers, chief of village, etc. 		Community mobilization officers		Before the start of the project

		Data collectors		Data collectors can be at risk of harm by armed groups 		No branding policy		Low		Medium		Low		Data collectors will not wear or carry any identifiable items from there organisation 		Data collectors

												0		They will introduce themselve as conducting a research on behalf of … .		Data collectors

												0		Security staff will be present in case of a problem		Security staff

												0		An evacuation plan will be put in place		Security staff

												0		Data collectors will be trained on signs of disconfort and tension among participants or in the community and how to close a session with a neutral question. 		Leading team

												0

												0

												0

												0

												0

												0

												0

												0

												0

												0

												0

												0

												0

												0

												0

												0















Code

														Code KII																								FGD Adults

		Column1		Column1		Column1		Column2		Column3				Code 1		Code 2		Code 3		Code 4		Code 5		Code 6		Code 7		Code 8		Code 9		Code 10		Code 11				Code 1		Code 2		Code 3		Code 4		Code 5		Code 6		Code 7		Code 8		Code 9

		Boys		Man		Children		Location A		High

		Girls		Woman		18 +		Location B		Medium

		Men						Location C		Low

		Women						Location D
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Tool: Key Informant Interview with adults



Objective[footnoteRef:1] [1:  This tool was adapted from IRC- FGD for risk assessment.] 




The key informant interview (KII) is used to facilitate an individual interview with adult men and women community members and to gather broad information on the risks children and adolescents face in the community. 



How to implement a KII



Target group: adult men and women. Select members of the population who have frequent contact with adolescents, who know about the risks adolescents and their families may face. This may include teachers; women and youth group leaders; health care practitioners and traditional birth attendants; social workers; shopkeepers; etc. Focus on individuals within the population who have the most insight into the lives of adolescents at risk, marginalized, or isolated.



Data collector: This tool requires one data collector who should be the same sex of the participants. For instance, one female data collector is needed to conduct the KII with women. Interpreters should also be the same sex as the participants.



Preparation:

· Ensure that the location of the interview allows for privacy and that the key informant is comfortable speaking in the location that has been selected.



Materials Needed:

· Pen

· Form or note taking device (tablet, phone, computer)

· Consent form



Facilitation guidance: 

· The below questions are to be used for semi-structured interviews with key informants including authorities, humanitarian workers (NGOs) and community leaders ensuring that there is a balanced representation of women and men. 

· Questions are open-ended (semi-structured) with no fixed set of responses. The interviewer should try to build a relaxed and constructive relationship with the informant through a conversational approach. 

· Some questions in the tool are sensitive, and therefore confidentiality of the interviewee and their answers are essential. 

· The term CAAFAG may not be understood or too sensitive. Check in the community how CAAFAG are designated sensitively. 

· Be alert to non-verbal signs and behaviours which indicate how comfortable the person is with the interview – whether questions are too sensitive or if your respondent is losing patience. When people are uncomfortable with your questions, do not insist they answer.

· Give key informants the opportunity to ask questions or share their thoughts on issues that have not yet been discussed. 

· Be very careful not to raise unrealistic expectations. Do not make any promises or raise expectations for assistance.

· Observe and respect cultural norms, principles and sensitivities, particularly regarding gender

· Be sensitive to the time needed to complete the interview. It should take no more than an hour to complete.

· Ask if the key informant is comfortable with you taking notes. 



Step 1: Explain the Process and the Tool



· Introduce yourself and your organization to the interviewee and explain that you would like to know more about the situation of adolescent boys and girls in this community. 

· Gain permission to carry out the interview (informed consent) following the script below.



Step 2: Ask for informed consent



Script:



Thank you for taking the time to meet with me today.  My name is _____________ and I work with ___________________[insert name of organization here].  We seek to better understand challenges children and adolescents face in the communities and in accessing services available. 



This interview is not a guarantee of any direct or indirect support to you or your community, but the information you provide will help design and improve our programmes.  We would like to ask you some questions about existing risks and threats to children and adolescents in this community/camp. We would like to hear from you because we trust you can provide valuable information for your community.  This discussion should not take more than 45 min.



Your participation is completely voluntary, and you can choose not to answer any or all of the questions.  You may also choose to leave this interview at any time.



The information you will provide will be used in a report to understand the needs of the children in this community that will be shared with other humanitarian actors. It will not be accessible to the public.

Your identity will be kept strictly confidential, and we will not ask your name.



Do you feel comfortable participating in this interview and answering my questions? Do you have any questions before we start? [Note any questions from the participants in the space here.]



[After each of the following comments/questions, look at the participants and get implicit approval that they have understood:] 

· All the information they provide will be recorded anonymously.

· Their participation in this interview is voluntary.

· They can stop answering questions at any time



Informed consent was obtained from participants:  □ Yes   □ N



Record the following information before starting:



		Type of Activity: KII adults

Methodology: Risk assessment



		Geographic Location:

		Interview Date:



		Interviewer:

Note taker (if different): 

		Interpretation Necessary:

Yes                  No

		Gender of interviewee:



		Age:



		Role in the community:









1. Can you introduce yourself and your role with regards to adolescents? 

2. What are the main threats people residing here are facing in terms of safety and security? (I.e. arrests and detention, UXO, gender based violence etc.)

3. How do people consider adolescents who were associated with armed groups? 

4. Do these adolescents experience difficulties accessing services such as health, education? (if yes, what are the barriers to them accessing these services?)

5. Are there any boys and girls arrested? What are the reasons? What about their parents?

6. What are the bad things that could happen to adolescents if they were participating in activities implemented by organizations? 

7. How their participation in activities could cause conflict/tension/problems inside the house with other family members?

8. How their participation in activities could cause conflict/tension/problems outside the house, with community members?  

9. Are there any risks we should consider when supporting them?

10. Are there any other considerations you think might be relevant in general? 

11. What are your recommendations to mitigate the risks? 

“Thank you for taking the time to speak with me. I appreciate the information that you have shared with me and your honesty in talking about your community.  Is there anything else you would like to add at this time?”
END OF INTERVIEW



Observations and Notes:
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Sample of referral pathway







		Service

		Location A

		Location B

		Location C



		Child protection case management

		Service provider:

Focal point:

Contact: 

Criteria:

		Service provider:

Focal point:

Contact: 

Criteria:

		Service provider:

Focal point:

Contact: 

Criteria:



		GBV case management for children (if not included in CP case management)

		Service provider:

Focal point:

Contact: 

Criteria:

		Service provider:

Focal point:

Contact: 

Criteria:

		Service provider:

Focal point:

Contact: 

Criteria:



		GBV case management for adults

		Service provider:

Focal point:

Contact: 

Criteria:

		Service provider:

Focal point:

Contact: 

Criteria:

		Service provider:

Focal point:

Contact: 

Criteria:



		Mental health/ psychosocial support children 

		Service provider:

Focal point:

Contact: 

Criteria:

		Service provider:

Focal point:

Contact: 

Criteria:

		Service provider:

Focal point:

Contact: 

Criteria:



		Mental health/ psychosocial support adults

		Service provider:

Focal point:

Contact: 

Criteria:

		Service provider:

Focal point:

Contact: 

Criteria:

		Service provider:

Focal point:

Contact: 

Criteria:



		Health 

		Service provider:

Focal point:

Contact: 

Criteria:

		Service provider:

Focal point:

Contact: 

Criteria:

		Service provider:

Focal point:

Contact: 

Criteria:



		Additional services

		Service provider:

Focal point:

Contact: 

Criteria:

		Service provider:

Focal point:

Contact: 

Criteria:

		Service provider:

Focal point:

Contact: 

Criteria:
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Sample of resource directory[footnoteRef:1]/service mapping [1:  Adapted from Child Fund 2015. Strengthening Community-Based Child Protection Referral Pathways : A resource manual] 




		Name of agency

		Focal point

		Working location

		Admission criteria

		Services provided

		Business hours

		Cost



		Region ABC



		NGO X

		

		

		

		

		

		







		Health clinic

		





		

		

		

		

		



		Women Association

		





		

		

		

		

		



		NGO Y
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Categorization of actor

		Stakeholder analysis                                                                                                                     Enter the results of group work in the relevant cells. 

		Community actors		Authorities		Family members		Armed actors		NGO

































































Influence & Support

																																						HIGH INFLUENCE







































																																						LOW INFLUENCE







































		LOW SUPPORT																		HIGH SUPPORT







Stakeholder mapping

		Example of stakeholder mapping

																																				Legend

						Fathers						Mothers																								Quality - What type of rlationship is it? 				Formal reporting

																																								Resource flow (financial and non financial)

																																								Conflict

												Girls																								Direction - Is it uni directional or bo-directional? 				One direction

																								Armed group focal point																Both direction

																																				Intensity - How strong is the relationship? 				Weak

																																								Moderate

								Boys 																																Strong

																				Chief of village

														Youth leader

																								Head of police station

								Women leader								Community members





Engagement strategy 

		Category		Name of stakeholder		Level of influence		Level of support		Opportunities		Risks		Engagement strategy		Action steps		Focal point		Timeline		Budget







































































Sheet2

		Column1				Column1		Column1				Column1

		Who can influence the recruitment of boys and girls in armed groups?				High Support		High influence				Keep satisfied

		Who can influence the release of boys and girls?				Low support		Low influence				Manage closely
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Objectives[footnoteRef:1] [1:  The tools are adapted from the Stakeholder and social network analysis. International Rescue Committee.] 


This session plan provides a guide for a half day (4 hours) of activity to identify stakeholders to engage with around prevention, release, and reintegration. 



After completing the session, participants will be able to: 

· Identify stakeholders’ level of influence and their support to CAAFAG related to prevention, release, and reintegration.

· Determine the best strategies to engage with each stakeholder.



Target group

Men and women data collectors, context analysis leading team, UN, government, CBO, NGO involved in prevention, release and reintegration programs.  



Group set up

It is recommended to implement the workshop with a mixed gender group. Based on cultural preferences, small groups can be divided per gender. In any case, be mindful of power dynamics, to allow every participant to express themselves freely, particularly women.  



Facilitators

You will need two facilitators for a group of up to 20 participants, including a male and female facilitator. Facilitators can be members of the leading team who has led the implementation of the context analysis. 



Agenda



		Time

		Activity



		15 min

		Session 1: Introduction



		20 min

		Session 2: List and categorization of actors



		30 min

		Session 3: Identification of level and type of influence



		45 min

		Session 4: Categorization and mapping of relationships



		15 min

		Coffee break



		45 min

		Session 5: Linkage to project design



		60 min

		Session 6: Develop an engagement strategy








SESSION 1. Introduction



Time: 15 minutes 	Arrangement: Whole group



1.1 The purpose of the workshop



EXPLAIN >



This workshop will help identifying stakeholders to engage with on prevention, release and reintegration. 

The objectives are to:

· Identify stakeholders selected based on their level of influence and their support to CAAFAG. 

· Determine the strategies to engage with each stakeholder.



1.2 Introduction 



If participants don’t know each other, take a round of table to allow each participant to introduce themselves. 



ASK > Introduce yourselves with your name, the organization you work for and your role.



SESSION 2. List and categorization of actors



Time: 20 minutes 	Arrangement: Small groups





PREPARE >



Organize the participants into 3-4 groups. You can consider having a larger group or two groups focusing on the reintegration, since more actors are likely to be involved. Each group will focus on one question as follows:



· Group 1: Who can influence the recruitment of boys and girls in armed groups?

· Group 2: Who can influence the release of boys and girls?

· Group 3 & 4: Who can influence the reintegration of boys and girls in their community?



In each group, identify a note taker who will insert the information into the Stakeholder Analysis Excel document. Prepare one file for each group. 



EXPLAIN >



Each group will list all the actors (individual, groups, or organizations) that are relevant to the question and will categorize them as community members, authorities, armed actors, etc. following the table below. 



It is important to be specific. An actor is not a community leader but for example the head of a women’s association or the chief of village. 

Community       Authorities     Family  	Armed 

members 		       members	actors



Think about girls and boys separately. Chief of village 

Boys

Armed group Focal point 

Girls



Place a G next to the actors that are relevant to girls exclusively and B for those relevant to boys exclusively. Others without specification will be relevant for both boys and girls. Women’s leader - G





Distribute sticky notes of different colours. Encourage participants to select one colour per category of actors. Youth leader

Head of police station

Religious leader

Mother 

Father





Once the groups have listed all the actors, ask them to check the gender of actors listed. If the majority are male, ask the groups to Example of categorization of actors



identify influential women or women’s groups that may have been missed in the first listing. 



Ask the note taker to record the results in the Stakeholder Analysis – Categorization of actors. 



SESSION 3. Identification of level and type of influence



Time: 30 minutes 	Arrangement: Small groups



PREPARE >



Prepare a flipchart for each group with the drawing of the grid below. 



EXPLAIN >



Each group will quantify the level of influence of each actor based on the specific outcome (prevention/release/reintegration) and their level of support towards the outcome. 



It’s important to note that the decision is based on how and whether the actor influences the specified outcome, rather than an assessment of their general power or support.



Each group will place the sticky notes with the stakeholders in the right place in the grid. 

An actor that may be indifferent to the outcome would be placed in the middle.








		Armed group Focal point

Father



		













		Head of police station





Religious leader

Mother



		HIGH INFLUENCE





		

Chief of village











		Women’s leader



		







		LOW INFLUENCE





		LOW SUPPORT

		HIGH SUPPORT

		





Example of Influence & Support Grid







Ask the note taker to record the results in the Stakeholder Analysis – Influence & Support Grid. 



SESSION 4. Mapping of relationships



Time: 45 minutes 	Arrangement: Small groups



4.1 Categorize the relationships



PREPARE >



Prepare a flipchart or a PowerPoint slide with the table below.



EXPLAIN >



Each group will develop a stakeholder map that includes the relationships between actors. The relationships can be formal, including resource flow (e.g. financial, in-kind, corruption), informal influence over (e.g. religious, use of violence) or conflict. 



The relationships are defined according to the quality, the direction and the intensity as follow:



		Quality – what type of relationship is it?

			 Formal & informal reporting





	 Resource flow (financial and non-financial)







	 Conflict





		Direction – is it uni-directional or bi-directional? 

			One direction



	

	Both directions





		Intensity – How strong is the relationship? 

			Weak



	Moderate







	Strong









4.2 Map the relationships



PREPARE >



Prepare a flipchart or a PowerPoint slide with the example of the map below.



EXPLAIN >



Once the types of relationships have been identified, each group will map the relationships between actors. Suggest them to cluster actors around the targeted group. For example, actors interacting with armed groups can be moved closer to the armed group Focal point. As relationships are identified, participants draw connecting lines between actors following the example below.

Members of the community







Armed group Focal point



Women’s leader

Youth leader

Chief of village



Boys

Girls

Mother

Father















Head of police station



Religious leader







Example of a Relationships Mapping  





Ask the note taker to record the results in the Stakeholder Analysis – Stakeholder Mapping.
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 15 min Coffee break

SESSION 5: Develop an engagement strategy 



Time: 45 minutes 	Arrangement: Small groups



5.1 Identify opportunities and risks



PREPARE >



Prepare a flipchart or a PowerPoint slide with the list of opportunities and risks below.



EXPLAIN >



Each group will identify opportunities and risks for each actor, using findings from the Influence & Support Grid and the Relationships Mapping.  



Opportunities may include:



Friends in high places: highly influential and supportive actors that will become key allies to the project. 



Popular support: these actors may not have a lot of power to influence the outcome, but their capacities can be strengthened to contribute to the overall outcome. 



Critical relationship building: some actors may have positive influence, but they are not connected. Facilitating relationship building between key actors may prove beneficial. 



Tap into under-utilized support: you may identify actors within the network who are very positive about the change, but who have not been given a role or sufficient voice within the proposed intervention. Give voice to these ‘champions’ and empower them to play a more central role. 



Building networks within the network: there may be the potential for coalition building to raise the voice and influence of those who are positive about the proposed change. This can be done through more formal partnership arrangements or could be through organizing events to give a platform to those who share your ambitions.



Risks may include:



Spoilers: you may identify powerful actors that are against the outcome and will cause problems for the project. For example, local authorities do not support the presence of former CAAFAG in their district. Start by better understanding their interests/incentives and look for opportunities to align with their interest to get them on board for the project or at least neutral to the project and at least ‘kept satisfied’. Also, consider finding actors that might influence the spoilers to shift their opinion, such as community leaders. 



Quiet Saboteurs: You may identify actors that are against the outcome but do not have a lot of power to entirely derail the project. Take steps to mitigate risks that they could have to the project. Early engagement could help to change their opinion. If it is not possible to change their behaviour, then monitor closely and address if they start to pose challenges to project success.



Ask the note taker to record the results in the Stakeholder Analysis – Engagement strategy (dark green columns)



5.2 Stakeholder engagement planning



PREPARE >



Prepare a flipchart or a PowerPoint slide with the table below.



EXPLAIN >



Participants will fill the stakeholder engagement plan table, using the engagement strategies table below. Identify where each stakeholder fits in the table below and report the information in the Stakeholder analysis - Engagement strategy column G (Engagement category).



		

		Keep satisfied 

· Develop advocacy strategy to get their buy-in 

· Consult or involve in key activities 

· Work with other actors to influence them 









		

		Manage closely 

· Consult at key decision points 

· Establish formal partnerships 

· Conduct joint assessments 

· Hold regular coordination meetings 









		HIGH INFLUENCE





		

		Monitor 

· Monitor potential negative impact of actor 

· Work with other supportive actors to influence and gain support 









		

		Keep informed 

· Consult at key decision points 

· Establish formal partnerships 

· Capacity building to increase influence 

· Provide updates on activities 









		LOW INFLUENCE





		LOW SUPPORT

		HIGH SUPPORT

		Example of engagement strategies
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Tool : Workshop









Alliance for Child Protection in Humanitarian Action. CAAFAG Programme Development Toolkit - 2022



Alliance for Child Protection in Humanitarian Action. CAAFAG Programme Development Toolkit - 2022

The engagement strategy should be detailed and context specific. Talk through the example in the table and check understanding. It is a collective exercise, you may not need to fill the focal point, timeline and budget at this stage. 





		Category

		Name of stakeholder

		Level of influence

		Level of support

		Opportunity 

		Risk

		Engagement category

		Engagement strategy

		Action step

		Focal point

		Timeline

		Budget



		Community member

		Chief of village

		High influence

		Medium support

		They have a lot of influence to increase community acceptance 



		They can increase community rejection if not supportive

		Keep satisfied

		Community dialogues with chiefs of village led by supportive chiefs

		1.Identify chief of village from relevant communities

2.Schedule a meeting with each of them to gauge their level of support

3.Empower supportive chief of village to lead a dialogue among chief of village

4.Encourage community dialogues led by chief of village and supportive religious leaders

		Community mobilization officer

		1-3 months



		Vehicle hire for meetings

Refreshments 





Example of stakeholder engagement planning





Ask the note taker to record the results in the Stakeholder Analysis – Engagement strategy. (light green columns) 



SESSION 6: Debriefing in plenary



Time: 1 hour	Arrangement: Whole group



Each group will present the results of the Stakeholder analysis for 15-20 min. 

Ensure that suggestions from other groups are recorded in each table.  



Wrap up the session with the way forward, and how the results of the stakeholder analysis will be used for project design. 
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[bookmark: _30j0zll]Introduction

Multiple actors are working together to address the child protection risks facing XXXX and families through the provision of a range of services, including case management. It is essential that all involved actors agree on data protection and information sharing protocols, with the aim of harmonising and standardising approaches in order to support safe and ethical data storage, sharing, archiving, and destruction. 

Through this Data[footnoteRef:0] Protection and Information Sharing Protocol (DPISP), it is anticipated that potential risks to children and families will be mitigated through the protection of Personal Data and anonymous data. Anonymous data means that the information cannot be linked to an identified or identifiable person.  Additional key definitions can be found in Annex A. [0:  The terms information and data are often used interchangeably. Data refers to the facts and figures which, when processed, provide information. In this context, information or data refers to personal and family details gathered from children/families as part of the process of addressing child protection issues. Information can be stored or transmitted verbally, on paper or by electronic data.  ] 
Personal Data is defined as any data related to an individual who can be identified from that data and other information; or by means reasonably likely to be used related to that data. Personal data includes: biographical data such as name, sex, marital status, date and place of birth, country of origin, FCN number etc; biometric data such photographs, fingerprints, and iris images; and any expression of opinion about the individual, such as assessments of his/her needs and situation. 





[bookmark: _1fob9te]Purpose

This DPISP was developed collaboratively by the In-Country CP/CM Coordination Group on behalf of In-Country Coordination Group in Location, Country. The purpose of this DPISP is to provide guidance for storing, sharing, archiving and destroying information related to children and families linked to child protection case management services.  

The approach contained in the DPISP is guided by international child rights and follows the principle of the best interests of the child, the principles of ‘do no harm’, and best practices for confidentiality, all of which require that information is only shared on a ‘need to know’ basis. 

This DPISP is complementary and integral to the Standard Operating Procedures (SOPs) for Case Management in the context of the XXX Response. This DPISP does not override those Case Management SOPs, but rather provides guidance specifically on safe and ethical data protection and information sharing. This DPISP should also be read in conjunction with the CPIMS+ Terms of Use. 

[bookmark: _3znysh7]Participating Authorities and Agencies 

The following Child Protection authorities and agencies agree to participate in this DPISP. See Annex B for list of official signatories

[image: ]
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Child Protection Sub-Sector

                                   Location, Country                                                           

Data                           Protection and Information Sharing Protocol
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· Agency A

· Agency B

· …...



1. [bookmark: _2et92p0]Ground Rules

1.1. All participating authorities and agencies are informed, consulted and have been given the opportunity to contribute to the content of this document and, based on that process, agree to adhere to it.

1.2. By agreeing to this DPISP, participating authorities and agencies confirm their commitment to ensure that staff and representatives with access to child protection case management data are aware of, understand, and comply with the contents of and obligations entailed in this DPISP.  

1.3. Staff and representatives of participating authorities and agencies must not disclose Personal Data to unauthorised individuals including, but not limited to, family members, friends, community leaders, local authorities, or the media. This obligation continues even after leaving the organization or taking on a different role. 

1.4. Organizations will ensure that an agreement or code of conduct outlining these obligations is signed by all staff with access to Personal Data related to child protection case management

1.5. Participating agencies and authorities will ensure a reasonable level of security for child protection case management data (both Personal Data and anonymous data) and will treat the data in accordance with the standards established in this DPISP.

1.6. Participating authorities and agencies will independently monitor and evaluate their compliance with this DPISP, cooperate with joint audits, and take a proactive approach for asking for support from the In-Country CP/CM Coordination Group on data protection and information sharing. 

1.7. Child protection case management data is only from reported cases and the consolidated data is in no way representative of the total incidence or prevalence of child protection concerns in any one location or group of locations. 

1.8. Agencies reserve the right (with good intention) to stop sharing Personal Data and anonymous, aggregate data if this DPISP is breached repeatedly and will inform the CMTF in writing with the reasons for stopping the flow of data.

2. [bookmark: _tyjcwt]General Principles Minimum Standard 5: Information management

“Up-to-date information necessary for effective child protection programming is collected, used, stored and shared, with full respect for confidentiality, and in accordance with the ‘do no harm’ principle and the best interests of children.” (Child Protection Working Group, 2012 Minimum Standards for Child Protection in Humanitarian Action)





2.1. The best interests of the child, including considerations of physical safety, social and emotional wellbeing is the primary consideration in decision-making on data protection and information sharing.

2.2. Access to Personal Data should be limited only to those who need to know it for the purpose of providing child protection case management services. Personal Data should only be known to the relevant caseworker, supervisor, and other service providers (e.g. referral agencies) for the purpose of providing child protection case management services. 

2.3. The way information is shared depends primarily on the purpose and need for the sharing of such information, the type of information being shared, and the level of sensitivity of the information. 

3. [bookmark: _3dy6vkm]Assent/Informed Consent

3.1. When obtaining informed consent/assent an explanation must be given to the child and their parent/caregiver where appropriate, on exactly why Personal Data is being gathered, how it will be used and by whom as well as the limits on confidentiality (i.e. where serious safety concerns are identified and/or mandatory reporting requirements). 

3.2. Information should be shared sensitively in language and formats appropriate to the child’s age and capacity to understand, and the child (and parent/ caregiver) should be given opportunities to ask questions.

3.3. Children should be given the opportunity to highlight any information that they do not want disclosed to any particular person or agency.  For example, they may not want their family to be told personal details about them that they would rather communicate face-to-face.  

3.4. Children/caregivers have the right to access and review information held about them.  Agencies holding information should therefore make provisions for them to be able to access their information as and when they need to do so (including after their case is closed).  

3.5. In exceptional circumstances, information disclosed by children can be shared against their wishes if it is considered – after careful evaluation - in their best interests to do so, usually if the child or another person is at risk of being harmed or if sharing the data is determined to be in the child’s best interests. In such situations, the reasons for sharing Personal Data in such a manner must be clearly explained to the affected child.  There is no hard or fast rule for disclosing information shared by a child. Because this is subjective, each case should be considered individually, and decisions to disclose information should be taken at the highest level of the agency or agencies involved.

3.6. Mandatory reporting laws require service providers to report cases of actual or suspected abuse to a central agency, limiting confidentiality between agencies and their clients. The applicability of mandatory reporting requirements is currently unclear and until the legal requirements in Country X are clarified, mandatory reporting requirements will be determined by the agency regulations (including those governing government departments). Mandatory reporting laws should be explained to the child (and/ or caregiver) during the informed consent process. In some cases, mandatory-reporting systems may be seriously flawed (e.g. because of lack of clear procedures and guidelines, lack of capacity to respond, etc.) and can further jeopardise children and families’ safety, particularly in emergency settings. Service providers should then consider the child’s safety and best interests along with the potential legal implications of not reporting to determine the appropriate next steps.  Decisions regarding compliance with mandatory reporting laws should be taken at the highest level of the agency involved.

4. [bookmark: _1t3h5sf]Data Protection/Storage

[bookmark: _4d34og8]Protecting Data Stored in Paper (Hard Copy) Forms and Files

4.1. [bookmark: _2s8eyo1]All children on whom information is gathered should be allocated a unique case code based upon an agreed standard coding format developed by the CM TF for the purpose of anonymising and tracking the case.

4.2. For agencies and authorities using CPIMS+, case codes will be assigned randomly by the CPIMS+. 

4.3. The case code should be used to refer to the child’s case verbally, on paper, and electronically (including in word documents, emails, skype conversations, etc) instead of referring to Personal Data such as the child’s name. 

4.4. Each case and all related forms and paperwork should be stored in its own individual file, clearly labelled with the individual case code on the outside of the file.  It is imperative that the child’s name does not appear on the outside of the file. Files should be stored according to the allocated code.

4.5. Paper files should be kept in a secure place, accessible only to the caseworker(s) and supervisor(s) responsible for the information.  This requires a lockable filing cabinet, with arrangements for the keys to be kept with the person with responsibility for the information. No one else should be given independent access, unless on a need-to-know basis and permission is provided.

4.6. Where feasible, rooms containing paper or electronic information should be kept securely locked when the person responsible for the information leaves the room. Where this is not feasible, a lockable filing cabinet is sufficient. 

4.7. Paper files should be transferred by hand between only the people responsible for the information (for example when required for use in case conferences and case review meetings).  During transit and transfer, the files should be stored in a sealed box or sealed envelope. 

4.8. It is not permissible to keep original documents such as ID cards or medical reports. Instead, original documents must either be photographed or scanned and returned to the child/family. Original documents should not be stored in paper files so that destruction of paper files can be done without any hesitation in the event of an emergency evacuation/relocation.  

4.9. Printing, photocopying or scanning of data related to children should be done in-house.  Any extra copies of forms should be fully destroyed using an electronic shredder so that they are illegible and disposed of confidentially.  

[bookmark: _17dp8vu]Protecting Data Stored in Electronic (Soft Copy) Forms and Files

4.10. Smartphones, tablets, laptops, and desktops (hereafter computers) themselves must be password protected and participating agencies and authorities will ensure that each individual member of staff uses his or her own login and not share passwords.

4.11. In addition to the computer itself, all electronic files (e.g. Word, Excel) must be password protected. If emailing a document containing child protection case management data, the password should be emailed separately. Staff must ensure that emails are only sent to the intended recipient with no one else in copy.

4.12. Strong passwords should be used, i.e. containing at least 8 characters including one number, one capital letter, one letter and one special character that cannot be easily guessed e.g. ‘s8veThechild!’) and default shared network drives should be disabled.

4.13. Passwords for documents and computers must be changed on a regular basis (minimum every 3 months) or when an authorised user leaves their current position. 

4.14. Staff must lock their computer when away from it. Computers should also be set to automatically lock if the user is away from the machine.

4.15. Staff are not allowed to save case management information on their personal computers. Only work-assigned computers can be used for managing information related to child protection case management. 

4.16. The computers hosting data on children should only be accessed by authorised personnel. and should be used exclusively for that purpose.

4.17. Computers should be fitted with up-to-date anti-virus software so as to avoid corruption and loss of information. 

4.18. When a member of staff leaves their current role or job, they must hand over all child protection case management information. Any Personal Data saved on the computer must be erased before handover.

4.19. Memory sticks (USBs) should be avoided or, if necessary, passed by hand between the staff responsible for the information and be password protected, and the file erased immediately after transfer.  The file should then be permanently erased from the ‘Recycling Bin’ file on the computer. 

[bookmark: _3rdcrjn]CPIMS+ Specific Data Protection Considerations

4.20. If, at any time, a user of the CPIMS+/Primero system ceases to provide child protection case management services, their access to the CPIMS+ will be immediately revoked, either permanently or temporarily, as the situation requires. User management is the responsibility of the CPIMS+ System Administrator and lead administrators within participating authorities and agencies. 

4.21. UNICEF commits to host the CPIMS+ in line with the law of Country X and international data protection laws and best practices. Minimum standards of data security should be met by any cloud services provider, for example ISO 27000. Cloud services should also include automatic data backups, failover features, and full encryption. Please refer to the CPIMS+ Implementation Plan and CPIMS+ Terms of Use for details on the security of the CPIMS+.

4.22. If it is necessary for the remote CPIMS+ IT Help Desk to access information to provide remote IT support, where possible, the data will be limited to anonymised information. In the event that the identification of a specific record is required in order address a problem, partners should always refer to this record using the unique case code. The CPIMS+ IT Help Desk provider and individual staff and representative must sign confidentiality and code of conduct agreements. 

4.23. The procedures for technical support from the CPIMS+ Help Desk are described in the Terms of Use which partners sign when being granted access to the CPIMS+/Primero. For details related to mobile device management for the CPIMS+ please refer to the CPIMS+ Implementation Plan as well as the CPIMS+ Mobile User Contract. 

5. [bookmark: _26in1rg]Data Breaches

5.1. ‘Personal Data breach’ means a breach of data security leading to the accidental or unlawful/illegitimate destruction, loss, alteration, unauthorised disclosure of, or access to, personal data transferred, stored or otherwise processed. 

5.2. Once a month, the CMTF will discuss any concerns around data protection and information management, whether related to the CPIMS+ or not. During that discussion, the CPIMS+ System Administrator will give an update to the CMTF on any technical issues with the CPIMS+ and report back findings of audit to check for any data breaches. Participating agency and authority focal points agree to be present at those meetings to help take any corrective actions necessary.

5.3. In case of a breach, a representative (depending on organisational hierarchy and policies) of the affected organisation, will notify the In-country CP coordination group within 24 hours of becoming aware of the Personal Data breach either by themselves or one of the partners. Immediate action will be taken if the Personal Data breach is likely to result in harm to a child or adult.

5.4. In case of breach by any of those participating in this DPISP, the CMTF co-chairs will call a meeting within 1 week (or sooner depending on seriousness) with the involved agencies and authorities, including CPIMS+ System Admin if relevant, and agree a remedial plan of action to ensure the immediate safety of the data subjects and to address the issue within 14 days. If unresolved, the matter should be escalated within the agency or authority responsible or to the Head Quarters or Regional Office as appropriate. 

6. In the event that consensus cannot be reached to resolve a Personal Data breach, as a last resort, participating authorities and agencies may terminate, in writing, their participating in this DPISP and the DPISP will be revised by the In-country CP coordination group  accordingly. 

7. [bookmark: _lnxbz9]Sharing Personal Data 

[bookmark: _35nkun2]Referrals to Agencies for the Purpose of Case Management Service Provision“Referral is the process of formally requesting services for child or their family from another agency (e.g. cash assistance, health care, etc.) through an established procedure and or form; caseworkers maintain overall responsibility for the case regardless or referrals.” (CPWG, 2014, Inter-agency Guidelines for Case Management and Child Protection)





When?

7.1. The lead caseworker providing child protection case management services requires external support from another agency to provide a service to meet the needs of the child or family.

Why?

7.2. The rationale for sharing Personal Data with an agency receiving a referral is to enable the provision of holistic, multi-sector services as needed based on the best interests of the individual child or family. However, Personal Data shared must be limited to only the information necessary for the referral agency to provide that service effectively. 

To whom? 

7.3. The person receiving the information should be in the direct service provider, such as another caseworker, a psychologist, or a doctor. 

What?

7.4. When sharing Personal Data for the purpose of case management service provision, the following data may be shared (if needed):

· Case ID (if referring to another child protection case management provider);

· Name of child;

· Address and Contact Details of child and/or caregiver;

· Agency making referral;

· Name and contact of agency representative making referral;

· Date of referral; and

· Type of service(s) required.

· Relevant background information



How? 

7.5. In situations where a quick referral is needed and it is not feasible to use the CPIMS+ or for agencies who are not CPIMS+ users, the hard copy inter-agency referral form should be completed as soon as possible. Afterwards, agencies using the CPIMS+ should enter the information in to CPIMS+ as soon as possible and the hard copy should be destroyed. Where possible (e.g. if more time is available), instead of using the paper form, information should be shared using the Inter-Agency Referral Form in the CPIMS+ to keep a shared record of the referral. If the agency receiving the referral is not a CPIMS+ user, then the Inter-Agency Referral Form should be exported as a PDF and provided in hard copy or emailed as a password-protected document.

Example

7.6. Child Protection Agency A has been working with a 15-year-old separated boy for 3 months because he is neglected and physically abused by his extended family. One day, he is accused of stealing and is seriously beaten by the family and community. A referral is necessary to a medical service provider to treat his injuries. The Personal Data shared with the health service provider is limited to the above data points. The doctor does not need to know the child’s history of neglect and physical abuse because it is not necessary for the Health agency to treat the injury

Additional considerations when sharing Personal Data with other agencies for referrals

7.7. Before proceeding to make the referral it needs to be checked if the receiving agency is available and/or has the capacity to take on this case, for this purpose anonymous information should be provided first. Never provide Personal Data if the referral agency is not capable of receiving and helping the referred person.

7.8. In the event where more than one Child Protection or Gender-based Violence (GBV) authority or agency is involved in providing case management services, it must be agreed which agency and caseworker is leading the case, based on the primary protection concerns of the affected child. For more information, see the Child Protection Case Management SOPs and GBV Case Management SOPs. 

[bookmark: _1ksv4uv] Referrals to Local Authorities for the Purpose of Case Management Service Provision



When?

7.9. Sharing Personal data with local authorities is not allowed, unless it is necessary to enable that local authority to provide a service to the case, the service cannot be provided without involving the authority, and sharing information is in the best interests of the child.

7.10. Information should be shared strictly on a need-to-know basis. Then information can only be shared after taking the express permission from the child and parents/carer where possible and after the risks of sharing the information have been explained to the beneficiary. Information should not be shared if it is likely to result in harm, e.g. forced marriage or criminal indictment of a sexual violence survivor.

Why? 

7.11. The rationale for sharing Personal Data with a local authority is to enable that authority to provide services based on the best interests of the individual child or family. However, Personal Data shared must be limited to only the information necessary for the referral agency to provide that service effectively. 

To whom?

7.12. The person receiving the information should be the person who will directly provide a service. in the direct service provider 

What?

7.13. When sharing Personal Data for the purpose of case management service provision, the following data may be shared (if needed):

· Case ID (if referring to another child protection case management provider)

· Name of child

· Address and Contact Details of child and/or caregiver

· Agency making referral

· Name and contact of agency representative making referral

· Date of referral

· Type of service(s) required

· Relevant background information

How?

7.14. Any information shared must be done so in private and not overheard by others. Agencies using the CPIMS+ should fill the Inter-Agency Referral Form in the CPIMS+ and export a PDF to be printed and shared with the individual CiC. Agencies not using the CPIMS+ should complete and share the hard copy Inter-Agency Referral Form.

Examples

7.15. Child Protection Agency B has been working with a 14-year-old girl who experienced sexual violence and is now pregnant as a result. She and her family with to prosecute the alleged perpetrator. You would like to discuss with the nearby police, but the caseworker at Agency B has heard that in such situations in the past, such action resulted in the girl being forced to marry the perpetrator. The caseworker does not share the information because there is a risk of forced marriage and other harm, that is not balanced by the potential benefit of sharing the information. 

7.16. Child Protection Agency C is attending a camp coordination/coordination meeting with is requested by camp official/village leader information on which children in the camp/village are receiving case management services and why. The caseworker from Agency C politely ask for what reason he needs this information. He says that he is responsible for the camp/area and must know what is going on. The caseworker does not share the information because there is not a clear reason for him to have the Personal Data (i.e. not going to provide a service) and the caseworker is worried that if the children’s names and protection concerns are disclosed their might be negative consequences.

Additional considerations when sharing Personal Data with local authorities for referrals

7.17. Participating agencies and authorities should take time to build understanding and build relationships with camp officials and other local authorities to increase understanding about what case management is, what case management agencies are doing, and key case management principles such as confidentiality and do-no-harm.

7.18. If feasible, staff can take this DPISP to meetings and to contacts in order to provide a reference for rules that staff have to follow. 

[bookmark: _44sinio]Case Transfers for the Purpose of Continued Case Management Service Provision

“In some situations cases are not closed but are transferred to another agency. Often this happens when a child moves, but still needs a case plan to ensure their protection. Transfers also take place where the original caseworker or agency are no longer best placed to lead, manage and coordinate the handling of the child’s case.” (CPWG, 2014, Inter-Agency Guidelines for Case Management and Child Protection)





When?

7.19. If a new caseworker or new agency is becoming the lead for the case, then it is necessary to transfer the contents of the case file to the receiving person, unless it is in the best interests of the child not to do so.

Why? 

7.20. As per the CPWG, 2014, Inter-Agency Guidelines for Case Management and Child Protection “[t]he transfer of a case indicates that the full responsibility for the coordination of the case plan, follow up and monitoring of the child, is being handed over to another agency or department (is distinct from referral where these responsibilities remain with the original caseworker)” 

To whom?

7.21. The receiving caseworker who will take over responsibility for that case. 

What?

7.22. All data, unless it is not in the best interests of the child and excepting data on aspects of the case that have been resolved and have no further protection implications. 

How?

7.23. The child and (where relevant) family must be consulted and consent to the transfer. Agencies using CPIMS+ should fill the Case Transfer Form in CPIMS+ and either send it automatically to another CPIMS+ user or export it as a PDF and provide a hard copy or email it as a password-protected document. If the receiving person is using CPIMS+ user they should either accept or reject the transfer. Agencies not able to use the CPIMS+ should complete the hard copy Case Transfer form. 

Example

7.24. Caseworker D usually works in Camp 4, but her work duties have been reassigned to work in Camp 6. Caseworker D needs to transfer her cases to colleagues in her current team in Camp 4 before moving to work in Camp 6. She gives the entire case file to the colleague who is taking that specific case

Additional considerations when sharing information during case transfer

7.25. Case transfers can have a significant impact on the child concerned and should be carefully planned and explained to the child and any relevant family and carers. 

7.26. Before proceeding to transfer a case, it needs to be checked if the receiving agency is available and/or has the capacity to take on this case, for this purpose anonymous information should be provided first. Never provide Personal Data if the potential receiving agency is not capable of taking on and leading the case.

8. [bookmark: _2jxsxqh]Sharing Anonymous Data 

[bookmark: _z337ya]Sharing Anonymous Data in Response to Requests from Local Authorities



When?

8.1. The In-Country CP/CM Coordination Group have agreed that XXXX will provide consolidated anonymous data on behalf of agencies working in each camp during coordination meetings. Likewise, the CP Coordinator may provide anonymous data to local authorities 

Why? 

8.2. It is important for local authorities to have information related to the humanitarian response that is necessary for them to fulfil their role, so long as sharing that information complies with the ‘need-to-know’ principle, the best interests of the child, and the ‘do no harm’ principle.

To whom?

8.3. Anonymous, aggregate data should be provided to the local authority representative with responsibility for coordination in that area of operation, e.g. CiC at Camp level

What?

8.4. When sharing anonymous data with local authorities for the purpose of coordination, the following data may be shared (if needed):

· Total cases reached (disaggregated by age, sex, host/refugee);

· Examples of types of protection concerns dealt with;

· Examples of types of care arrangements being supported; and

· Examples of types of services provided. 

How?

8.5. ?

Example

8.6. The CP Focal Point is in the camp coordination meeting for Camp F and the CiC requests information on which blocks case management services are available in and and how many boys and girls have been reached this month because he is concerned that there are not enough caseworkers available. The CP Focal Point shares the information because it is necessary for him to know which agency is doing what, where and to see if there are gaps in service provision. The CP Focal Point is not worried that the data will cause harm to any of the children or families, because it is anonymous and in the best interests of children in general to get more services.

Additional considerations when sharing anonymous data with local authorities

8.7. Contextualize

[bookmark: _3j2qqm3]Sharing Anonymous Data with the CP Sub-Sector/CMTF for the Purposes of Coordination and Situation Monitoring



When?

8.8. Sharing Personal Data for the purposes of situation monitoring and coordination is not allowed because it is not necessary and it has the potential to cause harm. It is allowed to share anonymous, aggregate data for the purposes of situation monitoring and coordination.

Why? 

8.9. “Situation monitoring” is the process of assessing elements of the situation of child protection concerns and children at risks, the objective is to get an understanding of the profiles/characteristics of children facing various types of risks, incidents and vulnerabilities in Location. Situation monitoring can be generated and compared over time. By regular generation of comparable trends and patterns, child protection organizations can identify gaps and needs, and therefore inform their programs and response. Another objective is to compile information about the case management and services provided to children in order to coordinate the provision of services.

To whom?

8.10. Contextualize

What?

8.11. Only anonymous (non-identifiable data) may be provided

How?

8.12. Anonymous data may be emailed to contextualize. Anonymous data may also be extracted from the CPIMS+ by the System Admin or agency focal points, exported to PDF, and emailed following the same process. Anonymous, aggregate reports gathered by the In-Country CP/CM Coordination Group through CPIMS+ or otherwise will be shared on a monthly basis in the relevant in-country CP/CM Coordination Group.

Example

8.13. The In-country CP/CM Coordination Group asks for a summary of the number of active cases that you have, disaggregated by protection concern and sex to help analyse patterns of the types of violence affecting girls and boys in different camps. This information is shared because it is anonymous and for a clear purpose

Additional considerations when

8.14. This anonymous, aggregate information may also be shared with donors, CP sub-sector partners as well as other sectors such as GBV, Education, CCCM/Shelter and Livelihoods.

8.15. Overlap with GBV

8.16. During In-Country CP/CM Coordination Group meetings where aggregate reporting is presented, participating authorities and agencies commit to analyse the report findings and take remedial action to strengthen child protection case management services. 

[bookmark: _1y810tw]Sharing Anonymous Data for the Purpose of Donor Reporting

When?

8.17. Sharing Personal Data with donors is not allowed because it is not necessary or appropriate and violates the principles of confidentiality, need-to-know information sharing, the best interests of the child, and potentially the do-no-harm principle. Sharing anonymous, aggregate data for the purpose of complying with funding agreements and demonstrating achievements is permissible 

Why? 

8.18. Sharing anonymous data is necessary to ensure accountability to donors for appropriate use of funds and to show process on the provision of child protection case management services. This form of anonymous information sharing can also: demonstrate an understanding of the profiles/characteristics of the agencies caseload under a certain donor; enable the donor to advocate for or provide additional funding to strengthen or expand services for children and families; and to promote the sustainability of case management programming. 

To whom?

8.19. Donor grant focal points and protection technical experts within the donor 

What?

8.20. When sharing anonymous data with donors for the purpose of reporting or during visits, the following data may be shared (if needed):

· Age

· Sex

· Location (camp level)

· Case status (i.e. open or closed)

· Type of protection concern

· Type of care arrangements

· Date of intake

· Type of services needed (actions in case plan)

· Type of services provided

· Service successfully provided (y/n)

· Date of closing a case

How?

8.21. Aggregate data may be shared using the donor reporting template, so long as it complies with the contents of this DPISP (i.e. only the data set outlined in paragraph 8.20 and no Personal Data). CPIMS+ users may use the reporting function to export a report to Excel. 

Example

8.22. A report for Donor G is due at the end of the month and requires information on the number of cases provided with services this month, disaggregated by age, sex, and protection concern. Sharing this information is allowed because the information requested is anonymous and aggregate and is necessary to demonstrate the progress of your project and for other reasons such as generating understanding of the type of cases being worked on.

8.23. Child Protection Agency H is working in XXXX and a donor representative visits the Location unannounced and asks to look at case files. When asked, the donor representative explains that they are entitled to do this as a donor. Agency H politely explains that this is not allowed because the child’s Personal Data is confidential and sensitive. 

Additional considerations when sharing anonymous data with donors

8.24. Provision of funding by a donor or donors does not grant that donor access to sensitive, confidential information. Providing access to Personal Data would constitute a violation of the need-to-know principle and would be a significant child safeguarding (do no harm) risk due to the vulnerable status of children and families receiving child protection case management services. 

9. [bookmark: _4i7ojhp]Archiving and Destruction of Personal Data Related to Child Protection Case Management

9.1. When a child protection case is closed, the hard copy and electronic copy will be archived in a secure location (locked filing cabinet or CPIMS+, respectively) for a duration of 7 years. After that period, the case file will be destroyed. 

9.2. In the CPIMS+, it is not possible to delete a case file, but rather archive that file so that it is no longer visible on the active case list. 

9.3. Participating authorities and agencies commit to developing an evacuation/relocation plan in the event of an emergency such as flooding or other natural disaster. That plan must include a scheme of delegation explaining who is responsible for removing and, if necessary, destroying hard and soft copy files, which may require destruction of assets and burning of papers. This plan should be incorporated into the standard evacuation/relocation plan for the participating authority or agency, but the sensitive nature of child protection case management data must be highlighted to all relevant staff including senior management and security.




[bookmark: _2xcytpi]Annexes

A. [bookmark: _1ci93xb]Standard Definitions



		Confidentiality

		Ensuring that information disclosed by a child is not used without his or her consent or against his or her wishes and is not shared with others without his or her permission, except in exceptional circumstances (i.e. where necessary for the protection and safety of the child or where service providers are required by law to report information, including abuse).  



		Informed consent

		The voluntary agreement of an individual (child or parent/caregiver) who has the capacity to give consent, and who exercises free power of choice. To provide 'informed consent' the individual must be able to understand, and take a decision regarding, their own situation. 



		Assent

		The expressed willingness to participate in services, who are assessed to have capacity to give informed consent, but old enough to understand and agree to participate in services.



		Mandatory Reporting

		The term used to describe legal or statutory systems that require service providers to report certain categories of crimes or abuse (e.g. sexual violence, child abuse, etc.); best interests of the child should be considered when agencies are considering whether or not to comply with such laws.



		Need-to-know

		The limiting of information that is considered sensitive, and sharing it only with those individuals for whom the information will be used for the protection of the child.



		Personal Data

		Any data related to an individual who can be identified from that data and other information; or by means reasonably likely to be used related to that data. Personal data includes biographical data (biodata) such as name, sex, marital status, date and place of birth, country of origin, country of asylum, individual registration number, occupation, religion and ethnicity, biometric data (such as a photograph, fingerprint, facial or iris image), as well as any expression of opinion about the individual, such as assessments of the status and/or specific needs.



		Personal Data breach

		A breach of data security leading to the accidental or unlawful/illegitimate destruction, loss, alteration, unauthorized disclosure of, or access to, personal data transferred, stored or otherwise processed.












B. [bookmark: _3whwml4]Undertaking of Confidentiality: Signature Page for DPISP



With the signature below I declare that I agree to fully comply with the Data Protection and Information Sharing Protocols, dated  XXX





SIGNATORIES OF THE PROTOCOL
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